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ABSTRACT

Parent i nvol vement i n educatidsof i s vite

students with disabilities have additional challenges understanding the rights,
processes, and services involved in special education. Recognizing the struggle of
parents and their ability to engage in special education procedures and policies, the
Delaware legislature approvecettegulation for the establishment of parent councils
in June 2015Accordingly, each district and charter school that enrolls children with
disabilities is required to reach out to their parents annually and provide thportsup
for the development of a parent council. Each parent council is charged with
advocating for children with disabilities and providing persmperson support to
individual parentand children14 Delaware Code, 2015).

The Department of Education () asked the Parent Information Center of
Delaware (PICDE) to do a needs assessment to determine the development and
function of parent councils throughout the state. Working with PIGD& surveys
were developedn SurveyMonkey (SurveyMonkey, Inc. 2@1201&): one for
school administrators and one for parents. The survey links were sent to the director of
special services for each school district and the principals of each charter school.
These school officials were to distribute the parent surveyoliriiard copies to their
parents of children with special needs. After six wetlese responses were analyzed,

and the findings are included here as PIC Analysis and Summary of the S@®eys (
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AppendixD), and a short version was prepared for the D&& @AppendixE).
Seeking to assist PICDE in understanding the complexities of implementation of this
policy, a literature reviewSee AppendiXV) was conducted on current research in
implementation science and research and practices in adult learning,tganemg,
and parent involvement.

Presenting these research sousraphasizes the challenges of implementing
statewide policy andsuppors PICDE in planningrofessionatlevelopment for
PICDE staff It is intended that this information assists PICDE@veloping programs
that build parent capacity in advocacy and improve collaboration with the school
community. In response to the survey data and the goals that PICDE has for working
with parent councils, an instructional PowerPoint presentation wasdreatitled
AParent Council: Letds Get Startedo to be

an online resource in the ATool Ki t for P ¢



Chapter 1
INTRODUCTION

In June 2015, the Delaware State legislature passed Senate Bill 33, which
requires tht parent councils be developed to engage and support parents of children
with disabilities in each school district and charter school:

Each school district and charter school enrolling any child with disabilities

shall, on an annual basis, contact theepts of each such child to attempt to

facilitate the creation and maintenance of a parent council for the parents of
students with disabilities. Parent councils will advocate generally for students
with disabilities and provide persaa-person support fandividual parents

and children. The charter schools and school districts shall collaborate and

coordinate with existing parent groups and other information and support

groups to facilitate creation, maintenance, and effectiveness of the Parent

Councils(14 Delaware Code, 2015).

The process of implementing an educational policy statewide is a huge
undertaking. Bertma, Blase, andFixsen (205) note that implementation stages take
two to four years to develop a framework to move from exploration to full
implementation. The framework of implementation is constructed from knowledge
about the targeted population, the ability for skilled personnel to understand the policy
and plan and develop the process and all necessary components to effectively
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implement tle purpose and intention of the policy. | am not aware of a framework for
the implementation of the parent council polazyrently Notwithstandingthe

Delaware Department of Education (DOE) has contracted with the Parent Information
Center of Delaware (EDE) to assist with parent council establishment,

sustainability, and success. Accordingly, the general approach taken by PICDE and
mewas to develop and distribute a needs assessment survey to gather information
from parents and school administratoreath district and charter school to ascertain
their progress in the development of parent councils and to determine what supports
are needed to secure and maintain their parent councils.

This educationlearningportfolio (ELP) project begins with the needs
assessment survey, followed by the analysis and compilation of data from the survey
and a summary report to PICDE management and the DOE Special Education
Department on the ideas and needs expressed by parents and school administrators.
The plan for PICDEs to develop an onlinBTool Kit for ParentCouncil to help the
councils develop and sustain their work. From the survey, the P&&xttitive
director and | recognized the need for materials to help get parent councils started. The
first task was to @velop an instructional PowerPoint to guide parents through the first
steps of organizing a meeting to get their parent council through the initial stages.

A literature review $ee AppendixV) was developed to look at research and
materials for adult leaing, parent involvement, and school communities that support

or discourage parent involvement. It was expanded to include literature on



implementation science to recognize the challenges in implementing large initiatives
that require systerashange.

The learning and experiences of this portfolio are contained in nine artifacts:
Artifact 1: ELP Proposal Special Education Councils in Delaywainéch contains the
history and purpose of the PICDE and the goals and purpose for this pgegct (
Appendix A).

Artifact 2: The Parent Council Survey for School and District Administragee (

Appendix B).

Artifact 3: The Parent Council Survey for Parents of Special Needs Stu8ests (

Appendix C).

Artifact 4: Parent Information Center Analysis and Summary of Pareum il

Surveyswhich contains the analysis and summary of the parent and administrator

surveys. The responses from parents and administrators are compared and compiled

with recommendationsSeeAppendix D).

Artifact 5: Parent Information Center SummaryRarent Council Surveysr the

Departmenbf Education(SeeAppendix E).

Artifact 6: Program EvaluatiorPar ent | nf or mati on Center 0s F
and Childrends Transi t iThiswofkwasmdon&8in EDUG t o T
863to betterunderstandhow PICDE organizes and addresses parent nbleds that

this artifact(Appendix F)containsappendices throughU.

Artifact 7: Essay IRsponsefiDeveloping a ParefRrofessional Team Leadership

Model in Group Worlo This article sets the stage for positive outcomes for children
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when parents and professionals collaborate.eBsay was completed for EDUC 890
and is a fundamental articlerfthis project, given the need for professionals and
parents to work together for the good of the childsefAppendixV).
Artifact 8: The Literature Review, which provides insights into factors and challenges
in training and organizing parents and aslresses funding of legislative initiatives.
(SeeAppendixW).
Artifact 9: PowerPoint Presentatiod:ar ent Counci |.Thisiseat 6 s Ge't
presentation that will be used by PICDE staff, school personnel, or parents to guide
them on the basic stepssetting up a parent councBéeAppendixX).

These artifacts attempt to address the goals of the chapters presented here,
which involve:

1 Chapter 2: The Problem Addressed identifies the goals for this project and the
complex issues involved in gettingrpat councils up and running.

1 Chapter 3 The Improvement Strategies includes two surveys to understand the
needs of parents and school personnel, the survey analysis, the summary report
for the DOE, and the literature review to support further professional
development, strategies on parent engagement, monitoring, and funding needs.

1 Chapter 4 The Improvement Strategies Results involves reports to the DOE
and development of materials for the tool kit devd support to
recommendations for funding to provideect support to districts and charter

schools for the development and sustainment of parent councils.



1 Chapter 5 Reflection includes what | have learned from the literature review,
the surveys, my coursework applied here, my thoughts on what was
accomplshed in this work, and what needs to be done to support parents in
becoming knowledgeable advocates for their children.

1 Chapter 6 Reflection on my Leadership Development includes what | gained
from my classwork and the impact that this work has had onrawtly in

leadership skills.

This portfolio is just scratching the surface of what is needed in Delaware to help

parents become educated and engaged in advocacy and policy making.



Chapter 2

PROBLEM ADDRESSED

The state of Delaware recognizes that many parentsldfen with special
needs are not prepared to be advocates for their children. Working with the
recommendations of the IEP Improvement Task Force, the state approved legislation
supporting the development of parent councils in each school district amercha
school (14 Delaware Code, 2015). In support of this legislative action, the Delaware
Department of Education (DOE) contracted with the Parent Information Center of
Delaware (PICDE) to do a needs assessment and develop a tool kit of resources and
materals to assist in developing and sustaining parent councils. The tool kit may
comprise online resources accessible by tF
workshops and webinars provided in person or by video through PICDE staff.

The problem of parerngagement and advocacy is long standing and affects
students natiomvide. The reasons for the lack of parent engagement are varied and
many. Parents may be busy holding down jobs, feel unwelcome in the school
environment, or may believe thatthey havéeioi ng t o offer to their
program. The ELP proposal begins with literature on parent engagement and their
interest and abilities in advocacy for their childrBolivarand Chrispeels (2011)
learned that building social and intellectual cdpiah parents increased the
communityds capacity to engage in actions

and policies. Another consideration is helping school personnel and parents to



recognize and respect cultural differences. Mayfield and Gafiddade (2015) used
culturally responsive practices to reform schools. Their work in a middle school dealt
with racism and unconscious biases which contributed to the achievement gap for
black and impoverished children. Key to closing that gap was opeppagtonities
for parents to become active in their chil
promoting culturally responsive practices with the staff and faculty. Delaware has a
diverse population, and each school and district has its own culturéngisghools
and districts to look at their culture and invite parents as partners underlies the
development and sustainability of parent councils.

School leadership and the behavior of the professional faculty and staff are
intertwined with parent engagemt. Accordingly, professional development for
PICDE staff and charter school and district administration and faculty will be
necessary to improve the school or district culture with inclusive actions and policies
towards parents. Research shows thatgssibnals often do not treat parents as
equalsRuffolo, Kuhn, and Evan006) found that parents feel isolated and that
professionals do not listen to or understand their expertise and needs. Their research
demonstrates that parents must feel valueeterigaged. Ruffolet al.(2006)
reviewed two programs that accomplish increased parent involvement by bringing
parents together and listening actively to their ideas and concerns. Professional
development for Delaware school personnel using similaegiegt may be necessary
and beneficial in resolving part of problem facing the development of parent councils.

These are some of the issues contributing to the problem of increasing parent
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involvement in school programs, advocacy, and policy making. Pl&idEhe DOE
have begun to look at what is needed to help mitigate, if not resolve some of the
factors which prevent parents The om partici
processes and structuredmiplementatiorscience could assist in developing armpl
and corresponding resources to effectively implement the parent council policy.
Organizational Context

The Parent Information Center of Delaware (PICDE) began in 1983 as a
statewide nosprofit organization with the purpose of training and helping gareh
children with special needs, in accordance originally with public lad42 passed in
1975; it then continued under the Individuals with Disabilities Education Act (IDEA).
The mission of PICDE has always been to facilitate parent understandivey of t
policies and procedures surrounding the federal laws, which manddteidualized
educationprograms (IEP) and later 504 Plans. In conjunction with these special
education processes, it is required that parents be educated in the rights and procedures
that would secure a free and appropriate public education for their children (U.S.
Department of Education, 2018). Informing and training parents on special education
policy and practice has been the task for PICDE and other federally mandated parent
ceners throughout the country.

According to their website (Parent Information Center of Delaware, 2017), the
mi ssion of the PICDE is ATo advance effect

adding that



PIC is especially focused on supporting parents of cildiéh disabilities
and youth sefadvocates to assist them in gaining the knowledge and skills to
access appropriate special education programs and related services.
The vision of PICDE is AFor al/|l chiddren t
vison rubric, PICDE elaborates:
[PICDE] is a statewide neprofit organization with a mission to
advance effective parent engagement in education. We deliver
important information, education, and advocacy to help parents and
caregivers with diverse needsderstand public education policies and
program options. PIC empowers parents to become their child's best
lifelong advocate!

In addition to its vision and mission statements, PICDE specifies its values:
Accountability : We promote school accountability ensure that all
children, youth, and families receive proper services and supports.
Accessibility: We ensure accessibility to our supports and services for
all families and the community at large.

Commitment to Children and Families We are committedtthe

idea that all children and youth can succeed with the appropriate tools
and support.

Integrity : We are committed to providing high quality, useful, and
relevant materials to help families better understand their rights in

education. (Parent Informatn Center of Delaware 2017)
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Regarding the parent council project and state purpose for parent councils, PICDE has
educated parents for more than 30 years
1 theindividualizededucationprogram (IEP) process ifehildren ages 3 to 21
1 theindividualfamily supportplan (IFSP) process for children ages birth to 3
1 transitions fromearly childhood to schoebased services
1 transition in adolescents to secondary school programing
9 transition to adult services at age 21

PICDE serves families of children with disabilities ages from birth to 26 and
has a statewide footprint. To fulfill such varied tasks, PICDE has a small staff of ten
employees, which includes tlegecutivedirector andspecialprogramsdirector. Two
staff work in the Sussex office. Two staff are bilingual in Spanish, one in the Sussex
County office and one in the New Castle County office. The remaining staff are native
English speakers.

PICDE organizes outreach meetings in schools in Wilmington andSusskex
county to assist parents who are impoverished and underserved. There are PICDE
offices in Newport, Delaware for New Castle County and a PICDE office in
Georgetown for Sussex County. PICDE strives to maintain offices in each county and
is working ona location and additional staffing in Kent county. PICDE provides
workshops and programs throughout the state in conjunction with other agencies such
as the Center for Disabilities Studies, the state Parent Teacher Association, school
districts, and the DE. In recent years, PICDE and other parent centers have expanded
their work to include more service and attention to the recognized gaps and

1C
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discrepancies in services for children with behavioral and mental health needs.
Overall, PICDE is open to parergfall children, as many children suffer from a
variety of challenges in meeting their educational n¢Pdsent Information Center,
2017).

I n formul ating PlICDEG6s role in the i mpl
DOE and PICDE recognize that there areesaligaps attendant on what PICDE has
been asked to do by the state. First, the DOE and PICDE have no accurate measure of
how many districts and charter schools have begun to implement the new parent
councils or to what degree. Second, PICDE needs toaewedterials to support,
train, and assist parent councils as well as materials to train PICDE staff in providing
such support. There is also an ancillary gap: funding. While the state DOE has asked
PICDE to assist it in establishing effective parent cdsnthe state has not provided
funding to fulfill the mandate of the new law. Unfortunately, there is no
implementation plan in place to guide and support the many factors involved in setting
up parent councils. Still, it is possible that this study nmégrim the appropriate
agencies in the state of the need for comprehensive planning and funding necessary to
implement the parent council policy.

The skills and information needed to help districts and charter schools to
organize and support parents areeastve. Parents will need information on the IEP,
IFSP, and 504 plan purpose and process, as well as information on current federal
education policy and policy making in Delaware. Additionally, and most immediately,

parents need information on how to stuwe and develop the parent council, including
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the mission, vision, and goals. To address these needs in services and special
education process, PICDE and other agencies have developed and prepared resources.
PICDE already addresses the goal of increasiagapacity of parents for advocacy
and policy making through the Family Leadership Academy, which has been
presented annually. The Delaware Developmental Disabilities Council has sponsored
the program Partners in Policy Making since 1993. Partners icyRdhking is
designed to build partnerships between policy makers and those who need and use
special education and disability services. The training provided in Partners for
Policymaking runs for 8 months with 2 days of training each month. Particijgants |
a great deal of information about disability services sudssistivetechnologyalong
with strategies and guidance on how to meet and interact with public officials, run
effective meetings, and conduct community organizateigware Developmerita
Disabilities Council 2018). These are two examples ofgming parent training in
advocacy and policy making that will need to expand as parent councils develop.
My Role

| have served on the board of PICDE for over twenty years. My main purpose
has beeimn the role of the educational liaison; however, | have also served as board
secretary. For the work of this ELP | am serving as a volunteer assisting with the
components of parent council development. Working as a board member and now
more closely withite PICDE executive director as a volunteer, | am ideally situated to
understand PICDEG6s resources and their goe

preparation for my ELP, which | knew would be on parent engagement earlier in my
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studies, | did a program aluation See Appendi¥) of two PICDE workshops for
parents of preschool children and their transition into school services. These
observations gave me insights into the types of materials PICDE uses in their
workshops and the capabilities of their staff.

As a volunteer, | am augmenting PICDE resources and working to achieve the
goals for PICDE in developing and sustaining parent councils. This goal involves first
understanding what parents and school personnel need to develop and sustain a parent
counciland thercreatingmaterials to support the capacity building of parents, PICDE
staff, and school administrators and personnel.

The things | have control over in this project are the survey questions, the
interpretation of the survey results (one extenaivé one short report), the literature
review on parent engagemeatlult learning, and implementation science, discussions
of the survey responses and possible actions with the PIC executive director, and the
contents of the PowerPoiptesentatioParentCouncitL et 6 s Get St arted
Improvement Goals

These are the core goals discussed in my proposal:

1 Identify and implement professional development for PICDE staff based on

parent council needs (PICDE Strategic Plan 2018).

1 Identify where parent councils aestablished and determine their needs and

how PICDE can assist them.

T Prepare materials to train and support

expressed needs (add materials to the parent council tool kit).
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After surveying administrators and parentspamnent council needs and function, this
fourth goal was added:
1 Secure funding to meet the needs of parent councils.

These goals support the stparends pur pose
councils will advocate generally for students with disabiliéied provide persoto-
person support for individual parents and children( 14 Del awar e Code, ~
accordance with the PICDE Strategic Pl8aé Appendix’'), PICDE will continue
with professional development for staff to prepare them for the newnrgbpities
involved in supporting parents and school staff, work to increase the capacity of
families to participate in policy making, and secure funding through strategic partners
and diverse funding means. Accordingly, fulfilling such goals will enRERDE to
expand on what PICDE has done for more than 30 years, whizlrésnparents to
understand the education and services for their children, be advocates for their
children, and be active in policy review and development, as stated in their, vision
mission, and strategic plan.

Overall, my improvement goal was to help PICDE understand where and how
parent councils are functioning and what parents and school administrators recognize
as needs in developing parent councils. From these needs, | wenlidyié product
that would add to the parent council tool kit and provide evidence that long term

funding is needed to effectively implement and support parent councils.
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Chapter 3

IMPROVEMENT STRATEGIES

The steps taken to develop improvement strategies inclutiagutie two
surveys to gather views on the need for parent councils: one for p&eatégpendix
C) and one for administratorS€e AppendiB). The surveys wereompiled and
analyzed into a full reporSgeAppendix D) and a short version for PICDEdeegship
to discuss with the DOESgeAppendix E). Both the survegnalysisand the report
contain recommendations for programs and resources requested by the schools and
parents as well as identification of the needafdequatéunding for the
implementaibn and support of parent councils. Understanding that staff training and
professional development for parents and school personnel is needed, | completed a
literature review $eeAppendixW), which includes research on adult education and
successful mode for parent engagement in the school community and studies
centered on the implementatiogsearch and systernBange processédsnitiated and
attended meetings with tezecutivedirector(s) of PICDE to discuss survey results
and next steps. Based our discussions, | created an instructional PowerP8ieg (
AppendixX) that outlines basic actions to take to start a parent council. In preparation
for this work, |1 observed PICDE parent trainings and completed an evaluation of the
programs observe@&éeAppendixF). | started research amdote an essay on the
value of parent trainingSee Appendi¥). These actions resulted in data on parent
councils and their stage of development and in information for further decisions by

PICDE regarding this projeeind resources to be added tophesntcouncil tool kit.
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In my discussions with the PICDd&ecutivedirector(s), we considered the
limits of funding and staffing. As good stewards, we first looked at the resources
PICDE already has. PICDE began workimgtbe parent council tool kit in 2017.
They put together resources that were already in use by PICDE or other agencies such
as:
T Connecting the DotséA guide to finding
Disabilities and Special Healthcare Needs in Delesy@" ed.). This is a
directory of Delaware agencies and services they provide for children and
adults with disabilitiesGonnecting the Dof016).
1 Tools for Change Worksheet: A blank form to use in recording actions of the
councils Gee AppendixAA)
1T The Governordés Advisory Council f or EXCce
Acronym List: A list of the acronyms used in special education to denote
policies, agencies, documents and m&ese(Appendix)
1 Parents are the Key: A Manual about the Rights and Respomesshitit
Parents of Children with Special Education Needs in Dela(@dted.)
(Parent Information Center of Delaware, [2013)
1 Common Terminology related to Special Education: Definitions and
explanations of terms used in special education and redateites $ee

AppendixBB).
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1 Workshops on the IFSP, IEP, and 504 Plans: Scripts, PowerPoints, and printed
materials used in presentations for parents. Guardians, and school personnel
(Parent Information Center of Delaware, Inc., 2018a)

1 The Family Leadershipcademy: Oneto two-day workshops training parents
on how to be advocatéBarent Information Center of Delaware, Ir20183.

With these resources in hand, further development of the parent council tool kit
was discussed with t hngswih@ie DOH; it wasdeddedCD E 6 s
that the first step was to do a needs assessment in the form of a survey to guide further
development. The survey questions were developed in collaboration with PICDE staff,
my advisor, and survey development resourcek(R@12). The survey questions
addressed both quantitative questions on demographics and qualitative questions on
parent and administrator perceptions of the purpose and needs of parent councils. All
guestions were reviewed and approved by the PICDE axedlitector.

Under the guidelines of the DOE General Services grant, PICDE was advised
to use SurveyMonkey to distribute the surveys (SurveyMonkey,20&8), and the
links were sent out to charter school and district administrators on February 28, 2018
Prior to sending the surveys, the PICDE executive director informed me that she had
reviewed the purpose of the surveys with the special education directors and
supervisors at their meetings in January and February (J. Taylor, personal
communication Feloiary 16, 2018). The special education directors and other
administrators were to complete the administrator survey and send the parent survey

link to their parents and guardians of special needs students in their charter school or
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district. The surveys weranonymous. We allowed five weeks for the surveys to be
compl eted and returned. Al Il surveys were
Survey Monkey account. Hard copies were also made available; however, none were
returned. In early Aprjll was concernedith the small number of responses and

asked the PICDE executive director if | could follow up with the districts and charter
schools via phone calls or email. | also asked if the parent survey could be placed on
the PICDE website or if PICDE staff coudgk parents to complete the survey after
workshop presentations. | was told that my follow up was not needed but she would
send a follow up email to the special education directors. (J. Taylor personal
communication April 6, 2018). At that time, we hade®ed 21 parent and 14
administrator responses.

When no more responses were received by the middle of April 2018, | began
reviewing the results from the 35 respondents. Additional data was gathered through
phone calls and emails in December 2018 to asndfte number of parent councils
that are up and running with the new school year and when the councils meet and how
many parents attend on average. The survey responses were analyzed and compiled in
the reportParent Information Center of Delaware: Analy of Survey Reponses from
Parents and School Personnel on the Development of Parent Councils in Delaware
(AppendixD). This report was considered too long to submit to the DOE, so | worked
on several shorter forms. The latest is entiB6€@DE Summary dParent Council
Surveys for the Department of Educat{@ppendixE). The data from the phone call

and email follow up is in the DOE report and chapter 5. This report was updated and
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resubmitted to the PICDE executive director for review and approvaltprfarther
di scussions with the DOE and the Governor ¢
Children (GACEC). Although the rate of response was low, PICDE has requests and
recommendations from parents and school administrators in the qualitative questions
onskills and information needed as well as best ways to communicate with and
engage parents in parent councils and related training and support. After review of the
survey data, the executive director of PICDE gave me permission to develop the
PowerPointPar ent Counci | :toadetb thesparénédound toal kitt e d

Further research was advised by my ELP committee during my proposal, and
a literature review on adult learning strategies, successful parent engagement
programs, and implementation easch and science was completed and shared with
the PICDE executive director. This research can support future development of parent
and school personnel trainings on the IEP process, advocacy-pallagg, and
structures for planning policy implementati The most important tal@vays from
the literature review ar@l) the needd recognize the many factors that influence a
parentds desire or ability to engage in tfF
economic, or theimithordpsodi babi bi par mayc
acts of advocacy or policy makin@) thatthere are successful models available to
demonstrate strategies that help p@rents L
studies to mitigate the low response lsvand plan for improved distribution of
surveys and the use of focus groups, @)desearch frommplementatiorscience is

valuable to the parent council initiative améyguide informed planningncluding
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funding and evaluatiorSee AppendiXV). Theresearch selected does not encompass
every aspect of implementation of parent councils in Delaware. Ongoing examination
of research related to best practices in parent empowerment is recommended to assist
PICDE in planning professional development progrémnschool staff,
administrators, and parents in pursuit of strong parent support and engagement
throughout Delaware.

The parent council regulation itself, Senate bill 33 (14 Delaware Code, 2015),
is an improvement strategy with the best intentions opstjmg and engaging
parents, but it is not weplanned or funded. Fowler (2009 p.202) points out that the
Aithe wording in the I aw and its funding ar
| awmaking. 0 The same appeangdhaveogesdarehed r ue i r
Delaware legislation activity since the regulation was voted on in June 2015 and have
not found any other information on funding for parent council development. However,
there is this reference to parent councils in the Special Edacsirategic Plan of
2017 (Del awarebds Speci al Education Stratec

Section 4 Parents and Families: To increase engagement with families
as partners in collaboration to support their children at home and at school with
access and knowledgettoe resources they need.
4.1 Increase levels of engagement and collaboration as well as
sharing of information among families, supporting organizations, and

related stakeholders.
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4.1.1 Create and implement a system of technical assistance to
the LEA-leved Special Education parent councils for the purposes of
increasing engagement with related stakeholders in the delivery of
special education.

| have spoken with a member of the Strategic Planning Committee, and the
plan has no funding sources connectétth W (K. Herel, personal communication,
October 24, 2018). Plan provisos are looked at solely as recommendations by the
DOE. Implicit in the policy language is the responsibility assigned to the school
districts and charter schools. They may be expdotede their parent engagement
funds on parent council development. Interested districts and charter schools can use
their budget to work with PICDE or other state agencies to obtain information,
services, training, and so on for their parent councils.

Without an implementation plan, parent councils run the risk of failing as a
policy. Bertran, Blase,and Fixsen (2015) provide current research in implementation
frameworks and organization change. ks out a framework encompassing 4
stages of implementian: exploration, installation, partial implementation, and full
implementation. Each stage is well planned and utitize=e kinds ofmplementation
drivers Competency drivers promote competence and confidence in those chosen or
assigned to implemernité¢ program or policy. They utilize training, coaching, and
assessment with selected staff to prepare them for crucial elements of implementation.
Organizational drivers secure funding and manbagadership driverapplytechnical

and adaptive strategi€bechnical leadership is called for when the project i®set
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with clearly understood and accepted methods. Adaptive leadership is called for in
situations where solutions and conditionsraecomplex. Adaptive leadership will
utilize coaching and sysins level interventions. Both leadership roles guide the
process of implementation. Organization drivers are involved in all stages of
implementation with special attention given during the exploration stage to define the
model or process needed. PICDE aftiter agencies that support parent development
could serve as competency drivers for the parent council policy. The surveys could
serve as part of the exploration data to begin effective planning.

The parent council tool kit is an improvement strategy tdan be a valuable
resource to PICDE and the families it serves. After a review of the materials gathered
and consideration of comments from the needs assessment survey, the most obvious
piece missing was a means to instruct parents in the basics oizangaa parent
council. I submitted a sample PowerPoint to the PICDE executive director and she
liked the approach taken and provided me with additional topics to include. This start
up PowerPoint$ee AppendiX) will be available in the parent counaild kit on the
PICDE website for use by parents and school personnel. PICDE staff may use it in
various faceo-face presentations for parents getting their council up and running.

Notwithstanding, the question of resources is not yet assured. Furtheingla
is needed with consideration of effective implementation processes and strategies. If
PICDE is determined as a key organizing agearexpected to train and support
parents in 19 districts and 25 charter schools across the state, they will néedaldd

funding foradditionalstaff and training from thBepartment oEducation or directly
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from the schools and districts. PICDE is funded through federal and state grants. The
federal money comes with designated use and restrichomsever PICDE @an look
at how the needs of parent councils interact with their core work to see if they can
support the PIC mission under IDEA and the parent council policy implementation. It
is hoped that the survey data and follow up phone interviews to determinanbem
of parent councils throughout the state will persuade the DOE to secure adequate
funding through state or federal grants

Furthermore, this funding will need to be letggm if it is to provide effective
support of parent councils. Parent councilelepment will not be &ione and dorte
project. The proper support and maintenance of parent councils will require constant
effort. New parents will need to be trained each year, since valuable knowledge will
be lost when parents relocate or when theirdecail age out of school services. The
best goal or hope is to have parents teaching parents, which may happen in many
districts or charter schools, but transitions occur, and laws and regulations change each
year. Hence, the improvement strategies that keegnt councils current and
functioning will need to be updated annually, and this will take time and money.
These are the types of challenges and conditions outlined and addressed in

implementation planning.
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Chapter 4

IMPROVEMENT STRATEGIES RESULTS

The parent athadministrator surveys and resulting data and analysis are
valuable improvement strategies and provide data needed to warrant effective training
and support for parents to develop and sustain parent councils. However, the low
number of survey responsesng into question factors of validity. Low survey
responses affect external validity. In longitudinal studies with high volumes of
quantitative datayalidity can beenhancedby weighting responses (Dey, 1997). Dey
notes the reluctance of respondents endacrease of response rates in higher
education surveys over three decades from 58% in 1961 to 21% in 1991. His
weighting process allows the researcher to make interpolations regarding non
respondents based on large quantities of past demographic datd. e pr ocess wo u
not be helpful here, however, because we do not have the volume of data needed and
PICDE does not know the demographics or number of the targeted population of
parents. Other practical reasons can be cited for the low response lev@aPers
communications and connections with the respondents (Watson, 1998) were not
available to PICDE as they were not made aware of how parents were selected or the
number of parents who were sent the survey. Watson points these out as Coverage and
Nonrespasive errors. The Coverage error occurs when the list from which the sample
is drawn does not include all elements of the population that are meant to be studied.
This is true in the pool of data collected in that only respondents identified as white

and Arican American participated and all respondents spoke English. The

24



Nonresponse error may be a factor, as not e
know how many parents were in the target group to assess this further.

Although the response pool was smatimprising only twentpne parents
and fourteen administrators, their responses were clear, and they coincide with factors
reported in the literature regarding parent involvement and parent concerns. Through
my experience as a school administrakdelieve the administrative responses gave a
realistic account of the school or distrioc
admini stratords knowledge of and experienc
population. Parents reported that they needed irdorm on on t heir chi | d¢
including understanding how lessons are modified to help their child and how to help
their child with college and career needs. Parents and administrators both noted needs
to address mental health issues. The surveys addree for the need for more parent
programs that build parent capacity in understanding school programs and services,
advocacy for children, and education policy. Furthermore, parents request support,
better communication, and information on their consdan their children regarding
the IEP process and services and accommodations and services for students with ADD
and ADHD challenges. These comments and requests from the survey coincide with
the repertoire of workshopsawareneddthatal r eady
more information iglesiredon mental health practices and services. Table 4.1
compares responses of parents and administrators regarding their concerns for the
parent councils. The responses are listed in descending order from most to least

number of comments or references to the items of concern in Table 4.1:
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Table 4.1 Concerns for parent councils

Table 4.1 What concerm® you have about the Parent Councils? (Parent questiol
Administrator question 8).

Resmnse Codes Parents Administrators Total
Communication 6 3 9
Low Attendance 6 6
Meeting time/schedule 4 1 5
Relevant 0 4
training/Diverse topics

Improve services 3 3
Meeting Place 2 1 3
Partnership 0 3 3
Respect 2 2
Parent Driven 2 2
Leadership

Table 4.1

Better communication was high on the peé
parent meetings was high on the administrators list of concerns. Parents ask for topics
relevant to their studentsd agethaand needs.
parents want to be respected as their chil
Meanwhile, two administrators ask that parents take the lead on running the parent
council because they do not have the resources to guide parents througittadl tha
parents need to know about organizing effectively.

When asked what tasks or issues need to be addressed by or through parent
councils, parents and administrators agreed on several issues, particularly on the IEP

processes and services and behavippstts. Parents also felt left out of discussions

26



which would help them to understand how the school is providing accommodations

for their child to learn. Parents from the secondary vocational high schools were
concerned about t mateilongerpériods id Black sehbdulesiandy t o t
navigate the noisy and sometimes dangerous situations in the halls during class

changes. The issues and tasks noted by both parents and administrators are compiled

in Table 4.2:

Table 4. 2 Tasks and issues forgrarcouncils to address.

Table 4. 2What tasks or issues would you like the Parent Council to address? PI
c heck al I (Pdrdmtagtiestianp/pAdmnginistrator question 9)

Response Choices Parent Administrator Total
IEP processes and 17 9 26
services

Behavior supports 15 6 21
Academic classes 13 5 18
Elective classes 10

Other operended

responses:

College and 5 2 7
career/Transition

ADHD/ADD lesson 3 2 5
support,

modification,

accommodation,

block schedule

challenges

Connection with 2

outside resources

Exit surveys, 1

prepared for life

Assessment 1 1
Open to address any 1 1
concerns

Table 4.2
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The responses to this question on tasks and issues indicate the need for further
resources and funding to provide information angsupto the parents or school
personnel. The costs to consider include materials and personnel for PICDE and
related parent agencies to do the work required by the legislation.

On the topic of meeting attendance, fifty percent of the parents provided
information on their desire and ability to participate through video and phone
conferencing. These options for parents
parent participation and attendance. The two administrators who want parents to
organize themgees would benefit from the literature provided by the PACER Center
(2018) and Epsteieat al.(2009). These resources provide tested processes and
strategies to organize and empower parent groups. Related articles in the literature
review provide real lifescenarios and strategies that can be used to help parents
become involved; however, human resources and materials are required to convey
these to parents.

To find out more about what schools or districts are dealing with on behalf of

their studentsandpae nt s, admini strators were asked

mae

heal th, or disciplinary issues are raised

administrators who replied, one stated that there were no issues, and three stated that
t hese i ssguaensu tfior uvonr tvhaer y wi t h parents bei
responses from six administrators indicated that parents want information and or

education on:

28

ng



1 Mental health services

1 Home supports

1 Understanding related services

1 Understanding due process

1 Undersanding availability of services

9 Bullying

1 Inclusive practices

1 Academic supports including Reading Intervention

1 Behavior supports

9 Autism services

1 Assessment accommodations

9 Transition assessment and planning

1 Changes to federal law/policy

91 Transition after grduation/transfer of rights

This list reported by administrators on parent concerns flowing through their

office highlights the many questions and concerns parents have and their need for
information to better understand the system and services that anetmbalp their
children. Parents want to know how to find resources for their children and what the
school needs to improve services and academic success for students. Parents can be

motivated and educated on how to advocate for these services.
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Considenng the low response rate and limited responses from the diverse
families in Delaware, further assessment of parent council needs is recommended. The
results of this and future surveys can inform the DOE of needs, success and progress
in parent council devepment.

Creating the literature review is an improvement strategy that empowers
implementers with knowledge about parents, model programs and implementation
frameworks. It is intended to help PICDE staff be aware of obstacles to parent
engagement as wedk strategies that have been successful in involving parents in their
chil ddéos school progr am. For example, the |
factors that prohibit parents from getting involved, especially the isolation felt by
parents of childen with severe developmental or emotional challengafdlo et al,

2006) Brookfield (2002) uses the writings of Marx and Fromm to explain how adults,

groomed as workers in industrial America, are not likely to ask questions or take a

voice in societyRegarding keeping people in their place, Walker (2017) notes that
emotions such as shame influence the adul't
Through shame of their circumstances or perceived level in society, people may not

feel capable of learning valh is needed to advance themselves, let alone what is

needed to advocate and make reforms for their children. Accordingly, the literature

arms stakeholders in advocating for the recruitment, training, and funding of parent

councils. It provides examples sdiccessful means of engaging parents and supporting

school personnel in the development of parent councils, committees, or initiatives. It

also gives insights into factors to consider when teaching aduksbach (2007)
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notes in a small study how parsifitom different cultures may not be visible in school
but use their parenting skills at home to support their children in their effort to attend
college. Porras Hein (2003) looked at the actions of two principals and reports how
they used strategiestoibbng t heir studentsd parents intoc
Ruffolo et al.(2006) examined parents and professionals working in groups to provide
therapeutic interventions for their children. At first, parents reported that the
professionals did not respectithe knowl edge and expertise wi
and abilities. The parent engagement model used helped parents and professionals
overcome these and other challenges and misunderstandings so that the children could
make substantial progress.

Other factors that may deter parents from school involvement is the attitude
and perceptions of school administrators towards parents. Richardson (20@9)
study of wurban principal susedmendec &p,t i ons of
education, and school lelM(secondary or primary) assignments to determine their
effects on parent involvement. The principals in her study were receptive to their role
of facilitator of parent involvement but were reluctant to bring parents into the
decisionmaking process. Thignding was consistent witthe work ofChavkinand
Williams (1987) which demonstrated the failure of administrators to build
relationships with parents that would welcome and encourage them to participate in
true school governance and decismaking.Auerbach (207) defines three types of
school and parent partnershipsnaéminal where administrators maintain a wall

between parents and staff, 2. traditigndiere administrators manage parents into
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particular roles in certain areas of school suport, 3.authentic where parents
participate in everything related to school or student success. She found the principals
engaged in authentic partnerships were mindful of moral commitments to social
justice in their impoverished high needs district. Auetbsets up a sedfvaluation
continuum for school leaders to assess their leadership style, goals, partnership
orientation, view of families and their roles, and school climate. The continuum
ranged fromeadership preventingartnershipgo leadership forauthentic
partnershipsjncludingnominalandtraditional partnershipsn between. Auerbach
notes that authentic parent partnerships go beyond coffee with the principal.
Significantly, involving and respecting parents improved attendance and reduced
dropaut rates. She concludes that involving parents in shared denisikimg is

linked to promoting social justice. These studies bring to mind the low rates of
responses on the parent council surveys andusgicionghat school administrators
in Delaware ee resistant to meaningful parent involvement.

Several sources provided systematic strategies for the implementation of parent
councils. Dr. Joyce Epstein, who has been working on parent engagement for decades,
provides stefby-step recommendations andians to assist parents and school
personnel with resources to implement effective parent committees (Eps$t&in,

2009). The Massachusetts Department of Education provides a n@ndahce for
Special Education Parent Advisory Coun¢Nsassachusett2010), which offers
advice on community collaboration and outreach to underserved communities. The

PACER Center, a longstablished agency that supports children with disabilities and
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their families, has online resources to answer many of the challenggasting an
effective parent organization, including the guiBarent Leadership in Special
Education(PACER, 2018). PACER and othestrentcenters across the country are
examples of effective parent action groups. These three sources offby-step
information on how to organize parent meetinggddevelop a mission and values.
They also offer successful models for parent instruction and collaboration with school
administrators and outside partnerships with helpful programs and organizations. The
online sources from Massachusetts and PACER are updated regularly and keep
parents informed of regulation changes and legislation that affects special education.
Their resources are directed at parents to build their capacity in organizing and
advocacy andan provide a strong foundation for implementation of effective parent
councils.

Along this vein ofgetting parent councils up and runningplementation
science is a growing resource in education. Implementatiemce was first
developed in the meditanvironment to move practitioners to utilieddencebased
practices (BPs) in their daily routines and practice in health care. Implementation
science outlines the many complications of selecting proven and effective practices
and then implementing thewith fidelity. Bauer,Damschroder, Hagedorn, Smitnd
Kilbourne (2015)note that EBPs can take an average of 17 years to be incorporated
into daily practice. Cook and Odof2013)note that researebased practices promote
better outcomes for studentsspecial education. Odom (20a@#scribes

implementation science d@the tie that bindsEBPs to positive student outcomes.
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Odom presents a streamlined process of implementation science in preschool special

education service. His model moves educatiorattres from the researcher to the

practitioner (teacheryvho adapts it and followanimplementation process and

structure to successful implementatiogsulting in positive child engagement and

outcomes. Figen, Blasé, Metz, and Van Dyk2013)discus implementation science

in the implementation of evidendxased programs statewide. They utilize the four

stages of exploration, installation, initial implementation, and full implementation

supported by leadership, competency, and organization drivezg.also present

defining criteria of gorogram:

1.

fiClear description of programwith fiphilosophy, values, and principldand]
clear inclusion and exclusion criteriadefinethe [targeted populationd
fiClear description of essential functipnsometmes referred to as core
intervention components.

fiOperational definition of the essential functipnd n ¢ | u dhéticeg fA p
profileso that make théicore activities . .teachabldand learnabled
fiPractical assessment of the performance of practitionerssing the
program which firelates to program philosophy, valuaedprinciple®
incorporated with thécore activities specifigiand is practical and repadle
fin the context of . . human service systenddncludesevidence that the
program issuccessfundiihighly corelated with intended outcomes for

childrenand families (p. 219) .
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This criteria for a program and the framework of implementation science
demonstrate the unfortunate status of Delaware parent councils. It is a policy, but it
requires definition as a program that can be learned and taagi¢ll asadapted to
the population it is trying to serv&he catch is in the implementation and all the
details required to make the work effective. | note this here because implementation of
strong parent councils can be positively affected by consideration of the principles in
implementatiorscience.The framework needed to implemenhew reading
curriculumsuccessfully are the samgucture and supportaeededor parent
councils utilizing comprehensive planniggnd provemesearckhasedstrategies.

The information on reliable parent resources and the principles of
i mpl ementation science can influence chanc
presentations. It encourages staff to makemadic at i ons t hat are sens
abilities and improve strategies to enhance parent understanding and learning in future
trainings, webinars, and workshops.

The PowerPoint on how to get a parent council started is a key product of the
improvement sategyin the strategic plafSee Appendiy) for parents who may be
novices in organizing meetings and understanding the legal constraints they will
contend with. It is a firstequirementn adding a stejpy-step resources outlined in
implementation science principldgs guide parents with accurate information. For
example, the PowerPoint addresses privacy issues under the Family Education Rights
and Privacy Act (FERPA) and notes how access to other parents needs to be done

through the school. It also explains the pro@ess channels through which parents
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can organize and use school or district space, media, and related information to contact
other parents. Additionally, it directs them to other resources in the tool kit. The tool

kit is itself a work in progress. | reciiynlearned additional strategies for community
organizing through the writings of Lopez (2003), which will be helpful in the
development of new materials, additional PowerPoints, and even webinars to assist
parents in organizing.

The survey responseseshlight on other information and workshops that
PICDE can develop for the parent council tool kit, such as secondary programs that
help parents form partnerships with career training programs and colleges, advocacy
and policy making processes, and strege¢p understand and navigate mental health
services. These areas requested by parents require further action from PICDE and
other agencies to deliver these programs. PICDE continues to evaluate its resources
and ability to provide information, supportycatraining for all the issues noted in the
survey.

PICDE is now on its third executive director in the four years since the
executive director for thirty years retired in September 2014. These transitions in
PICDE leadership have slowed numerous acéisiind reduced the impact that
PICDE has been able to have on the development of parent councils. My work might
be considered an intervention in the midst of such instability. My actions and
collaborations with each successive executive director havelpbknowledge and
labor in support of the PICDE Strategic Pl&e¢ Appendiy’). This work has

resulted in enhancements to several specific strategies called for by the plan:
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Strategy 1. 1: I ncrease PI CO0s presence
Strategy 3.1: Increagel C6s visibility by reaching
Strategy 4.2: Leverage strategic partnerships to increase funding.

Strategy 5.1: Increase quality staff retention.

Strategy 6.1: Increase the capacity for families to participate in systems

change.

Strategy 6.2: Increase the number of materials which are high quality, relevant,

and useful for families.

Wor k on the parent councils increases
and provides visibility and awaroasness of
The demands of parent councils will aide in forming partnerships that may lead to
shared funding and resources. Professional development supported by research and
proven strategies will increase staff retention and support the ability to build tyapaci
in families that promote systems change. Professional development and corresponding
literature improve the quality and relevance of learning materials for families. PICDE
now has an executive director who has worked with PICDE for more than nine years.

She has been instrumental in developing programs for underserved communities in
Delaware. | am hopeful that | can continue to assist PICDE in their efforts to develop
parent councils in line with its own strategic plan and in the spirit of the state

reguhtion instituting parent councils.
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Chapter 5

REFLECTION

The activities undertaken here provide the initial stages of what is needed and
possible in supporting the development and sustainment of parent councils. Although
there were only thirtfive responses, thsurvey responses of the administrators and
parents were very informative and insightful. Their information helped us accomplish
our goal to understand what parents and administrators need to support their parent
councils. They have confirmed several poithat PICDE was already aware of: that
parents want meaningful information that will help them help their children, that
parents do not have all the skills needed to organize and sustain a parent council, and
that schools and districts do not have tleueces to share with parent councils to
assist parents in setting up and sustaining the parent council. The surveys also revealed
what information parents are seeking at the secondary school level:

1 career and college planning

1 understanding what accommaidas and lesson modifications are provided to
their child

9 accommodations for block schedules as well as typical secondary schedules
which require children to navigate the noisy and confusing school environment

1 more information on programs for mental hbaervices
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Knowing these concerns helps PICDE to know what types of information
needs to be researched and collected and how best to deliver this information to
parents in the form of workshops, webinars, or videos. This information also helps
PICDE to negtiate new or redistribute current funding for the parent council needs.

Although the survey responses provide useful information, the participation
was far less than hoped for and lacked demographic diversity. The distribution of the
survey to parents wakependent on the actions of the district administrators and
school personnel, and we do not know how well this effort was undertaken. PICDE
did not receive any information on the demographics of the parent groups or number
of surveys sent out to parentsrh the districts or charter schools. There were no
numbers to compare the response rate to. | would have preferred to run the survey on
the PICDE website and had PICDE staff recommend to parents in PICDE workshops
that they complete the survey. PICDE ntiphave received more responses from more
parents and with more diverse ethnicities and languages represented. As work around
parent councils develops, PICDE can update the surveys and redistribute them as
needed within schools and districts to expand dtatlthse on parent councils.

In updating the surveys, | would reduce the number of questions, removing the
guestions on parent efficacy, for example. | would also encourage districts and their
motivated parents to use these types of questions in theisuways to see who may
be prepared to take on leadership roles or to determine how they might boost parent
confidence and efficacy through education and information. Looking for inclusion and

outreach to diverse populations, | would urge districts andarhsghools to get the
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surveys out in the language of the parents they serve. SurveyMonkey can provide
translations for additional fees or upgrades in membership (SurveyMonkey, Inc,
AMul tilingual Surveys, o0 2018).

Although much thought went into developitige survey questions, upon
further reflection and research, | know now that it would have been helpful to develop
the questions with a focus group and test the questions with a small group of parents
and administrators (Morewod Bond, 2012). Also, Watsof1998), in her work on
surveys, advises researchers to be respect
design surveys to appear brief, and to reduce the physical and mental effort required.
Taking the time to test the questions on a small godygarents and administrators
would have helped with the survey design and might have supported more responses.
She also suggests that rewards for participation might improve the rate of responses.
PICDE has tried this practice of rewards by giving gdtds to parents for attending
workshops, and, if PICDE had had more control over the distribution of the surveys,
there might have been ways to reward parent participation in the survey.

Perhaps coming through the district office was another deterreettingy
parent responses. PICDE has good credibility with parents, but parents may not have
understood that PICDE was the agency gathering the information. In my observations
of the workshops on the IFSP and Transition to School Services, PICDE staff gave
brief surveys to the parent participants at the end of the workshops. All parents
willingly stayed and completed the written surveys. The PIC staff had built a positive

relationship with parents throughout the presentation, and parents were happy to
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complee the additional paperwork. Building personal relationships either through
prior contact in workshops or phone calls and face to face contact is invaluable and
would likely increase the number of respondents (Watson, 1998).

Utilizing an online survey sucés SurveyMonkey (SurveyMonkey, Inc. 2018)
was very helpful in the distribution of surveys by simply sending the link in emails.
However, online delivery of the survey may have limited the number of participants.
PICDE is advised to use SurveyMonkey unither DOE General Services grant. This
is a cost saving action which eliminates the cost of postage and paper, but parents may
prefer a paper survey and they may not have been given that option. Consideration of
paper surveys, interviews, or phone surveyslzahelpful in the future to reach a
broader sample of the population.

The analysis tools that SurveyMonkey provides yield easy to interpret
gualitative r esponldos$o Afalyae SwveyRdsulisk 29 1 8) nc .
but they require proper codinghrough my teaching experience, graduate course
work, and knowledge of PICDE resources and parent council regulation, | feel that |
was able to code each written response meaningfully for the sake of gathering
important opinion and determining actual needlthough responses were limited,
coding and categorizing added weight to what each respondent said, and the concerns
were shared by more than one respondent.

Reflections after enhanced reporting on Parent Councils
On the recommendation of my committeaddressed the paucity of state

parent councils reported in the surveys. Originally, these surveys had documented only
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9 districts and 6 charter schools that had started work with parent councils.
Accordingly, | conducted follovup phone calls and emailguoiries with each district
and the Charter School Network office. These contacts added further information on
how many charter schools or districts have a parent council or committee, how often
the parent councils meet, and how many parents attend.
This effort has confirmed that 13 districts have parent councils or parent
advisory committees (one of the thirteen ¢
listed), 4 districts said they do not have a parent council, and 2 did not respond to

phone call ad email. The school district results are presented in Table 5.1.
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Table 5. 1 School District Parent Council Responses

Table 5.1 School District Parent Council Responses

District Does the district  When or how often Approximately how Notes
have a Parent does Parent many parents
Council? Council meet? attend?
1. Appoquinimink yes Monthly with Many

sessions offered in
the morning and

evening
2. Brandywine Yes Monthly on 1012
Wednesday
evenings
3. Caesar Rodney No, but we hold 2-3 per year 8-10
parent outreach
meeting
4. Cape Henlopen Yes Quarterly 0-10 PIC has been
invited to present,
but meeting
cancelled due to
lack of rsvp
5. Capital Yes Monthly
6. Colonial Yes 4 per year 10-14 Childcare,
translator, food
provided in a
central meeting
locéion
7. Delmar No Offered once 0
annually
8. Indian River Yes Monthly 6 (Nov. 2018) More parents
attended (2€80) in
Fall 2015
9. Lake Forest No (PAC invites PAC meets
Special education monthly
parents)
10. Laurel No Working on getting
council esablished
11. Milford Yes 4 per year 5-10
12. NCC Vo Tech Yes 3-4/year 10
13. Polytech Yes Monthly 4
14. Red Clay Yes Monthly 18 Food and childcare
provided
15. Smyrna Yes Every other month 1520
16. Sussex Tech Yes 1/year 5
Totals 12 Yes
1 Yes Not 1 per year
identified
4 No

2 Nonresponders
(not named)

Table 5.1
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The Charter School Networks office gathered the data over the course of five
business days. This contact more than doubled the number of charter schartdsirep
in the survey data, increasing the number of schools responding fromil&ix to
schools. Of thd5schools that respondel3a nswer ed fAyeso they do
council and two answered fino.0 Ten charter

schod responses are presented in Table 5.2.
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Table 5. 2 Charter School Parent Council Responses

Table 5.2 Charter School Parent Council Responses

Charter School Does your  When or how Approximatel
school have often does Paren  how many
a Parent Council meet? parents attend

Council?
1. Academia Antonia Alonso Yes 3 per year 0
2. Academy of Dover Charter Schot Yes 2 per year 0
3.Charter School of New Castle Yes Not noted
4.Charter School of Wilmington No
5. Delaware Military Academy Yes 1 per year 0
6. Design Thinking Academy Yes 5 per year 1
7. East Side Charter School No Parent meetings . 1-2
times per year
8. Early College High School at Yes 2 per year 2
DSH
9. First State Montessori Yes 1 per year 5
Academy
10. Great Oaks Charter School Yes 4 per year 0-2
11. MOT Charter School Yes 1 per year 0-4
12. Newark Charter School Yes 4 per year 25
13. Positive Outcomes Charter Yes 3-4 per year 15
School
14.Providence Creek Academy Yes 3 per year 0-2
15. Sussex Academy of Arts & Yes Monthly 7-10
Science
Total 13 Yes
2 No
10 Non
responders
(not named)
Table 5.2

The councils meet from once per year to monthly throughout the school year.
Six districts and one charter school report meeting monthly. Six charter schools and
four districts repdrthree or more meetings per school year. Parent attendance ranges

from zero to20 at the district meetings and zero2dat the charter school meetings.
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This is quite a range in implementation and raises questions regarding consistency in
implementatiorof parent councils.

Inconsistency in the establishment of parent councils may be due to the lack of
planning for implementation of the policy including monitoring and evaluation. There
are no guidelines with the legislation that defines adequate impletioeraéparent
councils. Furthermore, district and school administrators may be resistant to
i mproving and increasing parent invol vemer
perception of parent involvement, it may be unreasonable that administrators,
hamperedy limited personnel and funding, should also take on the role of thoroughly
educating parents in advocacy and policy making. Hence, school administrators may
not be prioritizing parent councils and the support councils need to be effective.
Utilizing literature review and literature on social change

The literature review is a resource for PICDE staff as they revise old and
develop new parent training materials. PICDE serves all families from varied
economic and culture backgrounds; therefore, PICDHEIsandeas from the literature
to draw in families of other ethnicities and languages. From Brookfield (2002) and
Morawska, Ramadewi, and Sandg814),we know that parents can feel isolated
either by their chil dbés dacteramteimsaftheror by cC
chil dés disability, parents requested hel g
literature review presents successful programs where parents and professionals worked
together in a therapeutic manner to help their childrerif¢lo et al, 2009. These

types of effective therapeutic programs come with costs to pay the specialists involved
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for their time and knowledge. Implementing such supports requires partnerships with
other agencies that have experts in the fields for wharknts need help. As noted in
PI CDE6bs strategic plan, PI CDE can conti nue
resources or secure funding. PI CDEGs knov
can give direction to the districts requesting sudgmms and materials for parents

Regarding the goal of adding materials to the parent council tool kit, the
instructional PowerPoint was a start. The PowerPoint and the other components of the
tool kit need to be tried and tested and revised as neededolterPoint and bank of
resources provide immediate information for parents to get started and to help each
other locate services and materials that may immediately answer some of their
guestions. The intention of the regulation for the parent courtailhislp charter
schools, districts, and parents reach out each year to parents of children with special
needs and provide them with support and develop advocacy skills. This annual
mandate may be difficult to fulfil. If the tool kit can be kept curreniili give parent
councils that are established or in transition a stable point of reference.

Looking at literature on parents becoming change agents working on systems
change, PICDE and parent councils can learn from community organizing. Lopez
(2003) mints out that successful community organizing for school reform has
mastered the same steps needed for healthy parent councils:

1 They work to change public schools to make them more equitable and

effective for all students.
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1 They build a large base of membavho take collective action to
further their agenda.

1 They build relationships and collective responsibility by identifying
shared concerns among neighborhood (district) residents and creating
alliances and coalitions that cross neighborhood and inetialti
boundaries.

1 They develop leadership among community residents to carry out
agendas that the membership determines through a democratic
governance structure.

1 They use the strategies of adult education, civic participation, public
action, and negotiatioto build power for residents of low to moderate
income communities that results in action to address their concerns.

Lopez further notes that successful community organization has started with
grassroots organizing around a concern or purpose. Thepeofessional community
organizing groups who can help with training and technical assistance. Parent
community groups use these strategies to organize (italics mark my own notes):
1 Base organization on parentconcérh i t er acy, chil dreno
1 Develop paent leadershigworkshops run by professionals to
educate on issue)
1 Build social capita(build relationships, trust, confidence)

1 Mobilize collective powe(knock on doors, social media)
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Accomplishments of Community Organizing:
1 Policy and systems chanderoups in New York, California, and
Texas gained funding to finance innovative practices for school
improvement, a small schools initiative, and restructuring for school
accountability.
1 Home school connectionBarents increase their role in school as
menbrs, volunteers, decisiemakers.
1 School climateParents are welcomed and develop mutual respect.
1 Student AchievemenkBolitical action by parents holds schools
accountable to providing appropriate education and services.
(Lopez, 2003)
Lopez reminds us #t community organizing and systems change actions are open
ended and ongoing. Community organizing strategies harness the passion of parents
and others to repair and i mprove broken
Parents solve one problem amdve on to the next in most cases. The little successes
boost them on to solving bigger problems.

Zachary and Olatoye (2001) give us another example of successful community
organizing in the Bronx. The New Settlement Apartments (NSA) Parent Action
Commitiee (PAC) took on the challenge of improving their failing-iomome
schools. They utilized the strategies outlined by Lopez, which involve organizing
around the problem, educating themselves on the problem, compiling research to make
their arguments, mdag with school officials, and persisting until the system changes.
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Parent councils require these same strategies in organizing. They must go
beyond the traditional types of parent engagement such as PTA and fundraising
(Lopez, 2003). To be change agetitey must demand mutual respect, prioritize
goals and purposes, be educated on the issues, and prepare for the struggle to resolve
the issue. To support this type of parent organizing, PICDE needs to prepare their staff
to provide workshops that attraanents from all backgrounds into the school
community and build their capacity as confident advocates, capable of participating in
education policy development.

Limits and Challenges

Implementing a statewide policy takes extensive planning and commitment.
However, PICDE is not aware of an implementation plan for Delaware parent
councils. The research, guidelines, and resources providegpbymentatiorscience
would help set the standards and supports needed for statewide implementation.
Having such a plawould organize and guide the role of PICDE and other parent
support agencies. An organized wealihnned implementation framework could
coordinate services and partnerships to support the intent of the policy.

PICDE is grant funded throudgioththe federagovernment and the DO&Rnd
their funding supportB| CDEG6s wor k with families. Pl CDE
into place policy and practice that enables PICDE to establish itself as a welcome
resource to school administrators and thus permit PICDE sxtwéise district or
charter schoolsé parents. Wi th its current

parents and professionals and assist in getting the parent councils up and running
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would be difficult. PICDE is always looking for other meah$umding. PICDE did
apply for a new federal Statewide Family Engagement Center grant in partnership
with the DOE. However, there were only 12 grants awarded and they went to
universities and larger agencies across the country. Undeterred, PICDE cgnstantl
looks for local and national sources to bring in funding to support their mission.

Other, unforeseen challenges during this project include three changes in
PICDE leadership. Fortunately, the new executive director has a long history with
PICDE as the Ssrial Programs Director and she has been aware of and supportive of
my work. However, these changes in leadership have delayed discussions with the
DOE and GACEC.

Data collection was difficult because PICDE had no control over the selection
of parents anthe distribution of the parent surveys. Sending the surveys out online
through the school districts did not allow PICDE to make personal connections with
parents to encourage greater participation. THu$o very low responses and did not
include undersrved groups based on race, ethnicity, or language spoken at home.

Working with the executive director as a board member and volunteer, | have
observed many chall enges for PICDE. The fi
human resources and relatedterials and programs. Offering my services as a
volunteer while working on my ELP solved one problem for PICDE as my work freed
up the executive director and related staff to work directly with parents on other
issues. | hope that the information gadtefrom the surveys and supporting research

provides better understandings for both DOE and PICDE of what is needed for parent
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councils and keeps all of us on the road to proper implementation of parent councils as

intended by the legislation.
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Chapter 6
REFLECTION ON LEADERSHIP DEVELOPMENT

Leadership development, for me, is ongoing. | have been on a sort of
sabbatical, working part time at the university while completing my doctoral studies. |
look forward to returning to a greater role in education and applysgidas | have
learned over the past few years. | have benefitted immeasurably during this process
from my doctoral coursework, the composition of this Educational Leadership Profile,
the accompanying literature review, and my collaboration with the Plafentnation
Center of Delaware.

The coursework in my program gave me a great deal to consider. Starting with
Politicsand Pubic Relations within School Systemigh Dr. Jeff Lawson, his insights
into the complications of leadership were very-epening.Dr. Lawson reminded me
that a big piece of leadership is political (unfortunately) and that leaders must be able
to navigate the various constituents, competitions, and challenges that hinder or
support onebds goal s f or uildinggodbdreladianshipo | , st af
with parents ighe kind ofgood school leadership that can benefit the schools,
especially when parents are allies. Looking at parent and school relationships, the
parent council policy is well intended, but poorly planned;dftee, progress has
been very slow going on 3 years now in parent council development. Both politics and
public relations play a role in what has happened so far with parent councils.
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| gained further insights in politics and policy making working with [xuren
Bailes inEducation Policy and Governanc€he problem of an unfunded mandate
with no monitoring and consequences is evident in the parent council policy (Fowler,
2009, p. 25@51). The legislators were either unaware of or blind to the economic
costs that were attached to the policy. Once again, we see that parents and students are
shortended with unfinished or not wgllanned initiatives on the part of lawmakers.
The legislature and DOE puts together groups such as the IEP Improvement Task
Forceand the Special Education Strategic Plan Committee to research and offer
recommendations, but these groups do not have the power to determine policy or
funding. In Delaware, funding must be secured through allocations or by lobbying the
Joint Finance Comittee for grant money. Learning to follow the money helps me to
understand which policies are considered important. Funding not only has affected the
implementation of parent councils, but it has influenced the daily work and
effectiveness of teachers aadministrators. During my time as a public school
administrator, we struggled through the reduction in school counseling services.
Counselors were split between schools, being present at either site less than 2 days per
week. This was devastating for theheol community, as both parents and students
benefited from the work of the counselor. Another loss due to funding was the
removal of reading specialists. This change particularly affected low income students,
whose parents were not in a position to pbtEortunately, there has been a
turnaround, and reading specialists are now returning to their area of expertise and

once again providing much needed services to children with reading challenges while
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adding their knowledge and effort to Response tavetgion programs mandated in
federal law.

Dr . But t r amé sPrograny EkaluationtirhEducatiowasn
instrumental in helping me understand the resources PICDE possesses to meet the
unique responsibility of providing adequate training to parengglircation rights and
policy. Evaluating and valuing the PICDE programs was difficult. The staff presenters
do as much as possible in the short time they have with parents attending their

wor kshops. Pl CDEGs dedi c at thar trustivathyf i s

a

k

reputation. Looking at the school or orgar

helps a school leader understand how effectively one is in producing positive
outcomes for the school or community. Dr. Buttram also helped us undetfstand
implications of working with human subjects and required that we get our CITI
certificate before the end of her course. | did apply to the University of Delaware IRB
for review of the two surveys, but it was determined that the surveys did not meet the
criteria of human subject resear@eé AppendixcC).

Dr . Ar chbal doéGolleatiorrakd amaiygistof Data foriDecision
Makingstrongly influenced this project. What | learned there helped me decide on the
survey guestions and incorporate quatitre and qualitative information in the
design. The result is the evidence gathered to support further discussion and decisions
that would strengthen parent councils. The additional guidance of my committee
helped me to look closer at how to increasdi@gaation in survey respondents via

various means of distribution and personal contact, and to be cautious in interpreting
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data from limited numbers of participants. The course studies and further research on
low response rates has provided strategigscdraenhance the likelihood of more
respondents on the use of a survey for data collection in the future.

| gained a great deal of knowledge on many topics in education. | have a far
better understanding of the issues involved in teaching certain digg@lind content
areas and the jJjoy of designing oneds own
environments outside the classroom. | also learned new strategies and resources for
developing literacy in children and successful approaches for literacyopewenht in
children who are learning English as a second language. This knowledge will follow
me into my next school leadership role. All of these collaborations and this learning
have contributed to my skills as an educational leader. | will miss thisesohthink
tank environment that | have had the pleasure of working in these past four years.

Woven throughout our course studies was the application of educational
leadership standards for school administrators. The Interstate School Leaders
Licensure Casortium (ISLLC) developed, adopted, and advanced standards for
school administrators in 2008 ¢uncil of Chief State School Officei2008). These
were revised in 2015 and named Professional Standards for Educational Leaders
(National Policy Board, 2015F.or this work on parent engagement, Standards 5 and 8
specifically address the administratorés
students and their families:

Standard 5 Community of Care and support for students:
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Effective educational leaders tiuate an inclusive, caring, and supportive

school community that promotes the academic success anteir of each

student.

Standard 8 Meaningful engagement of families and community:

Effective educational leaders engage families and the community in

meaningful, reciprocal, and mutually beneficial ways to promote each

student 6s ac ad e-being (Natianal Pdicy Boaa,R2a15)we | |

The regulation for parent councils and these professional standards go-hand
hand. The professional standardport the development of new parent and school
partnerships for improving learning and the school environment. The standards require
administrators to engage with parents, students, and their broader school communities
to problem solve collaboratively amesure the success of the students. With insights
gleaned from the survey responses and from my own experience as a school
administrator, | believe that most administrators would welcome more support from
their communities and the opportunity to collalieraith parents engaged through
parent councils. In my experience as a school administrator, | was able to recruit
parents to be mentors when we started a school garden. | also approached parents for
help when trying to find community service activities $tudents. These interests,
which may seem unrelated to the classroom, can spawn relationships that strengthen

the opportunities we want for the students and give parents a chance to demonstrate

their knowledge and expertise for the benefit of the scAdase leadership standards
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should be innate in school leaders; if one wants to change the world by teaching kids,
then one needs the help of parents and the rest of the community.

The school leadership standards could help address the problem of mgnitori
parent council development. The success of a parent council could be incorporated
with the professional standards as part of the school administrator evaluation system.
Once parent council implementation is monitored, funding could follow as
administradrs pay closer attention to the needs of their parent councils.

An additional influence on my leadership development was the literature
review. The literature review boosted my knowledge of how adults learn and how
mutual respect can be an asset to theathnal team serving the parent and child
(Ruffolo et al, 2006) It is funny how often in life and in school administration we
return to the golden rule of treating others as we want to be treated. Having the trust of
parents and realizing mutual respait key in growing a strong school community.

As an educational leader | share this belief that an administrator must ensure that their
faculty and staff understand the needs of parents and present a welcoming and
supportive school environment. Learnirgpat successful collaborations between
parents and school professionals offers hope that other administrators and | can
expand upon. The information is out there in the research and we do not have to
reinvent every wheel to help our school community.

A vital part of the literature review was researchroplementatiorscience in
education. The studies reviewed begin with early implementation work and research

on medical personnel incorporating evidedesed practices (EBPs) into daily
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practice and expand turrent implementation frameworks and their success in
implementing educational programs and policy. Fortunately, there is more emphasis
on the use of EBPs in the classroom, and researchers are assisting with selection of
worthy EBPs. There will continu® be challenges in determining research based
effective practices, and it will take more time and energy to establish understanding
and consistency in delivering evideHAgased lessons or services, but student outcomes
will be worth it. | recognize thairoper implementation of a strategy, curriculum, or
intervention is the foundation for providing positive outcomes for students. | have had
two experiences in the application of implementation studies in education. The first
was in my days teaching chikr with autism. The Picture Exchange Communication
System (PECS) was carefully and systematically implemented. We at the Delaware
Autism Program (DAP) had the good fortune to work with one of the key experts in
PECS. PECS manuals and staff training modelse developedt the program

Teachers were trained and observed as they worked with children to be certain that the
teachers were using the strategies with fidelity. Consistency in following the PECS
protocols was expected and evaluated. At that tim®#f was small but growing.
Having a small contained environment delivering a particular intervention to a defined
population made it easier to monitor what teachers were doing and to provide
instruction as needed to maintain effective implementations&ébend experience

was doing lesson studies with fellow teachers to review and critique the
implementation of new content and materials for reading. Teachers were trained and

coached in lesson development and presentation supporting the implementation of
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new curriculum. There was whole school commitment to getting the program
effectively implemented with the thought of improving student outcomes. Reading
about the essential stages and components of implementation science reminded me of
the details involvedn staff buyin and commitment and the role that administrators
haveaschange agents. It also reminded me of the fragmented and possibly
unsuccessful attempts at implementing educational initiatives such as the parent
council policy. | hope that it is ndbo late to apply implementation science

philosophy and practices to the parent council initiative.

A key element in implementation is truly understanding the challenges facing
the community educators. The arti€@®ercoming alienation as the practiceaafult
education: The contribution of Erich Fromm to a critical theory of adult learning and
educationon social and economic conditio(Brookfield, 2002) demonstrates how the
practices of employeemployee relationships and societal rules in our worldeoiep
parent confidence. It may be the biggest reason that parents do not appear to be
present and working on behalf of their child. Remarkably, the studybybach
(2007)documents the cultural differences of how parents practice parenting from
home andnstill values in their children with expectations that support the child in the
school setting. Many classroom teachers and administrators need to recognize the
power of parents, even though the parents may not be present at school functions. Like
parentswe as professionals may not know what to do and this can be overwhelming
and cause isolation. As administrators, we do not always know what to do because we

do not have all the informatipbut we do know the tool of shared decismoaking.
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Parents and thknowledge they possess may be invaluable at these times. As a person
who has worked closely with parents of children with severe disabilities, | have seen
the dedication and frustration as well as
needsandwha moti vates their child to | earn. |
place when dealing with families. It does not help to judge or complain; it is important
to empathize and understand that parents are doing the best they can, and anything the
schml can do to make parent participation easier is welcome.

Having spent most of my career in public schools working with children with
autism, who did not fit the mold for typical special education services, | have had to be
a problem solver. Working withIEDE requires the same kind of optimistic edm
attitude. Becoming a volunteer and developing the surveys and doing the research for
PICDE has saved them time and money. It has helped me improve my knowledge of
how PICDE and other state agencies work @vithborate and what parents need. This
better understanding will help me guide families to resources in my future work with
PICDE or other school facilities.

Notwithstanding, the information uncovered by the surveys and literature
review reveals new chalhges for PICDE in their efforts to be responsive to parent
needs. To help PICDE meet these challenges, | hope to continue as a vplunteer
updating materials in the parent council tool kit and gathering materials for workshops
that enable parents of secamg studentso gain access to career and college
resources, support, and guidance. The process of the needs assessment and the related

research and outcomesviealemonstrated to me the importance of detail and follow
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through as a leader. Building persorehtionships with colleagues and parents based
on trust isnvaluable to the foundation of productive collaboraiiothe advancement
of the parent council policy.

I believe that when we administrators |
point of view, we develop more empathy and understanding of the drive parents have
for inclusion of and equity for their children. Many school leaders are parents
themselves, and this empathetic approach should come easy. Education holds the key
to economic and sodigustice. As a school administrator, | see it as my job to inform
and involve the parents for the success of their children and for themselves. The parent
council regulation is meant for parents to help parents, and the opportunities for this to
happen ca be facilitated by opeminded educational leadership on the part of the

legislatorsdistrict, school administrators, and faculty.
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SPECIAL EDUCATION PARENT COUN CILS IN DELAWARE
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Special Education Parent Councils in Delaware:
Needs Assessment and Materials
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Overview

In June 2015, the Delaware State legislature passed a laguicerthat Parent
Councils be developed to engage and support parents of children with disabilities in
each school district and charter schdel Delaware Code, 2015). Several districts
have begun to establish parent councils; however, the Delaware mepadf
Education (DOE) has contracted with the Parent Information Center of Delaware
(PICDE) to assist with parent council establishment and success. Accordingly, PICDE
is to develop and distribute a Needs Assessment Survey to gather information from
eachdistrict and charter school on their progress in the developohémeir Parent
Council and to determine what supports are needed to secure and maintain the Parent
Councik.

This proposal is for the work that | will do under the supervision of PICDE and
the DOE. The project begins with the needs assessment survey, followed by the
analysis and compilation of data from the survey and a report to DOE on needs
expressed. Pending approval from the DOE, | will begin work on developing the
materials and programequested.

Organizational Context

The Parent Information Center of Delaware (PICDE), founded in 1983, is a
statewide noprofit organization with the purpose of training and helping parents of
children with special needs, in accordanaginally with public law 94142, passed in
1975 then continued under the Individuals with Disabilities Education(lBitA).

The initial mission of PICDE was to facilitate the policies and procedures surrounding
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this law, which mandated Individualized Education ProgrdER) and later 504
Plans that required parents to be educated in the rights and procedures that would
secure a free and appropriate public education for their children.
According to their website (Parent Information Center 2017), the Mission of
thePICDE s A To advance effective parent engag
PIC is especially focused on supporting parents of children with disabilities
and youth seladvocates to assist them in gaining the knowledge and skills to
access appropriate speataucation programs and related services.
The Vision of PICDE is dAFor al/l chil dren t
the vison rubric, PICDE elaborates:
[PICDE] is a statewide neprofit organization with a mission to advance
effective parent egagement in education. We deliver important information,
education, and advocacy to help parents and caregivers with diverse needs
understand public education policies and program options. PIC empowers
parents to become their child's best lifelong adtaica
In addition to its vision and mission statements, PICDE specifies its Values
Accountability : We promote school accountability to ensure that all children,
youth, and families receive proper services and supports.
PICDE serves families of children witlisabilities ages from birth to 21 with a
statewide footprint. They have two bilingual Spanish Parent Consultants who serve
parents across the stafédhey organize@utreach meetings in schools in Wilmington to

assist parents who are impoverished and waiheed. There are PICDE offices in
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Newport, Delaware for New Castle County parents and a PICDE offGeangetown
for Sussex County. PICDE strives to maintain offices in each county and is working
on a location and additional staffing in Kent county. PECprovides workshops and
programs throughout the state in conjunction with other agencies such as the Center
for Disabilities Studieghe state PTAschool districts, and the DO recent years
PICDE and other parent centers have expanded their wankltide the recognized
gaps and discrepancies in services for children with behavioral and mental health
needs as well those with cognitive and mobility challenges. Overall, PICDE is open to
parents of all children, as many children suffer from a vageghallenges in meeting
their educational need®arent Information Center, 2017).
With regard to the Parent Council project, PICDE has educated parents for

more than 30 years on their childrenos

1 the Individualizededucation Program (IEP) process for children ages 3

to 21
9 the Individual Family Support Plan (IFSP) process for children ages
birth to 3

1 transitions from Early Childhood to scheduhsed services

1 transition in adolescents to secondary school programing

9 trarsition to adult services at age 21,

1 the 504plan and processvhich provides accommodations for students

with mild disabilities.
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Among the supports that PICDE provides are training and information on the
IEP process and related services, parent advodatelance at IEP meetings, and
assisting parents in understanding the goe
progress. Additionally, PICDE administers the Parent Training and Information (PTI)
grant and projects under the Individuals with Disabsgitdet (IDEA) through the
Office of Special Education Programs (OSEP). PICDE has the only PTI in Delaware.
The PTI provides information to parents of children ages birth to 26 with disabilities.
With its PTI grant, PICDE strives to assist parents with abptécsolutions within the
IEP process. The information and training provided to parents seeks to enable them to
become effective partners in their chil dos
special education and related services.
To fulfill such vaied tasks, PICDE has a small staff of ten employees, which
includes the Executive Director and Special Programs Director. Two staff work in the
Sussex office. Two staff are bilingual in Spanish, one in the Sussex office and one in
the New Castle Countyfide. The remaining staff are native English speakers.
PICDE provides staff development to keep tiséaffinformed of policy and process
changes that influence the lives of children with special needs.

Problem Statement

The state of Delaware has recogiza gap between the knowledge and ability
parents now have and what they require to advocate adequately for appropriate

policies and services for their children with special education needs.
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To begin to address this gap, in June of 2015 the Delawastaleige passed
into |l aw a provision for the devel opment
nineteen school districts and charter schools:

The Delaware Department of Education (DOE) has enlisted the expertise of the
Parent Information Center of D&are to assist them in organizing and supporting
these Parent Councils, now mandated under 2015 amendments to the Delaware Code
regarding Individualized Education Programs (IEPs).

Responding to recommendations from the IEP Improvement Task Force,
which wasestablished by the state Senate, thé"I@&@laware General Assembly
added the following paragraph to the Delaware Code:

§ 3125. Parent Councils.

Each school district and charter school enrolling any child with disabilities

shall, on an annual basis, caci the parents of each such child to attempt to

facilitate the creation and maintenance of a parent council for the parents of

students with disabilities. Parent councils will advocate generally for students
with disabilities and provide persao- personsupport for individual parents

and children. The charter schools and school districts shall collaborate and

coordinate with existing parent groups and other information and support

groups to facilitate creation, maintenance, and effectiveness of the Paren

Councils (14 Delaware Code, 2015).

Asone oftheprincipa@ii nf or mati on and support grou

was asked byhe DOE to completa needs assessment of the 19 districts and

74



approximately 25 charter schools within the Delaware CharteroBchetwork. The

needs assessment should assist PICDE and the DOE in planning supportive programs,

materi al s, and training for the Parent
advocate for and assist parents of children with special n€kegfore,PICDE will

determine the needs and current status of Parent Councils in each school district and
charter school within the state of Delaware. According to the law, Parent Councils are
to fadvocate generally f or pestnto-¢pegsort s wi
support for individual parents and chi

There are several gaps attendant on what PICDE has been asked to do by the
state. First, at this time, PICDE has no accurate measure of how many districts have
begun to implement the new Par€ouncils or to what degree. Second, PICDE
needs to develop materials to support, train, and assist Parent Councils as well as
materials to train PICDE staff in providing such support. There is also an ancillary
gap: funding. While the state has ask¢é@PE to assist it in establishing effective
Parent Councils, they have not provided funding to fulfill the mandate of the new law.
Still, it is possible that this study may inform the proper funding agencies in the state
as well as empower those advocatfimgsuch funding.

The skills and information needed to help districts and charter schools to
organize and support parents are extensive. Parents will need information on the IEP,
IFSP, and 504 plan purpose and process. Additionally, information on the
dewelopment and structure of tikarent ©uncil will be needed, including the

development of their mission, vision, and goals.
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Improvement Goals
The Goals for this project are threefold. First, in accordance with the PICDE
Strategic Plan, PICDE will continueith professional development for staff.
Secondly, PICDE willdentify where Parent @incils are not yet established or how
PICDE might assist them where they are establishieidd, PICDE will have
materials in hand to tmaiParent Councils based on the G n cekpresséd needs.
These three goals supptne staté purpose for Parent Counctlsatfip]arent
councils will advocate generally for students with Hiktes and provide perseto-
person support for individual parents and childrgi® Delawae Code, 2015)
Supporting the ideal of advocadplivar and Chrispeels (2011) learned that building
social and intellectual capital with parer
engage in actions that positively affected school programs and polinether
challenge in fulfilling these goals is helping each party to recognize and respect
cultural differences. Mayfield and Garrisdviade (2015) used culturally responsive
practices to reform schools. Their work in a middle school dealt with racidm an
unconscious biases which contributed to the achievement gap for black and
impoverished children. Key to closing that gap was opening opportunities for parents
to become active in their childbés educatic
culturally responsive practices with the staff and faculty. According to this research,
then, fufilling suchgoals will enable PICDE to expand on what PICDE has done for

more than 30 years, which is training parents to be advocates for their children and be

76



active inpolicy review and developmerds stated in thewision, missionand

strategic plan (seleelow).

Components of PIC Strategic Plan

Action

Outcome

Provide more Professional Developmen
Training for staff

PIC prepared to meet needspafrents
ard statewidenitiatives.

Assess staff knowledgend skills

Str engt kapatity BIre@oh more
families and have more services and
supports.

Train the trainer model
Provide opportunities for staff to apply
what was learned from training

PIC staff viewed as experts.

Work with outside organizations to help
families increase participation in system
systems.

Increase level gbarent advocacy and
participationin committee meetings,
legislative hearings, school board
meetings, etc.

Create materia that are family friendly.
a. Inventory for existing materials.

Identify gaps in materials and

knowledge base.

Develop criteria for determining

what is family friendly

Increase the numband typeof
materials that@ accessible, high
quality, relevantuseful,andutilized by
families.

In consideration of professional development to PICDE staff and district

administration and faculty, research shows that often professionals do not treat parents

as equalsRuffolo, Kuhn,andEvans(2006) found that pargs feel isolated and that

professionals do not listen to or understand their expertise and needs. Their research

demonstrates that parents must feel valued to be engaged. They review two programs

which make successful effort by bringing parents togethefiatening actively to

their ideas and concerns. Professional developong similar strategies may be

necessary tthe successful development of Parent Councils.
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Organizational Role

| have served on the board of the Parent Information for more2thgears,
serving as the educational liaison to offer expertise as needed and support and review
PICDE activities and development. Given the longevity of my involvement with the
board, I try to offer continuity, as we have recently transitioned from ogecEixe
Director of 30 years to two new directors in the past 4 years. Since my involvement in
PICDE for this project is much more extensive than that of a regular board member, |
now serve as an active volunteer, as well.

PICDE has a very small staff, dthe Department of Education, which is
contracting this project with PICDE, faces similar funding challenges to those faced
by other public agencies dependent on federal and state funding. Although the
Department of Education is not able to fully fundsthroject at this time, PICDE has
agreed to complete the needs assessment and begin development of programs
requested by the parent councils. The Executive Director has agreed to allow me to
participate in the work needed to support Parent Councils. Idewedoped questions
for the two needs assessment surveys and modified them in collaboration with the
Executive Director and my adviser. | will collect, analyze, and organize priorities from
the needs assessments, and then plan, develop, and write primrdragarent
councils and professional development programs for the PICDE staff. PICDE will be

prepared to deliver the programs as funding allows from the DOE.
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Artifacts

Num Artifact

ber

1

Type Audience Description  /Action Timeline
Steps
Needs Online District Online survey Distribute | January 22
Assesment |Survey  |Administrators to determine in January 2018
Survey the specific 2018 through
needs of parer February 1¢€
Council. 2018
Needs Online an¢ Parants of Online and Distribute | January 22
Assessment hard copy Special needs hard copy in January 2018
Survey survey children in eactisurvey to 2018 through
district determine the February 1¢
specific needs 2018
of parent
Council.
Program Paper UD Professor | Evaluation of | NA Complete
Evaluation and dass 2 programs 5/2017
Report offered by PIC
to parents of
birth to 3
students
Article review Essay UD Professor | Review of NA Complete
and class article on 8/2017
effective
strategies to
engage and
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5

6

Compilation of Chart and | PIC

Organize and  Tabulate |February

prioritize
survey
responses

survey report administration
responses o

District

administration

and parents
Prioritize Develop |PIC ED, DOE | Meeting
needs and action planand district

programs and |and Time [representatives

create action line for
plan with PIC delivery of
administration programs

Develop and Manual or | Parents and
prepare guidelines (district
programs and for administrators
materials developme

nt of Paren

Councils.

Programs
requested
by parent
councils or
Special
education
procedures
and
services

8C

minutes

Report and
timeline.

Brochures
Videos

Workshop
trainings for
parents and
school
personnel.

responses March, 201

Present to
PIC
executive
director,
DOE and
related stai
and/or
district
representa
ves

Meet with | March 201¢
PIC

executive

director

and relatec

staff to

prioritize

and clarify

actions

needed

Research | March-June
and 2018
develop

programs

and

materials ir

accordance

with Paren

Council

priorities



Artifact 1: Neals Assessment Survey Schéalministrator

Artifact 1 is the Needs Assessment Survey for District Administrafbine
Survey was developed collaboratively with the PICDE Executive Director and Special
Programs Manager. It was agreed that the main questegerding needs and
expectations for the Parent Council will be osded. Both Parents and district
Administrators would have treameopportunity to express their thoughts and wishes
for the work and purpose of the councils. The survey uses a comhirdtiopen
ended, additive scale, categoayd gradation scale questions. (Fink, 2012).
Artifact 2: Needs Assessment Survey Parents

As noted for artifact 1, the Needs Assessment Surveys were developed
collaboratively with the PICDE Executive Director angkeSial Programs Manager.
The main questions regarding needs and expectations for the Parent Council are open
ended. Parents will have the opportunity to express their thoughts and wishes for the

work and purpose of the councils (Fink, 2012).

Artifact 3: Pogram Evaluation Report

This paper was an assessment of two workshops provided by the Parent
Information Center in late winter and spring of 2016. This project allowed me to
observe two workshops presented in English and Spanish to parents of children with
special education needs. The children were being served by the birth to 3 programs
and were about to transition into schbalsed services. The first program was
Transition based on the policies, procedures and resources available to children who
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are agig out of birth to three services and into the programs and services provided by
their local public school district. The second program explained the difference
between an Individual Family Service Plan (IFSP) and an Individualized Education
Program (IEP)This paper examined the pre and post surveys taken by parents
measuring what they learned during then®idiute workshogp Observing the
workshops and reviewing parent responses gave me insights into varied levels of
parent ds knowl e d ghespeaidl edacatidon séraces withinghe i t y wi
population of parents of young children.
Artifact 4: Essay on Parent Trainingeveloping a parerrofessional team
leadership model in group work: Work with families with children experiencing
behavioral and ematnal problemsBy: Ruffolo, M. C., Kuhn, M. T., & Evans, M. E.

This is an example of the type of research | have read in support of this project.
PIC will work with district and school officials to inform and engage parents in their
c hi | dr e n éaswekanuticeadhaoloand state policies and processes that
i nfl uence t heiThe poirts frondtBispaperdvil beahélpfubimcreating
professional development for district and school staff and faculty that assists them in
valuing parentas knowledgeable collaboratoRuffolo et al, 2006)
Artifact 5: Survey Analysis, Compilation and Report

This artifact will be developed after surveys have been received. The purpose
will be to determine what needs are specified in the responsesarflGmr other

agencies can assist in addressing the needs.
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Artifact 6: Prioritize Needs and Develop Action Plan

This artifactis to be determined and may consist of meeting minutea and
report addressed to the DOE outlining the resources neededéssitite district and
charter schodParent Counciheeds.
Artifact 7: Develop and prepare programs and materials

This artifact wil be several documents which may includarkshops for
parentsjnformation brochures, videos, aptbfessional developmenaif staff,

pending review of survey needs.
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Appendix B
PARENT COUNCIL SURVEY (Administrator Vers ion)

Parent Council

Dear Schoal and District Administrators:

Undar the requirements of the Dalaware Code Titke 14 section 3125, each district will support/convene a Parant
Council. Tha Parent Councll is to reach out 1o parents of childrn with disabilities to provide support and advocacy. The
Parent Information Canter of Delaware, under the guidelines of the Department of Education, is responsibla for assisting
destrict personnel and parants in the developrment and successiul function of each Parent Councll. Please complete this
questionnaire/survey so that we can ald in meeting the needs and goals for youwr Parent Council.

1. My role with the School or District is:
|:| Supervizor |:| Principal
D Director

|:| Other (please specify)

2. What type of school/district do you serve?

O Chartar Schoel

O Public school

3. What is the name of your school and district?

4. Does your school /district have a Parent Council?

OY@S
OND
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5. If there Is a functioning parent council, where are Parent

Council meetings conducted?

[ ] school [ ] District offica
I:' Local library I:' Crline using Skypa or other tachnology
|:| Comimunity centar |:| Phone Corfarancing

D Other (please specify)

6. What do you believe is the purpose of the Parent

Council?

7. What goals do you have for the Parent Council?

8. What concerns do you have about the Parent Council?
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9. What tasks or issues would you like the Parent Council
to address? Please check all that apply:

I:' IEP procass and servicas |:| Elective classes

I:' Discipine |:| Behavior supports
I:' Academic classes

|:| Other [please specify)

10. What are or should be the strengths of the Parent

Council?

11. What is the process used by the Parent Council to
make the district aware of concerns”?

|:| | o not know the process,

|:| lunderstand the process is:
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12. How does the school/district resolve or respond to
Parent Council concerns?

I do nat know how Parent Couwncil concerns are
resolved.

|:| lunderstand the Parent Councll concerns ane rasolved by:

13. What types of support does your school/district offer to
help parents attend Parent Council meetings and activities?

|:| Childcars |:| Food
|:| Transportation |:| Accass via phona or anline
|:| Translator |:| Waried meating times and days

|:| Other (please specify)

14. What other means are used to encourage parent
attendance (please specify):
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15. What languages are spoken by families in your
school/district?

D English D Haitian
|:| Spanish |:| Japanese
D Arabic D Chinesa
D Ul D Hindi
|:| Farsi

D Other (please specify]

16. How does your school/district communicate with

parents?

|:| Motes sent home from schooliz) |:| Call phona texts
|:| Letters via LS. postal service |:| Emad

|:| Cell phone calls or voica mail |:| Social madia

D Other (please specify)

17. Does your district/school use a website to send and

receive news and information?

() ves
Or\m
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17. Does your district/school use a website to send and
receive news and information?

() ves

O Mo

18. Does your school /district have an English Language
Learner population (ELL)?

O Yes

O Mo

19. If so, how many students are enrolled in ELL services?

20. How many students are receiving services through the
IEP or 504 programs?

Mumiber of IEP studant.-s‘

Mumnber of S04
studants
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21. How many children does your school or district serve in
each of the following categories?

Aitlsim

Deafriass

Deaf-blindness

Devalopmental Delay

Emational Disturbance

Hearing lmpalinant

Intallectual Disability

Multiple Dizabilities

Orthopedic (Physical)
Irrpalrrrent

Other Health
Impairmment

Specific Laarming
Disakdity

Speech/lLanguaga
Impairmment

Traumatic Brain Injury

Vision Impasment

Othar
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22. What special education, mental health, or disciplinary
issues are raised by parents”?

23. How are parents informed of their child’s rights?

24. What steps does your school/district take to make the
school welcoming and family friendly?

25. What activities or events bring parents into the
school/district?
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26. How satisfied are you with the school/district’s effort to
create a school environment that helps children learn?

O Very Satisfied (:;. Somewhat Dissatisfiad

O Somewhat Satisfied O Viary Dissatisfiad

O Meither Satisfied o Dissatisfied

27. Do you have any suggestions or comments to improve
the school environment?
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Appendix C
PARENT COUNCIL SURVEY (Parent and Guardian Version)

Parent Council Survey: Parents and Guardians

Parent Council

Diear Parents and Guardians:

Undar tha requiremeants of the Dalaware Code Titke 14 section 3125, each district will support/convane a Parant
Council. The Parent Council is to reach cut to parants of childsen with disabilities to provide support and advocacy. The
Parent Information Canter of Delaware, under the guidelines of the Department of Education, is responszibla for assisting
destrict personnel and parents in the development and successful function of each Parent Council. Please complete this
questionnaire/suney 2o that we can establish the needs and goals for your Parant Counca,

1. Does your school /district have a Parent Council?
O Yes
O Mo

O Do not knowNot sure

2. If your school or district has a Parent Council have you
attended any

meetings”

O Yos

O Mo
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3. Are there barriers to your attendance and participation in
Parent Council meetings and events? Please check all that
apply:

|:| Transportation |:| Day and time of meeting

D Childears D Work schadule

D Other [please specify)

4. What do you believe is the purpose of the Parent
Council?

5. What geals do you have for your Parent Council?

6. What concerns do you have about the Parent Council?
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7. What tasks or issues would you like the Parent Council
to address? Please check all that apply:

D IEP procass and senvicas |:| Elective classas

[ ] Discipine [ ] Behavior supports

D Academic classes

D Other [please specify)

8. What are or should be the strengths of the Parent

Council?

9. What is the process used by Parent Councils to make
the district aware of concerns?

|:| | do ot know the process.

|:| | understand the process is:
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10. How does the school/district resolve or respond to

Parent Council concerns?

|:| I o net know how Parent Council concems are
resolved.

|:| Il understand the concarms are revalved by:

11. What is your role in the family?
|:| Parent I:' Educational Surogate Parent

|:| Grandparent |:| Guardian

D Other [please specify)

12. What type of school/district do your child attend?

O Chartar School

O Public achool

13. What is the name of your child's school and district?
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14. What i1s the grade level of the child indicated in the
previous question?

O Prak/Praschadl O Bth grade
O Kindergarten O 7th grade
() 1storade () 8thgrade
O 2nd grade O 9th grade
O rd grada O 10th grada
O 4th grade O 11th grade
O 5th grada O 12th grada

15. What is your race/ethnicity?

O African Amencan O White
O Aslan/Pacific O Multiracial
O Hizpanic

(:) Other please specify)

9¢



16. | would use the following supports in order to

participate in Parent
Council meetings and activities. Please check all that apply:

|:| Chidcare |:| Food
|:| Transportation |:| Accass via phona or online Vared meating times and
datas
|:| Translator
|:| Varied mesating times and dates

|:| Other [please specify) supports that would halp me attand:

17. | prefer to attend school related meetings at:

D My Child's School D District office
|:| Local library |:| Online using Skypa or othar tachnology
|:| Community centar |:| Phone Confarancing

D Other (please specify)

18. | can attend meetings and workshops during these

times:

|:| Morming
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19. What languages are spoken at home?

D English D Haitian
|:| Spanish |:| Japanese
|:| Arabic |:| Chinesa
D Urclu D Hindi
I:' Farsi

|:| Other [please specify)

20. Does your child receive services in the English
Language Learner

Program (ELL)?

(:) Yes

() MNe

21. What are the best ways to communicate with you?
Check all that you prefer:

|:| Mates sent home from schoaolig) |:| Call phone texts
|:| Letters via ULS. postal service |:| Emad
|:| Cell phone calls or volca mad |:| Social meadia

D Other [please specify)
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22. Do you use the district/school website to receive news
and information?

O Yes

O Mo

23. Does your child receive Special Education Services?
() Yes
O Mo

24. Does your child have an Individualized Education
Program (IEP) or
504 plan?

O IEP
O 504 Plan

{:} Mo [EP or 504 Plan
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25. If your child has a disability, please check the

appropriate disability classification

[] Autism [ ] ©rthopedic (Physical mpairment
D Deafness D Orther Health Impairmeant

|:| Daafness Deaf-béndness |:| Speech/Language Impasment
D Davelopmental Delay D Spacific Learning Dizability

|:| Emotional Disturbance |:| Traurnatic Brain Injry

|:| Hearing Impaiment |:| Wislon Impaiment

D Intellectual Disability D Other

D Miultiple Disabilities

26. How well do you understand the IEP process?
O Very well

O Fairly well

O Somewhat well (some knowladge

O Mot well at all

27. How satisfied are you with your district’s IEP process”?
O Very Satisfied O Somewhat Dissatisfied
O Somewhat Satisfied O \ary Dissatisfiad

O Meither Satisfiad or Dissatizfied
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28. How satisfied are you with your district’s Special
Education services?

O Wery Satizfied O Somewhat Dissatisfiad

O Somewhat Satisfied O \ary Dissatisfied

O Meither Satisfied or Dissatisfied

29. How satisfied are you with the school/district’s effort to
create a school environment that helps children learn?

O Wery Satizfied O Somewhat Dissatisfiad

O Somewhat Satisfied O Vary Dissatisfiad

O Meither Satisfiad or Dissatisfied

30. How confident are you in your ability to bring about
district-wide

change?

O Extramaly confidant

O Somewhat confidant

O Slighthy conficent

O Mat confident at all

31. How confident are you in your ability to connect with
other parents?

O Extremaly confident

() Somewhat confident

O Slighthy conficent

O Mat confident at all
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Appendix D

PARENT INFORMATION CENTER ANALYSIS AND SUMMARY OF THE
SURVEYS OF PARENTS AND ADMINISTRATORS ON THE
DEVELOPMENT OF PARENT COUNCILS IN DELAWARE

Introduction
The state of Delaware has recognized a gap between the knowledge and ability
parents now have and what they requiradgocate effectivelfor apprgriate
policies and services for their children with special education n&edsegin to
address this gap, in June of 2015 the Delaware legislature passed into law a provision
for the development of Parent Couscil i n each of schobldisidsst at eds p
and charter schosl
Responding to recommendations from the IEP Improvement Task Force,
which was established by the state Senate, th® Délaware General Assembly
added the following paragraph to the Delaware Code:
§ 3125. Parent Councils.
Eachschool district and charter school enrolling any child with disabilities
shall, on an annual basis, contact the parents of each such child to attempt to
facilitate the creation and maintenance of a parent council for the parents of
students with disabiliéis. Parent councils will advocate generally for students

with disabilities and provide persao- person support for individual parents
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and children. The charter schools and school districts shall collaborate and

coordinate with existing parent groups ander information and support

groups to facilitate creation, maintenance, and effectiveness of the Parent

Councils (14 Delaware Code, 2015).

Asoneoftheprincipdgii nf or mati on and sutpeport grou
Parent Information Center of DelawafICDE) was asked byhe DOE to completa
needs assessment of the 19 districts and approximately 25 charter schools within the
Delaware Charter Schools network. The needs assessment should assist PICDE and
the DOE in planning supportive programs, mateyiatgl training for the Parent
Councils. The Parent Council sb6 core pur pos
children with special need§herefore PICDE will determine the needs and current
status of Parent Councils in each school district andehsehool within the statd o
Delaware. According to the regulation Par ent Council s are to
students with didaillities and provide perseto-person support for individual parents
and children. o

Survey Analysis an@ummary

The Pareninformation Center of Delaware developed and distribtwed
surveys the Administrator Survey and the Parent Surt@gptain information on the
formation and function of Parent Councils in Delaware public school districts and
charter schools. The Admistrator Survey was directed towards school and district
administrators and the Parent Survey towards parents of children with identified

disabilities enrolled in the district or charter school. The key survey questions were
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gualitative, asking for opeended responses regarding the establishment of Parent
Councils and the perceived purpose, goals, strengths, and needs for a Parent Council.
The Parent survey questions differed with demographic questions (race, gender,
language spoken at home) and 2 questian the parent efficacy. Additionally, there
were 5 gquestions directed to administrators on how the district or school
accommodates parent needs when scheduling meetings, what parents have presented
as issues to the district, and what ideas and actmasliehinistrators suggest in
making a supportive learning environment.

On February 28, 201the two surveys were sent to the 19 school district
Special Education Directors, the Charter School administration office, and the 24
charter school administratorBheadministratorsvereasked to distributéhe Parent
Surveys tgarents and guardiamstheir district who were already members of a
Parent Council or committee and other parents who have children receiving special
education services who may be inteeglsin participating in the survey and possibly
serving on a district or school Parent Council

Duringthe nextfive weeks PIC received 35 survey responsesgrd@t parents
and 14 from district or schoaldministratorsOverall esponses came fronine pubic
schooldistrictsand six charter schools. The Parent responses came from six public

school districts:
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1 Three Elementary schools Carrcroft and Hanby in the Brandywine
school district and North Smyrna Elementary in the Smyrna School
District

1 Four middle shools in the Brandywine, Smyrna, and Indian River
school districts that were not identified specifically by parents.

1 One Special services school KCCS in the Capital School District.

1 Three high schools from tidew Castle Countyocational Technical
Schod districts: Delcastle, Howard, St. Georges.

1 Polytech High School

There were no responses from parents of children in any of the charter schools.

Administrator responses came from six public school districts and six charter schools:

1 Brandywine

1 Capital

1 Indian River

1 Lake Forest

1 New Castle County Vocational/Technical
1 Polytech

1 Red day
Charter Schools:

1 Academia Antonia Alonso
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9 Charter School of New Castle
1 Charter School of Wilmington
1 Delaware Design Lab School
1 Early College High School

M Positive Outcomes

Notaly, 13 districts and 18 charter schools did not respond. Oddly, there were
no parents from the Red Clay School District, which has a Special Education Parent
Association; however, one administrator did respond. There were also no responses
from the Christha School District, although a search online located a letter to parents
during the 201€017 school year that invited Christina parents to council meetings.
The table belovdemonstrates the distribution of parents and administrators across the
charter schools ardistricts that did participate in this first action to determine the

needs of Parent Councils.
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Number of Parent and Administrator Responses by School, Grade, and District

Schools/District Grade Parents Administrators
Brandywine: 2
Carrcrot Elementary 5
Hanby Elementary 5
School not indicated 8
No grade or school indicated

P WN B

=

Caesar Rodney 9

Capital: 1
Kent Community School PreK 1

Indian River: 1
School not indicated 6 1

Lake Forest: 1

New Castle County Vocational/ Technical 1
Delcastle 12
Howard 9
St. Georges 12
School not indicated 9

NN PR P

=
=

Polytech High School 11
Red Clay 1

Smyrna

North Smyrna Elementary PreK
Smyrna Middle School 7
Smyma Middle School 8

RPN

Charter Schools

Academia Antonia Alonzo

Charter School of Wilmington

Charter School of New Castle

Early College High School Delaware State

Delaware Design Lab High School

Positive Outcomes

Total 21

RPRRRPRR

'_\
N
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Demographics

All the respondents on the Parent/Guardian survey identified as parents. The
majority of the parents identified as white (16/ 21), three parents identified as African
American and two chose not to answer the questibmatents identified as English
speakers with English spoken at home. No responses are noted from Hispanic, Asian,
Arabic or other ethnicities in Delaware. All parent responses were from district public
schools. All parents had children receiving spesgalices; eighteen parents noted
their children had IEPs and 3 noted children with 504 Plans. Twenty parents
designated a disability or multiple disabi
but did not specify a disability. However, looking at theividual responses 2 of
these parents had children with 504 Plans and listed concerns for ADD/ADHD needs.
The figurebelow lists the special education categories identified by parents for their

children.
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Parent responseclassiicatomi | dds di sability

Q25 If your child has a disability, please check the appropriate disability classification

Deafness

Deafness
Deaf-blindness

Developmental

Emotional
Disturbance

Hearing
Impalrment

Intellectual

Multiple
Disabilities

Orthopedic
(Physical)... . 10.00%
Other Health

Speech/Language
Impairment

Specific

Learning... 15.00%

Traumatic
Brain Injury

Source: Parent Council Survey: Parents and Guardians 2018
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There are many student populations missing in the data, so further outreach is
needed to engage these parents and families in patitigjpa the survey and
developing their involvement. Grade levels represented are also thin and scattered.
Parent responses involved students in PreK, grades 5, 6, 7, 8, 9, 11, and 12. There
were no parent responses from grades Kindergarten thr8ugtade. Administrator
responses were at the district level as supervisors or coordinators.

Statewide there are 20 school districts including the sixteen regional, three
vocationalschool districts (New Castle County, Polytech, and Sussex)Clhader
Schod Network/district. There are 24 charter schools listed in the Charter School
district under the school profiles of the Delaware Department of Education (State of
Delaware, 2017). Given the limited number of survey responses to date there is sparse
represatation throughout the state with nine of nineteen regional public school
districts having either one parent or one administrative response covering 47% of
those districts. In the charter school district there were 6 schools of 24 providing 25 %
participaton; however, all responses are from administrators.

According to the state of Delaware enrollment data for 2018 school year,
there are 138,371 students, with 21,659 identified with special education needs. With
only 21 parent responses we have sligless than 00.10% of special education
students represented (State of Delaware, 2017).

The Parent Information Center recognizes that although there are few
responses, those that participated have given meaningful insights to the effort of

establishing Brent Councils throughout the state. What follows is an analysis and
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compilation of Parent and Administrator responses on the Parent Council Surveys. We
begin withthe table belowhat presents the results of question 1 on the Parent Survey:

Does your school or dlirict have a parent council?

Does your school or district have a parent council? (Parents ques
1, Administrators question 4)

Responses Parents Administrators
Yes 18 12

No 1 2

Not Sure 2

Total 21 14

Two administrators, onigom a Charter School the other a district supervisor
responded that &re was no Parent Council in tlidtarter school or district. Three
parents responded No or Donét Know. Checki
administrators and parents it is detared from this sample that one charter school
and two districts do not have Parent Councils.
Purpose of Parent Council
Determining the perceived purpose of the Parent Council is vital to the
foundation of developing collaboration and trust between paa@tschool
personnel. The question was the same on both surveys:
AWhat do youwurposed i etviee i Batdret Council ? i
The operended responses were coded based on word usage and interpretation

of point of view into these categories:

1 Inform/Educde
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1 Support

1 Improve communication

1 Share/Discuss

1 Collaborate

1 Do not know or skipped question

T Empower

The responses are sorted and listed by number and percentdgetaivie below

What do you believe is thaurposeof the Parent Council?

Response Code Parents Administrator Total
Inform/Educate 10 (48%) 2 (14%) 12 (34%)
Support 8 (38%) 4 (29%) 12 (34%)
Improve 6 (29%) 4 (29%) 10 (29%)
communication

Share/Discuss 5 (24%) 5 (36%) 10 (29%)
Collaborate 4 (19%) 6 (43%) 10 (29%)
Do not know or 3 (14%) 3 (9%)
Skippedquestion

Empower 1 (7%) 1 (3%)
Table 3

The top two themes of Purpose are to Inform/Educate and Support parents. The
next three themes amprove Communication, Share/Discuss, and Collaborate.
Parents were concerned with feelingsupperd and | earning more ab
programs and services and policies of the district. Administrators were concerned with

developing collaboration with parents along with providing settings to encourage
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discussions and sharing of information withrgrgs. Only one respondent, an
administrator, used the term Empower, which in the spirit of the policy, is what needs
to be done to enable parents to advocate for and participate in meaningful dialogue
and actions to support students and families.
Goals fa Parent Council
Understanding the goals of Parent Councils is vital to their effectiveness and
sustainability. Goals wiltliffer based on the type of school and age and grade level of
students. Theopeeanded r esponses ¢oalsddybudavegfargosrt i on fAV
Parent Council ?0 covered a range of intere

coded into the categori@sthe table following

1 Educate

1 Improve education, ensure best practices
1 ParentDistrict Relations/Partners

1 Skipped Question

i Better topics

1 Empower parents/Advocacy

1 Network with other parents

1 Involvement/Engagement

1 Improve attendance

1 Regular meetings



Compilation of goals for parent councils:

What goals do you have for your parent council? (Parent question 5,

Administrator quesbn 7)

Response Codes

Educate

Improve education, ensure
best practices

ParentDistrict
Relations/Partners

Skipped question

Better topics

Empower parents/Advocacy
Network with otheparents
Involvement/Engagement
Communication

Improve attendance

Regular meetings

Parents

8
6

L B O N O N DN

Administrators

7
1

P P N O W N DN

Total

15
7

()

N N N N W b b

The data is organized from most to least number of responses on the theme or

category. The most prominent response for botbrga and administrators was to

educate parents on student programs, school/district/state policy, currienidinest

practices in teachindparents asked for information on the costs and deemsgking

process for services provided and how to ensweth t hei r

chi

dos

Best Practices and high standards. Administrativeslthe need to help parents lead

the council and address the needs of other parents. Other administrator responses

focused on developing relationships between theeictigand parents, greater parent
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involvement, and that parents take on more responsibility in running the Parent
Council.
Concerns for Parent Council

This question was raised to help vent perceived or actual concerns that parents
and school administrate have regarding the establishment of parent councils. The

openended responses were coded into the following categories:

1 Communication

1 Low Attendance

1 Meeting time/schedule

1 Relevant training/Diverse topics
1 Improve services

1 Meeting place

1 Partnership

1 Respet

1 Parent driven leadership

The responses are listed in descending order from most to least number of comments

or references to the items of concermha table below



What concernglo you have about the Parent Councils? (Parent question 6,
Administrabr question 8).

Response Codes Parents Administrators Total

©

Communication 6 3

Low Attendance

A O O

6
Meeting time/schedule 4 1
0

Relevant
training/Diverse topics
Improve services

Meeting Place

Partnership

N © N W
[EEN

Respect

w
N N W W W

ParentDriven 2
Leadership

Communication concerns topped the list with parent comments regarding the lack of
distribution of meeting minutes to the manner and tone at meetings in which one
parent felt disrespected by school personPatents arelso concerned about
improving services for their children and having the proper training to assist them in
advocating for better services, understanding policy making, and budgets for
education services. School administrators are concerned about lovaatierad
parent meetings and difficulty in finding parents who are prepared to lead and run the
parent council.
Tasks and Issues$o be Addressed

This question was raised to find out what special education issues and related
topics parents and administraddoelieve need attention. The question format provided

a list of 5 choices in a checklist of potential issues and an opportunity foreoplenal
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responses. The quest i onWhataasks orisgiessvaulde o0 n

you like the Parent Council eddress? Please check all that apply

choices were:
1 |IEP processes and services
1 Behavior supports
91 Discipline
i Academic classes

i Elective classes

91 Other (with option to write in specifissue)

The responses are compiledie following table

t

he answer

What tasks or issues would you like the Parent Council to address? Please check all

a p p l(Parenm question 7, Administrator question 9)

Response Choices Parent
IEP processes and 17
services

Behavior supports 15
Academic chsses 13
Elective classes 10
Other operended

responses:

College and 5
career/Transition

ADHD/ADD lesson 3

support, modification,
accommodation, block

schedule challenges

Connection with 2
outside resources

Exit surveys, prepace 1
for life

Assessment

Open to address any

concerns

Administrator

9

6
5

Total

26

21
18

=

121

b c



The tasks and issues most requested for attention at Parent Council are the IEP
processes and Behavior Supports. As a special education teacher and administrator, |
have withessethe overwhelming situation presented to a parent when reviewing the
components of an Individualized Education Program (IEP). This request for
knowledge and information on IEP services and process is ongoing. The request for
attention to Behavior Supports also continuous in Delaware schools. Of thé24,
students enrolled in special education services, over 3000 are identified as Emotional
Disability or Autism. Students withithese categorieand others with 504 Plans
require behavior plans and suppoisitionally, much attention is given to Positive
Behavior Supports (Warrest al, 2006); however, often parents do not understand
these programs and need atmice at home in implementing an individualized
behavior planParent comments in conjunctiaith academic and elective classes
include wanting to understand what kind of modifications and accommodations were
being made to support their children in the classroom. The comments made under the
Other category are in line with concerns of older stugléfftese parents want
information on career and college opportunities after graduation and wish to know
about agencies that can help their adolescent with career skills and employment.
Strengths of Parent Council

In an attempt to match up purpose, goatsl @ncerns with positive attributes

or strengt hs, participants were asked A Whe
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Coun ci Ire8ponseE hhe table Bloware coded with word use and interpretation

of intended meaning.

What are or should béé strengths of the Parent Council? (Parent question 8
Administrator question 10)

Response Codes Parents Administrators Total
Inform, educate 4 1 5
Support 2 3 5
Effect 2 1 3
change/Advocacy

Collaboration 1 2 3
Strong Parent 1 1
Leadership

ImproveServices 1 1 2
No Council/no 2 2
strengths

Local agencies 1

present to families

The strengths correspond with the responses for goals and purpose, which are
to Inform, Educate, and Support. Advocacy, Effect change, Collaboration ang Stron
Parent Leadership are the other important strengths (goals, purpose) designated in the
spirit of the regulation. These were opamded responses and it is very exciting that
parents and administrators share the same ideas on the strengths needediver effe
Parent Councils.
Parent Attendance
The more basic needs of Parent Council s
comments, are to get parents to attend council meetings, to engage them in the
education of their childrerand to prepare parentslaaders. The three questions

belowattempted to shed light on barriers that prevent parents from attending, the types
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of supports they would use to help thattend, and theupports that the district or

school provides:

1 Parent questioB: Are there bargrs to your attendance and
participation in Parent Council meetings and events? Please check all
that apply:

1 Parent questio@6: | would use the following supports in order to
participate in Parent Council meetings and activities. Please check all
that apjy:

1 Administrator questioi3: What types of support does your
school/district offer to help parents attend Parent Council meetings and

activities?

The table belowvis a compilation of responses to these three questions:

Combines responses regarding bastisupports parents would use, and support
provided by schools and districts.

Parent barriers to  Supports Parents woulc Supports

attend use provided

by schools
& districts

Childcare 3 (19%) 4 (21%) 2 (14%)

Transportation 0 0 0

Translator 0 0 (No norEnglish 4 (29%)

speakers responded

Food 2 (11%) 6 (43%)

Access via phone 9 (47%) 4 (29%

or online

Varied meeting 9 (47%) 7 (50%)

times and dates

Day & time 10 (63%)

Work schedule 6 (38%)

Other 3 (19%) 4 (21%) 4 (28%)
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T he @A Omments tegading barriers reported by parents include:

1 Schedule conflicts with other student commitments such as sports
1 Location of meetings

9 Last minute notice of meetings with uncertain meeting location
Other comments under parent supports that woulssbd:

 Two said no assistance needed.

1 Two requested timelpotice and location of meetings
Other comments by individual administrators regarding district or school supports:

1 Mail notice sent to all parents
i Provide snacks and venue

1 Have tried onsistentdays such as the@®Thursday

The data abovean give guidance to parents and district staff as they plan and
prepare strategies to help increase parent attendance at Parent Council meetings and
events.

One additional guesti on ostrates dpecifica d mi ni st
actions taken to encourage parent attendance. This quesisamswered by 11
administrators:

Question 14NVhat other means are used to encourage parent attendance (please

specify):

1 Emailed invitations and mailed letters to those withougmail address
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Email communication, calling pants, mailing invitations home.

Try to schedule it as a subset of other meetings involving parents

Email, principal's weekly Sunday message, letters, fliers

Topics of their choice, outside speakers

| have a Parent Council email distribution listven if they miss a meeting, |
will send them the presentation, PowerPoint or information and offer a
personal phone call or conversation

We try to schedule the meeting on a night that the school is alreatiydhan
event.

Automated calls home to encourage and remind parents of the meetings.
Pamphlets handed out at IEP meetings and verbal invitation.

Parent Council has a Facebook Page

Email, principal's weekly Sunday message, letters, fliers

From these commésit appears that email is used regularly to inform parents

of school activities. Coordinating parent meetings with other activities and providing

topics chosen by parents seem to be logical motivators to attract parents.

To take another look at what r@tts parents to school, administrators were

asked specifically i n quest ibingpamnisimioe r
the school/district® Al | fourteen administrators

these areas:

1 Sports

12¢

25

repl

f



1 Celebrationghwards programs

1 Informational meetings

1 Parent/Teacher conferences

1 PTO meetings

1 College night

1 Student Driven Events (Senior presentations, Art, Math, Science Fairs)
1 Open house

1 Talent show, Plays, Musicals, Concerts
9 Multicultural programs

1 IEP meetings

1 ParentUniversity (District)

1 Special Services Council (District)

1 Committees: Diversity, Inclusion

1 Family night

9 Literacy night

This list is endlesslepending on the age of the students and the energy of the
staff and parents. As Parent Councils develop theybrable to use these events to
recruit or inform parents.

Meeting Locations
Meeting location can be a problem for paredepending on their work

schedule or other commitments. Questions on how parents prefer to participate in
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meetings and what districtsf f er wer e covered i ndprglear ent

to attend school related meeting®at: And, for admini stifrators

there is a functioning parent council, where are Parent Council meetings conducted?

The table beloveompares parent dexences with district/school practices

Combination of parent preferences and district practices on meeting locations.

Response choices Parent Preference District/School Practices
Childdéds Scho 16 (80%) 10 (72%)

Local library 6 (30%) 1 (7%)
Community center 6 (30%) 0

District office 4 (20%) 2 (14%)

Online via Skype or related 3 (15%) 1 (7%)
technology

Phone conference 4 (20%) 0

Other 4 (20%) 3 (21%)

All administrators responded to this question and one parent skipped this
questtn. The fAothero comments for parents
flexible and would meet anywhere and one stating that meetings in a school that is
centrally |l ocated would help. The admi
meetings were gt getting started so no distinct practices are established. From this
data it appears that both parents and administrators prefer school facilities for
meetings, but parents are open to using the public library or community center and
approximately a tha of the parents would use phone conferencing or online meeting
options.

Meeting times

There was one question for parents regarding their preferred meeting times,
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guesti on I|rcanatters meelings afid workshops during these ime€i gur e
2 demongttes parent preferences on times of day most helpful for their attendance.
Evenings and Saturdays have the most preference, which will be something for school
administrators and personnel to consider.

Parent preferences on meeting times

Q18 | can attend meetings and workshops during these times:

Morning - 23.81%
Afternoon - 28.57%

Evening 85.T1%

Saturday 47.62%

0% 10%  20% 30% 40% 50% 60% 70%  BO%  90% 100%

Source: Parent Council Survey: Parents and Guardians 2018
Communication

Communication was listed agarpose, a goal, and a concdparent question
n u mb e WhaRate the best ways to communicate with you? Check all that you
prefer 06 and Admguoeéest i atdomdoenpoarischdoliistrict
communicate with parent8? at t e mpt thowpardnepdeferenceshnd o n

district practicegorrelate.



This table combinemesponses from parents and administrators:

Combination of esponses for parent preferences and district practices for
communication

Response choices Parent Preferences District/School
Practices

Notes home via school 9 (43%) 11 (85%)

Notes home via US mail 5 (24%) 11 (85%)

Cell phone/voice message: 8 (38%) 10 (77%)

Cell phone texts 11 (52%) 7 (54%)

Email 18 (86%) 12 (92%)

Social Media 2 (33%) 10 (77%)

Other 1 (5%) 5 (38%)

The responses under AOthero from administr
i Robo calls
1 Voice mail
1 Emalil

9 District website

The only preemeansietwas ca request to Anot u
Medi ao.

One administrator skipped this question, all parents responded to this question.
Email seems to be the most preferred means of communicating with parents and is
regularly used by districts. Adlistricts and schools noted that they have a website and
use it to convey information toyopuse ent s. T
the district/school website to receive news and informalionand t he admi ni st

guest i on Doesyuolr étrict/sthodl use a website to send and receive news
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and information8 wer e asked to ascertain whether w
parents6é responses indicated that 67% (14)
website for news and informati; however, 33% (7) do not use the district website.
The website may be a good tool depending on parent ability access and their comfort
in using or navigating the website.
Parent Efficacy
Two questions were asked to get a sense of parent efficacy: Baestibn
number30 fiHow confident are you in your ability to bring about distisetle change?
And question number FHow confident are you in your ability to connect with other
parents8 T h e ffigurds osed arLigert Scale to allow parents to ttate
ability to influence districivide change and ability to connect with other parents:

Parent confidence to bring about change

Q30 How confident are you in your ability to bring about district-wide change?

Extremely

confldent. 10.00%

Somewhat

confident _ 45‘0(}%,0

Slightly

confident 25.00%

Mot confident

at all 20.00%

0% 10% 20% 30%  40% 50% 60%  T0% 80% 90% 100%

Source: Parent Council Survey: Parents and Guardians 2018
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The confidence measure hereésy close in that most parents feel positive
about their ability to bring about distriatide change with 55% feeling confident. Of
these 55%, 9 parents (45%) felt Somewhat Confident and 2 parents (10%) felt
Extremely Confident in their ability to makesttict-wide change. However, the other
9 parents (45%) rated themselves with less confidence, 5 parents (25%) responded as
Slightly Confident and 4 parents (20%) responded with No Confidence in effecting
districtwide change. One parent did not answes thuestion. These responses hint of
the diverse and struggling sentiments regarding parent preparedness or confidence in
leading other parents.

Connecting with and reaching out to other parents is vital for the development
of parent councils. The intenhaf the Parent Council regulation is for parents to
reach out to parents to provide support. E
education and successful social and profes
ability to network and collaborate withher parents and school personnel. Parents
rated themselves for their ability to connect with other parents. This trait is

representetdelow.
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Parent ability to connect with other parents

Q31 How confident are you in your ability to connect with other parents?

Extremely ,

confident - 23.81%

Somewhat .
conﬂdent - 38.10 ;i]

Slightly
confident

28.5T%

Not confident

atall 9.52%

0% 10%  20% 30% 40% 50% 60% T0%  B0%  90% 100%

Source: Parent Council Survey: Pareartd Guardians 2018

These results appear quite positive with the majority of the parents (62%)
feeling Somewhat to Extremely confident in reaching out to other parents. However,
38% feel less confident in communicating with other parents. Research stiwat us
humans can be inhibited in reaching out by many factors or issues. Brookfield (2002)
applies the teachings of Erich Fromm on alienation to understand what inhibits adult
learning and education. Politics, culture, ego, and principles of competition and
production in a capitalist societgaches Fromnall contribute to separations and
divisions in our society. These separations impactcggifidence iro n eabilgy to
cross over divisions and feel empowered to learn and imgraovessiatss or well
being. According to Walker (2017) and her work in adult learning, shame, like

alieration,is anotherobstacle that keeps adults from learning and succeeding. While
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fear of shame camotivateadults to work harder, shame can lead to a lack of
confidence. Undrstanding the role of alienation and shame may be useful as we look
into helping parents gain confidence to participate, support each other, and effect
strategic changes at the district and state level.
Satisfaction

The firstquestion in the survey regand parent satisfaction with IEP process
and servicesvasg u e s t i How well @o:youfunderstand the IEP procéss?

Of the twenty out of the twentgne parents who responded, 85% (13)
responded positively, with 35% (7) saying they understand the IEPsgrvesy well
and 50% Fairly well. On the other end, 15% (3) responded Somewhat well (some
knowledge), and none responded Not well atiddiderstanding the IEP process can
be challenging for parents and this was noted as one of the most requesteditopics fo
Parent Councils to address.

These two questions were asked of parents to confirm satisfaction or

di ssatisfaction with the district or schoc

T Question 27: How satisfied are you

1 Questim 2 8: How satisfied are you with

Education services?
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The parent responses are comphbetbw.

Parent Satisfaction with IEP process and Special Education Services.

Ratings IEP Process Special Education

Services
Very satisfied 7 (35%) 5 (25 %)
Somewhat satisfied 7 (35%) 5 (25 %)
Neither satisfied or dissatisfied 3 (15%) 5 (25 %)
Somewhat dissatisfied 3 (15%) 5 (25 %)
Very dissatisfied 0 0

These results are generally positive towards these 2 impagpetts of special
education. That is a good start, but | refer to previous responses in which parents want
more information on both of these issues.
School climate and positive learning environment are key issues in education.
Given the concerns aroundhsol climate and safety, both parents and administrators
were #dMokwedafi sfied are you with the school
environment that helps children leadi{Parent Question 29, Administrator Question
26). The following tablecompares paréens 6 and admi ni stratorso s

school environment that helps students learn:

Parent and Administrator satisfaction with effort to create an environment that he¢
children learn,

Parents Administrator

Very satisfied 5 (24%) 9 (64%)
Somewhat satisfied 10 (48%) 4 (29%)
Neither satisfied or 4 (19%) 0
dissatisfied

Somewhat dissatisfied 2 (10%) 1 (7%)
Very dissatisfied 0 0

Total 21 14

13¢



All parents and administrators responded to this item. The bulk of responses
have a pasive view of the school environment, which is very wonderful ta see
However we know from various school data that bullying and aggressive behaviors
occur n all schools and parents asked for information on Behavior Supports and
Bullying in their previos responses within the survey.

To find out what schools or districts are dealing with that may disrupt the
| earning environment Wha spetialredusation,anentak s wer e
health, or disciplinary issues are raised by parénts? Qu e s ®fthetan 2 2 )
administrators who repliedne statedhatthere were no issues and three stated that
these i ssues r withparehtdeingassisied imdividually. @ia r y ,

administrators indicated that parents want information and or educetion

1 Mental health services

 Home supports

1 Understanding related services

1 Understanding due process

1 Understanding availability of services

1 Bullying

1 Inclusive practices

1 Academic supports including Reading Intervention
1 Behavior supports

M Autism services
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1 Assessrant accommodations
1 Transition assessment and planning
1 Changes to federal law/policy

i Transition after graduation/transfer of rights

These issues can disrupt the chil dos
the child directly or cause concerns for thgarents. These are topics that
administrators and parents should address. Parent Councils may become resources to
administrators in making the school environment leaametr familyfriendly by
helping parents understand these issues.
District and Parent Interactions

In an effort to be sure that processes are in place to communicate concerns and
solutions between school, district, and parents (council), the following questions were
asked of administrators to gain a better sense of how schools and distietst and
communicate with parents and parent councils:
Administrator question I¥\What is the process used by the Parent Council to make

the district aware of concerrs?



Thisfigurepr esent s the administratorsB awarenes

district has to resolve parent concerns:

Q11 What is the process used by the Parent Council to make the district aware of concerns?

I do not know
o
eprocess - T
Iunderstand
e prosess s _ =

0% 10% 20% 30% 40% 50%  60%  70% 80% 90% 100%

Source: Parent Council Survey: Parents and Guardians 2018
All administrators responded to this question; however, nine are aware and five
are not aware of how their school or district responds to P&amcil concerns. A
review of the comments includes having parents emailing or interacting with a district
administrator, particularly the Special Education Director or Coordinator. There does
not appear to be a clear process for Parent Councils (caas)itb bring their
concerns to the school or districtdés atter
Another question related to the process of conveying concerns is the ability to
respond to and resolve problems. This is address&drmnistrator question 12:

fiHow does the school/digtt resolve or respond to Parent Council concérns?
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The administratorsé knowledge about

presentedbelow:

Q12 How does the school/district resolve or respond to Parent Council concerns?

I do not know
how Parent...
I understand
the Parent...

0% 0% 20% 30% 40% BO% 60% 0%  BO0%  90% 100%

Source: Parent Council Survey: Parents and Guardians 2018

Three (21%) responders did not kntive process and eleven (79fé3ponded
that they understood the procebgio administrators replied that tepecial education

coordinator is serving as liaison between the council and district. @dh&nistrators

cited these actions as part of the g®x:to resolve concerns:
1 Gathering information and getting back to the council
1 Providing workshops for global questions
1 Communicating with the supervisor of special education
1 Building and district staff collaborate

1 Meetings are scheduled to address prokle

resol
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There was no reference to a process or maha#fuides Parent Councils and
their interactions with schools or districts to resolve concerns. The regulation does not
provide any guidance as to how Parent Councils and school personnel should share,
identify, and resolve concerns.

Communicating with and supporting parents are responsibilities of all school
personnel and administrators. Schools and districts do try to invite parents and engage
them in the school community. Administrative question nurni2bdWhat steps does
your school/district take to make the school welcoming and family frieadly® a v e
districts and schools the opportunity to shine a light on this e&odiwelve

administrators responded with these actions or practices:

1 Communicate #ectively and respectfully

1 Respond to parent concerns within 24 hours

91 Disseminate information electronically via phone messages

1 Parent information night, Open House, Back to School night picnic and
barbecues, Parent Conferences

1 Open communication with tperson, email, phone calls, and meetings

1 Social media posts of positive activities

1 Professional development for staff concerning how to be supportive to students
and families

1 Specific school activities to engage and support families of children with

specidneeds.
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1 Artdisplays and student led events

1 Flexible meeting schedules and location

1 Translated documents

1 School rooms and space provided with comfortable chairs and materials for

taking notes.

These are just a sample of activitieathave proven to beelpful in bringing parents
into the school environment. All these actions and activities should be considered
when coordinating and increasing parent involvement.

Keeping with the theme of school environments and how they can be
improved,Administrativeq u e st i o n Dowyaubave any2siggestions or
comments to improve the school environmént?was wused to find
administrators are thinking or hoping for. Eight administrators respomdtcthree

saying they had no information to offer and ttker five saying:

1 We are housed in an old building and many issues associated with that.

1 Need autside support for Parent Councils

1 Reduce class sizes to have more learning space in the classroom

1 Secondary classes too crowded

1 Implementing strategic plan facademic ad emotional support, buildirs
positive and welcoming culture.

1 We work every day to teach children, there is always something to improve.
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These are all honest statements; with respect to the purpose of this survey on
Parent Councils, ParenbGncils do need outside support. District staff are stretched
with day to day duties and are not able or prepared to provide the support and training
needed by parents to become effective advocates. From aptongstic view, an
effective Parent Counatlould help resolve the issues of class size and building
maintenance listthere along witlother vital issues listed that affect students and
their success at school.

Summary

The questions asked in these two surveys have attempted to ascertain which
districts and charter schools have developed Parent Councils and what Parent Councils
need to be effective in the manner intendedording tdhe state regulations that
established Parent Councils in June 2015. The surveys were sent to 19 school district
Spedal Education Directors, the Charter School administration office, and the 24
charter school administrators. The administrators were instructed to send the Parent
and Guardian Survey out to parents on their Parent Council or other parents of
children recering special education services in their district or charter school. The
Parent Information Center received thiftye responses from nine regional public
school districts and six charter schools. Twerrg surveys came from parents and
fourteen from digict and charter school administrators. The sample is small, and it is
safe to say that less than 47% of the school districts and 25% of charter schools have
begun work on implementing and supporting Parent Councils. Accordingly, more

work needs to be derto establish Parent Councils throughout the state as intended by
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the regulation. Although the sample is smdilg tesponses from these parents
correspond to the research literature on pasehbolinvolvement and empowerment
Funding

Funding for the pper implementation and sustained support of Parent
Councils appears to be part of the problem. | have been unable to locate any language
in the Delaware State budget allocating funds to Parent Councils. The only reference
to Parent Councils, since thegjislature voted in favor dhis policy,is in the Special
Education Strategicl&n of 2017

4.1.1 Create and implement a system of technical assistance to tHeud#tA

Special Education parent councils for the purposes of increasing engagement

with relaied stakeholders in the delivery of special educatioD.e | awar e 0 s

Special Education Strategic Plan, 2017)
Technical assistance is a key component of support for Parent Council
implementation, development, and sustainment. Administrators are looking $ateout
support because they do not have staff or faculty to devote to Parent Councils. With
this reference to the Strategic Plamvealso searched for armben unable to locate
funding for theSpecial Educatiotrategic Plan

Parent Councils or parenbmmittees with similar missions are the core of
parent involvement and empowerment. Joyce Epstein of Johns Hopkins University
describes 6 key types of parent involvement in her research. The six key types are:

1 Type 1: parenting or helping all families dsiah home environments

to support children as students
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1 Type 2: communicating or designing effective forms of sclhiodlome
and homeo-school communication

1 Type 3: volunteering or recruiting and organizing families to help the
school and support student

1 Type 4: learning at home or providing families with information and
ideas to help students with homework

1 Type 5: decision making or including parents in school decisions and
developing parent leaders

1 Type 6:collaborating with the community or identifig and
integrating resources and services from the community to strengthen

schools, students, and familigzheldon & Epstein, 2002)

Each of these types of parent involvemisrtritical to what schools need. Not all
parents can engage in all six typeg, toubegin to motivate parents to take on
responsibilities in one or several areas will require many additional resources that
schools and districts do not have in their budget; outdunding districts and charter
schools will continue to have greatfdifilty with implementation.
Diversity and Cultural Inclusion

Noticeably missing from the parent samples were parents whose first language
is not English and parents of ethnicities other than Black or White. All parent
respondents listed English as tha@ain language. Bringinigp parentdrom other

ethnicities and cultures and who speak languages other than English will require
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training for both parents and administrators. Porras Hein (2003) outlines actions taken
by school administrators to help imprae participation of Mexican American
parents. She notes that school administrators, particularly Principals, are the
gatekeepers and must establish principles and practices for welcoming and engaging
parents in the school community (Porras Hein, 2008)JoWwing Porras Hein and
other researchers on parent involvement, the Parent Councils and their respective
districts or schools will need funding for translators at meetings, translated materials,
research on cultural etiquette and school engageedigher resources in ordey
include parents of diverse backgrounds.
Monitoring
It appears that theis no funding and no monitoring oxersight designated
for the Parent Councjlolicy. Citing McDonnellandElmore (1987, p. 138Fowler
(200) pointsout hat a mandate is fia rule governi ng
agencieso It consists of specified | anguac
penalties for nortompliance. The wording of the Parent Council policy may not
constitute a mandate, btitdoes need monitoring and support to be implemented
Returning to the issue of no funding, therais s o no i nducement, Mfda t
[or in-kind grants] to individuals or agencies in return for the production of goods and
servi ceso ( Mad DPa&7npad37H138)&DiskKitts are already pressed to
finance all the needs of the children they are concerned with; without further state
funding designated for Parent Councils there will be little development and this policy

will falter.
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Finally,for t he better ment of all chil drenés
in developing standards for school administrators. The Interstate School Leaders
Licensure ConsortiuriSLLC) has developed, adopted, and advanced standards for
school administratorsZouncil of Chief State School Officers, 2008heISLLC
Standard 4 specifically addmsuppréngandhe ad mi
engaging students and their families:

Standard 4: A school administrator is an educational leader who promotes the

success of all students by collaborating with families and community members,

responding to diverse community interests and needs, and mobilizing

community resourceounget al, 2013).

Administrators would welcome more support from their communitielstiaa
opportunity to collaborate with parents engaged through Parent Councils. The ISLLC
professional standards support the development of new parent and school partnerships
for the benefit of improving learning and school environment. An initial step in
monitoring may be through administrator evaluation systems and review of data
supporting the implementation of Parent Councils.

Recommendations

The survey has brought to light many challenges in implementing and
supporting Parent Councils. Parent Counadiedito be part of a network which serves
and supports parents across the state. The Parent Information Center of Delaware
(PICDE) is a known entity in effective education and support of parents and may be

the likely agency to take on the challenge of depiglg strong Parent Councils. The
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PICDE has been a reliable Delaware agency for more than 30 years. The PICDE has
established itself as a resource for parents throughout the state. Its dedicated staff,
wealth of knowledge, and resources have contributéabtpositive reputation that
PICDE has with parents, schools, state legislators and the Delaware Department of
Education. PICDE has already been asked by districts to assist them with the
establishment of Parent Councils.

Given the data and insights prded by the two surveys, the Department of
Education should consider expanding Pl CDEC
Parent Councils. PICDE already has a number of workshops, presentations, and
partnerships that would support the development adrRa&ouncils, but like the
districts, PICDE has many ongoing commitments with parent support and does not
have the staff to take on such a broad and consuming task. Fémdauylitionalstaff
and materialsequiredto work directly with districts and sobls would be necessary.

PI CDE has experience in training parent
programs, the Family Leadership Academy, strives to inspire and empower parents to
be knowledgeable advocates for their child. Developing partnerships withstdle
agencies and programs such as the Developmental Disabilities Council and their
program, Partners in Policy Making, could expand the resources available to Parent
Councils. Coordinating these types of partnershiigake time, effort, and may to
match programs with the needs of various parent councils.

PICDE already has presentations in place on IEP Development, Early

Childhood Education, Parental Rights, and more that would help parent councils;
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however, staff to deliver these programs dadelop them with Parent Councils
would be needed.

Materials such as a manual on developing an organization (Parent Councils)
with basics on setting an agenda, establishing a mission statement, keeping minutes,
communication strategies, problem solvingg aelated standards in establishing an
organization may be helpful to interested parents who may not know where to start
with their council.

A manual or similar document may be necessary to outline the processes for
communicating problems and concernghi® school or district and how they are
resolved.

Professional development for school and district staff on inclusive practices
and valuing parents as equal partners may be critical to the success of a Parent
Council.

The professional development oaiting for parents in policy making and
advocacy that has already been requested by both administrators and parents needs to
be planned, rolled out, and put into effect. Much of this may be covered in programs
like Partners in Policy Making, but perhapger versions or online webinars would
help parents who may not be able to attend full day or extended workshops.

Further professional development for PICDE staff will be necessary to expand
their skill set to meet the demands of parents and distrittsevequired.

The survey data will continue to be collected as parents and administrators

respond. This is a start to some solutions for the basic needs in establishing Parent
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Councils across Delaware. It is hoped that this work provides a foundatitihre
development of a cohesive plan through the Delaware Department of Education and
partners such as PICDE to provide supports for effective Parent Councils. In the
current climate of severe cuts to education and services, it is vital to have parents
prepared to play a strong role in advocating for all that needs to be in place to

effectively provide education for our diverse student populations.
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Appendix E

PARENT INFO RMATION CENTER SUMMARY OF PARENT COUNCIL
SURVEYS FOR THE DEPARTMENT OF EDUCATION

PICDE Summary of Parent Council Surveigs the
Delaware Department of Education
July 6, 2018

The Parent Information Center of Delaware developed and distritvated
surveysan Administrator Survey and a Parent Surveybtain information on the
formation and function gbarentcouncils in Delaware public school districts and
charter schools. The Administrator Survey was directed towards charter school and
district administators and the Parent Survey towards parents of children receiving
special education services enrolled in the charter school or district.

On February 28, 201the two surveys were sent to the 19 school district
specialeducationdirectors, thecharterschool administration office, and the 24 charter
school administratorsheadministratorsvereasked to distributéhe parentsurveys
to parents and guardianstheir district who were already members qlaaent
council or committee and other parents wiawdchildren receiving special education
services

The surveys were all online through SurveyMonkey, after 5 weeks running

online, 35 responses were receivedfrdin parents and 14 from district or school
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administratorsOverall rsponses came fronine public schooldistrictsand six
charter schools.

The Parent responses came from six public school districts:

1 Three Elementary schools Carrcroft and Hanby in the Brandywine school
district and North Smyrna Elementary in the Smyrna School District

1 Four midde schools in the Brandywine, Smyrna, and Indian River school
districts that were not identified specifically by parents.

1 One Special services school KCCS in the Capital School District.

1 Three high schools from thidew Castle Countyocational Technical &ool
districts: Delcastle, Howard, St. Georges.

1 Polytech High School

There were no responses from parents of children in any of the charter schools.

Administrator responses came from six public school districts and six charter

schools:
Public Districts Charter Schools
1 Brandywine 1 Academia Antonia Alonsg
1 Capital 1 Charter School of New
1 Indian River Castle
1 Lake Forest 1 Charter School of
1 New Castle County Wilmington
Vocational/Technical 91 Delaware Design Lab
1 Polytech School
1 Red clay 91 Early College High
School
1 Postive Outcomes
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Notably, 13 districts andL8 charter schools did not respond. Oddly, there were
no parents from the Red Clay School District, which has a Special Education Parent
Association; however, one administrator did respond. There were also nosespo
from the Christina School DistricEollow up by phone and email confirmed more
schools and districts with parent councils or committEesnthis follow up there
arel13 charter schools and 13 districts with parent councils or committees meeting
from once per year to monthly.

Summary

The questions in the two surveys attempted to ascertain which districts and
charter schools have developed Parent Councils and what Parent Councils need to be
effective in the manner intendedcording tdhe state redations establishing Parent
Councils in June 2015. From the survey dat
appears that approximately 12 districts have begun to address the development of
parent councils. The charter school administrator respomge@®dclearly indicate
that any work has been started on their parent councils.

Funding

Funding for the proper implementation and sustained support of Parent
Councils appears to be the main problem. There is no funding in the state budget
designated foParent Councils. Administrators are looking for outside support because
they do not have staff or faculty to devote to Parent Councils. Administrators note that
parents need to be prepared to run the councils and they need training and support,

which the dstrict does not have resources, to do so. WithHunding districts and
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charter schools will continue to have great difficulty with implementation and
sustainment of parent councils.
Diversity and Cultural Inclusion

Noticeably missing from the parerdgraples were parents whose first language
is not English and parents of ethnicities other than Black or White. All parent
respondents listed English as their main language. The surveys can be sent out again in
the language of the district or PIC can postshrveys on their website where it can
be translated. Parent councils and their respective districts or schools will need
funding for translators at meetings, translated materials, research on cultural etiquette
to enhance school engagementd other resurces tanclude parents of diverse
backgrounds. Parents of all backgrounds need to be represented in the parent council.
Monitoring

It appears that theie no monitoring opversight designated fdne Parent
Councilpolicy. This may be why so few admsatrators responded to the survey.
Tasks and Issueso be Addressed

Parentsndicatedneed for information and discussionisgues:

1 IEP Processes and services
1 Behavior supports

1 Academic classes

1 Elective classes

1 College and career transition
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1 ADD/ADHD leson support and accommodations

1 Block schedule challenges

9 Connection with outside resources (college prep, counselling, career options)
1 Assessment

1 EXxit surveys

1 Students prepared for life
Administratorsnote these concerns:

1 Parents need to know how to run gaent council
1 No time or staff to train and support parents

1 Low attendance of parents at meetings

Addi ti onal comments from the administrator

information and/or education on:

1 Mental health services

1 Home supports

1 Undersanding related services

1 Understanding due process

1 Understanding availability of services
1 Bullying

1 Inclusive practices

1 Academic supports including Reading Intervention
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1 Behavior supports

1 Autism services

1 Assessment accommodations

1 Transition assessment an@mhing
1 Changes to federal law/policy

1 Transition after graduation/transfer of rights

Recommendations
Parent Councils need to be part of a network which serves and supports parents
across the statén implementation plan needs to be developed to enconipass t
challenges noted from the survey and current status of parent coRHCIX has
already been asked by districts to assist them with the establishment of Parent
Councils. The following actions and resourcegd to be considered for full
implementatiorand sstainment of Parent Councils in Delaware:
1 Funding for additional staff and materials required to work directly with
districts and school® engage and support parents
91 Coordination of services offered through PICDEP Task Forcethe
Developmerdl Disabilities Council t he Governor és Advi sor:
Exceptional Citizensand related agencies providing programs such as the
Family Leadership Academy and Partnar$?olicy Making
91 Develop a guid€online) with instructions on how to organize arénht Council

with basics on setting an agenda, establishing a mission statement, keeping



minutes, communication strategiesd related standards in establishing an
effectiveorganization

1 Collaborate with charter school or distriotestablisithe proesses for
communicating problems and concerns todtigool or district and how
concernareaddressed and resolved

1 ProvideProfessional development for school and district staff on inclusive
practices and \ming parents as equal partners.

1 Expand pofessional development or training for parents in policy making and
advocacy

1 Provide pofessional development for PICDE staffd related agenci¢s
expand their skill set to meet the demands of parents and diasiasent
Councik develop.

9 Assist disticts and charter schools in expanding use of technology to support
attendance at meetings. Thirty five percent of parents would participate in
meetings via phone or video conferencing.

1 Expand outreach to families and parents of-Boglish speakers andhar
cultural and ethnic groups that did not respond or were not included in the
survey distribution.

It is hoped that this information provides a foundation for development of a
cohesive plan to provide supports for effective Parent Councils. In thencaiireate

of severe cuts to education and services, it is vital to have parents prepared to play a
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strong role in advocating for all that needs to be in place to effectively provide
education for our diverse student populations.

Further details of survengsponses and research literature to support parent programs
and faculty professional development can be provided. Thank you for your attention
and consideration.

Respectfully submitted,

Meedra Suratte, Executive Director, Parent Information Center afi2eg

Joan French, Doctoral Candidate, University of Delaware



Appendix F PROGRAM EVALUATION

Program Evaluatian
Parent Information Cent@rBrogram to Assist Parerasn d Chi | dr end s
Transition from Birth to Three Services
to Schoolbased Special Eduiian Services
Joan French
University of Delaware
EDUC 863
May 2016
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Introduction

The Parent Information Cent@?IC) of Delaware is a nonprofit organization
with the purpose of educating and empowering parents to protect the rights of their
children. The Brent Information Qater of Delaware started in 1983nder federal
regulations gery state must have at least one Parent Training and Information Center
(PTI). These centers provide free information to parents of children with disabilities.
Parents and @udians can learn more abdbéirc hi | dé6s needs, service
a parent centeMorin, 2014). The parent centers have a broad reach assisting parents
of children ages birth to 26. Pareeinters must meet the training and information
needs of peents of children with disabilities living in areas served by the centers,
particularly underserved parents and parents of children who may be inappropriately
identified (U.S. Department of Education, 2016).

One of the programs presented by the Delaw#Zag$one in partnership
with Child Development Watch (CDW) for the benefit of parents of children who are
receivingearly childhooded ucati on services through CDW.
to help young or new parents navigate the transition from eattjholod services to
schootbased services for their childdditionally, the program serves to introduce
parents to the Individualized Education Program (IEP) which their child will receive
when they enter the school system at age tAieis.program is msented twice a year
through two workshopgOne workshop focuses transitionevents and procedures
that occur for their child as they tutiireeand are eligible for continued special

education services through their school district. The second workigsapbeschool
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services and the difference between an Individual Family ServicgIP&H for
children ages birth to three and the Individualized Education Program (IEP) for
children and young adults ages three to twemtg. This program is the subjeof this
evaluation plan.
Purpose of Evaluation

PIC and CDW staff want to be sure that they are providing accurate
information to the parents and that the parents understand the information well enough
to be confident and active in participatinginanadplni ng f or their chil
education services with their school team under the IEP prodess are two
purposes of the evaluation:

1. Determine the accuracy and relevance of materials presented and handouts

given to parents during tHEP Basicsvorkshop.

2. Determine the knowledge gained by parents during the workshop.

The findings will assist PIC staff in determining any changes needssttay
assist parents in their understanding of the events and procedures within the transition
to school serviceand the IEP process. The results of the evaluation will guide PIC
staff in modifying materials and delivery of workshops.
Description of the Program

The PICprogramai ms t o pr epar e (pangitienfronsChiidor t hei r

Development Watch andaly Childhood services to school services and IEP
procedures and planning. This prograsndone in partnership with Child Development

Watch (CDW) through two evening workshagech consisting of two hours of
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presentatioranddiscussiorwith the parentsThefirst workshop iscalledEarly
Childhood TransitonAc cor ding to the flyersThsent t o
session givefparentsjan overview of the steps ffthe] child to transition from Child
Development Watch intfihe] local school disict.0 The second workshofEP
Basicsa i mswalk [parefitsjthrough the Individualized Education Program (IEP)
procesgand]learn what happens at the IEP meeting and [paventsjcan become an
active participant in developifthe]c hi | déds | EP.
Thegeneral nformation included in the programs are:

Workshopl: Transition to school:

1 Services provided by PIC

1 IFSPcontent: Individuals with Disabilities: Part C

9 Criteria foreligibility

1 Comparison of IDEA Part B & @fiUnderstanding IEP Law and Special

Education9 2016),

1 Explanation otransition meeting
Workshop 2 IEP Basics:

1 Services provided by PIC

1 Recap of birth to three transition and Part B and C

1 IEP meeting components

1 Least Restrictive Environmefdefinition and intention)

1 Relatedservices

16&



Throudh these workshops with parents of young children, PIC wants parents to
gain confidence for lorterm outcomes in which they are informed and involved and
become advocates for their children. PIC also wants parents to know that they are not
alone.Ifthere s a concern with their childds educ
them to turn to for guidance and support.
Evaluation Questions
1. Process Question: How well do the materials and content of the workshops
convey relevant information on the IEP as reomended in federal and state
regulations?
2. Outcome Question: How well do the presentations improve parent knowledge
of early childhoodtransition and IEP basics?
These two questions are key to the staf
comprehensive infonation.
Methodology
For this session, there are twd@ur workshops, one on Transition from Early
Childhood to School Services and one on IEP Basics. Each workshop will be offered
in both Spanish and English. Prior to this session, workshops werediifeEnglish
and a translator sat with Spanish speaking parents and translated during the
presentation. Both presenters for this session are fluent in English and Spanish.
Parents will complete a pre and post sungge Appendixs) during the workshop.
The survey i s meant to recognize parents©®o

transition and IEPs and gauged their feeling of growth at the end of the workshop.
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However, this survey was not available for parents irrdnesition workshop. Parents
will also complete a demographics information sheet (See Appéf)diequired by
the funding grants, and a Participant Evaluatisee(Appendix) that is an overall
rating of the materials and presenters. These forms are completed within the workshop
and collectedy the presenters.
Sample

The sample comprises parents who ateitdese sesons The practice has
been that CDW takes responsibility for inviting the parents. CDW sends invitations to
the parents of children who will turn three within the next 6 moribsthis session,
the CDW representative reported that 300 invitations (See Appéndere sent to
families receivingearly childhoodservices with children within the birthdate range.
Parents may al so | earn abouthoot theePICwor ks hop s
website, PIthewsletter, related advocacy groups, or word of mouth.

For thetransition workshop on March 23, ten (10) parents attended: three (3)
Spanish speaking (2 present and 1 on the phone) and seven (7) Bregising
parents (all premnt). For the IEP Basics workshop on March 30, thirteen (13) parents
attended: five (5) Spanigpeaking and eight (8) Englishbeaking parentshese
workshops wer@ostponed for a week due to weatbenditionsandthat delaymay
haveaffecedparent ermlimentand attendance
Materials

Three hundred invitations with the dates and times for each workshop, the

session topics and summaries, and location were sent to all parents of children turning
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age 3 within the next 6 months who were receiving servioes CDW. There was
also information highlighting free child care and dinner. Two presenters use
PowerPoint presentatioiSee AppendiX) at eachworkshop and handouts to parents
which include PIC services and contact information, IEP sample pages, &tddul
summaries of key issues presented (See Appendi&esThe pre and post surveys,
demographics, anparticipantevaluationforms. The PowerPoints, haodts, and
evaluation forms were translated into Spanish and reviewed by native Spanish
speakers.
Variables
Parentsaattended the workshop in thenguage of choiceitherEnglish or
SpanishPar ent | evel of education was not know
comprehension of educational terminology may have affected how much they learned
and howtheycmp | et ed the surveys. Parentso prior
they had older children or relatives with disabilitifsesentersnay haveemphasizé
various aspects differently, causing parents to focus on some informragrerthan
other information.
Instruments
The instruments are based on the questions for the evaluation.
9 Process Question: How well do the materials and content of the workshops
convey relevant information on the IEP as recommended in federal and state

regulations?
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A checklist(See ApendixT) was developed tevaluate the contents thfe
PowerPoint and handoutsr IEP BasicsThe checklist came from two sources
Wrights Law(Wright, 2017) a notabldegalagency considered expert in the field of
Special Education aritie U.S. Departmeinof EducationCenter for Parent
Information and ResourceflDe vel opi ng Youf(RE€bhoTth®s 2E&P8)
checklist represented a standard by which
presentation and materials. The items presented in thBdEiEes workshop were
compared with the recommended items from these two sources. The PIC materials
were rated by the percentage of items covered through the workshop as compared
with the recommended items from the resources.
1 Outcomequestion: How well dotte presentations improve parent knowledge
of Early Childhood Transition and IEP basics?
PIC has used these materials for several yeargents completithree forms
during each workshop:
1.) A demographics forprwhich includes role or purpose for attendimgrkshop,
ethnic group, age of child(ren), services child receigedc hi | d 6 s (Seki sabi | i
AppendixH)
2)Apreandpostsurveyf parent 6s kn(@eAppehd) of conten
3.) A participantevaluation an overall evaluation form on the presentemaatérials

used, and key points of the worksh&e€¢ Appendix),



Thepre andpostsurveysconsisted of 6 questions, three of which used & four
point Likertscaleand three of which required written responses. The Likert scale
ratings are:

1. No Knowledge
2. Alittle knowledge
3. Somewhat knowledgeable
4. Very knowledgeable
Along with eachLikert-rated question, parents are asked to list specific details of what
they have learned by writingeir responses. These are giequestionsand written
responsesn the IEP wdkshop:
1. 1 know all components of the PreK IEP form. (Likert scale response)
2. List three sections of the PreK IEP formiriften response)
3. | can identify two ways parents can help to develop a meaningful IEP. (Likert
scale response)
4. ldentify two ways parentsan help. (written response)
5. I know the signatures required from parents on the IEP and can describe the
purpose of each signature. (Likert scale response)
6. List three times/places | must sign the IEP. written response)
The forms were completed at the s&md end of the workshop. The presenter

allows time after the question and answer period.
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Data Collection
1 Procesguestion: How well do the materials and content of the workshops
convey relevant information on the IEP as recommended in federal aad stat
regulations?

Data was collected through a check({iSee AppendixX’) developed by this
evaluatoron the IEP Basics workshoppems presented in the workshop and handouts
are compared with a list of recommended items by notable resources: Wrights Law
andU.S. Department of Education.

1 Outcome Question: How well do the presentations improve parent knowledge
of Early Childhood Transition and IEP basics?

For this questionatawascollected from participating parents at each
workshop througlpre and post sueyspresented at the beginning and eneéath
program The surveys utilized a foyooint Likert scale and asked parents to write in
specifics learned at the workshop. Parents also completed a demographics form used
for reporting details of families serdé¢o the department of education and related grant
funders. A final document thgarticipantevaluation asked participants to rate the
overall presentation materials and the presenters.

Results
1 Procesguestion: How well do the materials and content efworkshops
convey relevant information on the IEP as recommended in federal and state

regulations?



Based on the comparison of the IEP Basics workshop PowerPoint and
handouts to the checklist compiled from Wrights Law and the US Department of
Education Pant Information Resourcdise PowerPoint used to inform parents
contains 96 % (27 out of 28) of the items recommended as important to the IEP
Process. The one item not covered in the PowerPoint wasvBtteestingsince this
was a presentation for m@ants of preschoolers and the staide tests do not start until
grade 2 or age 7. However, the handouts included 100% (28 of 28) of the items
recommendedncluding an explanation of the statede testing (Appendices-S).

This was a very thorough PoweiRt and set of handouts for parent use.
1 Outcomequestion: How well do the presentations improve parent knowledge
of Early Childhood Transition and IEP basics?

Unfortunately, the presenters did not have the correct pre and post surveys for
the Transitiorto School Services workshpponsequentlythere are only the surveys

on the IEP Basics workshop.

17C



The results of the parentsd pre and pos

IEP Basics workshop are presentethia following table:

Spanish English

Pre Post Growth Pre Post Growth
Question
| know the 1.8 3.3 1.5 1.6 3.5 1.9
Components of a
PreK IEP
List 3 sections of the 0% 25% 25% "% 100% 100%
PreK IEP
| can identify 2 ways 1.5 3 1.5 1.8 3 1.2
parents can help
develop the IEP for
their Child
List 2 ways parents 60%  80% 20% 44% 100% 100%
can help.
| know the 2.5 3 0.5 1.8 2.6 0.8
signatures required
and the purpose on
the IEP
List 3 placesto sign 26%  66% 40% 22% 75% 75%
on the IEP

This datashows that both groups of parents sdasinilarly on the Likert scale
guestions and demonstrated similar range of growth on each item. On the written
response questions, the answers were counted and coded and given a percentage score
based on the information requested in the item. The Ergpishkers scored 35% to
80% better than the Spanish speakers. This may have been due to the writing and/or
reading skills of the Spanish parents as well as their comprehension of materials
presented.

The nextablesummarizes thparticipantevaluation form in whth
participants used a Likert Scale with a note that four is the Highest and one is the
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| owest rating to rate workshop material s ¢

write-in areas that few parents completed; for example, no one responded to the

ques i on: il have a question abouté (Pl ease
may respond)o for either workshop. Few r es
thing |I | earned today waséo. Parents in tF
three tofive-wordp hr ases. These range from AHow to
ATherapists change in schools. o0 and ADiIffe
guestion is fAHow did you hear about this e€

option: PICwebsite, PIC News,d&ebook, School, Othedvocacysupport group,
Word of Mouth, or News. This data should be helpful in planning how to contact

parents for future workshops and increase attendance.
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Parent opinion of workshop materials and presenters.

Parem Opinion of workshop materials and presenters
Participant Evaluation 3/23/17

English Spanish
Question
Workshop Materials
Are High Quality 4 4
Help me gain knowledge & Skills 4 4
Meets myneeds at the moment 3.9 4
By paricipating in this workshop
| have a better understanding of
learning styles 3.7 4
| know where | can go if | have
more questions. 3.9 4
| found:
The presenter knowledgeable &
skilled 4 4
Time and location convenient 3.7 4
All parents gae a rating of 3 or 4 (High or Highest) to each point. Seven English and tw
Spanish speaking parents responded.

Overall, the data from thearticipantevaluation was not that helpful in
providing data for the evaluation questions. Parents rate all\agakighly which is
wonderful but there is no way to tell how much they knew prior to the workshop or if
they are rating high because of their admiration or gratitude to the presenter. The most
relevant information here is that the time and locatioraaceptable for the
presentations.

Although this was not part of the evaluation questions, it may be worth looking

into how parents are most effectively notified of upcoming prograimes.f@llowing
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tablecompiles responses from parents who participated in bothstvopis.

Unfortunately, this question was not on the Spanish version gattieipant

evaluation.
Event notification
How did you hear English Spanish English  Spanish Total
about this event?  3/23 3/23 3/30 3/30

No
PIC Website 2 Data 1 No Data 3
Pic News 0
Facebook 0
School 2 1 3
Other
Advocacy/Support
Group 1 1 2
Word of Mouth 1 1
News 0
CDW 1 1

Recommendations

The purpose of the evaluation was first, tetermine the accuracy and
relevance of materials and handoptssentedo parents during thiEP Basics
workshopand second,etermine the knowledge gained by parents during the
workshop. Regarding the first point on relevance of materials, the materials in the
presentation on thi&EP Basics are well researched and supported by Wrights Law and
the U.S. Department of Education guidelines for Parent involvement in the IEP
process. However, to measure parentsd knov
redesign the Participant Evaluatiordddre and Post Surveys:

1 Combine the two forms into one document.
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1T Reword the Likert scale to reflect mor e
1 Continue using written responses for parents to specify what was learned.
1 Allow more time for writing responses or resyling to surveys at the end of
the program.
Other recommendations for future programs:
1 Video tape programs so that questions asked within the presentation can be
noted later and reviewed for possible incorporation into future programs.
1 If videotaping is nbpossible, maintaia chart paper and list parent questions
during the program
1 Ask the same questions in English and Spaarsthe written evaluatiorso
that all parents can contribute their opinion or sentiments.
1 Bring the correct participant feedbaftems for the presentation.
1 Present the workshops over three sessions to allow more time to review key
processes and address parent questions.
The PIC staff appear to be very knowledgeable and dedicated. Modifying the
parent s6 f eedb ansslcananakd it neove @dmprahenisieeror theo r

parents and provide more meaningful information to plan future work.
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Appendix G Pre-Post Survey

BEFORE the workshop

I know all the components on the PreK IEP Form

List three sections of the PreK IEP Form 1

I can identify two ways parents can help to develop a
meaningful IEP for their child.

Identify two ways parents can help 1

1 know the signatures required from parents on the IEP
and can describe the purpose of each signature

List three times/places | must sign the [EP 1

AFTER the workshop

1 know all the comp on the PreK IEP Form
List three sections of the PreK IEP Form 1

I can identify two ways parents can help to develop a

ingful IEP for their child.

Identify two ways parents can help 1
2

| know the signatures required from parents on the IEP

and can describe the purpose of each signature

List three times/places | must sign the IEP 1
2
3
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Appendix H Demographics

Parent Information Center of Delaware

Our funders require that we collect the following information from those who attend our events.
Please, respond to the questions as accurately as you can.

1

Mother

Father

Grandparent

Other Relative

Educational Surrogate Parent
Foster Parent

Oooooo

2

O African American
O American Indian
O Asian/South Asian

3. How old is your child?

D BEDBBRD
o wo
EERITT
=
3

=
=
>

What services does your child receive?
Early intervention

General education

Special education

Section 504

Title |

Adult services

N/A

ooooooo

What is your child’s disability?
ADHD

Autism

Deaf/Blindness
Deafness/Hearing Impairment
Developmental Delay
Emotional

Intellectual

Learning

Medical

Physical

Traumatic Brain Injury

Visual Impairment (including blindness)
Speech Language Impairment

oooooooooooooo

2016 Evaluation & Demographic Form

In what role are you attending this event?

Which ethnic group most closely describes your child?

O Educator
0O Other Professional
O Student (middle or high school)
O Student (beyond high school)
O Latino/a
O White
O Other
O 2 ormore races
Child #2?
0o o0-2
0 3-5
0 6=11
o 12-14
0O 15-18
0O 19+
O.N/A. ..
Child #2?
O Early intervention
0 General education o
O - Special edueation 0. .5p
o Seabn504 o -Secﬂon504
o Title'l 0 Title!
O Adult services D;'Adultsewlces
O.NA L 0
Child #27 Child
O ADHD -0 H
. O Autism_ . o A
O Deaf/Blindness 0t
DO Deafness/Hearing - O I
Impairment !
O Developmental Delay u] DevelopmentalDelay
O Emotional o Emot_ipnal
O Intellectual 0 Intelléctual
O Learning u] Leamlng
0 Medical O Medical
O Physical O Physical .
O Traumatic Brain Injury u] Traumatchralnlhjury
0 Visual Impairment (includig a Visual Impairment (including
blindness) . bllndness)
O Speech Language Impairment | | O Speéch, lanemwmpnlnnent

s

.

Rev 1NMA




Appendix | Participant Evaluation

Parent Information Center of Delaware

Participant Evaluation e
Session Title: " Location: v
Date: Time: Presenter:

Please complete all sections rating from highest (4) to lowest (1) and feel free to add comments. Your
answers will be used to improve our services and plan for future sessions. We appreciate your participation.

The workshop and materials... . Highest Lowest
Are of high quality 4 3 2 1

Help me gain knowledge and skills 4 3 2 1

Meet my needs at the moment 4 3 2 1

By participating in this workshop

| have a better understanding of learning styles 4 3 2 <k

| know where to go if | have more questions about 4 3 2 1

1 will share this information with

I found...
The presenter knowledgeable and skilled 4 3 2 1
The time and location convenient 4 3 2 1

That | need to learn more about

How did you hear about this event? (Circle as applicable)
PIC Website - PIC News - Facebook - School - Other Advocacy /Support Group - Word of mouth - News
The one interesting thing I learned today was...

Tear off here and kindly give us your contact information so that we may respond to your question

1 have a question about (Please leave your contact info so we may respond to your question)

2016 Evaluation & Demographic Form
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Appendix J Invitation
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Appendix K IEP Basics PowerPoint Summary

IEP Basics
What to Expect at the Eligibility / IEP Meeting

Workshop goals
= Identify all the components of the IEP form
«  List the signatures required from parents and describe the purpose of each signature
« |dentify two ways parents can help to develop meaningful IEPs for their child
Scheduling the Eligibility / IEP Meeting
¢ May be scheduled at the transition meeting
«  Should be held before child’s 3 birthday

»  May receive 10 day notice of meeting in the mail along with procedural safeguards and
registration information

«  Parent has to formally invite service coordinator
*  Service coordinator may or may not attend
Participate
¢ Ask questions
* Beopen to information
*  Prioritize your requests
* Know your rights
¢ Say “thank you”
Eligibility Meeting
e Team introductions
* Review purpose of meeting
¢ Review of evaluations, scores, some history of the child
* Propose eligibility classification
¢ Parent and team members agree or disagree to eligibility and classification
¢ Parent has 10 days to decide and agree to eligibility
e Parent/team signs 10 day waiver if agreeing to eligibility classification
*  Complete Evaluation Summary Report (ESR)

Eligibility criteria



* Autism

* Developmental Delay

¢ Deaf/Blind

* Emotional Disability

* Hearing Impairment

* Learning Disability

* Intellectual Disability

*  Orthopedic Impairment

¢ QOther Health Impairment

¢ Speech or Language Impairment
¢ Traumatic Brain Injury

*  Visual Impairment (including blindness)
*  Pre-school Speech Delay

Developing the Individual Education Program (IEP)
Collect Data and Identify Needs

¢  What are the child’s strengths?
* What are the parent’s concerns?
¢ Academic needs (e.g., math, reading, language arts)
* Functional needs (e.g., social skills, mobility, personal care)
Needs
What does your child need:
» toreach goals?
* inorderto learn?
* to participate with other children?
Examples of Supplementary Aids and Services

. Presentation of subject matter (via sign language, visual cues, using multi-sensory materials
etc.)

*  Age Appropriate Materials

. Consultation time (needed for staff)

18¢



. Personnel Training

*  Child’s specialized equipment needs (lo and hi tech)

. Preferential seating

. Related Services
Know Your Child’s Present Level of Educational Performance (PLEP)

e Based on your child’s unique needs

*  Must be current, accurate & specific

* The Annual IEP Goal is based on the PLEP

e Is the point from which future progress will be measured
Help Develop Annual Goals

¢ Agoal must be meaningful

¢ Agoal is measurable

*  Agoal guides future planning

PLEP
(Present Level of Education Performance)

PLEP (Present Level of Education Performance):

Benchmark #1
(Every Marking Period- Approx- 9 weeks)

Benchmark #2

Benchmark #3

Benchmark #4
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Frequency: x times per week / month
Duration: x minutes

Location: a place — not push-in or pull-put

Least Restrictive Environment (LRE)

The goal is for children with disabilities to be taught with all other children.
Provide supplementary aids and services in general education classroom

Only remove children to a different classroom if they can not learn in the regular classroom.

Signatures

Meeting Invitation

Eligibility Determination

IEP Attendance

|IEP and Placement Agreement
Prior Written Notice

“| waive the 10 day waiting period before imrplementation of the IEP and agree that the
IEP can be implemented as soon as possible.”

Accessing Public Benefits or Insurance (Medicaid) for Special Education and Related Services (2
forms and signatures)

Initial Provision of Special Education Forms

The contents of this presentation were developed under a grant from the US Department of
Education, CFDA 84.328M. However, those contents do not necessarily represent the policy of
the US Department of Education, and you should not assume endorsement by the Federal
Government.
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Appendix L Developing Your Child & IEP
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Appendix M IEP/504 Team Planning
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Appendix N Eligibility Criteria
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Appendix O Present Levelof Performance

Present Level of Educational Performance (PLEP)

Got Kids? Get Involved!

The present level of performance tells you what the child knows and is able to do. The
PLEP must be measured, current, and accurate. The PLEP and goals must all be in the same

units of measurement. Here are some examples:

PLEP

Annual Goal

a. Unexcused absences and tardies
average 5 a week.

Unexcused absences and tardies average
less than one a week.

b. Orally reads 3™ grade text at 25
wpm with 5-10 errors.

Orally reads 3" grade text at 90 wpm with
0-2 errors.

c. Instantly and correctly recognizes

Instantly and correctly recognizes 120 of the

20 of the ABC Sight Words List. ABC Sight Words List.
d. Given unfamiliar material from a Given unfamiliar material from a 6th grade
4% grade level text, Joan orally level text, Joan orally reads 150-180 wpm

reads 40-50 wpm with 4-7 errors.

with 0-2 errors.

e. Assists in dressing self by pulling
pants up and shirt down.

Dresses self except for buttoning and shoe
tying.

For more information visit www.picofdel.org/events or call 302-999-7394




Appendix P Examples & Goals
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Appendix Q IEP GradesK-7

Individualized Education Program (IEP)

Elementary IEP
State of Delaware

Student Name:
Student ID#: D.0.B.:

Current

Grade:
Address:
District of Residence:

Attending Building:

Recommended

Building:
Disability
Classification:

IEP Status

Most Recent
n
Summary Report
Date
IEP Meoting
History:

ParentUGuardian® 1:
Address (if different):

Home Phone:
Email Address:
Parent/Guardian® 2:

Address (if different):

Email Address:

Temporary Placoment i )
Agency

Parent:
Date:

“Within 60 days, an IEP meeling must be heid,

Elementary IEP o - Student Information - Page 1
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Name: DOB: Mealing Date:

Meeting Participants

Role Name Signature

Parent” 1

Sludent

Ganeral Education Teacher

Spochal Education Teacher

Administrator/Designea

*Parent Includes legal guardian, educational surrogate parent and relalive caregiver,

Elamentary IEP - Student Information - Page 2



Name: DOB: Meating Date:

Data Considerations

Whal are the student’s strengths?

Whal are the educational concemns of tha parent (or student, if appropriate)?

3

What multiple data sources (including district or statewide assessments) are being used lo create this IEP?

How does the child's disabllity affect the child's involvement and progress in the general education curriculum?

What are the child's other educational needs that result from the child's disability (e.g.. organizational skills, self-care, fine/gross motor)?

'Will the student participate with non-disabled students in extracurricular and non-academic areas? If yes, identify supports and services
on the "Needs, Services and Annual Goals® page. If no, explain why below,

Cvee Chve

Other Factors to Consider:
IEP Team must consider each of the factors.
Il there is a need ideniified, check “Yes. and address in the IEP,

Yes

Communication needs of the sludent

Braille instruction for students who are blind or visually impaired

Communication and language needs for sludents who are deal/hard of hearing

Language neads for students with limited English proficiancy

Pasitive behavior interventions, supports, and strategles for students whose behavior impedes learming

Nead for assistive technology devices and services

Intervention supports and strategies for students wha have difficulty accessing and/or using grade-level
textbooks and other core materlals in standard print formals.

I
I O

Evidenced-based reading interventions, supparts, and strategies for students with limited reading proficiency.

Elamentary |[EF = Data Consideralions - Page 3




Name: DOB: Meeling Dale:
Unique Educational Provide a statement of the special education and related services and supplementary aids and
Needs and services, based on peer-reviewed research to the extent practicable, to be provided to the child, or on
Characteristics behalf of the child, and a statement of the program modifications or supports for school personnel
# that will enable the child:

« to advance appropriately toward attaining the annual goals

« to be involved in and make progress in the general education curriculum, and to participate in
extracurricular and other nonacademic activities; and ,

« to be educated and participate with other children with disabilities and non disabled children.

Frequency:

Services, Aids & Modifications:

Duration: Location:

PLEP (Present Levels of Educational Performance):

"Benchmark #1 Marking Period:

Benchmark #2 Marking Period:

Benchmark #3 Marking Period:
"Benchmark #4 Marking Period:

Annual Goal

(For Medicaid

Therapist Signature: Date: Cost Recovery)

Elementary IEP - Needs, Services and Annual Goals - Page 4

194




Namea: DOB: Meating Dale:
Relaled Services
"~ Services | Type of Delivery | Start/End Date Frequency Duration Location
Transportation
Spedial transportation needs? ) T
If yas, spacify;
veo | o[ ]
Is it necessary io place this student, who Is transpored from the school by bus Into the charge of a parent or
other authorized responsible person?
If s0, Transportation Departmant will ba notified by:
ves[ ] o[ ]

Participation in Statewide Assessment

Student s not In a grade thal is assessed,

Student will participate in regular lesting conditions without accommodations unless one of the below is chacked.

Sludent pariicipates with accommodalions as documented on the attached Student Accommodation Checklist.

Student is included in Allernate Assessment. The Participation Guidelines form is attached and #500 is filled in on the Student
l—J | Accommodalion Chacklist, .

Elementary IEP - Additional Considerations - Page §
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Name: DOB. Meeling Dale:
Discipline

“The student will adhere to School Code of Conduct.
|_(Check below If any of the following are needed):

Interventions and supports are described under services/supports and/or in goals.

Behavior intervention and support plan (see attached).

Other:

Participation in Twelve-Month Program

No ot Applicable

By State law (14 Del.C §1703), parents of students with certain disability classifications may choose a 12-month program which does not
exceed 217 school days (Severa Intellectual Disability; Moderate Intellectual Disability; Orthopedic Impairment; Traumatic Brain Injury; Deaf-

Blind) or 241 school days (Autism). As a parent of a qualifying student, | choose a 12-month program.

Consideration of Reading-Based Extended School Year Services

Not Eligible

Does the student meet the following criteria?
Yes No Age 7 or above
es No Not demonstrating phonological awareness and ability to use letter sound knowledge and decode unknown words,
igible

Eligible, declined by Parent
Eligible, declined by IEP team

|"If the student is eligible but Reading Based ESY Services are dedlined by the IEP team, provide a specific explanation of why such services
are inappropriate:

If the student Is eligible for Reading Based ESY, specify goals and evidenced-based interventions:

Services Type Placement Grade StarVEnd Frequency Duration Location
Date
Pﬁudlng Instruction
Elementary |EP = Additional Considerations - Page 6
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MName,

DOB:

Meeling Dale:

—_—

Consideration of Eligibility for Extended School Year Services (ESY)

IEP team must conslder each of tha fallowing factors:
Regression/Recoupment

*  Vocational Skills
« Degree of Impaiment
+  Breakthrough Skills
» __ Extanuating Circumstances

Yas

Is ESY naeded?

No

[JTo Be Determined
ESY offarad, ballnad by parant

Raltionale for Dacision;

Specily goals and services:

Services

Type

Placement

Start/End
Date

Frequency

Duration

Location

Elementary IEF

= Addilional Considerabons -

Page 7




Name:

DOB: Meeling Date:

Least Restrictive Environment/Placement

A student with a disability shall not be removed from an education setting in age appropriate regular classes solely because of needed
modifications in general education curriculum. Special classes, separate schooling, or other removal of children with disabilities from the
regular educational environmaent occurs only if the nature or saverity of the disability is such that education in regular classes with the use of

supplementary aids and services cannot be achieved satisfactorily.
below to determ "Mrﬂi"_’a%’“&
Regular ing Includes pull-out related services and leam classrooms. Student served inside the regular

A.

classroom greater than or equal to 80% of the day.

D B. Services Provided Both in Separate Speclal Education Classes and Regular Setting Student served
Inside the regular classroom greater than or equal to 40% of the day and no more than 79% of the day.

I:] C. Seoparate Special Education in an Integrated Setting Student served inside the regular classroom less
than 40% of the day.

D D Soparate School Student sarved in public or private separate day school facillty for greater than 50% of the
school day or a residential facility if student does not live at the facility.

D E. Residential Facility where student resides during the school week,

D F. Homebound or Hospital

D G. Correctional Facilities (only used by DSCYF and Prison Education) Students placed In shori-lerm detention

or correctional facilities.

An explanation must be provided about the extent, If any, to which the child will not participate with nondisabled children in the regular class.

Signatures
es

| acknowledge that | have received a copy of the Procedural Safeguards. My due process rights under these
Procedural Sa ds have been explained to me.
(] No | agree with the program described In this document.
Yes No lngmvdmmophcomundodsbnunotodl_bovomddhwsmnw.mulhg.
Yes N/A Atleast one year belore the age of majority (18), the student has been informed that rights will transfer to
= — him/her unless a legal guardian has been appointed.
ParentStudent Signature Date
ParentStudent Signature Date
If Parent Does Not Attend
Staff member below Is responsible for forwarding a copy of the IEP and Procedural Safeguards and explaining content, If necessary, to the
Parent/Guardian/Surrogate,
Name Position Method of Contact
Elementary IEP ~LRE- Page 8
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Appendix R Signatures
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IEP team members include:
Required

O Parent(s)

O Student (as appropnate and
mvited at age 15 when
discussing transition)

O Special education teacher(s)
ORegular education teacher(s)
O Professional(s) who can
interpret the instmctional
mmplications of assessments
O School division
representative (qualified to
provide/supervise special
education services) (Members
can serve more than one role.
Written agreement of parent
required to excuse attendance
of required member. If area
being discussed, written
nformation must be provided
to parent in advance of
meeting )

Optional:

0O Fanuly members/Friends
O Peers/Advocates

O Speciahists

O Other Professionals
mcluding:

Representatives from Early
Intervention or Adult Service
Agencies (optional members
are at the discretion of the
school and parent and may
require parental consent)

IEP team members notified
and the meeting scheduled:
O In time for parents to
arrange to attend

Appendix S IEP Checklist
IEP Checklist

The following is a checklist for parents and teachers to consider as they develop the IEP. Not every
item on the checklist is required by special education regulations. For more information, consult the Federal
regulations and other information that can be found at htip://idea.ed.gov/ or call PEATC at 800-869-6782.

0 Mutually agreeable time,
place & purpose

O Notice includes date, time,
location, purpose and attendees
Present Level of
Performance:

0 Student described in
positive way

0O Reflects parent concerns

0O Includes strengths and needs
O Results of most recent
evaluations

O States academuc &
functional performance in
objective terms

0O Results of assessments
mcluding statewide or district-
wide assessments

0 Descnibes how the disability
affects involvement and
progress in general education
(for preschool students —mn
appropriate activities)

O Describes academic,
developmental and functional
needs

Annual Goals:

O Includes academic and
functional goals based on
needs from assessments and
described m Present Level
section

O Meamngful and attainable
within one school year

0O Student’s involvement and
progress in the general
education curriculum

O Measurable - clear about
what, how, where & when
0O Includes academic and
functional goals

O Positive Behavioral
Supports, if needed

0O How progress will be
measured and how often
parents will be informed of
progress

[ High expectations, mcluding
how student will keep up with
or catch up to non-disabled
peers

U Based on vahdated research
0 Measurable objectives or
benchmarks (required for
students taking alternate
assessments aligned to
alternate achievement
standards)

O Prioritized in terms of the
student’s age and time left for
schooling

O Skalls to help the student
live as mdependently as
possible

Related Services

Supplementary Aids and
Supports:

0 Help cluld advance toward
attaining annual goals

U Help cluld be involved in
and make progress in the
general cumculum

O Help child participate with
other students with and without
disabilities

O Include specifics: start/finish
dates: frequency- duration:
location: who will deliver,
delivery method (individual or
group in class)

O Assistive Technology
devices or services

“Building Better Futures for Children with Disabilities”

Wi peate.org
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[ Help to access nonacademic
and extracurricular activities

O Needed
accommodations/modifications
for educational program and
assessments.

O Teacher/staff training if
needed to implement program

Special Factors (when
needed):

O Communication

[ Assistive Technology

O Behavior

O Language (English
Language Leamers)

O Braille (for blindness/visual
impairment)

0 Communication needs (for
deafness/hearing impairment)

Placement:

O In the least restrictive
environment (first option
considered 1s school where
child would attend if there was
no disability)

O Includes interaction with
non-disabled peers to
maximum extent appropriate
1 Justification, if student not
participating in general
education curniculum

O Coordinated with general
education classroom, sched-
ules. activities and programs

State-wide and District-wide
Assessments:

[ Lists assessments student
will take

O Specifies needed
accommodations and
modifications

0O If participating in an
alternate assessment, aligned
with challenging standards

Instruction and Adaptations:
O Assignment of a case
manager or primary contact

0O Person(s) responsible clearly
listed 1.e. special education
teacher, general education
teacher, specialist. aade,
parents, students, other

O Extended school year
recommendation (if needed)

Transition Plan (if
necessary):

O Plans for a smooth transition
to a new setting. 1.e. early
mtervention to preschool, or
moving to kindergarten,
elementary, middle school or
high school (suggested a year
before change)

O Includes input from service
providers in current setting and
future setting

Secondary Transition

0O By age 15, or before as
approprate, student takes
active role m planning and
attending [EP

O Types of classes needed and
type of diploma planned for
student (this may need to begin
m middle school)

0O Includes postsecondary
goals based on student needs,
strengths, preferences and
mterests

0O Specific transition services,
related services needs and
other agencies to be included

O Activities needed to assist
student 1n reaching
postsecondary goals

O At least 1 year before age
18, mformation about what
rights will transfer to student at
age 18

O Summary of Performance
for students who are graduating
or who will exceed the age of
eligibility for special
education.

Prior Written Notice (If a re-
vision of service or change in
placement or refusal of
parent request)

O Description of action
proposed or refused

O The reason for the proposed
change

O The date of proposed change
O Description of evaluations
and other information used to
make the decision

O Other options or choices de-
scribed

O Other relevant factors

00 What steps to take if parent
disagrees (Availability of
procedural safeguards and
where to get more information)

Review (at least annuallv)

0 Whether annual goals being
achieved

O Lack of expected progress in
annual goals and general
education curriculum

O Results of any reevaluation
O Information about child
provided to or by parents
related to reevaluations

O Child’s anticipated needs

O Other matters

0 Revisions as appropriate

“Building Better Futures for Children sith Disabilities”

W peate. org
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Appendix T Comparison Checklist

Comparison of Federal recommendations for IEP pteatien and PICDE Basic IEP
Presentation

Wrights Law & U. S. DOE PIC IEP | Delaware PIC PowerPoint | Delaware PIC

Information to Parents Presentation Handouts
Planning before the meeting:
1. Doing a Positive Student Yes Yes worksheet
Profile
2. Ask other team members Yes Yes
3. Brainstorm with people: Yes Yes
teacher, friend, tutor, therapi
4. Know your rights Yes Yes
5. Consider whether to invite | Yes Yes
another person to go with
you
During the meeting: Yes No
6. Stay focused, Be thorough
7. Developing the IEP imlves | Yes Yes
two main things:
IEP meeting
IEP document
8. IEP meetings invitation Yes Yes
includes:

1 the purpose of the meeting;
1 the time and place for the
meeting;

who will be there; and

that you may invite other
people who have knowledge
or special expertise about
your child to the meeting.

= =4

9. The school must hold the Yes Yes
meeting to develop your
childdés | EP w
calendar days of when your
child is found eligible for
special education services.

10. You must agree to the Yes, PICDE provides Yes
program, in writing, before | additional information on

20z



the stool may carry out your
childés first

key signatures needed

[EEN
[EEN

. The IEP must be reviewed a|

least once every 12 months
and revised as necessary.

Yes

Yes

ﬁﬁﬁﬁﬂﬁﬁﬁﬁs

=

. IEP meeting attendees:

Parent(s)

School Administrator
General Education Teacher
Special Education Teacher
Evaluation Personnel

The Child

Other members of the team
Translators or interpreters
Transition personnel (if
child is age 14 or older)
Others with knowledge or
special expertise about your
child

Yes

Yes

. IEP document

childdéds stren
concerns for enhancing your,
¢ hi kddoaten;

results of the most recent
evaluation of your child; and
childdéds acade
developmental, and function;
needs.

Yes

Yes

14.

= =4

= =4

Determine Needs:
Communication

Assistive techndogy
services and devices
Behavior

Visual impairment and need
instruction in or the use of
Braille

Deaf or hard of hearingand
have language and other
communication needs

Yes

Yes

15.

Present Levels of Academic
Achievement and
Functional Performance
(PLEP)

Yes

Yes

16.

Annual Goals

Yes

Yes samples
provided
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17.Measuring You Yes Yes
Progress
18. Services and Supports Yes Yes
Special Education, Related
Services, accommodations,
etc.
19. Participation with Children | Yes Yes
without Disabilities (LRE)
20. Modifications to State or Not included due to age of | Yes
District-Wide Assessments | children for this particular
program. Children age 5 an
under are not part of State
wide testing
21. Location and Duration of Yes Yes
Services
22.Reporting YouYes Yes
Progress
23. Transition Services Not included due to age of | Yes
children for this particular
program. Transition begins
at age 14.
24. What is placement? How is | Yes Yes
placement decided?
25. IEP Signature of agreement | Yes Yes
26. Things to do after the IEP Yes Yes
meeting and before thext
one.
27. Amending or changing the | Yes Yes

IEP
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Appendix U Evaluation Design Worksheet

Evaluation Design Worksheet

Evaluation Purpose: To review PIC workshops presented that propose to increase
parent knowledge of transition events and procedures from the Birth &xidlsp
education services to school based services within the IEP process. And, to review
materials and handouts used for two workshops to determine their alignment with
federal guidelines and recommendations under IDEA.

Evaluation Question  Sample Variables/ Data Collection | Data Analysis Timeline
Procedures Procedures
Instruments
How welldo | Materials Presenter Program materialg Percentage of | Develop list
the materials | and knowledge (PowerPoint and | items covered | of federal
and content of| handouts | Parents handouts) will be | in workshop as | guidelines
the workshops| use in literacy compared to compared to on the IEP.
«» | convey workshop: | capabilities | federal IDEA recommended | Compare
&S | relevant IEP Basics | Accuracy of | guidelines for items from presentation
8 | information materials parents. IDEA materials
@ |onthe IEP as with list.
recommended
in federal and
state
regulations?
How welldo | Workshop | Presenter Pre and Post Tabulate and Two
the attendees: | knowledge presentation average the evening
presentations | Paents of | Parents guestionnaires. scores by workshops
improve children literacy Demographis of | language presented on
parent ages birth | capabilities parent groups (English| March 23
knowledge of | to 3 who Survey participation. and Spanish) and 30.
GEJ Early receive guestion Overall Compile pre
g | Childhood special clarity. presentation and post
S | Transition and| education evaluation guestionnair
O | IEP basics? | services responses. e responses.
through the
department
of Child
Developme
nt Watch
(CDW)
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Appendix V

ESSAY RESPONSE: DEVELOPING A PARENT -PROFESSIONAL TEAM
LEADERSHIP MODEL IN GROUP WORK

Developing a ParentProfessional Team Leadership Model in Group Vérk: Work
with families with children experiencing behavioral and emotional problems.

By: Ruffolo, M. C, Kuhn, M. T., & Evans, M. E(2006)
Joan French
EDUC 890

LeadershifResearch Analysis: Essay
August 8, 2017
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Introduction

We are asked as professionals to work with parents as a team, but very often
we only want parents to agree with what we haveaaly decided. Thinking about the
IEP team process, usually the professionals have all the answers and forms are
completed before the parent arrives. Many students we are expected to serve have very
unusual and challenging disabilities. Sometimes the par¢ine expert for these
children. There are professional standards for administrators written by the
Educational Leadership Constituent Counbi&tional Policy Boardor Educational
Administration 2011 which guide administrators as school and commue#ders.

The ELCC standards have been noted throughout this article review to indicate areas
where the standards are evident or applied.

This article describes the development of a Parent and Professional Team
organized to help families with children wiave severe emotional and behavioral
problems National Policy Boarg4.1-4.4). It is a bit of a recipe for shared leadership
and mutual respect for one another, be they parent or professional, and a way to build
capacity for both types of members ashaslbuild empowerment for parents who are
very distraught, depressed, angry, lonely/isolated, and hopeless about their child and
his or her relationship with the family and school.

The authors recognize that professionals have difficulty receiving eaiiiiy
parents as equals. Breaking this barrier requires new constructs to the relationship
building between parents and professiondistional Policy Board3.4). Along with

parents feeling valued, it has been found that family participation increased wh
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parents thought that their involvement improved the services provided to their
children.

For the development of a group, interventions or actions that build on strengths of
the members are the focus, while developing new roles for each member. This benef
of group work include:

1 Facilitation ofchange by providing opportunities for mutual support,

cohesiveness, positive relationships, and a diminished sense of being alone,
9 Fosteringhope for change and providiegportunities for members to help
eachother, supporhew knowledge and skill acquisitipand allow for
(enhance) sharqukrspectives.
1 Particularly for families of children with Social Emotional Disabilities (SED)
there is potential for improved parestiild relationships, parent competence,
andreduction in family stress.
Developing the ParetRrofessional Team Leadership Model

This work took place in New York with the support, empowerment, and
education (S.E.E.) group intervention for families of children with SED. Prior to this
group modelparents had intensive support from a case manager and very little contact
with other parents or families dealing with the same problems. The group developers
used focus group methods to look at the experiences of parents, the mental health
system, and meal health professionals serving the families. The focus was on

aligning their concerns within partnership building.
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Findings
Common themes for parents were frustration and anger with mental health
professionals; they identified three major areas of eonm raising children with
SED:
1. Feelingisolated
2. Difficulties coping
3. Needing information on how to handle their child
Parents with previous group experience felt that their concerns were minimized by the
professionals and little help or relief was offére
Outside consultants then met with mental health professionals. The goal was to
promote/discuss the mental health professi
professional leadership model. The cofacilitation leadership model expected parent
and profasional leaders to establish partnerships and collaborate to conduct and share
responsibilities for parent support meetings. Fifteen professionals stepped up. Training
commenced to help parents and professidioalsa | ue each ot her 6s kno
skills. They made up training groups of mixed race and gender. A special task force
developed the training program to include:
1 Defining partnership and leadership in gro(idational Policy Board2.4).
1 Addressing the unique roles and contributions of parentpaiessionals
within the model
1 Learning the group psychoeducational appréfacmat(S.E.E.) together
1 Developing group skills iparticipation problem solving, and empowerment
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The training tooleighthours and there were threre-hour booster sessioesery
three months for the first year.
Lessons Learned

1 Finding the right mix of personalities was relevant to the success of the group.

1 Professionals had a hard time letting go of control of the meetings at first.

1 Developing trust with new acknowledgemenf ideas, respect and sharing
was crucial.

1 [Initially parents reported that they deferred to the professionals as they started
working with other families, but they began to develop their roles and expertise
as they worked with families.

1 Parents began think of themselves as persons of value.

1 Mutual respect and open communicatvess developed and ongoing.

1 Ongoing feedback by supervisors of the model and therapeutic input was
perceived as valuable throughout by both parents and professionals.

1 Parent leadrs found that their ideas were sometimes more practical and
helpful to the family than the suggestions of the professiondddiqnal Policy
Board,2.3)

1 Professionals and parents report that their work together gave them power to

work on policy togethefNational Policy Board6.2).
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Results

The parent leaders and the parents in the treatment group reported positive
feedback in the ways the group helped them to be better parents and their children
improved their behavioral functioning at home and irst(ELCC 2.1). Parent
leaders and professionals agreed that having the same group format helped them
manage the challenges of facilitating an open group. It took time, but the teams were
able to improve their communication and collaboration skills.
Implications for Practice

The authors note that this was a small sample, but with positive results that can
be applied to other pareptofessional teams. Training on mutual respect, shared
decision making, and team focus and format can all be put into plaftéuie teams
with proper planning and training.

For us as school leaders, it is important to recognize and appreciate the
knowledge and experience of our parent commuiatipnal Policy Boargs.1, 6.3).
It is our job to be inclusive and respectfuloi r communi tydéds needs.
and professionals achieve mutual respect and understanding would support positive
parent engagement and positive school climate, something school leaders are always
striving for. | am particularly interested in howdfaddresses students with special
needs as my ELP will address the development of Parent Councils in each district. The

Parent Councils will advocate for children and families with special needs.
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Introduction

The overarching takaway from this literature review is that involving parents
i n t hei rducationfakés kaowlédge, eultural insights, money, time, and
patience. The impetus for it was the successful campaign by parents and advocates to
convince Delaware legislators to pass a new state regulation under IDEA that
prescribes the development angtainment of parent councils across Delaware school
districts and charter schodql&P Improvement Task Forc2013 14 Delaware Code,
2015) In the parent council regulation, districts and charter schools were tasked with
contacting each parent of a chivith special needs every year and supporting those
parents in becoming advocates for their child througlegt@blishment gbarent
councils.

To comply with the new regulation, the Delaware Department of Education
(DOE) contracted with the Parent Infioation Center of Delaware (PICDE) to do a
needs assessment for parent councils. The PICDE executive director regularly attends
the special education directorso6 meetings
discussed the needs assessment surveys withsthiet special education directors
and supervisors prior to sending the surveys out in February 2018 to school district
and charter school administrat@ds Taylor, personal communication February 16,
2018).The school and district administrators weraistribute the parent surveys to
the targeted parents. The purpose of the surveys was to determine the status of the
development and function of parent councils in Delaware since the regulation was put

into place in June 2015. Fewer than 25 % of chardbools and 50% of districts
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responded. Al though participation was spar
responses echoed many aspects of the current research regarding parent engagement
and helped to define the key questions addressed in this LiteRéurew:

1 How do we get more parents involved?

1 How do we get schools and districts to comply with the regulation (to

implement parent councils?)

1 How do we pay for the education, information, monitoring, and materials
needed to develop and sustain the paczeuancils?
How do we get more parents involved?

There are articles and research that cover the gamut of how to reach out to
parents, including guides to develop pase@ndly activities on the part of school
personnel and administrators and articles tiedp school personnel understand what
inhibits parents from coming to school to be involved. Inhibitors affect parent efficacy
and may include shame or alienation and cultural or economic i&oefield
(2002) pr esent s a r evi e weandsto Whderstanshatinfluefhceso mmo st
the ability to think freelyand have a voice in socierookfield cites their
observation®n howpeople as workers become automaton conformists arsiibject
to commodificationthat is, their reduction to objedtsemselves through the sale of
their labor and the sowlestroying process of production. Everaiputatively
democratic societysay Marx and Fromnmwe conform ourselves tavhatthe employer
desires tanake gains in life. When considering adult educatibis important to help

adults come to terms with what in society has molded their thinking. Are they thinking
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for themselves and what is needed in our world or are they thiakingnformists? In
adult learningBrookfield citesthe need to teachstructuralizedworldview that
connects what is happening in the world to what dictates everyday life for many
people.

We as educatommaybelieve that parents do not care and are uninterested in
the needs of school s and tolo&&ifri ed Hdidlsd rt earkGes
Marx and Fromm helped me realthat conformity (not rocking the boat) has made
the majority complicit in relinquishing their rights and ideas to a small group of
powerful people. This loss of voice or powerlessness primes disengagdmenple
in their world. | agree with Brookfieldos
help them understand democratic participation and the history that has led to the
diminishing of democratic principles. Fromm and Marx usashanism andocialism
to demonstrate the interconnectedness of people and their society and the influence of
capitalism in destroying democratic, humaegalitarianapproaches.

This article brings many things to light as we plan programs to help engage
parentsintheircrd 6 s educati onal program-wded bring
policy change for students with special education naeedsiding mental health
services. Connecting Brookfidlds s toedlicatosal résearchers on cultural
sensitivity and inclusion ofiderse populationmay help attract parents to the table,
build their confidence in participating i

make an impact on the system that governs education in Delaware and nationally.
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Morawska,RamadewiandSanderg2014) looked at a variety of other factors
that may inhibit parents from participatir
parent group study was based on parent training programs that worked to reduce
behavior problems in children. They looked adtbrs that may both predict
participation and show batrriers to participation. The parent factors considered were
self-efficacy, helpseeking behaviors, depression, and parenting style. The student
factors were perceived behavior problem of the childdaginder, and family context
factors such as social support and socioeconomic status (SES). They found, in a study
of 2,999 parent volunteers, that factors of parenteféitfacy, social support, child
gender, and SES did not have a significant impagtavant participation. However,
they did find that parent participation in parent training increased with the prevalence
of parent depression and perceived child behavior problems. Help seeking behaviors
also increased the likeliness that parents wouldchafp@rent training. A barrier to
attending was ineffective parenting style unless it coincided with parent depression.

The Morawskeet al.study clarifies several factors which negatively or
positively influence parent participation in parent trainingeRes may be depressed
by many factors including concerns for the
to seek help possibly to relieve-their anhx
being and to help their child. Ineffective parent style withaiber characteristics is a
concern because parents may not know what they do not know in parenting or there
may be factors distracting them from parent training that might improve their

parenting style and skills. The clear response from this studytisgh&rary to what
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educators may think, parents with mental health issues and children with challenging
behaviors, when compounded with ineffective parenting, are more likely to reach out
for help and attend parent training. Parents of children with dplugation needs in
Delaware are asking for help, and parent responses in the PICDE survey asked for
relevant programs and information to help their child. School personnel and parent
councils would be wise to survey their respective parent populatioinslam
meaningful workshops that intend to help parents with their specific needs for their
children, improve parent health and weding, and improve parenting skills.

Ruffolo, Kuhn,andEvans(2006) studiednodel programsghatbuild the
strengths oparentand professionded groupsThe proposeg@arentprofessional
team leadership grogpvorked together omterventiongor youths with serious
emotional disturbancesTheauthors began the study knowing from prior research that
professionals sometiméswve difficulty viewing parents as equal partners in the
development of interventions for their children. Additionally, parents report that
professionals do not understand their concerns and often minimize them even when
the treatment for one child createhallenges and completely disrupts the family.
Valuing the family experiences and knowledge is key to building relationships. A
positive driving force found in the data is that family participation increased when
parents believed that they had a roléproving services for their child. Ruffolo took
data from &6-member parent focus group and participatimgntal health
professionals in their staff meetsigeach group evaluatélde implementation of a

model involving support, empowerment, and educa{®.E.E)
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Four mental health professionals and six parent volunteers were trained in the
new leadership model for group interventions. The pgresfessional teams were
supervised, and other experienced mental health professionals and experienced parent
provided guidance. The parent and professional partnership produced a manual
outlining roles and responsibilities. The team met with their supervisors and found
these meetings helpful in enhancing the mission of collaboration between parents and
professonals. One strategy of note as it relates to Delaware parent councils is that,
through phone contact with parent clients, the parent leaders were able to discuss and
overcome the parent clientsd barriers to &
problemsdving greatly improved parent attendance, and parents who attended a
minimum of two S.E.E. group trainings usually stayed active and attended trainings
and meetings until their child was discharged from services.

According to the authorghé implicationdrom this studyindicatethat more
research is needed on the influences of education, race, gender, backanound
socioeconomic status of the coleaders to determine any inhibitorstmations
among different @mographics. The authors recommend th#t any parent
professional partnership there must be clear principles of praletitencourage and
supportfamily-centered goals and partnership buildamglelevateparents into equal
partners with professionals. These partnerships need active sigrearid ongoing
support. Likewise, professionals need training that promotes collaborative practices
with the active participation of parents and family members to build strong and

effective paentprofessional partnerships. This article reassures ushiat are
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models in the literature that can guide and advise the sustainable development of
parent councils, giving parents and professionals mutual respect for their respective
skills and contributions and facilitate the success of the partnership.

Another issue that may keep parents away from the school community is the
feeling of shame. WalkgR017) claims that we do not talk enough about shame and
its impact, and he attempts to start a conversation about shame in adult learning and
education to insp& learning communities to look at the effects of shame and other
emotions on the engagement and progress of
whowear6 0 expl ains Wal ker diasadlltleameasande can be
e d u ¢ a $hamessa sense thaine is not good enough or has not done enough.
Quoting Kaufmar(1985) Wal ker says that fAto feel shar
diminished sense (1985, p@Titing Fussi (2015), Walker argues that shame is the
gap between who we want to be and wi®appear (or think we appear) to be.
Nonetheless, Walker claims that shame can be either a deterrent or a motivator of
|l earning. While it can prevent adults or ¢
program, with selexamination, it can be the cbst for transforming adults into
participants in their own learning.

These representations of a strong emotion tie into what Brookfield was
gleaning from Fromm, in that people need to feel pride and a sense of
accomplishment. With the challenges of dadgliction, poverty, immigration laws,
unemployment, institutional racism, and other factors that diminish or discourage

adults from furthering their education, it is understandable that very few adults (or
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parents) come forward to involve themselves sués they may not understand, such
as the IEP process or education policy. Lack of education and skills is one of the
shame events cited by Walker. Consequentlylt learnergeel that they do not
belong orthatthere is something wrong with them.

Walker (2017)al so r el ates shame to isolation:
fears of social exclusi on @mB89).Theshanet i on ar
one may feel as an immigrant with limited English will keep a parent from coming
into the schooénvironment. Parent councils can use this knowledge of shame,
alienation, and related emotions to help parents overcome their feelings of inadequacy
or whatever is holding them back from participating. Knowledge can be empowering
when parents who strugglen i sol ati on with their chil do-s
many parents dealing with the same issues and that there are processes in place to help
their child and themselves.

These studies demonstrate some of the issues that disengage or deter parents
from participating in their childds educat
knowledge here can be used to plan programs that help Delaware parents overcome
obstacles that isolate or alienate them from the school community.

How do we get schols and districts to comply with the regulatior?

The implementation gbarentcouncils relies on the voluntary action of schools

and their administrations. Whethgarentcouncils succeed or fail depends on school

and district administrators and on howlixtheydemonstratevelcomingbehavior and
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supportive actions and policies that arelusive of all families and staff in their
schools or districts.

Porras Hein (2003) looked at two school districts in California and the effects
of actions taken by prcipals in the districts. Two schools were observed, and
principals were interviewed. The behavior and actions taken by the principals to
welcome and engage parents brought about partnerships and collaboration between
school faculty and parents. Principaket the stage in their schools to promote parents
as allies in education. To enable parent and teacher collaborations, the principal
provided substitute teachers so that classroom teachers had time to meet with parents
at parent council meetings. Onermmipal had welorganized and punctual council
meetings with agendas and minutes from previous meetings. This principal also
provided instruction and support to the parent and teacher groups to help each group
understand the needs and expectations ofttier.o

These practices of organization and outreach are needed for Delaware parent
councils. The survey respondents in our needs assessment noted that meetings were
irregular and developed on short notice and that the district administrator was not
respedul of parents. Training for both administrators and parents to overcome these
challenges is explored further in related literature.

Kathleen Keley-Laine (1998)was theprojectofficer of the Organization for
Economic Cooperation aridevelopment in Parjg=rance inL998.In her article, she
cites the waysnany countries encourage parents as partners. She summarizes

strategies to help countries develop or enhance parent involvement:

22z



1 Parents and teachers do not need to reinvent the wheel; there are gliccessf
practices in place for parent engagemantl these should be publicized and
utilized across populations within a country and in other countries.

1 Value what all partners bring to the situation. Encourage mutual respect; both
parents and teachers mustrie how to handle opposition or differing opinions.
They must value the othersoé rol es.

1 Teachers and parents work together on a clear legal structure which guides the
rights and responsibilities of all involved.

1 Identify and recognize what parents want apdd. Parent agendas must be
inclusive of community groups and agencies and a wide cross section of
parents from the community.

These points are obvious in developing fair and effective interactions between
partnersThey elevate parent and school parshgrs to the professional state they
should be. Parents have much to contribute, if we recognize them as human beings and
demonstrate concern for their values and v
Gardiner and Tenuto (2015) interviewed ten pracg@ducational
administrators in a suburban school district serving over ten thousand students from
di verse backgrounds. The authorsdé queries
dilemmas during dayo-day work, how ethical dimensions of leadership peses
relate to leadership practices, and what decisiaking processes are employed to
attain ethical leadership and resolve conflict. The authors compiled challenges
confronted by administrators:
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1 Culturaldifferences and situations of conflict concegmace, ethnicity, or
other crossultural differences
1 The needo process emotions connecteith conflict surrounding these
differences
1 The role ofreflectionfor processingthical decisiormaking
The study confirmed that the administrators recogtieeneed for ethical
relations to build trust, acknowledge that emotion in leadership can be used to
understand the perspectivesotiiers, and see that reflection and contemplative
learning are essential to the growth of a leader. School leaders bearafreflection
on their ethical thinking and decisionaking. Discussions of these practices in a
collaborative setting can support cultural sensitivity and awareness. The findings
support further training of administrators, instructional leaders, inginat coaches,
and teachers to work with university faculty around ethics and issues of practice. The
authors advance the thinking that cultural understanding, care, and connectedness go
handin-hand with efforts supporting rights, justice, and the laetimcal decision
making. The administrators in the PICDE needs assessment survey demonstrated
conscientious concern about studentsod and
instruction will be needed to help school administrators and personnel becaahe equ
and supportive partners to parents and the parent council.
Auerbach (2007) presents a small study of wordlags Mexican, African
American, and Chicano parents and their means of supporting their dotlegd

children. Auerbach adds to the literatgrealitative information on the culture of these
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families and how the parents take on responsibility and roles to support the children on
their paths. The families and students are all part of an information and support
program for college placement callEdtures,which assists students and families in
understanding the process of preparing for
educational backgrounds ranged from not completing high school to some community
college education. Through interviews andeslations, the parents fell into three
categories: amoral supporters, struggling advocatesi\dambivalent companions.
The moral supporters were of Latino origins and had very little education and
limited English. These parents trusted their highbptivated children to take their own
path to college. They supported their children from home by encouraging them and
protecting them from chores and distractions that would keep them from their studies.
The students themselves were intelligent and capabtéthey recognized and
appreciated their parentsd support. Becaus
limited English, the children taught the parents about the process and challenges of
getting into college. These parents cleared the path from hotheade sacrifices to
keep their children in school. Parents reported that the strategies they used involved
showing the child how hard their life was and telling the child that they wanted them
to have a better life. The families knew the meaning of hardt, respect for elders,
honesty, and other honorable traits, all of which the parents instilled in the children.
They provided love and as much stability as possible in their home life. Their goals

were to build resilience in their child and send thenth® road to success.
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The struggling advocates focused their support both at home and in school.
They were handen pushing for progress in their students and monitoring, advocating,
and seeking information and access through school counselors, teandersllege
representatives. These parents had mixed educational background with the greatest
level of college knowledge within the groups studied. They were motivated by
mobility aspirations, a distrust of the education system, and a belief that gaents
make a difference.

The ambivalent companions were based on a group of single mothers and their
daughters. These moms were also hardbut felt it was their job to listen. They
accompanied their student on the journey and worked to hold on toala¢ionship
with their growing teenager. Their mode of support was to encourage, communicate,
protect, and at times assist their child with a request. Some of the mothers had
experience with community college but had limited college knowledge. They had
close relationships with their daughters, and their goals were to boost their self
esteem, keep them safe, and maintain a good relationship.

These three types of parents would not be considered part of the mainstream
school involvement definition. They ditbt come to school unless their children
invited them in. They were distracted by work and other family members and did their
work to support their children mostly from home. This absence of parents from school
events may have given school staff the inspren that they were not caring and
concerned parents, but the interviews and their unseen actions at home prove

otherwise Looking at these three types of parent roles and their goals and
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responsibilities for their children, Auerbach concluded that edteand researchers
need to:
1 broaden value laden traditional middikass idea of parent involvement.
1 Help educators understand that parent support and involvement take many
shapes and may not be visible in the school environment.
1 Recognize that student§aplor and limited resources need help navigating the
system to gain access to higher education.
1 Extend understanding and communication to reduce sources of conflict and
barriers to access for marginalized families.
1 Schools, college access programs, asmbgnment initiatives need to capitalize
on the parentsd intense concern and nee
parents in the conversation about their-r
All these principles could apply to the effective development of Delaywarent
councils. Parents of secondary students specifically requested information on college
and career planning and transition in their needs assessment responses.
Auerbach (2010) continued her work to understand and broaden the view of
parent involvenent for marginalized parents. She interviewed three principals working
in predominately Latino lovincome schools with a high population of English
language (ELL) and underachieving students in the Los Angeles Unified School

District. Through this studyAuerbach defines types of school and parent partnerships:



1 Nominal: Schools provide a service and administrators maintain a wall

between parents and staff. Parents are considered incapable of helping with

homework and other student supports because oflitnéd English and

cultural differences.

9 Traditional: Listening and managing parents into roles as resources to help the
school but keeping parents in certain areas of school support.

1 Authentic partnerships: Parents have a voice in everything related to
school/student success.

The three principals actively pursuing authentic partnerships were mindful of
moral commitments to social justice for the Latino community. They moved beyond
Epsteinds six key ideas of par ebmaderi nvol ver
emphasis on encouraging the parent community to become active, and they provided
education for parents to become effective advocates. Parents were surveyed to find out
their needs to be better parents and advocates. Parents asked for training and
information on student rights, parentso ri
the problems facing their school such as high draprates.

In her conclusions, Auerbach sets up a-seéluation continuum for school
leaders to assess their leatep style, goals, partnership orientation, view of families
and their roles, and school climate. The continuum rangedl&adership preventing
partnershipgo leadership for authentic partnershipacludingnominaland
traditional partnershipsn between. She concludes that there must be a merger of the

diverse research literature on authentic parent involvement, on shared decision
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making, and on promoting social justice. This knowledge base would serve to educate
school leaders to be open to the resesyneeds, and roles of parents and enable
schools and communities to provide education and resources to empower parents.
Curry and Adams (2014) look at parent responsibility and how social networks
support parents in developing their role and efficacpart of the responsibility
expected of parents of scheaje children. They begin with the No Child Left Behind
act of 2001, which requires that parents be included in reform efforts within each
school, district, and state department of education. Lagehcies are required to
develop and implement parent involvement politiesestablishing parent
partnerships has proven difficuuoting their previous article, whehnet authors
drew on the work of LoGerfo and Goddard (20@Bg, authorslefine parat
responsibility as fna willingness to take &
the educational process and their efficacy beliefs have been devélpegd&
Adams, 2012, p. 228)p.991).The construction of rol e co0me
experiences and the influence of others. -®8éfitacy is defined by several researchers
as what one believes regarding their skills and ability to effect change. Here we look at
parentsodo beliefs about their abnlity to ef
Social forces influence our daily lives from our families or partners to our
workplace and community. Curry and Adams surveyed over eighteen hundred fifth
grade parents throughout three distributions of their survey. They used a Likert scale
foreficacy questions and to determine a paren

method ofname generator® count the number and type of people that parents
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communi cated with about their chil ddos educ

advise educationdaders in building networks of parents which support parent
involvement. The authors found that the parents surveyed had small groups of 2
parents which they interacted with over school issues. These limited contacts indicate
that there was a limited 8se of school community. The data show that relationships

are stronger predictors of parent responsibility than their social background. The
authors recommend that school leaders develop informal community building

activities such as athletic events, farmights, and school socials that bring families
together to build relationships with other parents. Curry and Adams recognize research
in which middle class families have more resources such as social capital and time to
collaborate, making them betteralbo organize and take collective action. Lower

income families do not have these same resources. Educational leaders who help
parents to bond and develop relationships can empower parents of underrepresented
student populations. School leaders can cr@ataues for information sharing and
decisionmaking and thus enhance parent responsibility. These actions bring up
leadership training. Training must help school leaders build relationships between
parents, not only partnerships between parents and scloqdanding relationships

and social networks go further than typical schuaient partnerships by enabling

parents to be partners working in and outside schools. However, the authors note that
there are few university courses available to school leadgm®vide information on

how to bring parents together to support each other and the school needs. These parent

partnerships are what parent councils are based on.
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Although the legislation discussed earlier required that the schools should
include parery, there is no reference to empowering parents. School communities
must support parents as a collective to be advocates and decision makers. Curry and
Adams close with the idea that cultivating and building parent relationships under the
school community mnbrella and promoting parent responsibility and efficacy bring
about empowerment.

Administrators have considerable power regarding the implementation of
policy, and their attitudes towards parent
of parentainvolvement, Richardson (2009) notes that administrators are open to
parent involvement in typical areas of parent involvement such as fundraising,
volunteering, or as field trip chaperones. However, Richardson reports, citing Chavkin
and Williams (1987)administrators hinder parent involvement in governance,
finance, and school policy. They do not create an environment that welcomes or
supports parent engagement in those issues that affect systems change. Regardless of
the beliefs of administrators, Riardson insists that it is their role to encourage and
support high level of participation by parents. Like Auerbach (2010), Richardson
demonstrates that some administrators are content with keeping parents in their place
and not at higher levels of plamgi school improvement policies. Administrators with
this restrictive mindset may be a key reason for the low rates of responses to the needs
assessment surveys and the slow development of parent councils across the state.

The PACER Center in Minnesota Hasen a noteworthy clearinghouse and

curator of specific parent support and engagement strategies and actions. There are
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resources listed that have proven successful with assisting parents in understanding
and participating in the special education servayes practices affecting their children
(PACER, 2018). PACER advises parents on behavior and strategies to improve
communication between them and their chiloc
rights and roles within the IEP process. PACER has beesoaince to all parent
centers throughout the states and PICDE uses their resources regularly to develop
programs and information for Delaware parents. PACER is also a resource to schools
and parents in the implementation of parent councils.
There are seval well-thoughtout and practical guides and manuals that
support parent engagement and go beyond typical parent involvement into knowledge
and processes that support parentsod wor k i
the bookSchool, Family, and Comunity Partnerships: Your Handbook for Actjon
Epsteinet al.(2009) provide comprehensive guidance for involving parents and
training school personnel. Epstanal.include detailed actions and strategies to help
districts and charter schools move bayaoine minimums of compliance with parent
council legislation. The authors look at various types of parent engagqrassiiting,
communicating, volunteering, learning at home, decision makimdgollaborating
with the communityShe and colleagues proeidocumentation for highuality
partnership programs to improve a broad range of student outcomes including
academics and attendance (pp5%). Epstein and her team help schools understand
their families and utilize an array of activities thatencoueaged devel op par en

skills in parenting, communicating, volunteering, learning at home, degaisadmng,
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and collaborating with the community. Compliance with the parent council legislation
requires that districts broaden their ideas and commitmeniderst success
Epsteinbs | evels of parent engagement are
become better parentsho understand how they can help their children in school; at
this level, data show improved attendance for studen#9fpMoving up the

engagement ladder to volunteering as a mentor, tutor, or coach, schools have utilized
parent volunteers to improve reading skills (p. 71). Out of the six types of parent
engagement, decision making and collaborating with the community are moshteleva
for parent councils. In decision making, the goal is to get parents on school
committees. Under collaboration wigbmmunity, parents liaise with community
resources for the arts, health and vieling, and related agencieBo accomplish this
work, Epstein recommends the development oé#iactive action team for

partnership The guidance provided can be adapted to suit various school or district
needs for organizing the school community and influencing the greater community to
improve outcomes for stlents.

Successful implementation of parent councils requires the will of the district or
charter school to evaluate their school or district climate, gain understanding of the
needs of the students and their families, select evideased practices thatpport
parent learning and engagement, and plan how to implement them with fidelity.
Ensuring these strategies would aid in the development of parent engagement at a
level that enhances and builds upon parent knowledge to empower or ignite actions of

adwocacy through the IEP process and services. This type of parent support and
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engagement at the district and state level can bring about systemic change for the
benefit of children receiving special education services. These practices may benefit
from the aplication ofimplementation sciengavhich is introduced as a fourth
guestion in this review.
How do we pay for the education, information, and materials needed to develop
and sustain theparent councils?
| usedPolicy studies for educational leaders: Artroductionby F. C. Fowler

(2009) during my education policy course avak intrigued by the components of
getting a policy in placd found it eyeopening that there are a lot of politics and well
planned strategies in place to promote or reject pslitreChapter 9fiLooking at
Policies: Policylnstruments an@ostEffectiveness 6 Fowl er presents in
very relevant to the policy development and funding for parent councils.

Fowler introduces us to Theodore Lowho identified three types of poes
(Lowi, 1964; Lowi & Ginsberg, 1994)

9 distributive

1 regulatory

1 redistributive

Distributive policy bestows gifts on citizens in the form of goods, services, or

special privileges. These gifts come in the form of subsidies, contracts, and
nonregulabry licenses. In education, we may see these as subsidies for free school
lunches and block grants. Contracts may be conferred with textbook companies, and

construction and transportation contractors. Nonregulatory licenses may include
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parking permits foteachers and students and library cards for community members to
use the school library.

Regul atory policy is defined as fAfor mal
and applied to a large group of pedple ( p . Rul@s4niply enforcement by the
governmehand penalties for breaking them. Types of regulatory policies include
regulatory licensing such as teacher and administrator certification, and laws, rules,
regulations, and guidelines such as graduation requirements, compulsory attendance,
school discipne codes and more. Regulatory policy creates regulatory politics, which
causes community or social groups to battle over policy language and funding.

Regulatory policy does not please all members of the group and conflicts are common.

Redistributvepbi cy fAshifts resources or power
another. o0 Governments wuse this to Acontrol
conduct or mani pul(pa2dd).Rgdistridutere policiesiinclude me nt o
Social Security, which, corgry to common misconceptions, is neither insurance nor
an annuity, since it is actually a redistribution of wealth through taxation. In education,
redistributive policies include affirmative action, Title | (remedial programs for the
poor), Title IX (forgender equity), and vouchers. Lowi notes that redistributive
politics are very controversial and sometimes create difficult to resolve differences
among the large groups affected.

Regarding school leadership, Lowi points out the need for school leaders to
vigilant on policy proposals and to learn to recognize the impact of policy. There may

be obvious and hidden impacts that will make the policy difficult to implement.

23t



Fowler also informs us dficDonnelland ElImoré s ( 1987) Pal i cy | n
i mandate
1 inducements
1 capacity building
1 system change

Mandates are fArules governing actions ¢
two parts, one is the language that spells out the required behavior for the specified
group and the other outlines penalties &lure to comply. Compulsory attendance,
with its rules and penalties, is a mandate.

l nducements ar e it hkend dgranta)tosntlivedualsarid money
agencies in return for the production of ¢
money,services or irkind materials, and guidelines on how they are to be used. Title
| is an inducement, with funds available for use with specific populations of children.

Capacity building is defined as fAthe tr
investmentimat eri al, intellectual or human reso
for professional development or more likely to fund a school improvement plan.

System change is defined as the fAtransf
i ndi vidual s an ginvalgehe wealkerang of anTabthosty om a
decisionmaking or a shift in resources. Often the authority shifts with the resources.

An example of this is school vouchers.

These four policy instruments and Lowi ¢

relate tothe implementation and sustainment of parent councils. The parent council
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policy in its present form is weak, in that it does not have specific guidelines for
implementation and there is no funding mechanism attached to build capacity in
parents to becom&rong advocates.

These authors and their expertise provide information, advice, anéirted
true practices for building and funding effective policy. Strong parent council policy
requires public support through education, funding, and supervision. The
responsibility is on the schools and districts to reach out and provide bridges and
means for parents to engage meaningfully in the school community. In our effort to
develop strong and productive parent councils, with knowledgeable parent advocates,
the rext step may be to go back to the policy itself to define and strengthen its purpose
and clarify funding mechanisms that will support the work necessary to be successful.
Implementation science: a framework worth exploring

The prior questions on how to gedrents involved, how to achieve compliance
and support of parent councils by schools and districts, and how to fund parent
councils center around effective implementation of the parent council policy. As we
look at the status of parent councils in Delesvaccording to data from the needs
assessment survey and follow up phone calls to districts and charter schools, we find
that 13 out of 25 charter schools (52%) and 13 out of 19 school districts (68%) report
having a parent council up and running. Therdits and schools report a range of
meetingfrequencyfor their council from once per year to once per month during the
school year. Parent attendance at these meetings ranges from zero to 25. This evidence

demonstrates the lack of consistency in pareaotcil implementation throughout the
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state. Implementation science can offer a foundation that can guide the effort to fully
develop and sustain parent councils.

Implementation science started in the medical field as a tool to train
professionals to uiite known evidencéased practices (EBPS) in their daily routines
and treatment plans. Implementation science has since taken off and is integrated
across all disciplines, including education. EBPs set the standards for educational
practices; however, cossent implementation of best practices is often lacking.
Implementation science strives to make EBPs routine (BBaenschroder,

Hagedorn, Smith& Kilbourne,2015).

Education isan area wherEBPsare difficult to implement consistently and
effectively EBPs in education are defineds fApr acti ces and-progr at
gual ity research to have meaningful effect
2013 p. 136). Cook and Odom outline the challenges in identifying EBPs in special
education, considergnfactors such as what makes a quality study, how many studies
support an EBP, what types of research designs are applicable, and what effects a
practice must have to be considered an EBP. The authors emphasize that an EBP must
not be a 0 oforeveryg student-ufthermare, anlEBRWiIll not positively
support student outcomes if it is not properly implemented. Educators must be
knowledgeable and discriminating about the practices they choose to improve
outcomes for each student. The authorsipout how the understanding by
stakeholders (educators, administrators, parents) and their trust in the practices

influence the uptake of knowledge on a prescribed practice and the fidelity with which
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it is implementedimplementation sciends fundamersl to understanding the
landscape of systems change and how to implement the findings of empirical science.
The expansion of the field of implementation science to help educators translate
research knowledge into classroom practices requires more attentsacher
preparation programs. Looking at the application of implementation science in
education shows that it can be applied to adult education and parent engagement
well. Notably, the application and implementation of concepts and practices must
consider the population they are intended &mtult education and parent training are
two audiences of focusr parent councils.
Bertram, Blase, and Fixsen (2015) meet many of the challenges outlined above
by attempting a pr arcehtitecatioh of gnplenteatidno At he mc
constructs and frameworksinawallc c essed | ur(p. ¢78).Especlallyi cat i on
i mportant, they say, are the Ai mplementat:
Implementation Research Network (NIRN) (8x,Naoom et al.(2005):
These intervention components include (a) model definition (who should be
engaged, how, in what activities and phases of service delivery); (b) theory
bases supporting those el ements and act
of chan@ (how those elements and activities create improved outcomes for the
target population); (d) target population characteristics (behavioral, contextual,
cultural, socioeconomic, and other factors that suggest a good match with the
practice model); and (@lternative models (a rationale for why the program

therefore rejects using other practice modgip) 477478).
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Citing their previous article (2011), Bertram and4lat al.assert that utilization of
these framewor ks i s i diemanustadjbseits t he fiser vi c
infrastructureodo at -itrhfeoromead ead | ursatkmenrgt i r e
full program I mpl ement at i onbaseemactitenar ks . L a
model , 0 administrators c afirecart]thdseeimast assi gr
program manual 6 to benefit future administ
Arational ed t o av o 478)aich fereds tb leedessirobusta p pr oac t
particularly following personnel changes.

Having described the implementatioomponents, Bertram and Bieet al.
highlight the tremendous value of a solid grounding in what implementation science
descri bes as tshtea gfieisndp | aennde niti antgd.cEf®e nt at i on
The authors warn how implementation is a mydar proess entailing identified
modifications Specifically, he four stages of implementation are (1) exploration,
evaluating the match between implementing organization and target population,
resources, key elements, theory and feasibility, funding, staffimrexquired systems
changes, (2) installation, the reorganization and repurposing of organizational drivers
(elaborated below), (3) partial implementation, characterized by coaching and problem
solving, and (4) full i mp | versregerfullyanstalledn , wher

and easily accessible . . . ,(p.d48)pport fide
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The authors provide some elaboration on the three implementation drivers,
which fAestablish the capaci tslevaladhanges eat e pr
needed to achieve Iimproved popul ation outc

1 Competency drivers develop the competence and confidence of practitioners
by attending to staff selection, training, coaching, and performance assessment
(fidelity) (pp. 482484).

1 Organizaton drivers create a more hospitable administrative, funding, policy,
and procedure environments to ensure that the competency drivers are
accessible and effective as well as to ensure continuous quality monitoring and
improvement with attention to populati outcomegpp. 484486).

1 Leadership drivers discriminate adaptive challenges from technical challenges
to implementation (Heifetz & Laurie, 1997). 484)

The authors provide detailed prescriptions on each of these implementation drivers.

The dissemmation and regularization of implementation science, from the
legislative halls to departmental administrators to principals to social service
organizations like PICDE, could facilitate and expedite implementation of seience
based practices centered ongmdrengagement. It might also help replace a culture of
fragmented educational fiefdoms that resist change or rely on eclecticism with a robust
culture of competence and confidence in progress. Ironically, all this implies an
implementation framework fomplementation science itself.

I n hi sThaTietThatBinds: Evidene®ased Practice, Implementation

Science, and Outcomes for Childjeo Odom (2009) situates I mp
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in a continuum of effective frameworks and provides a useful flavedbr those

seeking to understand the basics of the approach.
Odom borrows from the popular magazif@edto describe three tiers of

approaches to EBPs for Children and Families

T Expired: nbrarsaetd voendo fr evi ews, whimh are o

contain little detail about how to use the practices in the classroom. While they
may be based on Aprofessional opinion, ¢
find the research base that supported the individual prac@o®am suggests
thatsuchanappoach charabdbber woe&kshops, 0 for w
claims, fA[r]esearchers have repeatedly

consistently use practices introduodp.540).

T Tired: AOnes to which professional s in
andener gy . : : [ but] gaps between resea
AnexampleisMeta nal ysi s, an aggregation of th

practices that produce the greatest eff
because ofgnedbmehtackbodt abest way to co
| i ke other approaches Odem di scusses, i
procedur al I nformation about -baskde pr act i
practices (EPBs) by ctickshanimgestientfic | dent i fy
support, o they al (pp.b586.k fAprocedur al de
1 Wired: Odom identifieemplementation sciences t he fAhott est o of

| evel s, although it is hampered by #dAvar
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Odom (in pressjlefinesi mpl ement ati on Aas a program

experienced by participants . . . and their familigs 56).

Odomés flowchart is accompanied with cl
and process components foumrdeiamcihmpl pme vtes
(p.56) gathers research, outlines the processes, and sometimes creates materials.
APractitioner adaptationo (p. 57) refers t
adjust the processes to reflect their own circumstances (Durlak & DRO®&), with
an eye to the values of their community and support they can expect from
administrators.

While implementors may adapt their process, they must be faithful to the
A ¢ o (p.&60)elements identified by the researchers. Odom addresses isses, of t
resources, how well the teacher delivers lessons, and attendance, a variable often
beyond the i mplementerds control. Finall vy,
requiring measurement, such as child engagement, child outcomes, family outcomes,
family differentiation, program acceptability, and program scope and reach.

Odom warns that the components of the flow chart are not enough for the
application of i mplementation science, but
developmerd ( p a chan@e)from stakalone single workshops or presentations.

Enlightened professional development involves coaching and consultation, team
building, communities of practice, online instruction, Wesed videos, and
interactive systems. Odom notes that implementation sEigmocesses) is the tie that

binds RBPs to positive outcomes for children.
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I n AStat ewi de | mp FBeanseendt aPtrioognr aonfs , EOv i Fd exnsc
Met z, and Van Dyke (2013) assestgsevitee curr e
gap6o ( p rescébe Boyw imalemtkntgtion science should be utilized in
statewide policies. Citing Greenhalgh et al. (2004), Fixsen et al. characterize many
past and current approaches as either fl et
former relying on the puliation of findings alone, leaving the implementation to
others, and the latter providing a modicum of guidebooks and workshops, but still
falling short of fAmaking it happeno (p. 21
funding, citing Clancy (2006) teport how funding by the National Institutes of
Heal th was 99% for fidevel oping new interve
i mpl ementationo (p. 214).

The authors schematize various components in implementing EBPs,
delineating external supports, executive agement, and a category that includes the
practitioners, the recipients, ananost importantly an implementation team, those
tasked with fAmaking it happeno through t he
based prograngs ( p .By @rhrBuhicating actities and results with executive
management, this team empowers management to scale up implementatisndstate

Introducing expertise in implementation science into any attempt at system
change requires wideanging inputs, note Fixsest al, s u alteringfandirig
streamso and fimodi fyingo diverse factors f

Auni on contractso to Adt r(apn.Shezadthiaelaboate and s
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on the complexities facing external supports and sketch out the sfages
implementation covered by Bertram and$lat al.(2014) above.
Fixsenet al.assign particular importance to clearly delineating the criteria for
defining any particular program, and they provide an outline of such criteria that
prescribes a clearedcription of the program, its scope, its essential functions, and a
system of fAperforman¢e.a2d483sment (fidelit

i n

1]

The authors urge the enhancement of
managed and assessed bymBcompbegnackmpive me
general lack of implementation capacity in state sysbemg p .andZa@nit jhe
difficulty in knowing how many implementation teams would be needed. This
observation returns us to the issue of funding and the need for an iempéeion
framework for implementation science itself.

Spillane ReiserandReimer(2002) look at cognitive processes and
i mpl ement at i oRolicy impleambangation and cognitian:|Reframing and
refocusing implementation reseaxcfihey presemivork on policy adoption of
standardsased education aimed at promoting rigorous and intellectually challenging
learning for students. These standards came with what appeared to many local states
and school districts as a topwn initiative. The author®bk at how implementing
agents (teachers and administrators) interpret and implement the policy through
changes in their cognition and behavior and adapt new teaching strategies in line with

standarddased instruction.
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Spillaneet al.ask how well impleranting agents understand policy.
Accordingly, they examine the effects of knowledge, beliefs, and attitudes towards
new information contained in the policy and posit a cognitive framework of
information processing: prior knowledge, motivation, affect,aamntext, and social
interaction, all of which influence sense making, which is key to understanding and
behavior change with respect to new information.

The cognition framework includes three stages:

1 Individual cognition looks at the individual as implenting agent andttheir
prior knowledge, beliefs, values and how these influence the processing of new
information.

9 Situated cognition looks at social context in which an idea or practice is
presented and the influence the social context or communigydra
interpretation and sense making of ideas and practices.

1 Representation demonstrates the influence of how ideas are presented to the
learner or implementing agent. These are design issues that impact
understanding and purpose of policy.

These staggsresent sensmaking challenges in adopting policy changes.

They may be the focus of policy failure where there is discord between implementing

agents and policy makers. The authors cite Werner (1980) and his natural premise that

t her e fAmusterbset asnhda rnegd aumipdBl).Unfarturiately, tihgp ant s o

i mpl ementing agents of Del awareds parent

knowledge, and values which in many cases have diverged from the intent of the
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policy. The authors use the termlipy evolution to describe this type of shift from
policy intentions to individual interpretations.

Implementing agents may process the new ideas in the policy as something
they are already familiar with and apply old knowledge, which degrades thedityfid
to the new knowledge. Similarly, they may incorporate new knowledge into an
existing framework, thus hampering the transformation of new knowledge and the
activation of associated behavior changes. Implementing agents may also focus on
superficial conponents of the policy or initiative, missing the important features and
relationships. Biases, prior knowledge, emotions, values, and beliefs are all part of
cognitive perspectives of the individual or group and influence understanding and
application ofa policy or practice. Successful implementation requires knowledge of
the targeted audience, thorough planning for their understanding and interpretation,
organization, and clear design to enable the implementing agent to follow and advance
the principlesof the policy with fidelity.

The cognitive model presents the many factors that influence learning and
behavior change. The authors note that policy makers are only as effective as their
ability to convince implementing agents to process new knowledgeppigit to the
content and intent of the policy. Consideration of the cognitive processes in planning
policy for system change is invaluable. This can be said about the delays experienced
with the implementation of parent councils. The policy is vaguedaed not outline

any standards for successful implementation.


























































































































































































