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dictator of the Soviets? Somewhat baffled at the time, I have since
become aware that it is not a single American that is needed, for no
one man speaks for America. If we are to best the Russians, virtually
all Americans or at least a majority of them—and especially our
college graduates—must be as wise and knowledgeable as the elite
leadership in the Communist party in Russia.

In what I have stated thus far I have suggested the target for this
next year. First, it requires a commitment to education on the part
of every citizen and every student and faculty member of every
university to an extent unknown before. The job for citizens in sup-
port of one university is-bespoken by these statistics: Delaware in
1957 ranked only twentieth in per capita support of higher educa-
tion although it ranked first in per capita income. Delaware spent
7.3 per cent of its public expenditure for higher education while the
48-state average is 9.3 per cent. Delaware in 1957 allocated a
smaller percentage of state funds to higher education than at
any time in the past decade. Delaware currently spends $3.48 less
per capita for higher education than the average of the ten low-
population states. The University now receives 6.3 per cent less of
its operating income from state appropriations than does the average
of 69 public universities. Furthermore, this percentage has decreased
in recent years.

In reviewing these facts I blame no one except possibly ourselves
and our predecessors. Delaware’s legislators in my experience have
taken much realistic convincing, but have ultimately appropriated,
except for one year, exactly what was requested. The facts indicate
that the citizens and their elected representatives must have their
sights raised above the past requirements of the University of
Delaware and others like it. Citizens must be given a more adequate
vision of the responsibility of higher education. Russian accomplish-
ments, also, should have shaken confidence in the questionable
notion that because the educated man makes a higher than average
income, therefore as a student he should be charged the total cost
of his education, thus making unnecessary subsidy by public bodies
or philanthropists. The greatest advantage accruing from higher
education is to society, the nation, not the individual. Russia, which
cares nothing for the individual but everything for society en masse,
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realizes this so completely that it not only spends great sums for
higher institutions of learning but pays the individual to attend
them!

While dollars are indispensable, they alone will not obtain excel-
lence in education. I am reminded of my visits to public school
systems in several states where citizens have told me with local pride,
“We have wonderful schools.” They pointed exultantly to the
gymnasiums, football fields, auditoriums, band rooms, and to the
modern plumbing. These people did not indicate that they had
great schools by virtue of the number of Nobel or Pulitzer Prize
winners, scientists, composers, painters, or even the number of
M.D.’s and Ph.D.’s who received their early education in these
schools. To me, a university teacher and administrator, they didn’t
even mention the percentage of their graduates who each year went
on to college and succeeded there. Had they used such criteria in
evaluating their schools it would have indicated that they take pride
not only in school buildings but in excellence in learning, which is
the school’s prime function.

Back to the target as it relates more particularly to those within
our universities and colleges: Faculty and students in American
colleges should be much more concerned with the substance and
quality of learning than are the ordinary citizens. But we must be
resolute, indeed, if we are not to be taken in by false idols of educa-
tion and bow down before bricks instead of books, gymnasiums
instead of laboratories, and certificates and degrees instead of a
faculty respected for exceptional intelligence and great learning.
We in higher education have to be so positive in our intellectual
goals and so steadfast in adherence to them that we will influence
the general citizenry rather than be influenced by their frequent
misconceptions of what constitutes excellence in education.

Second, I am not at all satisfied, either, to put before faculty and
students alike a sort of proclamation that the coming year is to be
one of action in higher education, a year in which we strive for
excellence in teaching and study, with a high sense of personal dedi-
cation to the worthy goal of accomplishing more in higher learning.
We will not have the kind of action needed by reason of any ukase.
Not even individual resolutions to do better on the part of every
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faculty member and every student are quite enough. It would, of
course, please me and help if my call for excellence were accom-
panied by silent vows taken now to excel in learning. Resolutions
are easily made and almost as easily put aside. We will hit the target
which I designated at the outset as “doing something about educa-
tion” in the year before us only if our resolutions are translated into
innumerable changes in attitude and actions.

If some of the changes I suggest directly or indirectly do not need
to be made to some students, perhaps they will not be offended if I
mention them for the benefit of others. Specifically, for the latter
students: You must spend more time in study, making full use of the
best hours of the day, not frittering them away on petty errands and
other nonessential trivia, however pleasurable they may be. Study
in the hours between classes, both morning and afternoon. Do not
waste them with hourlong coffee breaks or playing a rubber of
bridge. Too much collegiate study is put off until the evening. But
when night comes the weary fellow in the room next to yours is mak-
ing too much noise. Of course, his rationale for not studying is that
you are making too much noise. Life is so short and time so precious
for the intelligent man or woman that the minutes must be ladled
out with care. It isn’t enough, either, to sit simply for hours with the
book open. You must come to know exactly the facts and ideas con-
tained on page after page. Remember, Stalin admonished Russian
youth to study with clenched teeth. That’s not a bad way to put it.
Those collegians who think it fashionable to view hard work as
disreputable have given higher education in America a bad name.
The time has been reached in higher education when the student
who fails to study must be in ill repute, not only with the dean, the
professor, and his parents but with his roommates, fraternity
brothers, and classmates. Mediocrity in any form is corrosive of
character—but more about character later on.

More American college students need the devotion to learning
exhibited by the great Hebraist, William Rainey Harper, first
president of the University of Chicago. As an undergraduate at
Muskingum College, “He would become so fascinated with study
that nothing could call him away. Although he had a hearty boy’s
appetite, the fact that a meal was served and he was called . . .
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could not draw him away from his study until he finished the part
in which he was interested. Sometimes . . . he would remain at a
book all night.”” Later, as a teacher, he once told his class, “You are
to neither eat, drink, nor sleep, you will recite three times a day, six
days a week. Go to no side interests. Begin with the rising of the sun
Monday and stop with the chimes Saturday night.” 2

A current complaint made against American college students is
that they refuse to become excited or involved, especially about
ideas or causes. Every student who enters a university should have
complete commitment and involvement in one great cause—learn-
ing.

With such student paragons as I am asking students to become,
they may well wonder what the faculty will have to do. In one way,
their job will be easier and education better. Years ago, President
Lowell of Harvard declared that the best education is self-education.
But even the man who educates himself needs well-planned and
co-ordinated assignments, lectures well adapted to his interests,
and well-led class discussions where the glib tongue is not permitted
to dominate the truly creative thinker.

Faculty already know that as university teachers they have large
responsibilities as creative scholars. But for them, too, let me cite
the example of William Rainey Harper’s idea of what a university
professor should be: “He must be a teacher, but first and foremost,
he must be a scholar, in love with learning, with a passion for re-
search, an investigator who at the same time could produce, and, if
what he produced was worthy, would wish to publish.”” 3 Doing re-
search and other scholarly activity can keep the dedicated faculty
member occupied even if he never meets a class. In American higher
education, however, he must meet classes, counsel with students not
only in specified office hours but whenever students approach him
for guidance. To do all these things he must indeed be a busy man.
Consider with me a day in the life of Harper when he was a pro-
fessor at Yale. He would rise early enough to meet a class at 7:30
and would teach crowded classes until 11:00. Then he would go to

2 T. W. Goodspeed, William Rainey Harper (Chicago: University of Chicago
Press, 1928), pp. 16, 69.
8 Ibid., pp. 124-125.
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his office, answer his enormous quantities of mail-—sometimes larger
than that of the entire university—Ilay out work for a dozen persons,
and, taking a hasty lunch, catch the 1:00 train for New York,
Boston, or some other city to deliver one or sometimes two lectures.
The next morning he would be found in the lecture room as if he
had never left town. When he did his research and writing is re-
vealed by a colleague, Professor T. D. Seymour, who told how he
had often been driven by wakefulness to rise and go to his own study
on the campus at 4:00 in the morning, and said that he usually en-
countered Dr. Harper leaving his study after a night with his books.*

There is work, too, for the deans to do. However, I need not re-
late their tasks here. I mention them only to suggest that universities
through their regulations wisely proposed by deans must establish
a community which will enhance rather than impede scholarship.
Such rules are, I know, sometimes abhorrent to students. Even to
faculty, who for the most part have been relieved of the chore of
student discipline and, not being privy to the sometimes serious
breaches of student conduct, tend to idealize the undergraduate.
To them he is only a slightly younger colleague who shouldn’t be
burdened with too many rules. I have said elsewhere and repeat
here that regulations must create within universities and colleges
at least as much- assurance of intellectualism as rules for worship
within a monastic order assure a religious atmosphere.

I may have taken on in the mind’s eye something of the image of
an ogre-dictator. But I have already confessed that neither the
administration nor the faculty can bring about student dedication
to learning and excellence. Whatever is done must be done by each
student in a myriad of small ways. But if American students do not
have the character to do it of their own volition, it is no exaggeration
to suggest that those who are now studying so hard in Russia under
the compulsion of a true dictator may easily become dictators in
turn over them. Some of our students do not like French, a com-
paratively easy language to master. The “Ivans” may insist on their
learning Russian, reputedly one of the most difficult languages, if
they are to get their daily ration.

4 Ibid., pp. 96—97.
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Lest all this seem farfetched, I only wish you had been reading
along with me this past summer the history of Europe since 1914.
To generalize, the story is a comparatively simple one. Country
after country, most of them backward and poor, the masses too
ignorant for self-government and the rich too selfish, succumbed to
dictatorship shortly after democracy had been widely instituted as a
result of World War I. Instead of the masses going to public schools
which demanded their best efforts and thereby brought them not
only knowledge but the character required for self-government, and
also increased productivity and prosperity, they eventually went
either to war or to concentration camps. They now live under dic-
tatorships of the Russian variety.

For each American undergraduate to become as intelligent as the
Russian, leadership will not be enough. But our students will not
even become as intelligent unless they, like the Russian students,
live under a dictatorship. There is a great difference in the dictator-
ships, however. In Russia, Khrushchev makes the Russian citizen
forego consumers’ goods to provide for education. The educational
system 1is so rigged with pains and penalties for those who do not
study that youth with brains decide to make the most of them. If
America is to accomplish as much through education, if we are to
have Education’s Great Year of Action, the dictatorship under
which we must live will be that of individual character. God has
given our college youth intelligence or they would not have been
admitted. Pray, too, that He will give them the strength of self-
disciplined character required by students in these decisive times.
Each student must become a New Dictator. His power is self-
discipline.




author Among the positions that Dr. Perkins has held which give him
an understanding of the problems he talks about are : Professor
of Political Science at the University of Michigan; State Budget
Director and Controller of that state; President of the American
Society for Public Administration; Membership on the Execu-
tive Board of UNESCO ; and Under Secretary of the Department
of Health, Education and Welfare. Since 1950, Dr. Perkins has
been President of the University of Delaware.
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