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ABSTRACT 

This study addresses a current gap in literature, namely the impact of forced 

migration on host community culture following a disaster. Numerous studies have 

assessed the influence of host community culture on those displaced by disaster. 

However, to gain a greater understanding of the cultural dimensions of displacement, 

we need to look at the broader cultural exchange that occurs during long-term 

displacement from both perspectives. This study uses acculturation theory to guide an 

examination of forced migration on San Antonio, Texas following Hurricane Katrina. 

To narrow the scope of research, San Antonio schools that took in displaced students 

were studied to examine the cultural impacts that may have been experienced by the 

larger population. Data collection occurred in October 2017 through in-person semi-

structured interviews. Supplemental data was collected continuously through archival 

studies such as city and school records. Data was initially coded through directed 

content analysis according to established acculturation variables. Subsequent coding 

cycles were used to identify emerging themes and patterns through inductive coding. 

Results from this study can be used to inform academics and practitioners in the field 

of emergency management on the cultural dimensions of forced migration, cultural 

impacts to host community members following forced migration, and how culture 

effects the relocation process. Specifically, study results emphasize the significant role 

of migration motivation and the need to incorporate cultural features of the specific 

relocated population into the theoretical framework of acculturation.
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Chapter 1 

INTRODUCTION 

On August 29, 2005 Hurricane Katrina devastated over 90,000 square miles of 

the American Gulf Coast and displaced over a million residents from their homes 

(Weber & Peek, 2012). Initial displacement numbers from New Orleans, Louisiana 

alone reached 387,000 to 400,000 decreasing the city’s population by more than half 

(Whoriskey, 2006). Many evacuees tried to stay close to home by seeking shelter with 

local family, friends, or organizations offering resources (Weber & Peek, 2012). 

However, in the wake of destruction left by Hurricane Katrina many evacuees found 

themselves displaced and relocated throughout all 50 states (Weber & Peek, 2012). 

Many evacuees ended up having to permanently relocate regardless of whether they 

wanted to return home to rebuild or not. 

Hurricane Katrina caused one of the largest hurricane-induced migrations in 

United States history. While scholars have a broad understanding of forced migration 

and displacement, existing literature focuses primarily on impacts to displaced persons 

(Miller, 20012). In contrast, little is written from the perspective of host communities 

concerning the implications of forced migration (Esnard & Sapat, 2014). The current 

lack of research suggests that in order to more fully analyze the perspective of displaced 

persons, it is critical to understand the social, cultural, and economic atmospheres as 

well as the attitude of the host community (Miller, 2012). This indicates that it is 

essential to study how host community members experience the process of relocation 

due to forced migration and how this impacts the social and cultural conditions of their 
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community. By better understanding the social and cultural implications of forced 

migration emergency managers can improve the process to mutually benefit both host 

communities and those that have been displaced. 

This study expands on existing literature by analyzing how members of host 

communities perceived cultural adaptations following Hurricane Katrina through the 

theoretical lens of acculturation. Acculturation is defined as, “those phenomena, which 

result when groups of individuals having different cultures come into continuous first- 

hand contact, with subsequent changes in the original cultural patterns of either or both 

groups…” (Redfield, Linton, & Herskovits, 1936, p.149-152). Given this definition, the 

process of acculturation is understood throughout this study as a reciprocal exchange of 

cultural patterns between members of the host community and the displaced population 

occurring over a period of sustained direct contact. 

To analyze host community perception of cultural changes, a phenomenological 

qualitative research study was conducted that focused on the lived experiences of 

persons within a San Antonio school district following Hurricane Katrina. This study 

utilized the controlled preexisting social and cultural environment of a school district to 

represent the larger society of San Antonio at the time of Hurricane Katrina. A diverse 

sample of persons from displaced and host community populations were interviewed. 

The study sample included students, teachers, and school administrators that were either 

attending or working within the school district at the time of Hurricane Katrina. 

Additionally, San Antonio school districts function through feeder schools. 

Meaning that students in a school district will attend designated schools as they 

progress from elementary, to middle school, and high school within that school district. 

Having established feeder schools provides continuity in assessing acculturation 
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variables within the sample over time because participants were able to discuss their 

initial impressions in addition to how their views and perceptions changed as they aged. 

This information directly correlates to acculturation variables such as education and 

illustrates the influence a person’s age has on acculturation. 

Data collection occurred through semi-structured interviews and archival 

studies. Twelve interviews were conducted during October 2017 in San Antonio. 

Archival studies occurred continuously as a method of developing better contextual 

understanding surrounding data collected through interviews and to maintain historical 

accuracy that remains unbiased by interviewees. Analysis included deductive and 

inductive coding cycles. Deductive coding cycles examined predetermined 

acculturation variables established from existing literature while inductive coding 

cycles developed acculturation variables from the data. Findings from this study 

reinforce that there is a substantial need for research that focuses on the implications of 

forced migration from the perspective of host community members. 

The intent of this study is to provide a greater understanding of the cultural 

implications of forced migration while also providing research that focuses on the host 

community perspective. To accomplish these objectives, the organization of chapters is 

as follows: 

Chapter 2: Literature Review, elaborates on the concept of culture (2.1) and 

theoretical framework of acculturation (2.2) as it applies to this study. Due to the 

complexity of acculturation, subsection 2.2 is further broken down into acculturation 

strategies (2.2.1) and acculturation variables (2.2.2). 

Chapter 3: Methodology provides a detailed synopsis of how this study was 

developed and conducted. This chapter discusses participants and sample selection 
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(3.2), data collection methods (3.3), data analysis through directed content analysis 

(3.4), and addresses concerns of data quality (3.5). 

Chapter 4: Study Findings presents the key outcomes of this study. Study 

findings are organized into historical context (4.1), directed content analysis according 

to specific acculturation variables (4.2), and emerging themes that were not initially 

coded for (4.3).  

Chapter 5: Conclusion and Future Research utilizes study findings to expand 

upon the existing theoretical framework of acculturation, illustrates that acculturation 

variables are interconnected, and identifies prospective areas of future research that 

would continue to develop the literature and understanding of the implications of forced 

migration.  
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Chapter 2 

LITERATURE REVIEW 

2.1 Concept of Culture 

The exact definition of culture varies across disciplines, however most 

descriptions place an emphasis on meaning and order applied by a people to an entity 

(Lyon, 1995). Culture is commonly understood to consist of language, ideas, beliefs, 

customs, art, as well as physical and intangible symbols associated with a particular 

society’s place in a given space and time (“Culture,” 2014). When considering these 

components, it is essential to recognize the variability of a societies’ culture (Harrison, 

2000). Acculturation, discussed below, emphasizes the variability and ability of culture 

to adapt and evolve at both the group and individual levels.  

The study of culture is important because of the influence social factors have on 

individuals and communities. Current literature maintains the assumption that 

communities are social systems organized around essential shared functions (Tierney, 

Lindell, & Perry, 2001). This includes attitudes, values, and beliefs that play a 

significant role in developing human behavior and interaction (Porter, 2000). When a 

disaster occurs, it is typically followed by a period of social disruption where essential 

societal functions may become absent or occur at a reduced capability (Fritz, 1961).  

During that time, those directly and indirectly impacted by a disaster may cope through 

participating in a range of cultural displays (Webb, 2007). These cultural displays can 

include makeshift memorials, sharing stories, conveying messages and emotion through 

graffiti or poems, and the creation of new rituals (Webb, 2007).  



 
 

6 

Incorporating the study of culture into emergency management and other 

disaster related disciplines assists with understanding how communities adapt when 

confronted with collective stress and unexpected population movement. Additionally, 

research into the role of culture in disasters provides insight that can be used to improve 

preparedness, response, recovery, and mitigation (Webb, 2007). 

2.2 Acculturation  

In order to analyze host community members’ perception of cultural changes 

following forced migration, this study examines their lived experiences through the 

theoretical lens of acculturation. As previously stated, acculturation is most commonly 

defined as, “those phenomena which result when groups of individuals having different 

cultures come into continuous first-hand contact, with subsequent changes in the 

original cultural patterns of either or both groups…” (Redfield, Linton, & Herskovits, 

1936, p.149-152). The application of acculturation within this study highlights the 

reciprocal exchange of cultural patterns that occurs between members of the host 

community and displaced population over a sustained period of direct interaction. This 

theory further emphasizes cultural change as an interactive process in which the original 

cultural patterns of those groups coming into direct contact with each other are altered 

(Trimble, 2003). Acculturation helps us comprehend in what way and to what extent 

this exchange or adaptation occurs (Sam & Berry, 2010).  

The theoretical process of acculturation examines the original cultural patterns 

of all cultural groups coming into contact while also considering external factors that 

influence the resulting outcomes of how those groups and individuals respond to their 

adapting reality (Sam & Berry, 2010). Existing literature provides numerous conceptual 

frameworks to depict the potential processes of acculturation. Figure 1: A framework 
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for acculturation research (Berry, 1997), found below, illustrates the basic framework 

for acculturation research by synthesizing multiple frameworks. This framework 

incorporates situational variables, person-based variables, prior moderating factors, and 

arising moderating factors structured around the central acculturation process that 

occurs moving from the group level to the individual level of adaptation (Berry, 1997). 

Information expressed in Figure 1 is reflected on throughout the remainder of this study 

and expanded upon based on study findings. 

 
 

 

Figure 1: A framework for acculturation research (Berry, 1997) 
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As displayed in the left portion of Figure 1 a study that integrates acculturation 

needs to begin with a comprehensive analysis of all societies involved (Berry, 1997). 

Providing a basis for understand each society separately prior to ‘Group Acculturation’ 

is important when assessing any cultural adaptations that may or may not take place. 

For this study, New Orleans (Society of Origin) and San Antonio (Society of 

Settlement) are analyzed, as they existed prior to Hurricane Katrina. A comprehensive 

analysis of the historical and cultural context of those societies is provided in section 

4.1 Historical Context.  

Referring back to the left portion of Figure 1 the ‘Society of Origin’ and 

‘Society of Settlement’ come into direct contact with each other as ‘Group 

Acculturation’. ‘Group Acculturation’ refers to elements within a society that 

subsequently change as a result of multiple sets of cultural influences coexisting (Berry, 

1997). While group acculturation can occur within physical, biological, economic, and 

social components, this study focuses on the changes that occur within the cultural 

component. This is because a reciprocal cultural exchange is fundamental to the concept 

of acculturation (Berry, 1997).  

As a result of ‘Group Acculturation’, ethno-cultural groups simultaneously 

maintain and participate in their cultures at varying degrees. The five smaller boxes 

through the center of Figure 1 represent variations that can occur while simultaneously 

maintaining and participating in diverse cultures. This highly variable process develops 

from group level acculturation to the individual over a period of time and eventually 

provides long-term outcomes such as adaptation (Berry, 1997). Groups and individuals 

are influenced throughout this process by preexisting moderating factors as well as 

those factors that arise during acculturation (Berry, 1997). As groups and individuals 
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progress towards the long-term outcomes of their sustained contact direct contact, they 

adopt acculturation strategies as coping mechanisms 

Figure 1 reinforces that forced migration not only impacts those that are 

displaced but also influences members of the host community by incorporating the 

‘Society of Settlement’ at the onset of the acculturation process. Furthermore, host 

community receptiveness and their attitude towards displaced persons is heavily 

influenced by how the host community has been impacted overall. For example, if 

community resources are diverted towards assisting displaced populations for an 

extended period of time, host community members may experience response fatigue. 

The extent or limit to which host communities respond or engage with displaced 

populations defines how the process of relocation and acculturation occurs.  

2.2.1 Acculturation Strategies 

Even though acculturation holds relevance in the assessment of multi-cultural 

societies, researchers struggle with developing consistent measurement instruments that 

are universally applicable regardless of the cultural group(s) being studied (Arends-Toth 

& Vijver, 2006). This is due to the fact that acculturation is not a linear process with 

groups or individuals adopting a singular acculturation strategy throughout the entire 

process (Navas, Garcia, Sanchez, Rojas, Pumares, & Fernandez, 2005).  

The process of adopting an acculturation strategy is complex and relative. 

Meaning that depending on the context and/or culture of an individual’s environment, 

they can prefer to simultaneously adopt different acculturation strategies (Navas et al., 

2005). The ability to simultaneously adopt acculturation strategies is described as a 

multi-linear process. A multi-linear acculturation process takes into account the various 

methods by which people adapt between cultures (Berry, 2003). A multi-linear process 
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also emphasizes that an individual or group does not alter their original culture 

uniformly (Berry, 2003). Rather, acculturation is a fluid process of cultural alteration 

influenced by situational factors and experienced differently amongst groups and 

individuals. Situational factors, as found at the group level in Figure 1, include political 

context, economic situation, demographic factors, attitudes/ideology, and social 

support. 

By viewing acculturation as a multi-linear process, researchers recognize two 

basic issues that impact those going through the acculturation process. These issues are 

the preservation of heritage, culture, and identity (cultural maintenance) as well as the 

relationships sought among groups (cultural participation) (Berry, 2003). Acculturation 

strategies develop and are adopted as individuals and groups decide the magnitude to 

which they want to maintain their original cultural identity and the extent to which they 

participate in building relationships and engaging in the larger society (Berry, 2003).  

The interplay of cultural maintenance and cultural participation develop 

acculturation strategies, as illustrated in Figure 2 below. As acculturation strategies are 

discussed it is important to remember that not everyone participates in intercultural 

relations similarly and that different strategies can be adopted depending upon a given 

circumstance. For example, this means that an individual may maintain their religious 

identity but adapt their political views to align with the larger community.  
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Figure 2: Acculturation strategies (Berry, 2006). 

The spectrum within which cultural maintenance and cultural participation 

occurs is demonstrated in Figure 2 with the three polarized arrows. The left circle 

illustrates acculturation strategies attributed to ethno-cultural groups, labeled as the 

society of origin in Figure 1. These strategies include, integration, separation, 

assimilation, and marginalization. An integration strategy is used when an individual or 

group values maintaining their original culture as well as intergroup participation 

(Ward, 1996). Those that want to maintain their original culture while avoiding 

intergroup participation are using a separation strategy (Ward, 1996). When individuals 

or groups do not emphasize maintaining their original culture, but rather place 

significance on intergroup participation, they use the assimilation strategy of 

acculturation (Berry, 2006). Finally, the marginalization strategy is used when there is 

little or no value placed on cultural maintenance or intergroup participation (Berry, 

2006). An individual or group can choose to acculturate within the marginalization 
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strategy. However, the marginalization strategy can also be a result of failed attempts of 

assimilation or failing to participate in the culture of the larger society (Berry, 2003). 

This is typically seen when prejudice is widely accepted and prevalent within the larger 

society (Berry, 2003).  

Initially, acculturation strategies were only defined from the perspective of the 

society of origin as they entered into the society of settlement, or new larger society 

(Berry, 2003). However, reflecting back on the original definition of acculturation, 

members of both the society of origin and the society of settlement go through the 

process of acculturation (Berry, 2003). The right portion of Figure 2 represents 

acculturation strategies adopted by the larger or dominate society known as 

acculturation expectations. Acculturation expectation refers to the role of the society of 

settlement in influencing the way in which mutual acculturation occurs (Berry, 2003). 

These strategies include: multiculturalism, segregation, melting pot, and exclusion.  

A melting pot strategy occurs when an assimilation strategy is adopted by the 

society of origin, by putting more value on participating in the larger societal culture 

rather than maintaining their original cultural identity (Berry, 2003). However, when 

members of the society of settlement demand assimilation, it is termed ‘a pressure 

cooker’ (Berry, 2003). When the society of settlement forces the society of origin to 

adopt a separation strategy, segregation occurs (Berry, 2003). The acculturation strategy 

of exclusion occurs when the society of settlement enforces marginalization. This is 

typically experienced through the prevalence of discrimination and prejudice practices 

accepted throughout the larger society (Berry, 2003). Finally, multiculturalism is a 

result of diversity and integration being accepted throughout the society of settlement 

and the society of origin (Berry, 2003). Even though most societies can now be 
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described as culturally plural, multiculturalism specifically refers to when both the 

society of origin and society of settlement embrace their diversity while simultaneously 

trying to not reduce or eliminate the others culture (Berry, 2003). 

2.2.2 Acculturation Variables 

Acculturation variables reflect elements of a given culture that can be used as a 

basis of assessment regarding cultural adaptation within the acculturation framework. 

Listed in Figure 3, acculturation variables are also referred to as domains in some 

literature.  

 
 

Figure 3: Examples of life domains relevant in acculturation (Arends-Toth & Vijver, 
2006) 

When selecting acculturation variables to be used in a study it is important to 

prioritize variables that support the study purpose without overwhelming or limiting 
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data collection and analysis. Researchers may choose to incorporate one or multiple 

variables in an acculturation study. For example, the most commonly assessed variable 

focuses on changes relating to language ability, use, and preference (Arends-Toth & 

Vijver, 2006). Assessing changes in language ability, use, and preference can be 

measured generally or examined within specific situations such as while with family, at 

work, or with social groups (Arends-Toth & Vijver, 2006). A study that uses language 

as the only variable can still reveal important aspects of the acculturation process. 

However, given the complex and multidimensional nature of acculturation studies that 

structure assessments based on a single variable are often seen as inadequate (Arends-

Toth & Vijver, 2006).  

Since variables adjust at varying rates and are prioritized differently within 

ethno-cultural groups, including multiple variables within a study offers a more 

complete assessment of the acculturation process (Arends-Toth & Vijver, 2006). For 

example, education was considered an important variable to include since this study 

focuses on assessing acculturation from within the context of a school district. 

However, family and friendships were also included because education can be 

influenced by a persons social support network and familial economic status. 

When selecting variables for a study, it is also essential to incorporate variables 

that provide data that is relevant to the purpose of the study (Arends-Toth & Vijver, 

2006). Referring to the variables listed in Figure 3, education was considered a highly 

relevant variable to this study. However, marriage and childbearing practices were 

excluded because they were not as relevant to the research purpose. 

A person may modify acculturation variables ( 
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Figure 3) differently depending upon the acculturation strategy (Figure 2) they 

have adopted. For example, a person may adopt an assimilation strategy in regards to 

the way they dress but integration strategy with regard to food (Navas et al., 2005). This 

relates to the prioritization of cultural maintenance within a specific variable but also 

being receptive to the diverse cultural contributions within other variables (Navas et al., 

2005). Prioritization of acculturation variables typically applied within a culture is 

shown below in Figure 4. Variables at the top of the list are considered more 

problematic, or difficult to change, whereas those further down the list, are adapted 

more easily (Navas et al., 2005). The variables that the society of origin and the host 

society prioritize to either maintain or adopt create the resulting domains.  

 

Figure 4: Prioritization of maintaining and adopting acculturation variables as relative 
to the Society of Origin and/or Host Society in producing resulting culture variables 

(Navas et al., 2005). 

This research addresses how individuals in host communities perceive cultural 

change due to forced migration following a disaster. In order to evaluate the perceived 
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impact of forced migration on host community culture, this study builds off of existing 

acculturation research frameworks, such as Berry’s acculturation framework presented 

in Figure 1. Relevant acculturation variables and the prioritization of maintaining or 

adopting those variables, as seen in Figures 3 and 4, were referenced while selecting 

acculturation variables most relevant to the purpose of study. Existing literature was 

reflected back on throughout the study to maintain data quality.  
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Chapter 3 

METHODOLOGY 

3.1 Overview 

This study advances the field of research focused on forced migration by using a 

phenomenological qualitative research approach to study cultural adaptations from the 

perspective of the host community. A qualitative research design is necessary due to the 

exploratory, highly complex, and emotive topics being covered in this study (Anderson, 

2010). Compared to a quantitative design, qualitative research provides a more 

elaborate explanation of data concerning phenomena that cannot easily be condensed to 

numbers (Anderson, 2010). Furthermore, a phenomenological approach focuses on 

understanding a lived experience by examining phenomena for meaning and emerging 

themes (Connelly, 2010). Phenomenology is the most appropriate approach for this 

study given the research focus on explaining the lived cultural experiences of host 

community members following forced migration. 

Hurricane Katrina caused one of the largest displacements in United States 

history, relocating persons to every state in the country (Weber & Peek, 2012). Host 

communities that received the largest numbers of displaced persons were Baton Rouge 

(300,000), Houston (250,000), Atlanta (100,000), and San Antonio (35,000) 

(Appleseed, 2006b). Given the extensive geographic impact of relocation and the large 

population of displaced persons, Hurricane Katrina provided an opportunity to study 

cultural implications of disasters in a large-scale setting. Additionally, due to the period 

of time since Hurricane Katrina impacted the Gulf Coast region, immediate and long-
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term cultural adaptations were visible and participants were more willing to discuss 

personal experiences openly and in-depth.  

This study geographically focuses on a San Antonio, Texas school district that 

took in displaced students following Hurricane Katrina. Even though San Antonio and 

New Orleans are both located in Southern United States, each respective city has a 

distinct and vibrant culture. The cultural distance between the two cities contributes to 

this study as a moderating factor prior to acculturation, as seen in Figure 1. Cultural 

distance refers to how dissimilar the cultures coming into direct contact are in regards to 

cultural variables expressed at the group level such as language, religion, etc. (Berry, 

1997). The extent of cultural distance that exists is linked to whether the experienced 

acculturation process will be more positive or negative for members of either 

community (Berry, 1997). Generally, a greater degree of cultural distance leads to a 

negative adaptation because it implies that there is a need for one or both ethno-cultural 

groups to change either by participating in cultural shedding or cultural learning (Berry, 

1997). 

Effective communication and economic status are two of the main factors that 

can impact the extent of cultural distance expressed between ethno-cultural groups. 

Additionally, effective communication, both verbal and nonverbal, is one of the most 

critical factors in cultural adaptation (Masgoret & Ward, 2006). According to data from 

the United States Census Bureau, prior to Hurricane Katrina 53.3% of San Antonio 

residents spoke only English and 46.7% spoke a language other than English at home 

(U.S. Census Bureau, 2000c). 44% of those that spoke a language other than English at 

home spoke Spanish, making Spanish the second most prevalent language spoken in 

San Antonio (U.S. Census Bureau, 2000c). Comparatively, 91.7% of New Orleans 
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residents spoke only English and 8.3% spoke a language other than English at home, 

with 3.9% speaking Spanish (U.S. Census Bureau, 2000b).  

Differences in language create communication barriers between cultures that 

may place members of either population in the position to misinterpret or misunderstand 

a specific situation. This also emphasizes the significance of nonverbal communication. 

The extent of physical contact, making and holding eye contact, and the meaning of 

gestures are examples of nonverbal communication that may differ and cause conflict 

among differing ethno-cultural groups (Masgoret & Ward, 2006). 

Economic differences are also seen as significant when determining cultural 

distance (Berry, 2006). Literature asserts that those with widely differing economic 

statuses are most likely to experience conflict during acculturation (Berry, 2006). Of 

those that relocated to Texas an estimated 44% had monthly household incomes less 

than $500, 60% had annual household incomes lower than $20,000, and 63% were 

unemployed prior to Hurricane Katrina (Turner, 2006). Compared to San Antonio, 

where 18.7% of the applicable population was earning below the poverty level and 

4.45% were unemployed in 2005 (U.S. Census Bureau, 2005b). These statistics 

emphasize the considerably different economic status between those that relocated to 

Texas due to Hurricane Katrina and San Antonio residents.  

In addition to cultural distance, the extent of cultural plurality within a 

community also influences acculturation. Prior to Hurricane Katrina, San Antonio was 

considered a culturally plural society with people of diverse cultural backgrounds living 

alongside each other within the city (Berry, 1997). Communities that are supportive of 

cultural pluralism, such as San Antonio, typically provide a positive environment for 

those resettling (Berry, 1997). This is because those communities are less likely to 
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impose cultural change or exclusion and provide a stronger social support system for 

immigrants (Berry, 1997). Being a culturally plural community can also affect societal 

attitudes regarding prejudice and discrimination. Prejudice, discrimination, social 

support, and attitudes of the host community are included in Figure 1 as moderating 

factors during acculturation.  

However, even in culturally plural communities, there are still variations to the 

extent of acceptance in regards to specific sub-cultures, races, religious groups, etc. 

(Berry, 1997). For example, even though San Antonio is considered culturally plural 

with predominant Anglo- and Hispanic ethnic groups, a disproportionate amount of 

those relocated to San Antonio were African American. Any preexisting prejudice or 

discrimination that existed towards African Americans further impacted the extent to 

which this ethnic group was generally accepted into the host community.  

Narrowing the study focus to a school district established a structured 

environment from within which to analyze culture. By analyzing culture from the 

perspective of the school district, data was able to be collected through observation, 

interview, and archival strategies. School records are typically thoroughly organized, 

and systematically updated providing a reliable source for archival strategies. For 

example, enrollment demographics by school district are available through public 

records and organized by school year. The pre-existing school structure provided a 

sample of participants that varied in age, educational attainment, profession, ethnicity, 

social groups, as well as other acculturation variables that influence cultural perception 

as discussed in the literature and presented in  
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Figure 3 on page 7. Given the diversity of potential participants, purposive and 

snowball sample selection methods were used to produce the study sample. Sample 

selection methods are discussed in further detail below, in section 3.2.   

In order to assess the process of acculturation as it was perceived by members of 

the host community, acculturation variables used in this study were selected from those 

listed in  

Figure 3 and the extent to which societies prioritize those variables as shown in 

Figure 4. The relevance of acculturation variables in relation to the context of the school 

district was also considered during variable selection. Designated acculturation 

variables for this study include: family life, friendships, sense of community, 

profession, education, and world-view. Referring back to the range of acculturation 

strategies members of both communities may adopt in Figure 2, the process of 

acculturation can be experienced positively or negatively. Therefore, negative 

acculturation variables were also included for data analysis. Negative acculturation 

variables include: mention of maladjustment, feelings of isolation in community, 

anxiety concerning current community, and response fatigue. 

Acculturation variables were used to develop the study interview guide and as a 

basis of measurement during direct content analysis. Variable definitions were 

established from significant acculturation concepts found in existing literature. The 

acculturation variables utilized for data analysis and the corresponding literature that 

contributed to the conceptualization of each definition is found below in Table 1. 
  



 
 

22 

Table 1: Acculturation Variable Sources 

Variables Source(s) 
Family Arends-Toth & Vijver, 2006 

Berry, 1997 
Navas et al, 2005 

Friendships Arends-Toth & Vijver, 2006 
Berry, 1997 
Navas et al, 2005 

Sense of Community Arends-Toth & Vijver, 2006 
Berry, 1997 
McMillan & Chavis, 1986 
Navas et al, 2005 

Profession Arends-Toth & Vijver, 2006 
Berry, 1997 
Navas et al, 2005 

Education Arends-Toth & Vijver, 2006 
Berry, 1997 
Navas et al, 2005 

World-View Arends-Toth & Vijver, 2006 
Matsumoto, 2006 
Shapiro, 1991 

Maladjustment Ang & Dyne, 2015 
Arends-Toth & Vijver, 2006 
Berry, 1997 

Isolation Arends-Toth & Vijver, 2006 
Berry, 1997 
Collier, 2004 

Anxiety Berry, 1997 
Collier, 2004 

Response Fatigue Collier, 2004 

 

After receiving IRB approval, data collection occurred during October 2017 in 

San Antonio through in-person semi-structured interviews. Supplementary data was 

collected continuously through archival strategies starting in early 2016. Interviews 

were audio recorded with permission of the interviewee and transcribed prior to 
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analysis. Following collection, data went through multiple coding cycles for directed 

content analysis according to the acculturation variables discussed previously.  

The remainder of this chapter expands on sample selection methods in section 

3.2, data collection tools in section 3.3, data analysis in section 3.4, as well as 

addressing concerns of data quality and study limitations in section 3.5.   

3.2 Participants 

Study findings are supported by responses from a sample of twelve participants. 

Participants were recruited through purposive and snowball sampling methods. It is 

important to acknowledge that the number of participants recruited for this study is 

lower than ideal due to time and financial constraints as well as the need to shift 

recruiting from Houston to San Antonio as Hurricane Harvey made landfall. 

Triangulation of data between sources, across interviews, and archival data helped to 

lessen the effects of a sample size. Triangulation methods are further detailed in section 

3.5: Data Quality. Despite the sample limits this study does provide compelling 

evidence that host communities need to be included in forced migration research.  

Study participants were Anglo and African American adult men and women, 

ranging in age from their early 20s to mid-70s. No participant was under the age of 20 

at the time interviews were conducted. Five of the twelve participants were students at 

the time of Hurricane Katrina. Three of those students were relocated from New 

Orleans and two were San Antonio residents. Six participants were school faculty and 

administration. The remaining participants were from city administration. Data 

collection through archival strategies was utilized to supplement data and address the 

limited number of interviews. By collecting data through both semi-structured 

interviews and archival strategies, this study was able to pair information from 
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historical sources with personal accounts to provide a comprehensive and complete 

analysis of how culture in San Antonio adapted following Hurricane Katrina.   

Participants for this study were contacted through purposive and snowball 

sampling methods. Purposive sampling ensured the inclusion of individuals in the 

sample that posed specific and necessary characteristics (Berg & Lune, 2012). For 

example, this study required participants to have lived in San Antonio before and after 

Hurricane Katrina made landfall in 2005. Participants were not required to have been 

San Antonio residents their entire lives, but rather lived in the city long enough to have 

an established understanding of the city culture. Additionally, participants were all 

involved with the San Antonio school system in some capacity. This included 

participants that were students, teachers, school administrators, and city administrators. 

Including participants that were involved with the school system at various levels 

provided this study with a diverse sample. Additionally, a diverse sample was able to 

give a broader understanding of cultural adaptation as it was perceived based on age, 

gender, profession, educational attainment, and specific roles within the school system.   

In order to gain access to individuals that met the purposive sample criteria, this 

study paired purposive sampling with snowball sampling. Snowball sampling began 

with identifying and establishing relationships with individuals that fit the desired 

sample demographics (Berg & Lune, 2012). Methods for establishing relationships with 

initial participants included social media messaging, email, and phone conversations. 

Initial participants were discovered during archival data collection and selected based 

on meeting the purposive sampling demographics and their willingness to participate in 

the study.  
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To begin snowball sampling three participants were initially contacted. One of 

those participants is an expert in the field of communications and has previously 

published articles regarding how further examining the interplay of communication, 

culture, and identity can expand on existing intercultural adaptation theories. This 

participant provided a knowledgeable referral to preexisting studies and research 

focused on internally displaced persons, domestic displacement, and cultural 

implications of forced migration. The second participant initially contacted provided 

recommendations for accessing city records and as a city administrator contributed to a 

broader perspective of the relocation process in San Antonio. This participant was also 

able to provide logistical information and insight to the decision-making process 

regarding how relocation occurred in San Antonio. The third participant provided an 

extensive perspective from within the San Antonio school district and led to an 

additional nine participant interviews.  

As snowball sampling occurred, the purposive sample was adapted to include 

students from New Orleans that had been relocated to San Antonio due to Hurricane 

Katrina. The addition of participants that relocated to San Antonio from New Orleans 

contributed to this study by incorporating the perception of cultural exchange from 

different points of view. Therefore this study was able to include the perspective of both 

students that were living in San Antonio as well as those that had been relocated.  

At the completion of data collection that occurred in San Antonio, eleven 

participants were interviewed. One participant responded to requests to participate in 

this study after the researcher had left San Antonio. This participant agreed to only 

participate in an online interview that was initiated via social media messaging and 

officially conducted through email. Multiple participants elected to remain in contact 



 
 

26 

with the researcher after in-person interviews had been conducted. The ability to remain 

in contact with participants provided a platform for additional follow-up questions and 

requests for clarification regarding interview content. Every individual chose whether 

they wanted to participate in the study and signed an informed consent.  

3.3 Data Collection  

Data collection occurred through semi-structured interviews and archival 

studies. In-person semi-structured interviews took place in October 2017 with follow-up 

questions and one additional interview occurring in the subsequent months. The study 

intent and informed consent form was reviewed prior to the start of each interview. All 

in-person interviews were voice recorded with permission of the participant through the 

signed informed consent form.  

Archival strategies accessed public and historical records. Additionally, prior 

reliable research studies were used as a tool for cross referencing information and 

providing historical context to statements made during interviews. For example, 

multiple participants mentioned a rise in San Antonio crime rates following the arrival 

of persons displaced by Hurricane Katrina. Considering the frequency of claims that 

displaced persons caused an increase in crime rates preexisting reliable studies, census 

data, and other statistical crime databases were examined. By utilizing archival studies 

these claims were proven to be inconsistent with what was being documented as 

occurring in the city. Since crime was not an acculturation variable established in the 

codebook and used for deductive coding, crime is further discussed as an emerging 

theme in Chapter 4.  

This study paired semi-structured interviews with archival studies to explore 

host community perceptions of cultural adaptations in addition to identifying external 
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factors that may have influenced perceptions to vary from historical records. Interviews 

provided in-depth data concerning participants understanding and applied meaning of 

how their community adapted to accommodate those that were displaced. Interview data 

provided personalized accounts and substance that can be limited in quantitative and 

archival data reports. Archival strategies were used as a supplementary data collection 

method to overcome some of the limitations posed by in-person interviews. Limitations 

included a small sample size, limited time to conduct in-person interviews, and financial 

constraints. In addition, archival strategies were used to provide context and objectivity 

to interview data. For example, as mentioned previously, documented crime statistics 

were utilized as an unbiased objective source when examining the emerging theme of 

crime. Archival strategies were also used to assess any changes in census statistics, such 

as educational attainment, school enrollment, and demographic data. Data collection 

methods are discussed in further detail below.  

3.3.1 Semi-Structured Interviews 

Interviews are used in qualitative research to gather individuals’ interpretation 

and to understand how they create meaning around specific events or phenomena 

(Opdenakker, 2006). In-person semi-structured interviews were used for this study 

because they allowed participants to express their thoughts in their own words outside 

of a rigid structure. In-person interviews allowed for a more personable rapport to be 

built between the researcher and participants as opposed to if interviews had been 

conducted over the phone or through email. Building a strong rapport with participants 

proved to be critical throughout the data collection process. For example, if a participant 

had a negative experience during the interview it is less likely that they would refer the 

researcher to additional potential participants, preventing further snowball sampling.   
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In-person interviews incorporate observational data and visible social queues to 

influence the direction of the interview and probing questions. For example, during an 

interview a participant was visibly uncomfortable with the track of questions. By 

observing the participants’ uneasiness the interview was redirected until a stronger 

relationship with the participant was established. Once their concerns were addressed 

they were more comfortable discussing certain aspects of the interview in-depth.  

Conducting interviews in a familiar environment is another benefit of building 

interpersonal relationships and provides a more relaxed setting for participants. The first 

three interviews for this study were conducted at the house of a teacher all three 

students had maintained a relationship with following graduation. The setting was 

comfortable and familiar to the three students. The teacher also set up the meeting time 

and location around dinner. Sharing a communal meal contributed to the setting and 

dinner provided an opportunity to discuss traditional foods found in San Antonio. Food 

is one of the acculturation variables listed in  

Figure 3. By spending time with the students as a group prior to individually 

conducting interviews, there was more time to build a rapport with them and maintain a 

level of comfort that would not have existed had interviews occurred before cooking 

dinner.  

Semi-structured interviews allowed for the use of open-ended questioning, 

supplemental probing questions, and clarifications to made as necessary during 

interviews. This is important because interviews needed to be appropriate to the context 

of the participant’s perspective. For example, interviews were conducted with 

participants that were students in New Orleans and San Antonio at the time of 

Hurricane Katrina. Participants that were students displaced from New Orleans were 
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asked similar but adapted questions from students that were living in San Antonio at 

that time of Hurricane Katrina.  

An example of an adapted interview questions is: ‘Did you get any new students 

in your classroom after Hurricane Katrina?’ This question is relevant to both students 

and teachers, but needs to be reworded in order to be a logical question to ask students 

transferring in from New Orleans as a result of being displaced. Students transferring 

into San Antonio were asked: ‘Were you the only student from New Orleans in your 

classroom?’ 

The flexibility of semi-structured interviews was also important when 

interviewing participants from varying age and professional demographics. For 

example, a school administrator was able to provide more information concerning 

school specific questions, whereas city officials were able to provide more information 

from a broad overall city perspective. Similarly, a student and teacher attending the 

same school following Hurricane Katrina provided different perspectives to the same 

timeframe given their age, gender, education, etc.  

The formal interview guide used in this study can be found in Appendix B. 

Acculturation variables used to develop interview questions for this study included: 

family life, friendships, sense of community, profession, education, world-view, 

mention of maladjustment, feelings of isolation in community, anxiety concerning 

current community, and response fatigue. These variables reflect attributes the society 

of origin and host society prioritize maintaining and/or adapting as well as negative 

aspects of acculturation that may indicate a participant developed a marginalization or 

exclusion acculturation strategy.  
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Following IRB approval, interviews occurred over the course of five days in San 

Antonio during October 2017. One additional interview was conducted via social media 

messaging and email in December 2017. Interviews were scheduled as participants were 

identified and confirmed. Participants were advised to allow forty-five minutes for the 

interview to take place. Interview durations ranged from 30 minutes to 150 minutes 

depending upon how open the participant was and if there were other time constraints. 

For example, one participant could only be interviewed during a free period towards the 

end of the school day. Interviews were conducted in multiple locations such as 

participant homes, classrooms, and places of employment. After introductions the study 

intent and informed consent form, found in Appendix A, were discussed with each 

participant.  

All interviews were audio recorded with the permission of participants following 

the informed consent form being signed. If a participant was uncomfortable being 

recorded additional time was spent establishing a relationship until the participant was 

comfortable being recorded. In the instance of one interview, the audio recorder was 

turned off periodically during the interview process because the participant did not want 

specific personal stories and information recorded but still wanted to share the 

information. As the interview progressed, the participant ultimately felt comfortable 

enough to share the previously omitted information with the audio recorder running.  

While scheduling interviews, participants were asked to select the interview 

location to ensure that the environment would be comfortable and familiar to them. 

Preferred location and time restrictions were accommodated for during scheduling. For 

example, interviews with teachers typically occurred after school hours in their 

classroom or office. Once in-person interviews were completed, recordings were 
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transcribed verbatim. To maintain confidentiality, information that could potentially 

lead to the identification of participants was omitted from this study. Any names or 

references that are mentioned throughout this thesis have been altered for anonymity.  

3.3.2 Archival Strategies 

Archival strategies were used for data collection continuously throughout the 

duration of this study. Archives are considered any running record of collective 

information (Webb, Campbell, Schwartz, Sechrest, & Grove, 1981). Records that were 

accessed through archival strategies for this study included: United States Census 

Bureau data from their decennial census, American Community Survey, Census Fast 

Facts geographic overview data, city documents such as the San Antonio Hazard 

Identification, Risk Assessment and Consequence Analysis (HIRA), school records, 

local and national newspapers such as the San Antonio Current, Houston Chronicle, and 

Washington Post, and federal reports drafted by FEMA such as the Hurricane Katrina 

After-Action Report. Additional reports used for archival strategies included The 2006 

Louisiana Health and Population Survey focusing on migration patterns, The National 

Institutes of Health report on the location of displaced New Orleans residents in the year 

after Hurricane Katrina, and the Appleseed Hurricane Katrina Project that focused on 

the impacts of displaced persons on Houston, San Antonio, Birmingham, Baton Rouge, 

and Atlanta.  

The Social Science Research Council (SSRC) was a significant guiding source 

that provided references for reports, journals, books, documentaries, websites, and other 

sources specific to the human effects of Hurricane Katrina. The SSRC coordinated the 

Task Force on Katrina and Rebuilding the Gulf Coast that released the Hurricane 

Katrina Research Bibliography in April 2008. The Katrina Research Bibliography 



 
 

32 

organized references by subject area. Subject areas included: health and health care, 

gender, and displaced persons.  

Data collected through each source depended upon the extent of information that 

was open to public access. References that fell under public domain, such as school 

newspapers, budget documents, public notices, and relevant local newspaper articles 

provided additional context to school culture prior to and following Hurricane Katrina. 

For example, data was collected from school and district websites since they are public 

domain. These websites provided access to data such as on-going school clubs and 

activities, upcoming celebrations, and school newsletters. This information aligns with 

the acculturation variables used for directed content analysis and supports the emerging 

themes discussed in Chapter 4.  

Due to the magnitude of Hurricane Katrina, this study was able to reference 

preexisting studies that focused on a variety of related topics. Such studies included, but 

are not limited to: the Appleseed Hurricane Katrina Project (Appleseed, 2006a, 2006b), 

Hurricane Katrina and the Guiding Principles on Internal Displacement (Kromm & 

Sturgis, 2008), and Cultural Insiders to Cultural Outsiders: Structure, Identity, and 

Communication in the Adaptation of Domestic, Involuntary Migrants (Kristjansdottir & 

DeTurk 2013). All of these studies included extensive data concerning the impact of 

forced migration as it relates to San Antonio, as well as other host communities such as 

Houston, Baton Rouge, and Atlanta.   

Public archives provided free access to data organized in a standardized and 

structured format (Berg & Lune, 2012). For example, the United States Census provides 

access to educational attainment data within a designated geographic region and could 

be further organized by demographic categories such as age and race. Educational 
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attainment statistics in New Orleans and San Antonio correlated to the acculturation 

variable of education and was used to infer the potential value or access to education 

within a community. 

Data collection through archival strategies began before conducting in-person 

interviews and helped identify interview participants. For example, newspaper articles 

were assessed for reoccurring themes prevalent in the San Antonio area during the six 

months following Hurricane Katrina. Within those articles, a San Antonio teacher was 

quoted discussing cultural gaps as one of the biggest divides between students following 

Hurricane Katrina. Since the quote included the teachers’ full name I was able to 

successfully search and contact the teacher to see if they were interested in participating 

in this study. The teacher proved to be a valuable networking resource by connecting 

me to additional interview participants and personnel working within education centers.  

Access to archives for newspapers such as the Houston Chronicle, San Antonio 

Current, and the San Antonio Express-News was instrumental. These sources provided 

localized viewpoints immediately following Hurricane Katrina as well as years after 

relocation had occurred. Due to the widespread extent of relocation, national 

newspapers such as The Washington Post, Los Angeles Times, and New York Times 

also published articles focusing on the various impacts of relocation. 

Data collected and coded through public archives aligned with acculturation 

variables and assisted in identifying variables that were the most relevant to this study 

as well as developing potential interview questions, follow-up questions, and probing 

questions. For example, Unity Club was mentioned in local San Antonio newspaper 

articles as one method used by school staff to alleviate student tensions related to 

cultural diversity. By having a preexisting understanding of Unity Club, I was able to 
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incorporate questions into the interview guide, such as: ‘How did you/do you create a 

sense of community within your classroom?’ that focused on building social support 

within school. This question also provided an opportunity for follow-up questions that 

addressed methods, such as Unity Club, that had been used to create a sense of 

community and alleviate cultural tensions within the school.  

In addition to the aforementioned archival sources, historical records were also 

accessed. The main role of historical records was to establish an accurate understanding 

of the historical cultural context that existed in San Antonio and New Orleans 

separately prior to Hurricane Katrina. Establishing a comprehensive historical context 

for each of these societies provided a baseline that was used to recognize the extent of 

acculturation that occurred within each of these communities since Hurricane Katrina. 

Sources such as the Texas State Historical Association and the Journal of Urban 

History, provided substantial data. The importance of historical data is discussed in 

further detail in Chapter 4.  

3.4 Data Analysis 

Data collected through archival studies and semi-structured interviews were 

systematically examined and interpreted according to directed content analysis. 

Directed content analysis is a structured approach to data analysis used to validate or 

expand upon an existing theoretical framework (Hsieh & Shannon, 2005). For this 

study, direct content analysis was used to conceptually expand on the theoretical 

framework of acculturation. 

Directed content analysis began by identifying key concepts within existing 

acculturation literature to create initial coding categories prior to analyzing data (Hsieh 

& Shannon, 2005). The process of establishing codes focused on preexisting theory for 
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initial coding cycles refers to deductive coding (Hsieh & Shannon, 2005). The 

application of deductive coding will be reviewed further in section 3.4.1.  

Following data collection, interview recordings were transcribed. In order to 

maintain study reliability, transcripts were written verbatim and included observational 

data. All interviews were conducted with a printed copy of the interview guide to allow 

for observational data and additional researcher notes to be documented in real time. 

Observational data was incorporated into transcripts, aligning with when those 

observations were recorded during the interview process. Context cues were also noted 

within interview transcripts. Context included interview location, time/duration, audio 

cues such as long pauses, laughter, side conversations, as well as other disruptions that 

occurred. For example, one interview was conducting in a classroom after traditional 

school hours with the interviewees’ child present. While the child was working on 

homework, they occasionally interrupted the interview with questions. All interactions 

between parent and child were recorded within the transcript since interruptions may 

have distracted the interviewee. Incorporating observational data, context cues, and 

researcher notes into interview transcripts helped provide a more complete 

representation of the interview and enhanced data quality for analysis.  

Directed content analysis continued by coding data collected through interview 

transcripts and archival studies. Initial coding cycles applied deductive coding to focus 

on specific areas of interest based off of exiting research and theory (Berg & Lune, 

2012). Appendix C includes the codebook that was used for deductive coding. 

Subsequent coding cycles further examined the data, applying inductive coding. 

Inductive coding helped discover emerging themes and patterns within the data that 

were not previously defined (Berg & Lune, 2012). Sections 3.4.1 and 3.4.2 elaborate on 
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data analysis as it occurred through initial and subsequent coding cycles. Finally, coding 

results were analyzed and interpreted into study findings.  

3.4.1 Overview of Deductive Coding 

Following data collection deductive coding was applied to reveal patterns within 

the data that aligned with predetermined acculturation variables. Acculturation variables 

used for deductive coding included the following concepts taken from existing 

acculturation literature: family life, friendships, sense of community, profession, 

education, world-view, maladjustment, feelings of isolation, anxiety concerning current 

community, and response fatigue.  

As previously stated, these variables were established prior to data collection 

from relevant acculturation literature. For example, several literature sources listed 

social contacts, relations, friendships, way of dealing with people, communication style, 

and family life as variables relevant to acculturation. Family life and friendships were 

selected because these variables were the most relevant in a school setting. Domains 

listed as relations, way of dealing with people, and communication style were then 

grouped together and labeled as ‘Sense of Community’.  

Relevant acculturation variables were prioritized as a method of making sure 

variables selected for this study were not exclusively designated a high or low priority 

as persons chose to maintain or adapt parts of their culture. The prioritization of 

acculturation variables used for this study is seen below in Figure 5. Variables at the top 

of the list are considered more problematic, or difficult to change, whereas those further 

down the list are considered to be more easily adapted (Navas et al., 2005). 
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Figure 5: Prioritization of Acculturation Variables 

 

The general concepts of acculturation variables used for this study are briefly 

defined below in Table 2. Section 4.2 provides a complete conceptualization of these 

acculturation variables within this study as they relate to study findings. The study 

codebook is provided in Appendix C.  

Table 2: Acculturation Variable Definitions 

Variable Definition 
Family A family is a biological social unit that shares a common ancestry 

lineage. Family units may also include persons that do not share 
biological DNA or ancestry; i.e. through adoption or marriage. 

Friendships Voluntary social relations or networks formed outside of the 
family. Relationships chosen to spend time together and build 
bonds not of obligation. Strength of bond between individuals can 
vary person by person. Friendships are typically formed from 
shared commonalities and can influence what a person does 
through peer pressure. As a person gets older, peer influences may 
start to outweigh family influence. 

Sense of Community A notional feeling experienced in human nature that fulfills one or 
all of the following concepts: sense of belonging, sense of 
mattering to a group or a group mattering to its members, sense of 
fulfillment of needs, and a shared emotional connection. A persons 
community can be understand as both a defined geographic area as 
well as a relational, such as a professional or spiritual community.   

Profession A specific role, duty, or service to be performed by an individual 
and compensated for with financial/material gain. Profession can 
be tied to level of education attained, economic situation, and/or 
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value of work ethic placed on an individual through familial or 
societal roles. Profession may be an indicator of a person’s 
economic adaption, referring to the extent of work obtained. 
Unemployment and job security are also factored into profession. 

Education Institutionalized process of instruction provided by a public or 
private entity. Education can be seen as a sociodemographic 
source of data. Extent of academic achievement can be influenced 
by other external factors such as income, occupational status, and 
support networks. 

World-View Set of presumptions from which an individual perceives, 
interprets, understands, and responds to the known and unknown 
of their reality. Includes religious affiliation, political ideology, 
and general pace of life. A collection of beliefs transmitted from 
the group level to individual, which influences a person’s 
interpretation of reality. 

Maladjustment Cultural adjustment typically consists of three dimensions: work, 
social interactions, and general; such as everyday aspects of life 
like food, music, and housing. Maladjustment can be seen as the 
inability to successfully adjust in one or all of those dimensions. 

Isolation Expressed feelings of no longer belonging within the community, 
loss of identity, and/or rejection by others in the form of prejudice 
and discrimination. Lose of identity may result in social conflict 
and social control within the host community as well as de-
culturation within the individual. 

Anxiety Manifested through increased apprehension, worry, concern, 
nervousness, and/or hesitation in anticipation of new or unknown 
interactions and/or circumstances. 

Response Fatigue Individual becomes overwhelmed with continual stimuli from 
events and/or interaction with their surroundings until the point of 
exhaustion. At that point the person disengages or 'shuts down'. 

 

During deductive coding, interview transcripts and documents collected through 

archival strategies were highlighted according to pre-established acculturation variables. 

For example, within the codebook, education is defined as: ‘an institutionalized process 

of instruction provided by a public or private entity’. Education can be seen as a socio-

demographic source of data. Extent of academic achievement can be influenced by 

other external factors such as income, occupational status, and support networks. 
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Education is expressed as a pre-acculturation moderating factor but may also be an 

influential factor during the acculturation process. Therefore, anytime there was 

mention of academic achievement, teacher-parent-student interaction, or the value of 

education within the community corresponding data was highlighted and identified as 

‘education’. The following quote was pulled directly from an interview transcript and 

coded as ‘education’ during deductive coding. The interviewee describes the interaction 

between teachers and students within the school as well as references academic 

achievement. 

…This was one of the first years that they went from a self-contained behavioral 

unit to a mainstream, and then we push in support. And, so there were two 

teachers and two paras, that we went around all day long with clipboards, and 

checking on our kids, and ‘hey, how are you doing?’ and ‘hey, why don’t you 

walk with me for a minute because you’re not doing so hot in there’. Because 

sometimes the kids get overwhelmed with what’s going on and they’re not used 

to being able to do what everybody else can do because they haven’t been 

exposed to that, because behavior gets in the way. And so, they struggle with the 

academics once they’re finally there, sometimes… (personal communication, 

October 12, 2017).  

To support deductive coding a number of interview questions were written to 

align with the codes established and defined prior to data collection. Returning to the 

aforementioned code of ‘education’, the following examples of interview questions 

were drafted to encourage responses that would emphasize ‘education’:  

• How involved are most of the parents? Has this increased or decreased in the 

last decade? 
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• Do parents show up at parent-teacher conferences?  

• Is there a lot of communication between you and the parents concerning 

students? 

Interview responses contributed data to multiple codes or emerging themes that 

were reflected back on during subsequent coding cycles. For example, when asked 

about parental involvement at school, participant responses could also align with 

‘family’. Additionally, as expressed in the following quote, emerging themes can start 

to become apparent, such as racial tensions within community demographics.  

…Typically our campus has minimal parental involvement. Um, and I don’t 

think they really cared [referring to parents of San Antonio based students being 

concerned about New Orleans students coming into the school district]. 

Especially, when some of the parents would hear that this is a black kid who’s 

picking on my son that’s black… get over it. Like, they didn’t care where they 

were from. It doesn’t matter where they’re from. They’re black, like what? 

Figure it out… (personal communication, October 12, 2017). 

Data collected through archival strategies was coded in the same methods as 

interview transcripts. Continuing with the example of ‘education’, level of academic 

achievement is part of the code definition. In order to provide unbiased data that 

correlated to academic achievement, educational attainment, and school enrollment data 

from the U.S. Census Bureau for San Antonio and New Orleans was collected and 

analyzed. Data regarding educational attainment and school enrollment is further 

discussed in section 4.2.3. 
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3.4.2 Subsequent Coding Cycles 

Following initial coding through deductive coding, subsequent coding cycles 

occurred by applying inductive coding. Inductive coding is a data analysis method used 

to discover emerging themes and patterns within data that were not previously revealed 

(Berg & Lune, 2012). Emerging themes and patterns can offer a contradictory point of 

view or may further expand on the theoretical framework (Hsieh & Shannon, 2005). 

Emerging themes may also provide insight into unknown existing cultural issues.  

Subsequent coding cycles occurred by reexamining transcripts and archival data 

that had been used for deductive coding. Texts used for subsequent coding cycles were 

not highlighted according to the predetermined codes defined in Appendix C. Rather, 

while reexamining data any new themes or prevalent reoccurring topics were 

highlighted and labeled as a new coding category. For example, the following excerpt 

from an interview describes interactions between students from San Antonio and New 

Orleans. During subsequent coding cycles, this portion of the interview was highlighted 

as an emerging theme and coded as ‘racial tensions’. 

…And then all of a sudden, these Katrina kids came in, and they’re black. But 

they weren’t like our black they were ‘their’ black. It was ‘them’. And that’s… 

like the dynamic between the black kids that were here before and then the 

Katrina kids that came in. That was weird to see. Like, they would fight, like, 

you’d see kids walking down the hall and then all of a sudden there’s all these 

fights, and it was like, what happened? Like, this black kid and that black kid 

and, that didn’t happen a lot before then…our black kids and the black Katrina 

kids. I think that’s where, where it was the most obvious or most apparent to 

me… (personal communication, October 12, 2017). 



 
 

42 

Subsequent coding cycles also revealed data that needed further research and 

collection. For example, an increase in crime rates due to displaced populations was 

mentioned during multiple interviews. Since interview data can be biased by human 

perceptions, crime statistics were integrated with interview data in order to validate the 

accuracy of interviewee claims. This example also shows the significance of 

incorporating archival strategies as a data collection method to improve the quality of 

analysis and study findings. 

Emerging themes identified in this study include age, media, crime, and race. 

Section 4.3 provides an overview of these emerging themes in study findings.  

3.5 Data Quality  

The extent to which data quality is emphasized throughout a study, directly 

affects the usefulness and credibility of the results (LeCompte, 2000). Therefore, 

maintaining data quality in addition to being aware of biases and limitations is a priority 

throughout study development, conduct, and analysis. This section addresses potential 

biases, study limitations, and provides an explanation of the methods applied in order to 

maintain data quality.   

This study was initially developed to geographically focus on Houston, Texas as 

the host community with participant interviews scheduled from late August into 

September 2017. However, in late August 2017 Hurricane Harvey devastated the 

Houston metropolitan area, necessitating that the selected host community for this study 

be altered. In addition to prioritizing ongoing response and recovery efforts, any 

interview data collected would depict Houston as a post-Harvey community rather than 

a post-Katrina community. After reviewing communities that took in the largest number 

of displaced persons following Hurricane Katrina, San Antonio, Texas was designated 
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as the new host community for this study. Additional justification for why San Antonio 

was selected was discussed in section 3.1.  

The impacts of the 2017 hurricane season and researcher obligations further 

limited data collection by restricting the timeframe in which in-person interviews could 

be conducted. Time limitations impacted the number of interviews that were conducted 

in San Antonio and limited the duration of individual interviews. Limiting the number 

and duration of interviews restricted the depth of data that was collected through 

interviews. Triangulation, explained below, was used to overcome these limitations and 

maintain data quality. 

Within social sciences and qualitative research, triangulation is understood to be 

a way of maintaining data quality by incorporating one or more of the following 

strategies to study a phenomenon: methods triangulation, triangulation of data sources, 

researcher or analyst triangulation, and theory triangulation (Patton, 1999). Given a 

limited budget and short timeframe, methods triangulation and triangulation of sources 

were used as strategies to maintain study validity and reliability. Utilizing triangulation 

of methods with triangulation of data sources assists researchers study and understand 

where and why inconsistencies occur within data (Patton, 1999). Additionally, 

consistent data patterns from different sources combined with rational explanations for 

data variances, contribute to the overall credibility of study findings (Patton, 1999). 

Methods triangulation refers to assessing the validity of findings produced 

through multiple data collection methods (Patton, 1999). Methods triangulation is 

sometimes assumed to refer strictly to combining qualitative with quantitative data 

collection methodologies. However, methods triangulation also refers to combining 

different styles of either qualitative or quantitative data collection methods. This study 
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utilized qualitative data collection methods of archival studies in combination with 

interview and observational data to maintain accuracy. For example, crime statistics 

following Hurricane Katrina were mentioned during multiple interviews. In order to 

assess the accuracy of those claims, crime archives were analyzed in conjunction with 

interview data. This specific example of crime statistics was introduced previously in 

section 3.3.  

The method of comparing data collected through one method with previously 

collected data is also referred to as constant comparison (Anderson, 2010). The use of 

constant comparison allows researchers to view data as a whole rather than in segments 

(Anderson, 2010). For example, the prior example demonstrations that interview data 

was compared with crime archives and statistics. The variations of data sources takes 

into consideration participant perceptions in 2017 of crime statistics that were collected 

and archived in the early 2000s.  

Constant comparison and methods triangulation also helps to overcome biases 

that may have existed through interviewee prejudices or inconsistent participant 

memories. Recognizing that human memories fade and may become distorted over time 

further emphasizes the significant role of incorporating archival strategies into data 

collection.  

Triangulation of data sources refers to comparing and validating the reliability 

of information collected from different sources within the same method (Patton, 1999). 

Triangulation of data sources occurs in this study through four main techniques. Firstly, 

by comparing observational data with interview data (Patton, 1999). This study 

incorporated observational data for all in-person interviews conducted into transcripts 

for data analysis. Another triangulation of data sources technique is comparing what is 
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said in public versus private (Patton, 1999). This technique was used throughout 

multiple interviews. For example, the first set of interviews that took place in San 

Antonio occurred at a participants house. Throughout the evening the researcher was 

able to become familiar with participants collectively but individual interviews were 

also conducted. The third technique is assessing the consistency of what is said on a 

specific topic over a period of time (Patton, 1999). While conducting interviews, the 

researcher was able to facilitate conversations with a majority of participants multiple 

times in both professional as well as social settings. Finally, triangulation of sources can 

also be accomplished through examining perspectives of persons from different points 

of view (Patton, 1999). The main way this was accomplished in this study was through 

a diverse sample that included students from San Antonio and New Orleans, teachers, 

school administration, and city officials. Each participant provided a distinctive 

perspective and point of view to this study.  

In addition to addressing data quality concerns within data collection methods 

and sources, the quality of directed content analysis was also considered. One of the 

main strengths of directed content analysis is that the approach is based off of existing 

theory with the intention of validating or expanding upon the theory (Hsieh & Shannon, 

2005). This means that as a theory is expanded and developed, researchers are seldom 

working from a place of naivety (Hsieh & Shannon, 2005). However, approaching data 

from an informed perspective can also lead to researcher bias (Hsieh & Shannon, 2005). 

For example, researchers may be more inclined to find increased evidence in support of 

a theory, rather than disputing evidence (Hsieh & Shannon, 2005).  

Contradictory evidence was used as a method of limiting researcher biases. 

Contradictory evidence refers to seeking out and including information in data analysis 
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and study findings that illustrates opposing thoughts or facts (Anderson, 2010). 

Referencing the previous paragraph, as researchers approach a study from an informed 

theoretical perspective, they may overly emphasize data that supports their objectives. 

Including contradictory evidence reduces the occurrence of researcher biases that can 

interfere with or alter data (Anderson, 2010).  

The effectiveness of the above methods to preserve data quality was weakened 

by a limited sample size. Given the financial and time constraints associated with in-

person interviews, additional participants were not interviewed. Additionally, follow-up 

in-person interviews were not conducted due to the financial constraints of returning to 

San Antonio. However, multiple participants requested to stay in contact and to be 

updated regarding on study outcomes. Staying in contact with participants created an 

opportunity for clarifications or follow-up questions to be asked.  

 Although this study was limited by a small sample size, the data collected 

through in-person interviews was supported by archival strategies. This study provides 

information regarding how host communities are impacted by forced migration and 

describes to what extent displaced persons and relocation can be analyzed utilizing the 

theoretical framework of acculturation. The next chapter details study findings and 

continues to address concerns of data quality. Finally, Chapter 5 synthesizes study 

findings, discusses future areas of research that can address persisting gaps, and 

expands current acculturation frameworks in the examination of forced migration and 

displacement from the host community perspective.   
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Chapter 4 

STUDY FINDINGS 

Study findings derived from an analysis of data collected through a series of in-

person semi-structured interviews that took place in 2017 as well as supplemental data 

collected through archival strategies. Following data collection, data was analyzed 

according to directed content analysis. Meaning that data was coded according to 

acculturation variables specified in existing literature. Acculturation variables used for 

deductive coding include: family life, friendships, sense of community, profession, 

education, world-view, mention of maladjustment, feelings of isolation in community, 

anxiety concerning current community, and response fatigue. Variable definitions can 

be referenced in the codebook located in Appendix C. Once data went through the 

initial coding cycle, subsequent coding cycles were used to assess for any emerging 

acculturation themes or variables.  

This chapter is divided into three sub-sections. Section 4.1 provides a historical 

and cultural understanding of the society of origin, society of settlement, and the 

catalyst for forced migration. Section 4.2 discusses directed content analysis applying 

deductive coding. This section elaborates on findings established from data collection 

that align to specific codes as they are defined in the codebook. Finally, Section 4.3 

covers subsequent coding cycles that revealed emerging themes within the data.  
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4.1 Historical Context 

The process of acculturation is understood within this study as a reciprocal 

exchange of cultural patterns that occur between cultural groups over a sustained period 

of direct continuous contact. The specific cultural patterns being exchanged are 

characteristics that have been emphasized and passed down from within each respective 

society. Aligning with the framework for acculturation research outlined in Figure 1, a 

study that incorporates acculturation needs to provide an overview of the historical 

context of each culture that is coming into direct contact (Berry, 1997). By including 

historical context within an acculturation study, differing cultural patterns can be 

utilized to establish the extent of cultural distance that exists between the society of 

origin and society of settlement.  

As was discussed in the Methodology Overview, the cultural distance between 

New Orleans and San Antonio contributes to this study as a moderating factor prior to 

acculturation. The extent of cultural distance that exists is linked to whether the 

experienced acculturation process will be more positive or negative for members of 

either community (Berry, 1997). Generally, a greater degree of cultural distance leads to 

a negative adaptation because it implies that there is a need for one or both ethno-

cultural groups to change either by participating in cultural shedding or cultural learning 

(Berry, 1997).  

Section 4.1.1 provides a comparative overview of New Orleans as the society of 

origin and San Antonio as the society of settlement by examining the extent of cultural 

distance that existed prior to Hurricane Katrina. Inclusion of historical and cultural 

conditions that existed within these societies prior to Hurricane Katrina provides a 

significant conceptual understanding of contributing factors that influenced the 

acculturation process (Navas et al., 2005). In order keep the historical context relevant 
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to the parameters of this study, conditions that correlate with acculturation variables that 

were used for data collection are incorporated into this section.  

Following cultural distance, section 4.1.2 discusses the conditions of 

displacement and forced migration due to Hurricane Katrina as the motivation for 

migration. The reason for relocation, whether voluntary or involuntary, further 

emphasizes the extent of stress and adaptation experienced by both societies (Berry, 

1997). Once there is an overall understanding of the prevailing cultural patterns as well 

as the magnitude of domestic displacement and forced migration that occurred due to 

Hurricane Katrina, it is easier to examine the progression of acculturation that occurred 

within San Antonio.  

Utilizing archival strategies during data collection and analysis was essential for 

representing a reliable and valid historical framework that remained predominantly 

unbiased by interview data and participant perceptions of their particular communities. 

The intent of sections 4.1.1 and 4.1.2 are to provide an overview of cultural distance 

and forced migration due to Hurricane Katrina and should not be seen as an extensive 

in-depth comparative analysis.  

4.1.1   Cultural Distance 

Analyzing New Orleans, Louisiana and San Antonio, Texas based on their 

history, culture, and demographics illustrates the cultural distance that existed between 

these two cities prior to Hurricane Katrina. By considering the cultural distance that pre-

dated Hurricane Katrina in these communities, we are able to develop a better 

understanding of how each respective culture acculturated and community members 

adapted to the new cultural normal.   
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4.1.1.1 Colonial Backgrounds 

New Orleans and San Antonio can both trace their colonial origins back to 1718. 

At that time, Louisiana had recently become a French colony. Settlers anticipated New 

Orleans would serve as a strategic port allowing the French to command trade routes 

along the Mississippi River and tributaries (Jackson, 2019). Louisiana remained under 

French rule until 1763 when Britain won the Seven Year war and land west of the 

Mississippi River was effectively given to the Spanish (Jackson, 2019). While under 

Spanish rule, New Orleans became a prosperous port city and formed extensive trade 

networks throughout Europe, North America, Latin America, and the Caribbean region 

(Fussell, 2007). The area briefly returned to French rule until becoming part of the 

United States through the Louisiana Purchase in 1803 (Jackson, 2019).  

Over the last 300-years, New Orleans has evolved a unique culture derived from 

historical influences of Spanish and French colonists, English mercantilists, African 

slaves, Caribbean refugees, and more recently influences of German, Irish, and Italian 

immigration (Fussell, 2007). These diverse populations found a way to survive in an 

area plagued by persistent natural hazards and social contention. This perseverance 

continues to be expressed in modern-day New Orleans culture as natural disasters and 

social contention continue to threaten the sinking city. 

Similarly, San Antonio has hosted a variety of diverse populations over the last 

300-years each contributing to the city’s reputation as the crossroads of cultures 

(Jasinski, 2010). The area that is now San Antonio was originally a Coahuiltecan Indian 

village until Spain began expeditions northward from modern-day Mexico in order to 

continue colonizing the ‘new world’ (City of San Antonio and Bexar County Office of 

Emergency Management [OEM], 2015). In 1718, Spanish Franciscan missionaries’ 

constructed San Antonio de Valero, a Franciscan mission, along the San Antonio River 
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(Jasinski, 2010). Missions served many roles within the local communities such as 

converting native populations to Christianity, spreading Spanish culture, and as a tactic 

to keep France from colonizing into the land west of Louisiana (National Park Service, 

n.d.). San Antonio de Valero mission, along with four other missions gradually 

constructed by Canary Islanders solidified Spains’ colonial presence in the area and 

established the city of San Antonio, Texas (City of San Antonio and Bexar County 

OEM, 2015). 

During the 1790s San Antonio missions moved towards secularization causing 

increased tensions between Spain and Mexico and contributing to the onset of the 

Mexican Revolution (National Park Service, n.d.). As a result of the Mexican 

Revolution, Mexico gained their independence and control of a large area that included 

San Antonio (National Park Service, n.d.). While part of Mexico, Mexican culture and 

Catholicism were further integrated into San Antonio culture. San Antonio remained 

under Mexican occupation until the Texas Revolution, which lasted from October 1835 

to April 1836 (National Park Service, n.d.).  

The Republic of Texas was organized in December 1836 and established San 

Antonio as its capital (National Park Service, n.d.). San Antonio remained the capital of 

the Republic of Texas until 1845, when Texas was annexed by the United States, 

igniting the Mexican-American War (National Park Service, n.d.). As seen in the city’s 

history, San Antonio served a critical role in multiple battles for independence, making 

San Antonio one of the most fought-over cities in North America (Jasinski, 2010).  

4.1.1.2 Cultural Traditions 

Despite the variation of governing bodies and on-going battles for 

independence, New Orleans and San Antonio residents preserved a culture of 
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celebration. The culture of celebration is illustrated within the notorious New Orleans 

tradition of Mardi Gras and San Antonio tradition of Fiesta. Each of these traditional 

celebrations were established during the 1800’s and remain an integral piece of each 

respective culture to this day. 

In New Orleans strong French and Catholic roots helped institute the city as the 

quintessential location to celebrate Mardi Gras within the United States (Jenkins, 2017). 

The commencement of Mardi Gras is marked by Fat Tuesday, where participants 

indulge in their vices before Ash Wednesday marks 40 days of Lent and penance in the 

Catholic religion (Jenkins, 2017). The tradition of Mardi Gras was initially celebrated in 

New Orleans with elaborate galas hosted by the wealthier residents. Gala attendees 

would wear masks as an attempt to escape societal expectations, allowing them to 

shamelessly participate in the carnivals indulgences (Jenkins, 2017). However, it was 

not until 1857 that the infamous Mardi Gras parades became more commonly 

celebrated by all city residents, eventually evolving into the festive spectacles seen 

throughout New Orleans today (Jenkins, 2017).  

The extravagant festivities and parades surrounding the celebration of Mardi 

Gras in New Orleans have only been canceled 13 times since 1857, each time due to on-

going war (Jenkins, 2017). In the year immediately following Hurricane Katrina, many 

New Orleans residents still celebrated Mardi Gras. Regardless of residents geographic 

location the integral celebration of life, community, and history marked by Mardi Gras, 

symbolizes the city’s perseverance and commitment to their cultural roots.  

In San Antonio, Fiesta has become a similar annual celebration of the areas 

culture and history. In 1891 San Antonio residents began organizing the Battle of the 

Flowers parade as a way for locals to honor ancestors that had fought during the Battle 
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of the Alamo and the Battle of San Jacinto (Battle of Flowers Parade History Overview, 

n.d.). The Battle of the Flowers parade was an instant success and by 1895 had become 

a local tradition to include a weekend full of events focused on celebrating San Antonio 

history and culture (Battle of Flowers Parade History Overview, n.d.).  

By 1959 the Battle of the Flowers parade transitioned from a weekend into a 

week-long city tradition and was officially renamed Fiesta (Battle of Flowers Parade 

History Overview, n.d.). Today, Fiesta is a 10-day celebration that incorporates over 

100 events, each showcasing a piece of San Antonio history and culture through 

exhibits of local music, food, sports, pageantry, military observances, and parades 

(History of Fiesta, 2007). Since the celebrations origins in 1891, Fiesta has taken place 

every year except for 1918 and 1942-1945 due to World War I and II (History of Fiesta, 

2007).  

In addition to Fiesta, San Antonio residents’ host numerous celebrations 

commemorating the vibrant fusion of Hispanic and Texan culture in their city. Annual 

festivities include events such as the rodeo in February, Texas Folklife Festival in June, 

Hispanic Heritage Month, Cinco de Mayo, Fiestas Patrias, and Juneteenth (History of 

Fiesta, 2007; San Antonio, n.d.). Each of these celebrations, emphasize a portion of the 

historic multicultural roots embraced by city residents. 

4.1.1.3 Economy 

In the decades leading up to Hurricane Katrina, New Orleans struggled with 

high poverty rates, racial segregation, and an increasingly corrupt education system. 

Prior to August 2005, 24.5% of New Orleans residents lived below the poverty line and 

the average annual household income was $30,711 (Fussell, 2007; U.S. Census Bureau, 

2005a). The percentage of New Orleans residents living in poverty in 2005 was almost 
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double the 2005 national poverty rate of 13.3% (U.S. Census Bureau, 2005a; U.S. 

Census Bureau, 2005c). When these statistics are further broken down by race, 

disparities become more apparent. For example, African-Americans made up 84% of 

New Orleans residents living below the poverty line in 2005 (Katz, 2006). 

Comparatively, African Americans made up 24.2% of San Antonio residents living 

below the poverty line in 2005 (U.S. Census Bureau, 2005d).  

Residents living in concentrated areas of extreme poverty typically fall behind 

the rest of the population in a multitude of social and economic aspects (Katz, 2006). 

On average, four in five children in New Orleans were raised in single-parent families, 

only 60% of working-age residents in impoverished areas were employed, and one in 

twelve adults held a college degree (Katz, 2006). Studies have found that areas of 

concentrated poverty are associated with higher crime rates, inadequate education, 

insufficient health care services, illiteracy, dilapidated housing, and a lack of local 

employment opportunities (Sastry & Gregory, 2014). 

Residents that fell into disadvantaged social and economic demographics were 

also limited more than non-disadvantaged residents in regards to their ability to 

evacuate prior to Hurricane Katrina. Additionally, socio-economically disadvantage 

residents were displaced geographically further from their homes with a greater 

likelihood that they would never be able to return following evacuation or displacement 

(Sastry & Gregory, 2014).  

Texas took in the largest number of those that were displaced due to Hurricane 

Katrina, with approximately 35,000 evacuees relocating to San Antonio (Reagan, 2015). 

Evacuees that relocated to San Antonio tended to be some of the most afflicted, arriving 

into an extensively different community than what they were used to in New Orleans. 
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Additionally, most of the evacuees transported to San Antonio were loaded on to a bus 

or evacuated by air from various New Orleans shelters without being provided a 

destination.  

4.1.1.4 Demographics 

Located 150 miles north of the Mexican border, three-fifths of San Antonio’s 

population is of Hispanic decent (San Antonio, n.d.). Remnants of Spanish colonialism, 

such as the Alamo, stand out amongst the modern San Antonio skyline. Since the Battle 

of the Alamo, San Antonio has embraced its title as one of the most fought-over cities 

in North America and hosts a plethora of military instillations that contributed to the 

citys rapid population and economic growth after 1940 (San Antonio, n.d.). Hosting a 

large military populous, San Antonio’s residents tend to be more transient than what 

was seen in most other major Texas cities. In addition to the economic boost of the 

military, San Antonio also thrives in the areas of education, medical research, health 

care, and tourism (San Antonio, n.d.).   

San Antonio can be ethnically defined as a minority majority. Meaning that the 

majority of the population is composed of ethnicities or racial demographics that 

typically make up the minority of the overall racial demographics seen in the United 

States. For example, in the year 2000, 69.1% of the United States population was white 

alone, 26% were Black or African American, and 12.5% were Hispanic or Latino (U.S. 

Census Bureau, 2000a). That same year, the United States Census Bureau showed that 

58.7% of San Antonio’s population was Hispanic or Latino, 31.8% was white alone, 

and 6.8% was Black or African American (U.S. Census Bureau, 2000a). The concept of 

a minority majority can also be seen in New Orleans. The 2000 census identified 3.1% 
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of New Orleans population of 484,674 as Hispanic or Latino, 26.6% as white alone, and 

67.3% as Black or African American (U.S. Census Bureau, 2000a).  

While a person’s culture is not defined solely by race, ethnicity, or skin color, 

the concept of a minority majority contributes to the cultural distance that exists 

between the two cities and the overall effects of Hurricane Katrina. Additionally, 

research has repeatedly shown observable differences such as skin color lead to some 

migrants experiencing additional barriers of prejudice, discrimination, and exclusion 

(Kristjansdottir & Deturk, 2013). Race was designated as an emerging theme for this 

study and is addressed in section 4.3.4. However, given the extent of systematic racism 

that existed in both New Orleans and San Antonio, race is an underlying factor in most 

acculturation variables examined in this study.  

4.1.1.5 Summation of Cultural Distance 

Section 4.1 offers a comparative overview of New Orleans and San Antonio by 

examining the cultural distance between these two cities prior to Hurricane Katrina. The 

extent of cultural distance influences whether the experienced acculturation process will 

be more positive or negative for members of either community (Berry, 1997). 

Generally, a greater degree of cultural distance leads to a negative adaptation because it 

implies that there is a need for one or both ethno-cultural groups to change either by 

participating in cultural shedding or cultural learning (Berry, 1997). 

Based on the information provided throughout section 4.1, the biggest 

differences between New Orleans and San Antonio are the minority majority 

demographics and the average economic status of residents. The difference of minority 

majority is significant because of prejudice and discrimination that can occur based on a 

person’s race and/or ethnicity. The difference in average economic status indicates 
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access to resources and emphasizes that wealthier residents have access to additional 

resources. Both minority majority and economic status are important to the study of 

acculturation because they correlate to an individuals’ ability to acculturate. Someone 

who is consistently exposed to instances of prejudice and discrimination and has limited 

access to recourses will have more difficulties during acculturation.  

4.1.2 Hurricane Katrina: Displacement and Forced Migration 

Hurricane Katrina made landfall on August 29, 2005 resulting in the largest and 

most abrupt internal displacement in United States history (Weber & Peek, 2012). 

Reports estimate Hurricane Katrina and subsequent flooding displaced over a million 

people from their homes in the Gulf Coast region (Plyer, 2016). This mass movement of 

hurricane-induced evacuees has become known as ‘Katrina Diaspora’.  

The largest number of internally displaced people originated from southern 

Louisiana. This population included roughly 151,000 people from New Orleans 

metropolitan area and the surrounding parishes that ended up relocating within their 

original parish and an additional 398,000 displaced residents that ended up relocating 

even further from their homes (Kromm & Sturgis, 2008). The majority of displaced 

residents that relocated outside of Louisiana ended up in Texas (Sastry & Gregory, 

2014). 

Age, race, and economic status were predictive factors when analyzing which 

residents were relocated further from home and were less likely to return (Sastry & 

Gregory, 2014). Wealthy white residents were more likely to be displaced closer to 

home, primarily remaining within the immediate metropolitan area. However, residents 

from predominately black and lower-income areas of New Orleans were more likely to 

be displaced further. Those with the lowest likelihood of return to New Orleans 
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following displacement fell into one or more of the following demographics: (1) 

residents that were black, (2) that were from areas of severe flood inundation due to 

Hurricane Katrina, (3) young adults between the ages of 25-39, (4) residents that had 

been renting, (5) those born outside of Louisiana, (6) and those New Orleans residents 

that were not confirmed United States citizens (Sastry & Gregory, 2014).    

As of January 2006, more than half of those displaced by Hurricane Katrina had 

yet to return to their homes (Appleseed, 2006a). According to a survey conducted by the 

Texas Health and Human Services Commission, as of June 2006 evacuees remaining in 

Texas were predominately adult woman with children, living in low-incoming 

households, and showed increasing rates of being uninsured since Hurricane Katrina 

(Texas Health and Human Services Commission, 2006). 

While a majority of internally displaced persons chose to permanently relocate 

elsewhere, those that attempted to return home encountered several obstacles. A 2007 

study conducted by the Louisiana Family Recovery Corps, cited the primary obstacles 

residents encountered when attempting to return home were financial constraints such 

as the inability to afford moving (22%) and limited availability of housing (21%) 

(Alfred, 2007). Other obstacles included a fear of increased crime rates in their home 

communities (6%), limited accessibility of school and childcare (6%), concern of the 

levees breaking and additional flooding (<5%), and concerns regarding government 

leadership (<5%) (Alfred, 2007).  

Due to the difficultly of accurately tracking displaced persons, estimates put the 

number of displaced persons relocated to San Antonio between 25,000 and 50,000 

(Appleseed, 2006a). This study aligns with those estimates, showing approximately 

35,000 persons were displaced to San Antonio due to Hurricane Katrina (Godoy, 2006). 
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Of those 35,000 persons, an estimated 18,000 permanently relocating to San Antonio 

(Godoy, 2006).  

San Antonio leadership first learned that it would become a host community 

early on September 1, 2005 (Appleseed, 2006b). That same day, volunteers began 

preparing two buildings in the former Kelly Air Force Base that were selected to serve 

as sheltering facilities (Appleseed, 2006b). Two additional sheltering facilities were 

established at the former Levi Strauss facility and the abandoned portions of the 

Windsor Park Mall (Appleseed, 2006b). The first evacuees began arriving at Kelly Air 

Force Base on September 2nd where they were processed at the arrival center and 

dispersed to open shelter facilities (Appleseed, 2006b).   

The demographics of the evacuee population that arrived in San Antonio were 

disproportionately underprivileged. In mid-September 2005 the San Antonio 

Metropolitan Health District and the United States Center for Disease Control surveyed 

1,360 heads of household that were being housed in San Antonio evacuation centers 

(Centers for Disease Control and Prevention [CDC], 2006). Of those surveyed 89% 

were African American, 91% were from New Orleans, 28% had not been employed 

prior to evacuating, and 62% of those that were planning to remain in San Antonio 

needed housing assistance (CDC, 2006). Further complicating host community 

relocation attempts, 42% of survey participants reported having a member of their 

household that had a chronic medical condition and 28% reported a member of their 

household with a physical or mental disability (CDC, 2006). While the survey only 

pulled a sample from those living in evacuation centers, the study found that evacuees 

tended to be poor in one of the poorest areas of the county, less educated, and held 

fewer job skills when compared to the larger population (CDC, 2006). 
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San Antonio city administration quickly requested and mobilized resources to 

assist with immediate relief efforts. Local residents volunteered to assist and were 

quickly put to work staffing shelters and preparing meals. Although conditions 

experienced in San Antonio were subjectively better than some of the other evacuee 

locations, gaps and limitations for response and recovery efforts still existed. The extent 

of rapid population increase that took place in San Antonio as well as other host 

communicates following Hurricane Katrina, placed immediate and long-term strains on 

local resources. This proves to be true as most evacuees were forced to quickly uproot 

their lives, leaving behind most or all of their belongings.  

Until a Disaster Medical Assistance Team (DMAT) could arrive in San Antonio, 

San Antonio Metropolitan Health District (‘The District’) was the primary organization 

tasked with providing immediate health services to evacuees as they arrived in San 

Antonio (Appleseed, 2006b). The immense quantity and complexity of evacuee medical 

needs quickly exceeded ‘The Districts’ capabilities. Half of the adult evacuee 

population had been previously diagnosed with a chronic condition, such as diabetes or 

cancer, that required regular monitoring and treatment (Appleseed, 2006b). 

Additionally, logistical issues such as missing medical records and unknown prescribed 

medications and doses further complicated the delivery of medical services. 

San Antonio school districts were presented with a unique obstacle of tracking 

down records for the estimated 1,400 students being absorbed into area schools 

(Appleseed, 2006a, 2006b). This included missing immunization records typically 

required for enrollment as well as an accurate account of academic attainment. 

Eventually, the Louisiana Department of Education and the Texas Education Agency 

were able to collaboratively gather basic student data such as name, grade level, and 
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disciplinary history (Appleseed, 2006b). However, data regarding a students’ course of 

study and any recorded disability was generally unavailable (Appleseed, 2006b). 

Difficulty placing students in the appropriate classrooms was a common topic during in-

person interviews with school administrators and teachers. Additional obstacles and 

concerns included a drastic increase in student-to-teacher ratios, student behavioral 

issues triggered by displacement, after school services for students living in shelters, 

and transportation as evacuees moved into different shelters, transient housing, or other 

housing options (Appleseed, 2006b).  

On average, evacuees relocated to San Antonio moved approximately 3.5 times 

(Appleseed, 2006b). Evacuees arriving in San Antonio with immediate housing needs 

were brought from arrival centers to one of the four main shelter facilities. Many times, 

evacuees would than end up moving in-between shelters or from shelters to other 

transient residencies. The main housing obstacles were encountered while transitioning 

occupants from shelters into more sustainable housing solutions. These obstacles 

included insufficient ADA-accessible housing, difficulties placing larger families into 

long-term housing, and rising tension from local San Antonio residents as evacuees 

were prioritized to receive public housing or Section 8 vouchers (Appleseed, 2006b).   

Hurricane Katrina was one of the most destructive disasters in recorded United 

States history, impacting nearly 93,000 square miles of the Gulf Coast (The Federal 

Response to Hurricane Katrina: Lessons Learned, 2006). Despite an astonishing 

national response, the immediate and long-term response and recovery to Hurricane 

Katrina revealed that individual citizens and all levels of government are not adequately 

prepared for catastrophes.  
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The following section further elaborates on the cultural implications of 

displacement and forced migration by applying deductive coding as it aligns to the 

following acculturation variables: Family, Friendships, Sense of Community, 

Profession, Education, Worldview, and Negative Acculturation. These acculturation 

variables were selected for this study because of their relevant to the school 

environment and the extent to which societies prioritize maintaining these variables.  

4.2 Deductive Coding  

Deductive coding is a process of examining data according to a set of codes 

established prior to data collection and based in preexisting theory (Hsieh & Shannon, 

2005). Sections 4.2.1 through 4.2.5 expand on data analysis results formed during 

deductive coding cycles and utilize interview excerpts and supporting data from 

archival studies to reinforce the reciprocal exchange of culture due to forced migration.  

Each of the following sections begins with a review of the acculturation variable 

definition and literature sources referenced to develop variable codes for this study. 

This information is can also be found in Table 1 on page 22, Table 2 on page 37, and 

the codebook in Appendix C. 

4.2.1 Social Contacts 

Social interactions can be interrupted or otherwise altered due to relocation at 

the overall community level and at the individual level (Berry, 1997). This study 

utilizes family, friendships, and sense of community as acculturation variables to 

represent social relationships. Family, friendships, and sense of community align with 

the social contact life domain presented in  
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Figure 3 on page 13. These variables are also expressed within Figure 4 on page 

15 as variable prioritizations of both social relations and family relations. Both social 

and family relations are maintained and adopted at an intermediate priority level.  

Including multiple social contact variables demonstrates the individual variance 

to which people maintain and prioritize social relationships. For example, an individual 

may prioritize maintaining a relationship with members of their immediate family over 

a core group of friends while another individual prioritizes their friends as opposed to 

family. This emphasizes the inconsistent prioritization of social relationships that 

depends upon the individual.  

Family, friendships, and sense of community are differentiated within this study 

by the degree of obligation associated with the relationship and whether the relationship 

occurs in the public or private domain. For example, family is used to refer to biological 

and/or legally connected relationships, while friendships and sense of community refer 

to networks built and maintained outside of the family (Navas et al, 2005). Additionally, 

family relationships are typically maintained more privately when compared to 

friendships and sense of community, which are typically more public facing.  

This study was designed to differentiate between family, friends, and a sense of 

community as social contact acculturation variables to examine how relationships are 

prioritized. Studying findings analyzed for specific social contact variables are 

discussed independently in sections 4.2.1.1 to 4.2.1.3.  

4.2.1.1 Family 

Family is understood for this study as a social contact of obligation and defined 

as a biological social unit that shares a common ancestral lineage. Family units may 

also include persons that do not share biological DNA or ancestry, such as those that are 
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adopted or come into a family through marriage. This variable definition is presented in 

Table 2 on page 37 and derives from the following sources: Arends-Toth & Vijver, 

2006; Berry, 1997; Navas et al, 2005. Data presented in this section emphasizes that 

family does not have a consistently explicit and direct correlation to reciprocal cultural 

exchanges. However, family influences to individual and group-level acculturation can 

still be incorporated into acculturation studies as a supporting variable. 

For those participants that discussed why they relocated to San Antonio, having 

family already living in the area was given as a main deciding factor. This is illustrated 

with the following two excerpts:   

1A: How did your family choose San Antonio? 

1B: Well we had, my moms’ younger sister lives here, um, in San 
Antonio. …She had graduated high school and um, we came down here 
for her graduation. And we had plans to move down here, but Katrina 
just made it faster for us to do.  

1A: Okay, so you were kinda already planning on…  

1B: Yea, yea 

1A: …making the move 

1B: Mhmm, yea, but if it wasn’t for Katrina, I don’t think we’d be here, 
you know? Because my mom, I don’t think she would have left 
(referring to New Orleans) … (personal communication, October 8, 
2017).   

 

2A: …so how did your family choose San Antonio? 

2B: Well, it really wasn’t that hard because we already had an aunt that 
lived here… we were really like, okay, San Antonio is definitely where 
we’re gonna go. That’s closest, that’s where we have our family, so 
that’s how we chose… (personal communication, October 8, 2017).  
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As seen in the excerpts above, participants that had the option to evacuate prior 

to Hurricane Katrina indicated that a preference was given to relocate where an 

established social support network already existed. Though these participants specified 

the preexisting social support network created by family was the main reason for 

relocating to San Antonio, the mass displacement caused by Hurricane Katrina was 

referenced as a source of strain on family relationships, causing them to eventually 

weaken or disintegrate entirely. The following excerpt shows a perceived weakening of 

family relationships. It is important to mention that the family described below was 

already dispersed throughout the United States prior to Hurricane Katrina, however it is 

only after being relocated that this participant starts to feel considerably distanced from 

family.   

A: What has been the biggest difference between life in New Orleans 
compared to life in San Antonio? 

B: I just… the big difference is that my family has broken, broken apart. 
Like we are, we’re more, we not more family orientated as we was when 
we was home. Like, our family, like is just… not family… That’s the 
most impact on… our family it’s like fade ’n and fading off, it’s like we 
used to have barbecues, we used to have, every holiday we did 
something. Now it’s just like… ohh… gonna stay home, you know? It’s 
not the same no more. You know like, sometimes I’ll be like if Hurricane 
Katrina never happened… like… would our family still be together? You 
know, would we still be family oriented… (personal communication, 
October 8, 2017). 

According to current acculturation research, there is minimal evidence that 

supports a direct connection between acculturation experiences and the quality of 

familial relationships (Tardif-Williams & Fisher, 2009). Suggesting that because family 

relationships are typically maintained in a private setting, they are less likely to be 

influenced by external stressors. This reinforces that there can be differences in 

acculturation variables depending upon setting and context (Berry, 1997). The 
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differences seen between the private and public domains is illustrated with the 

following interview excerpt.  

…Yea, and it was, you know my San Antonio kids, I think the ones that 
dealt with it better [it referring to Hurricane Katrina and ensuing 
conversations concerning the disaster] or were more open minded about 
things… they’re the ones that had family there [New Orleans]. So maybe 
it wasn’t me directly, but you know what? My cousins had to move and 
now they’re staying with us. And they don’t want to advertise that at 
school because then you’re going to treat me like I am one of them and 
that’s bad because… I’m poison now. Whatever. Um, but I think they 
got it and I think that’s what started helping them kind of bridge that. 
Because our San Antonio kids had their friends and now my cousins 
here. And it’s not like my cousin’s just visiting. Oh, she’s gonna be here 
next week too, when you come back. Like hey… and then all of a sudden 
that friendship circle starts to grow…and then it… it didn’t come to 
school with them right away. Because everybody was afraid of being 
‘one of them’ or being associated with one of them. Um, but I think 
eventually everybody kind of got over it. Like, whatever, shut up, you’re 
stupid. Moving on. (personal communication, October 12, 2017).   

The teacher above illustrates the extent to which students maintained varying 

social networks depended on whether they were in a private or public domain, at home 

with family or in school with friends. The variance between private and public domains 

was further explored during that same interview. 

A: It’d be interesting to see the dynamics between that person and their 
cousin. Where the cousin was from New Orleans, in school versus at 
home. Like, I wonder if the cousin would be pissy towards them? Like 
you disregarded me all day and pretended like you didn’t know me and 
now all of a sudden, we’re… 

B: oh, and now we’re? hmmm… yea, okay, let’s see how that goes. 

A: I wonder the family dynamics, if that added more tension?  

B: Yea. And well than when, if you go home and you’re acting like 
everything’s fine and dandy here, what do the adults think? Do they 
know the tension and the drama? Do you say that to them? [Referring to 
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telling parents about the difference in how the relationship is at home 
versus at school] … (personal communication, October 12, 2017).  

In addition to demonstrating the difference between private and public domains, 

the above excerpts demonstrate multiple elements of acculturation overlapping. The 

initial excerpt further reinforces that acculturation is a process that takes place over 

time. The acceptance of both students from New Orleans and associated San Antonio 

students did not occur instantaneously. Additionally, while the process of acculturating 

may have been tense initially, having the preexisting social support network comprised 

of family members helped bring students together over time despite the preceding 

tensions.  

Family relationships also play an important role when discussing values. For 

example, those within the same family unit may place similar values on education and 

academic achievement. This illustrates that regardless of where a person is from the 

extent that the value of education is instilled by the family can influence an individual’s 

academic achievement.  

 1A: …No, no, I don’t think that Louisiana element has much to do with 
it. I think that kids that don’t value an education, regardless of where 
they come from, it’s something that they are brought up with, you know? 
Where their parents didn’t push it on them. Or I don’t think it had 
anything to do with them being from Louisiana… (personal 
communication, October 8, 2017) 

2A: …well my momma always… I was always taught at home too. So 
really, it wasn’t that different for me. I can’t really speak how everybody 
else was feeling about the school work. To me it was [snaps fingers]. I 
was right on because my momma used to buy me Dr. Seuss books, you 
know, she made sure that I had an education at home and not just in 
school… (personal communication, October 8, 2017) 

The above two participants express the significance of family in instilling a 

value of education on an individual regardless of geographical upbringing. That by 
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parents or other influential family members emphasizing education as important, a child 

may be more likely to complete higher education. The second participant above further 

expresses how his mother instilled a value of education by encouraging him to learn at 

school and home. In comparison, other participants were motivated by their parents’ 

perceived lack of education to place a greater value on educational attainment for 

themselves and future generations.  

…I felt very behind. And like, I couldn’t ask my mom because she was 
very low educated, you know what I mean? She didn’t graduate high 
school and she didn’t have no college degree. So what can she teach me? 
... That’s why I want to follow my education. I don’t want to stop at high 
school…. And I wanna teach my boys, you know, teach them things I 
don’t know… (personal communication, October 8, 201). 

Including additional moderating factors when examining the correlation between 

acculturation and the quality of family relationships reinforced family as an 

acculturation variable (Tardif-Williams & Fisher, 2009). Moderating factors such as 

age, gender, and social support are characteristics that effect individuals’ perception and 

interpretation of acculturation and the acculturation strategies that they may adopt (Sam 

& Berry, 2010). Additional moderating factors can be seen in Figure 1 on page 7. 

The role of social support at both the individual and group levels of 

acculturation is significant (Berry, 1997). One way that social support within the family 

may be perceived is by siblings taking care of each other. The following interview 

participant expresses the difficultly of supporting both her siblings and her own children 

in the absence of her mother. Regardless of the difficulties faced due to supporting four 

family members, this participant also alludes to the importance of providing as well as 

receiving social support from family.  

…So it’s, been really kinda hard, you know. Taken care of my uhm, my 
brothers. I have my two, two brothers I’m taking care of. My mom she’s 
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incarcerated at the time but you know, like, it’s hard, it’s really hard on 
me right now. My two [my two said here in reference to the participants 
own two children], my moms’ two kids, and um. I’m doing it though. 
It’s very very hard… (personal communication, October 8, 2017). 

While the above participant demonstrates family social support amongst 

siblings, it also illustrates a lack of parental support. A lack of parental involvement is 

further illustrated below from the context of parental involvement at school. Though 

introduced here as an example of familial social support, parental involvement at school 

is further discussed as part of Education in section 4.2.3 as teacher, parent, student 

interactions within the overall school system. 

…no, I mean you’re talking about kids, that you know myself included, 
that our parents didn’t hardly pay the bills so… they didn’t have time to 
be at school or… or like I said, I ran around on a skateboard. Just all 
around San Antonio, all around that I wanted to at that age. Whereas 
some parents would have been flipping out. And some of these other 
kids that had it worse than I did, they were getting into pretty bad stuff 
without parents around… (personal communication, October 8, 2017). 

When referring to family as a source of social support, findings from this study 

show that a lack of support within a family can influence the adopted acculturation 

strategy. For example, the participant cited in this section that relocated to San Antonio 

because of having family already living in the city had the ability to integrate into their 

family members’ existing social support networks. Additionally, by integrating with 

their families preexisting social support networks, that individual had the opportunity to 

maintain social support networks with both their culture of origin and the culture of the 

society of settlement. By establishing social support networks within both cultures, an 

individual is more likely to experience positive acculturation.  

Data shows that there are positive and negative consequences of forced 

migration on families. Supporting evidence further demonstrates that the strongest 

correlation between acculturation and family is through establishing and maintaining 
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social support networks within both the society of origin and society of settlement. 

Finally, family also plays an influential role in economics and financial status as they 

relate to an individual’s access to additional resources which lessens negative 

acculturation.  

4.2.1.2 Friendships 

Friendships refer to intentional social relations or networks formed outside of 

the immediate family (Navas et al., 2005). Based on literature sources Arends-Toth & 

Vijver, 2006; Berry, 1997; Navas et al, 2005, this study defines friendship as voluntary 

social relations or networks formed separate of the family. A more detailed definition of 

friendships can be found in Table 2 on page 37.  

There are two main factors that differentiate the social contact variable 

friendship from family. As opposed to family, friendships are considered a voluntary 

social contact that exists in the public domain. Meaning that individuals first choose 

who they want to commit time to building relationship with and secondly, this is done 

in the public domain outside of the family household and independent from familial 

obligations. However, similarly to the social contact variable of family, friendships have 

the potential to impact a person’s behavior based on the values learned from and 

transferred through the built relationship (Navas et al., 2005).  

Referring to the acculturation framework seen in Figure 1 on page 7, friendship 

is a moderating factor within social support. The extent or development of an 

individuals’ social support network helps predict how that individual will adapt to their 

new environment (Kristjansdottir & DeTurk, 2013). The following interview excerpt 

illustrates one way that friendships within a community provide a social support 

network.  
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…the kids that were here already that were struggling to get by, and 
where am I going to sleep tonight, and how am I, and who’s going to 
feed me, and how do I get home, and all that stuff… They had options. 
They had friends. They knew places. Well, I know I can go here. I know 
I can talk to these people. Versus, our Katrina kids, they didn’t have that. 
They were starting at zero. Like, they have no resources and like, if 
somebody doesn’t feed me today, I don’t know where to go. I don’t 
know what to do. (personal communication, October 12, 2017)  

The above participant also demonstrates that having a social support network is 

a resource and that those coming into the host community are already at a deficient in 

regard to social support networks. The interview excerpt below reinforces the social 

support deficient from the point of view of a relocated student. 

… it was hard making friends, hard, you know? Being in a different 
school, a different area, you know… (personal communication, October 
8, 2017) 

The study definition states that typically friendships are formed based on shared 

commonalities or interests. During interviews, questions were asked to help identify 

examples of commonalities that formed friendships. Specifically, participants that were 

students at the time of Hurricane Katrina were asked if they were friends with peers 

from the same geographic area. Follow-up questions explored if peers had built 

friendships with students that came from differing geographic areas. This line of 

questioning demonstrated the extent to which students from New Orleans and San 

Antonio were able to build and maintain friendships with those students that were both 

from their society of origin in addition to the society of settlement. Participant 

explanations provided below discuss building friendships based on common geographic 

locations.  

1A: … it wasn’t so much of a stick together thing… yea you’re from 
there [New Orleans]. I guess we were so used to you know, we were so, 
spread out and they have different areas in Louisiana. So you know like, 
in San Antonio you may be from North side West side, but you from 
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Louisiana. But you may never run into that person, so it’s like.. okay you 
from Louisiana? It wasn’t like we were all friends just because of 
where… It was still hard makin friends with them too you know… none 
of my friends that I do have are from Louisiana… (personal 
communication, October 8, 2017) 

2A: …Well you know, since I’m not from San Antonio, I stay in one 
spot. I stay in the [location removed] area. I don’t like, I have friends that 
go, are from like [location removed] or here, there, and they tell me those 
places are alright… but I try to stay away from those areas, so. I stay 
right around here. Right around here… (personal communication, 
October 8, 2017) 

3A: …I mean teachers wasn't as biased as the kids. But over time, I mean 
they gradually like, okay they just regular people they just from… a 
different city. And some kids was like, yea no, we don’t want to be ya’lls 
friends. Ever. And then you got some from San Antonio that were like, 
hey ya’ll are cool, who cares? No one cares. So, I have friends from San 
Antonio. I have friends from New Orleans. But you know some people 
are like, okay cool whatever. But basically by high school it was over. 
Okay you guys are not new. We know who you guys are. It’s alright. No 
one cares if you’re from New Orleans… (personal communication, 
October 8, 2017) 

The participant cited above in 3A, presents the importance of the passage of 

time from the initial event that brought the different cultures together. This excerpt 

reinforces that perceptions, attitudes, and adopted acculturation strategies can change 

over time due to lived experiences (Navas et al., 2005). Research has shown that social 

adaptation issues are more prevalent earlier in the acculturation process but decrease 

over time (Ward & Kennedy, 1999). Additionally, the age that an individual begins the 

acculturation process also correlates to the how that individual will proceed through 

acculturation (Berry, 1997). Typically, younger individuals acculturate more easily than 

older youth or older adults (Berry, 1997). The influence of age within acculturation is 

examined as an emerging theme in section 4.3.1. 
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Maintaining a network of supportive friendships corresponds to the 

acculturation strategy a person adopts. For some, friendships that link a person to their 

heritage culture is associated with lower rates of stress (Berry, 1997). For others, 

developing supportive relationships with members in the society of settlement can be 

more helpful and provide them with a link to integrate into a new culture (Berry, 1997). 

However, the strongest predictor of successful adaptation occurs when supportive social 

relationships are maintained with members of both cultures (Berry, 1997). The 

following interview excerpt illustrate participants from the host community maintaining 

relationships with individuals from both New Orleans and San Antonio.    

A: Did you have any friends that came from Louisiana?  

B: yea, oh yea! Uh, hell the Cajun restaurant… yea it’s closed, yea, but 
I’ve known them for a long time. And uh, and I was a trouble maker 
when I was a kid so I was in alternative high school and actually met, the 
owners son, [name withheld for anonymity] in alternative high school 
and became good friends with him, went to the restaurant all the 
time…Yea, once I met uh, [name withheld for anonymity] at the 
restaurant, the Cajun lady out there and her son… I was always eaten 
everything. I mean shrimp lobster bisque, all sorts of stuff, I mean, and 
they took care of me, I took care of them. But you know, you bond with 
certain people… and others you just don’t care about... (personal 
communication, October 9, 2017) 

Aligning with existing research, it can be assumed that the above participant 

experienced less stress while acculturating because of developing relationships with 

people who had come from New Orleans while also maintaining relationships with 

people from San Antonio. 

While coding for friendship a correlation between personality, the ability to 

establish meaningful friendships, and the influence of societal attitudes on establishing 

friendships became apparent. Personality is identified as a moderating factor prior to 
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acculturation that accounts for traits on an individual level. An example of the effects of 

personality on a person’s ability to establish meaningful relationships is seen below.  

A: Because of the tension between San Antonio students and New 
Orleans students did you ever feel excluded in school?  

B: I don’t know. Not me. I mean, I’m, I pride myself on getting along 
with everybody. You know I get along with anybody. So really? No not 
me specifically. I wouldn’t say excluded. I mean, I was pretty welcomed 
by my, my peers in my class because I guess I was the person... I really 
am a person that just invites everybody, so I always had a lot of 
friends… (personal communication, October 8, 2019) 

However, societal attitudes can also affect a person’s ability to establish 

meaningful relationships. The participant cited above explained later in the interview 

that while students from New Orleans were not opposed to getting to know San Antonio 

students, it was perceived that San Antonio students were against getting to know 

students from New Orleans.  

A: It was like, for the most part we’ll stick together but we’re not 
opposed to getting know anyone else, or you know, stuff like that. I 
mean, we wasn’t. But the people of San Antonio maybe was opposed to 
getting to know us. It was like, they were more scared of us than we 
were of them. Like, you know? …Like, an animal or something 
(laughing) 

B: As if you were animals? 

A: You know how like animals, they be like he’s more afraid of you than 
you are of him? 

B: Oh, yea! Yea, yea, yea 

A: That kind of thing. I hadn’t really thought about an analogy but yea, 
that kind of thing. Like him (participant points to the dog) He’s such a 
sweetheart and people be running away like, ‘AHHHH!’ 

(Voice from the kitchen: yea, when we first met him I was up here 
(points to the kitchen counter) 
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A: And you know like he’s more, you’re more afraid of him, than he is 
of you. Like, he’s trying to be your friend. He just wants to play… 
(personal communication, October 8, 2017) 

The perception that students from San Antonio did not want to become friends 

with students from New Orleans was discussed in multiple interviews. In addition to the 

participant cited above, the excerpt below supports that the negative perception of 

students from New Orleans influenced the desire of San Antonio students to associate 

with them.  

A: So it’s kind of like they assimilated to life in San Antonio? Or? 

B: Possible? Or they left? You know, I don’t know. I didn’t really keep 
in contact with many of those kids and to be honest with you a lot of 
them had troubles and struggles with the law or with the, you know, their 
own personal things at home. Dropping out of school and what not.  

A: Were you friends with any of the kids that came over? 

B: uh, there, you know, there was one girl that really I had a class with. 
A lot of the guys, a lot of the guys, there was super… well there was a 
lot of aggression between guys. It didn’t matter if, you know, you were 
white or Hispanic or whatever. I noticed that a lot of, not all of, but a lot 
of, say the ones that I encountered, they wanted to fight a lot you know. 
And, they was just them, so, I tried not to associate with them. Just act 
naturally, you know, I’m not looking for any trouble or conflict, you 
know… (personal communication, October 8, 2017) 

The above participant makes a connection between the impact of attitudes, 

perceptions, and individual personalities in relation to members of San Antonio and 

New Orleans establishing friendships. In contrast, the participant cited below illustrates 

that student attitudes regardless of where they were originally from inhibited friendships 

from initially being built. The interview cited below also indicates that the personality 

of this participant is associated with how they interacted with students relocated from 

New Orleans. 
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…Well, I don't know. I am from San Antonio. I mean those people had 
just been through a really tough time. If I were them I don’t think I’d be 
out trying to pick fights with people, but that's not really in my character. 
Um, but, they probably already, and that's speculation on my part, but 
they probably already came from a rough place. They went through a 
really rough time. A lot of them lost everything and to go through a 
dramatic change like that and be brought into a place where you’re 
probably not welcome, and they don’t want to be welcome. You know, 
don’t get that point mistaken. It’s not that the wrong doing was on um, 
you know, the Texas kids part. There was hostility between the two. But 
they had been through something, like I said, that’s pretty dramatic and 
rough so, so they probably had a lot to be upset about but they were just 
going about it in the wrong way… (personal communication, October 8, 
2017) 

Study findings demonstrated a correlation between acculturation and 

friendships. In addition, study findings presented in this section identify factors that 

significantly influence the ability to build and/or maintain friendships between 

individuals from San Antonio and New Orleans. These factors include personality, 

societal attitudes, and the passage of time. 

4.2.1.3 Sense of Community 

Sense of community is defined an expressed feeling that fulfills one or all of 

following emotional needs: sense of belonging, sense of mattering to a group or a group 

mattering to its members, sense of fulfillment of needs, and a shared emotional 

connection (McMillan & Chavis, 1986). This definition derives from Arend-Toth & 

Vijver, 2006; Berry, 1997; Navas et al, 2005; and McMillan & Chavis, 1986.  

The concept of community is recognized as geographical and relational 

(McMillan & Chavis, 1986). Geographical refers to a community defined by geographic 

boundaries and relational refers to a community formed from a shared commonality that 

supersedes geographic boundaries (McMillan & Chavis, 1986). However, it is 

important to note that these two perspectives of community are not mutually exclusive 
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(McMillan & Chavis, 1986). Rather, a person can simultaneously be a member of 

multiple communities that include both geographic and relational communities. For 

example, a resident of San Antonio can feel a sense of community within their 

neighborhood (geographic) as well as to their religious affiliation (relational). A person 

can also feel a sense of community within only one context, either geographic or 

relational, or they may not feel a sense of community within either context.  

The geographic sense of community refers to persons living within a distinct 

geographic or physically defined area (McMillan & Chavis, 1986). For example, San 

Antonio is a city located within the state of Texas. Those living within the boundaries of 

San Antonio may feel a sense of community in relation to their state of Texas as well as 

to their city of San Antonio. Conversely, those that move to San Antonio, such as those 

that relocated from New Orleans, may feel a stronger communal tie to their original 

hometown or may never fully develop a sense of belonging to their new residence. The 

following interview excerpt expresses a reoccurring viewpoint held by multiple 

participants, that after 12 years in San Antonio they still do not feel a sense of 

community.  

A: How long did it take you to actually feel like you were at home in San 
Antonio? 

B: I still… I still don’t feel like I’m at home. Is that weird?  

A: Nah 

B: but yea, I still don’t feel like I’m at home. I feel like… I’m… I’m 
comfortable here. You know, but I don’t feel like I’m at home in San 
Antonio… (personal communication, October 8, 2017) 

The participant above discussed having a healthy group of friends and an 

overall amicable personality that allowed him to make friends with most people he 
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met. However, regardless of having close family members and an intricate group of 

friends the participant had not developed a sense of community to the geographic 

location of San Antonio. Sense of community was also influenced by a participants 

ability to choose where they lived.  

B: …but if it wasn’t for Katrina, I don’t think we’d be here, you know, 
because my mom, I don’t think she would have left New Orleans.  

A: Is that where she was born and raised? 

B: Well, my mom, I don’t think she was born and raised there, cause she 
was, she was from you know, I think from Kansas… So yea, it’s just, 
you know, where she chose to stay... (personal communication, October 
8, 2017)  

Regardless of where the above participants’ mother was originally from the 

family had established a sense of community in the city of New Orleans. That sense of 

community was disrupted by Hurricane Katrina. Forced to leave New Orleans, the 

family had limited options and had to utilize what few resources were available to 

them. Having limited or no choice during relocation was common for Hurricane 

Katrina evacuees. Other than those evacuees temporarily housed by family or friends, 

most evacuees ended up in host communities because: (1) it was the only place with 

vacancies, (2) that is where the bus stopped, (3) or that is where their car ran out of gas 

(Appleseed, 2006b). Removing a person’s ability to choose where to relocate and their 

option to return home distorts the ability of a person to develop an attachment to their 

new community.  

… yea, and it’s still kinda hard, you know? Still to this day, you know, 
it’s hard living in San Antonio. But this is my home now and this is what 
I have to make my home. You know, so… (personal communication, 
October 8, 2017)  
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As seen above, the reason for migration can cause displaced persons to either 

not develop sense of community or develop a weakened sense of community within 

their new environment. Therefore, there needs to be a greater emphasis on the migration 

motivation at the onset of acculturation rather than as a mediating factor prior to 

acculturation. Migration motivation within the acculturation framework initially 

presented in Figure 1 is further analyzed in Chapter 5 as part of study conclusions.  

Not only did involuntary migration motivation influence the mindset of those 

forced to relocate, the involuntary nature of the migration also impacted the host 

community perception of displaced persons. 

A: How did your students initially receive evacuees from New Orleans?  

B: It was not good… that was the whole issue I guess. That the dynamics 
of the community really changed. Um, it’s all settled down now but it’s 
taken years. In the beginning, of course, the majority of the kiddos that 
we got from New Orleans, were from a particular area that was very low 
income and crime ridden… (personal communication, October 12, 2017) 

While there is data to support that a disproportionate number of evacuees 

relocated to San Antonio were from predominately low-income New Orleans 

neighborhoods, there is also data that discredits the accusation of evacuees drastically 

increasing crime rates. The emerging theme of crime, revealed through inductive 

coding, is assessed in section 4.3.1.  

In addition to a geographically defined sense of community, a community can 

also refer to a group of people with a shared commonality that supersedes geographic 

boundaries (McMillan & Chavis, 1986). This notion of community is understood as a 

relational sense of community. Forming attachments regardless of geographic locality is 

expressed in the following interview excerpt, wherein a participant describes how even 
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though there were many students in her class from New Orleans, she wasn’t friends 

with them just because they were all from the same city or state.  

…it wasn’t so much of a stick together thing, you know? Like, hey yea, I 
know you’re from there. I guess we were so used to, we were so, spread 
out. They have different areas in Louisiana. So you know like, in San 
Antonio you may be from North side, West side, but from Louisiana. But 
you may never run into that person. So it’s like, okay? So what you from 
Louisiana. It wasn’t like we were all friends just because of where we 
were from… It was still hard making friends with them too you know. 
Because I don’t know, I guess the tragedy they been through, the things 
that they’d seen and they wouldn’t want to talk about like… none of my 
friends that I do have are from Louisiana… (personal communication, 
October 8, 2017) 

Multiple participants indicated that the concept of community could surpass 

geographic boundaries. Such as in the following excerpt, where another participant 

describes their relational sense of community overriding geographical boundaries.  

…and this is just how I think... If I get along with you, no matter yous 
from Kansas, Arkansas, New Orleans, I get along with you. And if we 
don’t get along, we don’t vibe like that. I could care less where you’re 
from… (personal communication, October 8, 2017) 

The bond developed in a relational sense of community can be seen in a wide 

range of settings. Examples of relational communities include, but are not limited to, a 

sense of community amongst teammates, professional unions, those that speak the same 

language, going to the same school, and/or belonging to the same religious 

congregation. The emphasis of a relational sense of community is that individuals share 

common interests and ideals that provide a sense of purpose and contribute to a person’s 

identity. These commonalities also contribute to an emotional connection that fosters a 

mutual feeling of belonging; reinforced by the extent of personal investment a person 

makes to earn their position within a community (McMillan & Chavis, 1986). 
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Studies have shown that there is a strong correlation between individuals feeling 

a sense of community and their ability to function proficiently within a society 

(McMillan & Chavis, 1986). However, strongly established interpersonal relationships 

can also negatively affect a community. For example, subgroups may become alienated 

as members of a community come closer together (McMillan & Chavis, 1986). 

Polarization is further exacerbated as nonconforming individuals become rejected and 

isolated by a community, causing members to distance themselves so as not to be 

associated with the ‘outsider’. This example of polarization was discussed during 

interviews as the alienation of displaced students attending school in San Antonio. 

…So they have that gang mentality culture, I guess, about them [them 
referring to host community students]. And so if there’s the outsider it’s, 
who are you? Like, if you’re not us, you’re not us, and so you need to be 
away. And we hate you, if you’re not us. And so, they got a little bit 
tighter I think, as a group, here in San Antonio. Um, I think that just 
made it a little bit harder. But it, it bonded our kids a little more in a 
weird way… (personal communication, October 12, 2017) 

Overall, those host community students interviewed discussed initially 

attempted to socially distance themselves from the incoming displaced students. This 

alienation can be perceived as a method of reinforcing their membership within the 

larger San Antonio community, as well as a method of exclusion in order to establish 

boundaries that defined who was and who was not a community member. Boundaries 

provide communities with a sense of security and the safety necessary to allow intimacy 

to develop among members and further reinforce a shared emotional connection 

(McMillan & Chavis, 1986). Boundaries also establish an ‘us versus them’ mentality, as 

was seen in some San Antonio schools following Hurricane Katrina. 

A: did you ever feel as though [school name removed for confidentiality] 
was a community? Did you ever feel as though you were part of a 
community at that school? 
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B: You kind of do. Yea, you kind of, you kind of get a bit of a group 
mentality I guess. Especially whenever you had that, them and us 
element. You know kind of going… in certain, in certain ways you had 
that element… (personal communication, October 8, 2019) 

Multiple participants discussed their understanding of community as being 

within the context of relational as opposed to geographical. The prioritization of 

relational over geographical community was seen in previous interview excerpts where 

participants mentioned that a person’s origin was not a deciding factor for establishing 

community-based relationships. However, upon further reviewing interview data an 

overwhelming number of participants continuously brought up the aforementioned ‘us 

versus them’ mentality in reference specifically to a building tension between San 

Antonio students and New Orleans students.   

…But once the Katrina people came that all kind of died out [referring to 
on-going racial tensions among racial diverse San Antonio students], 
died down and it was all just kinda, Texas versus Louisiana, just 
fighting. You know…that’s really it. You know blacks, whites, 
everybody really banded together to really fuck up the Katrina kids. As 
bad as that sounds… (personal communication, October 9, 2017) 

When asked to describe how Hurricane Katrina changed their school most 

participants that were originally from San Antonio discussed the ‘us versus them’ 

tension experienced between students from the two different cities.  

…I would say right off the bat, the um, as soon as we had these folks 
come in, they, their culture was, culture again here we go with that… but 
any how the folks from New Orleans that came in, a majority of them 
from New Orleans, were a lot more out spoken than say our African 
Americans. Um, and they were pretty much all African American. Very 
few whites or Hispanics, if any. Much more out spoken and I noticed 
that we had this, this sort of feud going on between blacks. You know, 
you had the Louisiana and Texas elements kind of you know, butting 
heads. And it was pretty amazing. That was the most radical shift I 
saw… (personal communication, October 8, 2017) 
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Study findings for the acculturation variable of sense of community remain 

consistent with current research. Data collected from participants emphasized that 

building and maintain a sense of community is predictive of less stress during 

acculturation. Findings also illustrate an initial difference in prioritization of geographic 

and relational communities. 

4.2.2 Profession 

The acculturation variable Profession defined in Table 2 is synonymous with 

employment, work, and job for this study. Profession refers to a specific role, duty, or 

service performed by an individual and compensated for with financial or material gain. 

As an acculturation variable Profession can be tied to level of educational attainment, 

economic status, and/or value of work ethic placed on an individual through familial or 

societal roles. Profession may be an indicator of a person’s economic adaption, referring 

to the extent of work obtained. Unemployment and job security are also factored into 

profession. The main literature sources used to form the study variable definition of 

Profession include: Arends-Toth & Vijver, 2006; Berry, 1997; and Navas et al, 2005. 

Profession contributes to the assessment of acculturation for this study by 

demonstrating a reciprocal economic adaption of the host community and the displaced 

population. Economic adaptation as it relates to profession within the theoretical 

framework of acculturation includes the scope of employment obtained by a person, 

extent of satisfaction with employment, and a personal sense of fulfillment that is 

gained through employment (Berry, 1997). When assessing economic adaptation within 

acculturation, the pre-acculturation economic and employment status of both those 

displaced and members of the host community need to be taken into consideration.  
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The areas of Louisiana, Mississippi, and Alabama that were most severely 

impacted by Hurricane Katrina already housed a disproportionately poor and 

disadvantaged populous prior to August 2005. Persons living in those areas were 

already more likely than Americans overall to be living in poverty, less likely to be 

gainfully employed, and more likely to be educationally disadvantaged (Katz, 2006). 

Based on data from the 2000 United States Census, the poverty rates for the areas of 

Louisiana (21.4%), Mississippi (13.8%), and Alabama (15.8%) that experienced the 

most severe damage from Hurricane Katrina already exceeded the national average of 

12.4% (Katz, 2006). Since a majority of the evacuees relocated to San Antonio were 

part of the disproportionately impoverished and disadvantaged demographic, they 

presented unique challenges to the city. 

1A: …most of these people [referring to the evacuees that were brought 
into San Antonio at Kelly Air Force Base], had never been outside of 
New Orleans. And they were poor, even very poor by U.S. standards. 
[Poor] even before the hurricane ever hit… most of them didn’t have 
much to start with [referring to personal possessions that were brought 
with evacuees]. [Most evacuees] were completely dispossessed and 
had… many of them had no work background that was identifiable… 
(personal communication, October 11, 2017)  

2A: …the biggest [impact] is we’ve grown. I mean the numbers have 
gotten larger, so, our demographics have changed, um, I can’t tell you 
percentages, but um, I would suspect that maybe our economically 
disadvantaged numbers may have gone up… (personal communication, 
October 12, 2017) 

As demonstrated in the excerpt above, Hurricane Katrina forced those that were 

already experiencing the financial and social burdens associated with poverty further 

into destitution. The disproportionate impact of Hurricane Katrina on the poor can be 

demonstrated by assessing indicators of disadvantage, such as employment rates. 

Hurricane-damaged areas in the Gulf coast region tended to have lower rates of 
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participation in the labor force and higher rates of unemployment when compared to the 

entirety of the United States (Katz, 2006). The participant cited below demonstrates a 

generalized perception that most evacuees coming into San Antonio were unemployed, 

from a lower-income bracket, and had fewer job-skills. 

… It was not the America that we’re proud of though. Most of them, uh, 
you get the kind of answers… uh, ah no man, I don’t have no job. And 
you know, you clarify, well no you don’t have one now but we’re talking 
about… ah no man I don’t have one… well when did you last work? 
Seven, eight years ago. What’d you do? I mowed lawns, you know, 
edged. That sort of thing. Women would say, I was a dish washer, down 
in the French Quarter… I mean these are very menial jobs… (personal 
communication, October 11, 2017) 

The above observation is a generalization and should not be considered 

inclusive of all those that relocated or evacuated to San Antonio. However, in 

September 2005 a survey was conducted by the San Antonio Metropolitan Health 

District and United States Center for Disease Control. Survey results found that prior to 

Hurricane Katrina 21% of respondents had been employed in a skilled occupation, 51% 

had worked in an unskilled occupation, and 28% had been unemployed (Appleseed, 

2006b). In the months following Hurricane Katrina the Gallup Organization conducted 

a similar survey that incorporated responses from displaced persons living throughout 

Texas. Results from this survey found that of the 251,000 evacuees still living in the 

state of Texas, 59% of the adults were unemployed (Bustillo, 2006).  

Within acculturation, underemployment and unemployment of those that have 

been relocated aligns with the economic situation of the society of origin at the group 

level of acculturation as represented in Figure 1. Without economic and social support, 

underemployment and unemployment contribute to higher levels of stress and 

negatively influences adaptation throughout the acculturation process. Furthermore, 
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higher rates of unemployment and poverty pose an additional challenge to host 

communities that take in larger numbers of evacuees by placing increased strains on 

local resources.  

In response to the massive displacement of people and to lessen the impact to 

host communities that were receiving larger numbers of evacuees, the United State 

Department of Labor dispersed funds from National Emergency Grants (NEG) 

(Appleseed, 2006b). Of the $75 million NEG funds received by the Texas Workforce 

Commission, Alamo WorkSource received $3 million dollars that was used to assist 

evacuees in the San Antonio area to find employment, receive vocational training, and 

provide one month of childcare services to families pursuing employment (Appleseed, 

2006b). Regardless of efforts by Alamo WorkSource as of March 2006, only 2,080 of 

the estimated 35,000+ evacuees in San Antonio had sought and received employment 

assistance or vocational training through their services (Appleseed, 2006b).  

 Goodwill Industries of San Antonio and San Antonio College Women’s Center 

were contracted by the city to provide supplementary employment assistance and career 

counseling services not being provided by Alamo WorkSourse (Appleseed, 2006b). 

These services included job preparedness skills, developing a resume, obtaining a GED, 

and refining interview skills. However, because these services were considered ‘soft’ 

employment services FEMA would not provide funding. Meaning that Goodwill 

Industries and San Antonio College would not be reimbursed by FEMA, thus placing an 

additional financial burden on San Antonio.  

Considering the employment needs of the displaced population and focused 

employment assistance provided, those interviewed for this study had mixed 

perceptions on the impact receiving displaced persons had to San Antonio’s economy.  
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…Our demographics have changed. I can’t tell you percentages, but I 
would suspect that maybe our economically disadvantaged numbers may 
have gone up… (personal communication, October 12, 2017) 

However, the overall economic and professional impact to San Antonio was 

perceived as positive. The greatest positive impact was expressed as the on-going 

opportunity for those skilled-laborers employed in the San Antonio workforce to earn 

money by assisting recovery efforts throughout the Gulf region.  

…we were not damaged during Katrina and we had tons of our workers 
that went to New Orleans, Biloxi, and some of the other places that were 
wiped out by Katrina. And they [San Antonio labor force] worked there 
for months. We had a big roofing company here that made a fortune 
actually. Um, but we had a big roofing company, they moved their whole 
apparatus there… we’re not like New York City, we don’t have 20 
skyscrapers going up at the same moment. So I don’t think it really hurt 
us [referring to having large portions of the San Antonio construction 
workforce working outside of the state]… A lot of construction work 
was being done outside of Texas. Of course workers from San Antonio 
were making money. There was never any particular criticism of them 
being gone. In fact we kinda liked the fact that they had work… 
(personal communication, October 11, 2017) 

As indicated above, Hurricane Katrina generated employment opportunities for 

San Antonio workforce that contributed to the society of origins economic situation and 

can be attributed to lower levels of stress and negative acculturation experienced at the 

individual level.  

In addition to employment status, profession is associated with other 

acculturation factors and indicators of disadvantage, such as their level of educational 

attainment. Educational attainment links a person’s profession to their access to 

resources. Meaning that a person with higher educational attainment typically, but not 

always, earns a greater income because of their occupational status. Educational 

attainment is also linked to having the financial means and social support necessary to 

pursue advanced degrees typically associated professions that earn higher salaries.  
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While education will be broadly examined as an acculturation variable in section 

4.2.3, it is important to recognize that there is a correlation between education, income, 

and profession during the acculturation process. For example, critical analysis and 

problem solving skills developed from a formal education are predictive of a person 

experiencing lower stress levels throughout the acculturation process (Berry, 1997). 

Furthermore, household or individual income financially limit a person’s ability to 

access a formal education and restricts the extent of educational attainment. Meaning 

that as educational attainment increases, unemployment rates decrease, while the 

average income increases. Consequently, financial constraints can limit educational 

attainment and further restrict potential income and employment opportunities.  

Further emphasizing the contributions of profession and employment to 

acculturation, a person’s profession provides individuals a way to further integrate into 

a community. For example, by joining a professional association such as being part of a 

community of physicians or lawyers association, etc. This means that a person’s 

profession can help an individual adapt to their new environment by providing ways for 

them to connect to the host community (Berry, 1997). For some of those interviewed for 

this study, their place of employment did provide them with an extended sense of 

belonging. A sense of belonging to the specific school is expressed in the interview 

excerpts below. 

1A: …I actually came here because I liked the vibe here, I like the 
energy, I like the, I need to be part of this thing. Um, and I just, this was 
it. So, even when I was student teaching in another district, they [the 
other district] came in and basically offered me a job one day and I said, 
‘oh that’s nice… thanks but uh, I already know where I want to go.’… I 
am here, this is where I need to be… (personal communication, October 
12, 2019) 



 
 

89 

2A: …I [am] so thankful to be in this community [referring to the overall 
school district]. Some of the best teachers, some of the best people in the 
world have worked at that school… My thought is, not everybody can 
work over there… It’s a special group that can do it... (personal 
communication, October 12, 2017)  

The teachers cited above display a level of attachment and sense of belonging to 

their school. It is important to note that both teachers above were employed at their 

schools prior to Hurricane Katrina. Therefore, prior to acculturation occurring there was 

already a preexisting sense of community within the professional setting. None of the 

participants that were interviewed for this study alluded to the scope of their 

employment, extent of satisfaction with employment, or their personal sense of 

fulfillment gained from their employment changing significantly due to the influx of 

displaced persons.  

Data provided in this section demonstrates that there is a correlation between 

education, income, and employment and that those connections experience further strain 

in an instance of forced migration. However, based on the data collected through in-

person interviews, there is limited evidence that supports San Antonio residents were 

considerably influenced in their profession by the influx of population due to Hurricane 

Katrina. Therefore, Profession as an acculturation variable may be best used in support 

of social, economic, or educational related variables. Utilizing Profession as a 

supporting acculturation variable correlates with the lower prioritization of Profession 

as illustrated in Figure 4.  

4.2.3 Education 

Education is defined as the institutionalized process of instruction provided by a 

public or private entity. Arends-Toth & Vijver, 2006; Berry, 1997; and Navas et al, 

2005 contribute to this definition of education.  
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As seen in Figure 1 on page 7, education is incorporated into the framework of 

acculturation as a moderating factor. Existing literature has found that there is a 

consistent correlation between higher educational attainment, positive adaptation, and 

lower stress during acculturation (Berry, 1997). Positive adaptation and lower stress 

experienced by those with higher educational attainment emphasize that education is an 

asset and directly correlates to a person’s ability to access additional resources such as 

income, occupation, and support networks (Berry, 1997). 

Referring to the examples of domains relevant to acculturation provided in 

existing literature and illustrated in Figure 3, lessons and teachers are included within 

the domain of education. Additionally, interactions between teachers, parents, and 

students within the school system can influence the significance of and value placed on 

education and educational attainment within a community. When asked about parental 

involvement at school, participants gave similar responses that illustrated a minimal 

level of parent involvement.  

1A: …We have, typically our campus has minimal parental involvement. 
Um, and I don’t think they really cared…Like, I’m not getting a call 
from the school again today. Don’t make me come up there again. Figure 
it out. [Said in reference to the parents reaction to students behavior] 
And so the kids were kind of left to their own… (personal 
communication, October 12, 2017) 

2A: …This particular area doesn’t have a ton of um, parent involvement 
anyway. So I can’t say that I saw a big change [referring to a change of 
parent involvement pre- and post- Hurricane Katrina] because we, I 
mean we had kids coming and living with relatives, you know. They 
didn’t, they weren’t even with their parents… (personal communication, 
October 12, 2017) 

3A: … I can tell you, [school name removed] is not a big parent school. 
Um… that’s why I enjoyed [school name removed] honestly. You get to 
work with the kids and you don’t have to deal with the parents because 
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unfortunately they don’t come into the school… (personal 
communication, October 9, 2017) 

4A: … I don’t recall many parents being involved in the school to be 
honest… I mean you’re talking about kids, that you know myself 
included that, our parents didn’t hardly pay the bills so… they didn’t 
have time to be at school or like I said I ran around on a skateboard just 
all around San Antonio, all around that I wanted to go at that age. 
Whereas some parents would have been flipping out. And some of these 
other kids that had it worse than I did, they were getting into pretty bad 
stuff without parents around. But yea, I don’t think that the parents had 
much time to interact with these kids or at the school… (personal 
communication, October 8, 2017)  

Parent or guardian involvement was cited in existing research as a beneficial 

resource to educational attainment. By having a social support network that encourages 

and emphasizes that educational attainment is important, a person may be more likely to 

pursue higher levels of education. For example, having a family that instills the value of 

education can influence an individual’s pursuit of academic achievement.  

1A: …I was always taught at home too so, really it wasn’t that different 
for me. I can’t really speak how everybody else was feeling about the 
school work. To me I was just (snaps fingers). I was right on because my 
momma used to buy me Dr. Seuss books, you know, she made sure that I 
had education at home and not just in school… (personal 
communication, October 8, 2017) 

2A: … I think that kids that don’t value an education, regardless of 
where they come from, it’s something that they are brought up with, you 
know? Where their parents didn’t push it on them. Or I don’t think it had 
anything to do with them being from Louisiana… (personal 
communication, October 8, 2017) 

 The above participants demonstrate that the value placed on education by an 

individual is influenced by external factors, such as a person’s upbringing and social 

support through family members. The value of education may also be instilled in an 

individual by experiencing a perceived lack of educational attainment through those in 

their social support network, as seen described below.  
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A: I felt very behind. And like, I couldn’t ask my mom because she was 
very low educated, you know what I mean? She didn’t graduate high 
school and she didn’t have no college degree. So what can she teach me? 
You know what I mean. So it’s not my fault you know, but I can’t do 
nothing about it you know what I mean? So, I gotta better myself. What I 
can’t help myself with I got to… That’s why I want to follow my 
education. I don’t want to stop at high school.  

B: I mean, you did graduate high school 

A: yes, and I wanna teach my boys, you know, teach them things I don’t 
know. You know, I’m still learning… (personal communication, October 
8, 2017) 

The above participant expresses a sense of motivation to pursue higher levels of 

education so that she can provide and encourage her children in a way that was not 

available to her at a younger age. Other external factors to educational attainment 

include economic status and income (Berry, 1997). Meaning that financial resources for 

many students would provide access to higher education. Considering these external 

factors, financial resources associated with economic status and income as well as the 

social support networks correlate to educational attainment.  

Reports estimate that San Antonio area schools absorbed over 1600 students 

with a majority of those students enrolling in either North East School District or North 

Side School District because of their close proximity to shelters (Appleseed, 2006b). 

Interactions within the school environment revealed major differences between the 

educational systems in New Orleans compared to San Antonio. Below, one participant 

from New Orleans explains the experienced difference between city school systems.   

…it was very different coming into different schools. Like, period. Like 
the level, the reading level, the everything. I just felt like new, like dumb 
to the situation because like, my other school, like is not good. They was 
not teaching us anything. Like was, I had to go to special ed classes and 
stuff because I didn’t know nothing. I could barely read, you know what 
I’m saying? It was very hard to just transition from, you know, not really 
doing nothing to… (personal communication, October 8, 2017) 
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In contrast, the following participant illustrates the proficiency of her school 

district in San Antonio.  

A: …did you see a value placed on gaining an education and like, 
continuing through high school or further? 

B: Oh, I mean definitely that’s our main focus. We, it’s a, it’s a great 
school system um, people actually research Northeast and have their kids 
come here, um, you know. It’s starts at elementary level but they have 
college days and goal setting. Goal setting is huge in the district and 
tracking the kids to make sure that they’re following their goals and their 
place, so yea, education. 

Other differences between the schools in New Orleans and San Antonio where 

participants were enrolled were more apparent, such as being required to wear uniforms.  

…people would go here, bounce from school to school, you know, 
because they probably didn’t like this school, you know, because of how 
the schools from New Orleans and San Antonio are very different. 
Everybody wears school uniforms. It wasn’t like, oh you have to dress 
like this, dress like that. People talking about you because, you know, 
you don’t have money… (personal communication, October 8, 2017) 

From the perspective of school administration and staff, taking in displaced 

students was associated with the logistical difficulties of enrolling students in the 

appropriate class levels. Enrollment difficulties are demonstrated by a teacher below. 

…It just happened so quickly. It like, bam. They opened the shelter up 
and the next thing you know, we’re enrolling all these students. And of 
course we took them without records, some of them, you know would 
claim to be in G.T. [Gifted and Talented]. You know those kinds of 
things, or this grade level… and you know, we had to take them at their 
word, um, you know, so… Of course in the event of a natural disaster 
such as the hurricanes’ um, you know we take those kids in with no 
records or anything. They aren’t required to provide those because; you 
know where are they going to get them? The most important this is that 
those kids are in school and that they’re being educated… (personal 
communication, October 12, 2017) 
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Taking in students without records is also discussed in section 4.2.5.3 relating to 

anxiety as a negative acculturation variable. Study findings for the acculturation 

variable of education remain consistent with current research. Data collected from 

participants emphasized that education is an asset and directly correlates to a person’s 

ability to access additional resources such as income, employment, and support 

networks. Access to these additional resources further increase positive acculturation at 

both the individual and group-level.   

4.2.4 World-view 

Utilizing Arends-Toth & Vijver, 2006; Matsumoto, 2006; Shapiro, 1991, world-

view is defined for this study as a set of presumptions from which an individual 

perceives, interprets, understands, and responds to the known and unknown of their 

reality. Furthermore, world-view is understood to be a broader acculturation variable 

that can be expressed through contributing factors such as religious affiliation, political 

ideology, and general pace of life (Berry, 1997). 

How a person perceives the world, their world-view, is in part based on their 

experiences and upbringing. These perceptions may also cause biases to form that we 

may not be conscious of. Often rooted in our subconscious, bias reflects our feelings 

and attitudes about others based on characteristics such as race, ethnicity, age and 

appearance. Beginning at an early age, these associations develop over the course of a 

lifetime and can impact our behaviors and lead to discrimination. 

Reviewing interview transcripts, the various dimensions of world-view were not 

discussed. Therefore, study findings related to world-view, as an acculturation variable 

were inconclusive.  
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Future studies may benefit from examining this variable closer to the occurrence 

of forced migration, as participants for this study may not have been able to distinguish 

specific aspects of their world-view that changed pre- and post- Hurricane Katrina.  

4.2.5 Negative Acculturation Variables 

Throughout the acculturation process cultural groups and individuals within 

those cultural groups develop and adopt acculturation strategies based on the extent of 

cultural maintenance and participation within the larger society. The acculturation 

strategies adopted by the cultural group and individual members vary and can develop 

at different rates depending on situational and person-based variables (Berry, 1997). 

Figure 2 on page 11 illustrates the spectrum of acculturation strategies based on the 

extent and interaction of cultural maintenance and cultural participation.  

The variance of acculturation strategies denoted in Figure 2 as well as the 

acculturation variables discussed previously in this chapter, reinforce that the process of 

acculturation is complex and relative, and that the affects can be both negative and/or 

positive depending on a given context and/or culture (Navas et al., 2005). The multi-

linear process of acculturation, described in section 2.2.1, takes into account the various 

methods by which people can adapt their culture, emphasizes that cultural groups and 

individuals do not alter their original culture uniformly, and that cultural adaptations 

occur at different rates (Berry, 1997; Berry 2003). Immediate or short-term cultural 

adaptations are typically negative and more often disruptive to both the group and 

individual (Berry, 1997). However, more often acculturating cultural groups and 

individuals experience positive adaptation in the long-term (Berry, 1997).   

To represent the spectrum of acculturation strategies that can be adopted 

throughout the acculturation process, variables that represent the negative aspects of 



 
 

96 

acculturation were incorporated into data analysis. Negative acculturation variables 

include: mention of maladjustment, isolation, anxiety, and response fatigue. This 

section elaborates on and provides examples of negative acculturation variables that 

were not presented within previous sections.   

4.2.5.1 Maladaptation 

Maladaptation is defined as either a person’s inability to adapt to the new 

cultural environment or adapting to the new environment in a way that ultimately 

proves harmful. Maladjustment is typically expressed within feelings of, or trouble 

participating in events or interactions with the larger community. While this study 

focused on the impact of forced migration on host community culture, participants from 

San Antonio did illustrate feelings of maladaptation from the perspective of those 

forced to relocate.  

…I think the kids that were here already, I saw them engaged more. Like 
they’d go out for sports and they’d do different things. I didn’t see that a 
lot with the Katrina kids. They… maybe because they felt like the 
outsiders, they felt isolated and shunned. They didn’t wanna try… They 
kind of held back a little more and it was a lot more… I need to see 
where my mom is. It was a lot of, I need to go home. I mean if it’s even 
home that they’d call it. It was… they need to not be here because at 
least there they have people that are going to be nice to them… (personal 
communication, October 12, 2017) 

The participant above describes students that relocated to San Antonio, stating 

that there was less participation from relocated students in school activities, such as 

sports. Even though the term isolated is used by the participant, the overall interview 

excerpt demonstrates that students had trouble participating in events and interactions 

with the larger school community.  
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Those participants interviewed for this study did not express a sense of 

maladaptation from the perspective of host community members. Those interviewed felt 

as though they were still a member and able to participate in the larger community. 

Expressed feelings of maladaptation may not have been apparent in San Antonio, 

however in host communities where there is a larger influx of displaced populations or 

cultural distance, maladaptation may be more prevalent.  

4.2.5.2 Isolation 

Isolation is defined as feelings of no longer belonging within the community, 

loss of identity, and/or rejection by others in the form of prejudice and discrimination. 

For example, the community has changed so much that the person feels that they are no 

longer a member of their community and have lost their communal identity.  

When asked about potential feelings or experiences of isolation, study 

participants stated that the experience of taking in a large displaced population had a 

unifying effect on San Antonio residents.   

1A: …this experience of caring and loving these people unified San 
Antonio… (personal communication, October 11, 2017) 

2A: …I think it [taking in displaced people] changed the whole city… to 
the better. First it had a uniting effect throughout our various economic 
sections of the city because everybody was out there [referring to 
volunteering at the shelter locations]. From the people that were out of 
work and could hardly speak English, we have a fair number of those, 
fair blacks and illegals. What we now call illegal aliens, which, probably 
a fifth of San Antonio fits into that category. Even today. Um, and I am 
glad they’re here by the way. Uhm, but, from those to the rich bankers, 
doctors, lawyers… (personal communication, October 11, 2017) 

3A: …but it gave me uhm, kind of a unified platform. It put people 
shoulder to shoulder that probably hadn’t been within 3 or 4 blocks from 
each other for several years… (personal communication, October 11, 
2017) 
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4A: …It had a great influence on me too. It honestly did. I was not the 
same person after this. I think it improved me. Um, it moved me from 
the combative role I had been in from the year and a half of 
campaigning, uh, to a much softer and understanding person. But it 
wasn’t just me, I think the whole city kind of went through a catharsis… 
(personal communication, October 11, 2017) 

However, some participants described the unifying effect seen above in the 

context of gang activity, as seen below.  

…I think they… there’s always been this weird mentality of… I don’t 
know. I don’t want to say they’re click-ish but it’s… We have a lot of 
gang activity. That’s part of why we have uniforms. Because it… let’s 
leave all your colors and stuff at home and not deal with that. Um…We 
have Latin Kinds, that’s a big group… We’ve had students just make up 
their own gang… ah, Mexican Mafia. Like, the prison gangs, this is our 
kids. That’s who they go home to. So they have that gang mentality 
culture, I guess, about them. And so if there’s an outsider it’s, who are 
you? Like, if you’re not us, you’re not us, and so you need to be away. 
And we hate you, if you’re not us. And so, they got a little bit tighter I 
think, as a group, here in San Antonio. Um, I think that just made it a 
little bit harder. But it, it bonded our kids a little more in a weird way...  
(personal communication October 12, 2017) 

Relating to the study definition of isolation, instances of prejudice and 

discrimination regarding race were mentioned frequently during interviews. Since race 

became an emerging theme for this study, prejudice and discrimination are discussed as 

part of emerging themes in section 4.3. 

4.2.5.3 Anxiety 

Anxiety is manifested through increased worry, concern, nervousness, and/or 

hesitation in anticipation of new or unknown exchanges and/or situations. Anxiety tends 

to occur prior to the anticipated circumstance, and can be expressed through feelings of 

doubt or fear. However, anxiety may continue to impact groups or individuals until the 

new or unknown becomes part of the adapted community.   
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For example, host community residents may have felt anxiety prior to displaced 

persons being relocated to San Antonio. This anxiety may have persisted through the 

first days, weeks, and/or months the displaced population was living in San Antonio and 

directly impacted host community attitudes, coping strategies, and the extent of social 

support available. The following interview excerpts provide examples of anxiety from 

the perspectives of a student and a teacher.  

1A: As kids started coming from the Gulf coast into your school, how 
did you feel?  

1B: Not nervous. Not anxious. Definitely standoffish. That’s the best 
way to put it.  

 

2A: Did you notice students feeling kind of anxious and nervous? Or was 
it more of the up front, this is a territory kind of feeling? The overall 
emotional tone of the whole transition, it was more this is my territory 
rather than being nervous of the new students? 

2B: I think that, that’s how it was. They just felt, maybe, a little 
threatened... And I don’t know if it was because the ones coming in were 
used to being the intimidators and you know, it started from that and 
these kids [referring to San Antonio students] felt the need to defend 
themselves. Or if it was just a natural thing to do with the natural influx 
of these new kiddos that came in. Well, especially with the news because 
the news talked about, you know, all along [location removed], and that 
you know, all of a sudden the crime rate went up and lots of burglaries… 
(personal communication, October 12, 2017) 

As seen towards the end of the above interview excerpt, anxiety also has the 

potential to be exacerbated by the media. The feelings of anxiety expressed above 

regarding an increase in crime is discussed as part of emerging themes in section 4.3. 

The strongest correlation with participants and the definition of anxiety used for this 

study was a fear of the unknown. In the interview excerpt below, a teacher describes the 

anxiety felt prior to meeting new students from New Orleans.  
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A: As evacuees and kids started coming into the school from the Gulf 
Coast, was there feelings of anxiety or nervousness both with the 
teachers and students, administration within the school? 

B: Yea, it was, it was, and it was throughout the school. I mean it was, 
um, it was just, we didn’t know. I mean it was the unknown. It caused 
anxiety on the teachers’ part like, you know, what skills is this student 
gonna have? What social skills is the student gonna have? What kind of 
behavior issues or learning disability, and so we just didn’t have a lot of 
information, they didn’t come with records so… you know as 
administrators and teachers it raised a lot of anxiety. Um, I can tell you 
there were health issues as well. I mean, when [name withheld] and I 
went to um, went to Park Mall where they were housed, they told us to 
go over there and register them for school. And somebody said, well you 
all need to wash your hands and be very, very careful because they have 
a lot of diseases that they haven’t had shots for. And we were just like… 
what?! What?! You know, we didn’t… we didn’t know what they had… 
it was just the unknown and then on their part, they were coming into a 
totally foreign environment as well, so… you know... and then they have 
just lost everything, so they were scared, they were anxious, they were 
sad, they were grieving. Um, so it was a lot. (personal communication, 
October 12, 2017) 

This excerpt also demonstrates a level of anxiety that was felt by teachers and 

administrators as students were enrolled without records. Anxiety was attributed to 

school staff not being able to access student records to confirm students were being 

enrolled in the correct grade level. 

Anxiety was the most prevalently expressed negative acculturation variable in 

this study. As stated previously, even though identifying examples of negative 

acculturation contributed to the quality of study findings, creating separate and defined 

negative acculturation variables was not necessary for this study. Regardless of whether 

anxiety was defined as a separate variable, both the negative and positive outcomes of 

acculturation were presented during interviews.  
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4.2.5.4 Response Fatigue 

Response fatigue refers to when an individual becomes overwhelmed to the 

point of exhaustion with persistent stimuli from events and/or interaction with their 

surroundings. At the point of exhaustion, the person disengages or 'shuts down'. 

Response fatigue can be seen as a by-product of working directly with affected, 

traumatized, and or troubled populations.  

As the devastation caused by Hurricane Katrina became apparent, host 

communities were given just a few days’ notice to find the resources needed to feed, 

house, and attend to the medical needs of those displaced (Appleseed, 2006a). Residents 

of San Antonio mobilized quickly to serve the needs of displaced evacuees by utilizing 

local resources such as the Texas grocery chain H-E-B and Kelly Air Force Base. The 

following participant describes the overwhelming response from the community to help 

those that were being displaced. This excerpt depicts the time from receiving the initial 

phone call asking for assistance through what was accomplished within the next two 

days of preparing for evacuees to arrive.  

…This is probably 4, 5 days after Katrina hit… And it was nearing the 
end of the week, and uh, the phone rang… So he said, we need to, we 
have a lot of people coming into Texas and uh, would you be willing to, 
to take some of these people? And I said, yes. And he said, how many 
can you tolerate there in the city? And I said, if they’re homeless and 
they’re hungry, which he had just said they were, I said, I’ll take as many 
as you send… than [he] called me back and said, well we’re going to 
send ten thousand. I said… (laughing) I said, um, I said when? And he 
said, well the first ones will start in a couple of days. Like, on Saturday. 
And we only have about two days. And I said, how are they coming? 
And he said they’ll be, the Air Force is flying them in… I’m driving 
down to the office… And I’m thinking, ten thousand? Where the hell are 
we gonna put ‘em? Uh, and it was like two days away. How we gonna 
feed ‘em? Just the mechanics of it really started to soak in on me, from 
this, morning conversation…  (personal communication, October 11, 
2017)  
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The ability for San Antonio to promptly house those evacuees from New 

Orleans was largely successful because of the availability of Kelly Air Force Base. 

Once an active military base, Kelly Air Force Base had recently closed, leaving vacant 

buildings and hangers available to be transitioned into shelters. During the interview, 

the above participant continues to explain the process of setting up Kelly Air Force 

Base as shelter and making sure that amenities were available.  

…then we went to the places. You know, where we gonna go? Well, 
luckily, at least luckily for this instance, we had a closed air force base 
here called Kelly Air Force Base. And it had lots and lots of unused 
hangers. They had been used, but they hadn’t been used for 5 years or so. 
And it also, the end of August or first of September it is really hot. They 
never were air-conditioned and they hadn’t even been opened, some of 
them, for months. I mean nobody had even walked inside of them so 
there were pigeon droppings and rats and of course there were no toilet 
facilities other than the few mechanics that worked on the planes. Them 
being, you may have two people at a time max... So we had to start 
fixing all that up. In the end, all of those, we put in air-conditioning for 
the whole thing… Uh, it was pretty impressive, to be honest. It was the 
most impressive thing I was ever been involved in. And then we had a 
Toyota plant making pick-ups, but they had had offices on this base… 
But they were building their permanent headquarters and manufacturing 
facilities another 5 or 6 miles away. Which, meant they had just moved 
out… They had a fair amount of space. We took all those out, took the 
partitioned out, opened the whole thing up, in two days. And meanwhile 
I had the whole Division of City Engineering and so forth, building 
toilets and showers. And within two days they had at least a couple 
hundred done. Finished, outside the building. But there was running 
water to them, city water, city sewage, and then they were partitioned off 
for showers as well. So, you had banks of toilets, banks of showers, men 
and woman’s, separated… (personal communication, October 11, 2017) 

Given the experience, leadership, and preemptive cohesiveness among city 

leadership it is no surprise that San Antonio residents were eager to volunteer their time 

and resources in support of response efforts. Below, a city leader depicts the 

overwhelming response of city residents.   
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…I went out [to Kelly Air Force Base that was being used as a reception 
and sheltering facility] … to see, because the first ones [the first of the 
relocated population] were gonna come that night... And I was worried 
we weren’t gonna have enough… So I went out there and uh, my first 
big surprise was… before we had gotten onto this closed base I see these 
lines and lines and lines and lines of cars. So, I asked the driver, I 
thought these people were gonna be flown in? They weren’t driving in 
and you know, we got a mile and a half of cars here. And um, the driver 
said, those aren’t, those aren’t the evacuees, those are San Antonians 
coming to help. Lining up to volunteer their time. It made a huge 
difference in, I had just been through a really tough campaign and it was 
a definite influence on my whole career... But I was… my eyes 
opened… and stayed open. The people of San Antonio were incredibly 
hospitable… It was a beautiful sight… and when you got out of the car 
people were surrounding it saying, we wanna help! ...you know, put us to 
work! And um, than I went in and I went in this big open area, that 
probably carried, you know what I had been looking may have had 750 
beds, though that’s a lot of beds. All the cots were there, all perfectly 
lined up, with at least a couple of feet before the next bed. Uh, every one 
had a brand new pillow and pillowcase. Wool blankets with it, turned 
down on ‘em, you know just like you went into a hotel room… But it 
was such a sight to see, all these beds, hundreds of beds, all made up, 
clean as could be. They had repainted the place. Air conditioner was 
running. All of this had been done in a couple of days. Which seems 
like… man… I could see how great mass movements can be very 
intoxicating because… you get a lot done… (personal communication, 
October 11, 2017)  

The participant cited above provides a clear depiction of the initial effort and 

coordination that was put into welcoming displaced persons to San Antonio. He 

continues to illustrate the citywide efforts that occurred up to a month after Hurricane 

Katrina.  

…anyway, as time went on, we set up food drop boxes, all over town. 
Uhm, some of them were in very prosperous areas and some were in 
poor areas… I don’t know how many there were and probably there were 
some drops that were not HEBs’, but out in their parking lots, it was 
where you leave your food for the evacuees. Uh, and I did kind of keep 
up with those, because it was kind of interesting. You know, some rich 
enclave, who might think would give more because they obviously have 
more to give, but I didn’t really know… but I noticed that this one store 
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which was almost to the base and in a very distinctly poor section of 
town… there was a big store right on that intersection. And I noticed 
that, that always, almost always led in the amount of food that was being 
donated. And we were getting donations everywhere. But they always 
got the most donations. So I went out there, now we were probably a 
month deep in the process or nearing. And it just happened to be a rainy 
night about this time of year and… I went out there and I asked them to 
park… off to the side. So it wasn’t obvious. And I watched, it was just a 
solid line of cars that were just dropping off food. And… none of the 
cars were new. Some of them were old and looked like they needed a 
little mechanical work. And I was thinking you know, those are food 
right off their shelves. They could use that food. And that’s the ones that 
gave the most… I mean it was like… who are these people? This is 
really something. And I kind of carried that throughout the time, that we 
were a city of compassionate giving… (personal communication, 
October 11, 2017)  

The above excerpts come from the perspective of San Antonio city leadership 

and favorably show the initial response efforts of the community. Responses from the 

perspective of students and teachers varied, encompassing both positive and negative 

responses. Compared to the initial response of San Antonio to displaced persons, after 

the shock of Hurricane Katrina wore off and New Orleans students started attending 

school in San Antonio, participants expressed that there were regular manifestations of 

tension, frustration, and anger between students.  

A: Did you get any Katrina evacuees in your classroom? 

B: Yes, lots of them  

A: How did your students initially receive them?  

B: It was not good… that was the whole issue I guess. (personal 
communication, October 12, 2017) 

Demonstrations of response fatigue include host community members being 

upset that city resources were being continually reallocated to assisting displaced 

persons rather than those residing in San Antonio that had already needed those 
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resources prior to Hurricane Katrina. Examples of response fatigue are alluded to 

throughout the explanations of each acculturation variable. Such as host community 

members fearing the economic burden associated with the population increase, job 

security, or students feeling overlooked based on teachers giving more attention to those 

students from New Orleans. One example of jealousy between students from San 

Antonio and New Orleans is shown below.  

…How are you gonna say this to me when you didn’t say that to him and 
he did the same thing? Like, yea. There was a lot of that. And trying to 
uh, well if you’re gonna do this for him and you’re not gonna do it for 
me, then I’m not gonna do what you say anymore. And so there was a lot 
more revolting from them. The group that was here already. Um, it got 
better. Eventually. But, it, it took a minute… (personal communication, 
October 12, 2017)  

Newspaper articles published after Hurricane Katrina illustrated the magnitude 

of frustration host communities were feeling and the effects of response fatigue settling 

in. For example, a Newsweek article published in March of 2006 describes the backlash 

of forced migration, quoting remarks made towards evacuees such as: ‘The reason you 

can’t get a job is because you can’t talk right’ or ‘swim in the Katrina water and die’ 

(Campo-Flores, 2006). Another local newspaper published that fights between 

displaced students and those classmates from San Antonio had frustrated school 

districts in host communities that had taken in large populations of evacuees, 

overshadowing that warm welcomes from just a few months prior (Weber, 2006). 

Similar examples of malicious remarks and terminology given during interviews with 

students from New Orleans are cited below. 

1A: …like heyyyy, swamp water. And stuff like just keep swimming… 
(personal communication, October 8, 2017) 
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2A: …even the school secretaries when you register a kid, when they put 
the folder on your desk to visit with a family, they’ll say, ‘oh, they’re 
Katrina’. So, there’s a cloud that goes with the Katrina, so there’s a 
stigma… (personal communication, October 12, 2017) 

The extent of response fatigue associated with how long those displaced will be 

staying in a host community is a potential area of future research. Does response fatigue 

became more apparent as there is a realization that those relocated to a host community 

will be staying in the city longer than initially anticipated, if not indefinitely?   

4.3 Emerging Themes 

Following deductive coding, subsequent coding cycles further examined data by 

applying inductive coding. Inductive coding is a data analysis method used to determine 

emerging themes and patterns that were not previously revealed within data (Berg & 

Lune, 2012). Meaning that after data was analyzed according to the predetermined 

codes, data was reexamined to identify prevalent reoccurring topics, or themes, that had 

not been considered during initial coding cycles. As themes emerged they were labeled 

as a new coding category.  

Incorporating inductive coding contributes to the quality of data analysis and 

overall study findings. Inductive coding can reveal topics that necessitate further 

research and areas of study that need additional data. Identifying emerging themes and 

patterns can also offer a contradictory point of view or further expand on an existing 

theoretical framework (Hsieh & Shannon, 2005). 

Age, media, crime, and race were identified as emerging themes for this study 

due to the frequency participants discussed these topics during interviews. Additionally, 

the expressed societal anxieties towards increased crime rates and racial tensions align 

with several acculturation variables such as societal attitudes during acculturation, 

economic and demographic factors, as well as cultural distance. These emerging themes 
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contribute to our understanding of other acculturation variables, such as cultural 

distance, and further expanded upon the theoretical framework of acculturation. This 

section examines the emerging themes of age, media, crime, and race as well as their 

effect on the acculturation process experienced from the perspective of the host 

community. 

4.3.1 Age 

While age was not coded for initially, the relevance of age to this study became 

apparent during subsequent coding cycles. Considering the differing ages of 

participants, their age at the time of Hurricane Katrina influenced how they perceived, 

interpreted, and experienced acculturation (Sam & Berry, 2010). Previous studies have 

shown that the age an individual begins the acculturation process correlates to the how 

that individual will proceed through acculturation (Berry, 1997). Typically, younger 

individuals progress through acculturation more easily than older youth or older adults 

(Berry, 1997).  

Younger individuals experiencing less stress and/or conflicts during 

acculturation became apparent while reviewing transcripts from interviewing the 

youngest participant. This participant was below the age of 9 at the time of Hurricane 

Katrina and their replies during the interview compared to those participants that were 

even a few years old, reinforce that the age at which an individual begins acculturation 

is significant to how they proceed.  

The younger participant kept apologizing during the interview for their 

responses being vague and being unable to fully recall their memories. In comparison, 

participants that were adolescence, or older youth, at the time of Hurricane Katrina 
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provided vivid descriptions during interviews of substantial issues and conflicts that 

they experienced. 

1A: You know, you had the Louisiana and Texas elements kind of you 
know, butting heads. And it was pretty amazing.  

2A: Well, I don't know. I am from San Antonio. I mean those people had 
just been through a really tough time. If I were them I don’t think I’d be 
out trying to pick fights with people, but that's not really in my character. 
Um, but, they probably already, and that's speculation on my part, but 
they probably already came from a rough place. They went through a 
really rough time. A lot of them lost everything and to go through a 
dramatic change like that and be brought into a place where you’re 
probably not welcome, and they don’t want to be welcome. 

3A: … they were just wild that was it… and you know, the kids at Ed 
White was wild too before they even got there. So, yea it kind of was 
like, there was one war going on, there was a race war going on at Ed 
White. 

However, during interviews participants that were adolescents at the time of 

Hurricane Katrina also made a distinction between how they perceived their own and 

peer experiences compared to adults.  

A: some students being a lot more out spoken and boisterous. But do you 
think in general, like the students at [school name withheld] were kind of 
welcoming to the Katrina kids? Or was it more, this is my territory, why 
are you here? 

B: Um, I think it was definitely stand-offish from the kids’ perspective. 
The faculty were of course, very accepting and welcoming. But they 
were older than us, you know, and more educated than us and had a real 
grasp of what was going on with these people. Whereas we didn't. It was 
just, um, something new coming into our territory if you will, so… 
(personal communication, October 8, 2017) 

Participants that were adults at the time of Hurricane Katrina made similar 

distinctions during interviews, correlating an individual’s age with extent of issues or 

conflicts that arose.  
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A: …Yea, and that’s part of being a kid too. Yea, middle school is so 
much more drama than high school. It’s like if you can survive this, than 
you’ll be okay. This is the roughest part of your life. Um, and then let’s 
throw Katrina on top of it, yay! Great! Um, it yea, it really hit them. I 
don’t think it fazed older folks. Like, you’re not in my space, I’ve kind 
of figured out who I am. Versus our middle school kids, they’re still 
learning that. And so here you are telling me that I can’t be this or I 
should be this and you think I’m one of them, and uhh so insulting… 
(personal communication, October 12, 2017) 

In addition to participants discussing their initial impressions, they also 

discussed how their views and perceptions changed as they aged. This directly 

correlates to the influence that a person’s age has on how they experience acculturation. 

1A: As you went from middle school into high school, kids that ended up 
staying in San Antonio from Louisiana, they followed you guys into high 
school? 

1B: Yea they followed us into high school. But that’s where… a lot of it 
calmed down just because of how everybody interacted… after they 
came. You know, people got their asses whooped… stuff like that, deals 
get squashed, you know. Yea and then everybody’s kinda cool. You see 
stay in your lane, I stay in mine, kinda thing… I mean, high school 
honestly didn’t seem like it was that bad. Maybe freshman year there 
was still some, some left over of Katrina stuff, but after that… nobody 
really cared… at that point. And I think a lot of it had to do with just kids 
being kids, you know what I’m saying? …just biased because it’s 
somebody new and it’s just kinda like fuck you. And then of course 
you’re gonna get the same reaction, so, you know… (personal 
communication, October 9, 2017) 

 

2A: I guess the best way that I can relate it is once I hit high school I 
didn’t really see much of that anymore. So, it’s possible that it was a 
phase. It’s possible that some of these kids went back to, you know, 
Louisiana after things cleared up or they got old enough, or you know, 
what have you. Though I didn’t see it much anymore after middle 
school… (personal communication, October 8, 2017) 
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Findings from this study are consistent with prior research, showing that an 

individual’s age significantly influences acculturation with adolescence being the age at 

which individuals are more likely to experience issues, conflict, and stress.  

4.3.2 Media  

Media was identified as an emerging theme for this study. The media plays an 

important role in forming host community perceptions of displaced populations prior to 

relocation. The perceptions formed by host community members prior to relocation 

affects societal attitudes during acculturation. The following interview excerpt provides 

an example of media depictions influencing how displaced populations are perceived by 

host community members. 

…especially with the news because the news talked about, you know, all 
along [location removed for anonymity], and that… all of a sudden, the 
crime rate went up and lots of burglaries. They gave all of them 
[referring to displaced populations] cards, you know for food and stuff 
and they all spent it at the liquor store. The news just went on and on. 
They lots of break-ins, you know every day. But you know, I don’t know 
if they made it worse, just hearing all the negative... I would suspect that 
just like, today, you know, everything that is going on, every time you 
turn the news on, and it’s just sparking something else you know, and so. 
I really don’t think the media helped any. Instead of now showing off 
videos with Harvey and all the wonderful things people are doing to help 
rescue these and look at this, and it doesn’t matter what color you are 
and all that. They didn’t, I didn’t see any of that back then. It was 
negative. From you know, everyone’s mad at FEMA and they’re 
showing the horrible pictures of devastation, to all the crime that’s 
caused by it... (personal communication, October 12, 2017) 

The above participant is cited describing how media affected host community 

attitudes and assumptions. This excerpt further illustrates that preexisting assumptions, 

prejudices, and discrimination contribute to the theoretical framework of acculturation 

prior to and during acculturation. Furthermore, host community perceptions of 
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populations being relocated to their community directly affects the process of 

acculturation.  

4.3.3 Crime 

During in-person interviews participants were asked to describe how displaced 

students were received and the influence those new students had on their classroom 

culture, school culture, and the overall community. In response to these and similar 

questions, a substantial portion of participants discussed an increased crime rate 

throughout San Antonio and attributed higher crime rates to the arrival of persons 

displaced by Hurricane Katrina. Examples of host community opinions regarding an 

increase of crime rates within San Antonio are illustrated below. 

1A: …the dynamics of the community really changed. Um, it’s all 
settled down now but it’s taken years. In the beginning, of course, the 
majority of the kiddos that we got from New Orleans, were from a 
particular area that was very low income and crime ridden…and so, you 
know crime was a way of life for them. So, none of that changes just 
because you change location... (personal communication, October 12, 
2017) 

2A: ... hell, the crime rate went up, stuff like that. Shootings went up. 
Bunch of stuff. So, like I said, they’re [referring to those from New 
Orleans] just straight up wilder, you know. Don’t get me wrong. 
Shootings go on, on the Northeast side quite a bit but… when they got 
there it seemed like they got… a lot more happened basically… 
(personal communication, October 9, 2017) 

3A: …we had a secretary that used to work here, and she said, she has 
family and friends back in Louisiana, and she said, you know ‘Here’s 
what I don’t understand’, she said, ‘they’re talking about, you know, all 
these crack heads and stuff… those that were crack heads there, when 
they move here they’re still going to be crack heads, that’s not going to 
change. You know, people are who they were when, none of that 
changes. So anyway, her whole point was that, that whole situation is not 
what made someone what they are. You know, all it did was relocate 
them… (personal communication, October 12, 2017) 



 
 

112 

Claims similar to those cited above were common in communities throughout 

the United States. As crime became an emerging theme for this study, interview 

transcripts were compared with reputable data sets as a method of verifying participant 

claims. Data sources included the United States Bureau of Justice Statistics, San 

Antonio Police Department’s Crime Analysis Unit, and preexisting studies focused on 

the correlation of disasters, crime, and social disorder.  

For example, a 2010 case study published in the Journal of Criminal Justice was 

referenced to validate participant claims. The study used both bivariate and time series 

analyses to examine and compare crime rates in Houston, TX, Phoenix, AZ, and San 

Antonio, TX following Hurricane Katrina. These host communities were selected based 

on the large number of displaced persons that were relocated to the area. Findings from 

the case study indicated that while crime rates modestly increased in two of the three 

cities examined those trends were not consistent across all categories of offenses or 

widespread to all host communities that were examined (Varano, et al, 2010). 

Additionally, San Antonio was the only host community of the three cities examined 

that did not see an increase in any of the serious criminal offences included in the study 

(Varano, et al, 2010).  

Annual crime reports published by The Texas Department of Public Safety’s 

Uniform Crime Reporting (UCR) program were also referenced while assessing the 

validity of participant observations. Crime statistics included in annual reports 

published by the UCR program are based on data compiled from local law enforcement 

agencies throughout Texas. In addition to Texas statewide crime statistics, these reports 

also provide local jurisdictional crime data. Data compiled by the UCR program 

illustrated crime rate trends in San Antonio over a series of years. The following chart 
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includes the number of offenses reported by San Antonio Police Department from 2000-

2010 based on type of offense. Based on the data presented in the table below there was 

a decrease in the total number of offences reported in San Antonio from 2001-2007.  
 

Table 3: Number of Reported Offenses in San Antonio, 2000-2010 

  Murder Rape Robbery Aggravated 
Assault  

Burglary Larceny Auto 
Theft 

Total  

2000 85 456 1699 5668 11604 60952 5868 86332 
2001 100 492 2146 6808 14018 66694 6240 96498 
2002 100 464 2114 7091 13368 65251 5744 94132 
2003 85 537 2060 4570 14619 62179 6202 90252 
2004 94 677 2127 4948 14720 60868 5667 89101 
2005 86 593 2154 5174 14365 60649 5973 88994 
2006 119 514 2321 5023 14629 57377 6615 86598 
2007 122 635 2445 4125 16750 60669 6724 91470 
2008 116 424 2743 6416 18908 70651 8005 107263 
2009 99 628 2683 4434 18164 67684 5803 99495 
2010 79 467 2360 5528 17301 65395 5657 96787 
Note. Adapted from “The Texas Crime Report,” by The Texas Department of Public 
Safety, 2000-2010. Retrieved from 
http://www.dps.texas.gov/administration/crime_records/pages/crimestatistics.htm 

Archival data presented above conflicts with the participant claim that crime 

rates in San Antonio increased following Hurricane Katrina. Reliable sources show that 

crime rates prior to Hurricane Katrina remained consistent with rates recorded after 

relocation had occurred. Data reviewed illustrates crime rates from the overall 

metropolitan area of San Antonio.  

Future studies would benefit from comparing localized crime statistics with 

overall community figures. As well as including the host community process for 

designating where displaced populations are housed and if there is a correlation between 
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housing locations and preexisting high crime areas. Housing displaced populations 

within areas that already experience higher crime rates may also contribute to host 

community perceptions that those displaced are perpetrators. 

4.3.4 Race 

As interviews were analyzed according to the pre-established acculturation 

variables, race was identified as an emerging theme for this study due to the prevalence 

that the racial demographics of those displaced to San Antonio were discussed during 

interviews. Taking into consideration the perceived minority majority population 

dynamics in San Antonio, pre-existing racial tensions further contributed to the ‘us 

versus them’ dynamics discussed during interviews. The notion of a minority majority 

was initially presented in section 4.1.1 as an instance where the majority of the 

population is comprised of a racial demographic typically seen or referred to as a 

minority when compared to the overall racial makeup of the United States. The 

following participant illustrates the concept of a minority majority city in their 

description of San Antonio. 

…San Antonio is still politically and economically dominated by 
Anglos. The Anglos are the ones that have the money and the clout. 
Even though, Latinos have the majority, numerically… Another side of 
it, as you mentioned, is that it’s basically those two groups… one 
dominates numerically and maybe to certain extent culturally, and the 
other dominates in terms of power and wealth. But that pretty much 
marginalizes Asians and Black people. And… because of the Latino 
majority, um, which I consider sort of a minority majority situation. 
Because they are a majority here but nationally they are in a minority 
and in terms of power, you know, these are folks who understand what it 
feels like to be marginalized. And these are folks who have a lot of 
empathy and sympathy for people who are displaced. And these are folks 
who are coming from a culture with a lot of hospitality. Which is also 
true of certain elements of the Anglo population, the whole southern 
hospitality thing and the Midwestern, you know, I think San Antonio is 
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so fascinating because you’ve got all these little, we’re like right in the 
middle of the Midwest and the West and the South and Mexico. So, I 
think for that reason it is a very welcoming city. And when I hear 
hurricane, black hurricane evacuees saying oh San Antonio is very 
welcoming, and I hear Syrian refugees saying San Antonio is very 
welcoming. You know, I’m starting to believe it. (laughing) and I know 
that there are limits to that but, I do think there is something kind of 
special happening here because of its minority majority status… 
(personal communication, October 12, 2017) 

As racial demographics of New Orleans and San Antonio prior to- and following 

Hurricane Katrina were reviewed, it was found that both cities shared characteristics of 

a minority majority. However, even though both metropolitan areas aligned with the 

minority majority concept expressed above, the minority demographic that comprised 

the majority in each city was different. While Hispanic and Latino residents could be 

considered the minority majority in San Antonio, New Orleans housed an African 

American minority majority.  

The Congressional Research Service report submitted to Congress estimated that 

of the total population directly impacted by Hurricane Katrina, one-fifth was living in 

poverty and 44% were African American (Katz, 2006). Within Louisiana, Orleans 

Parish experienced the largest out-migration due to Hurricane Katrina (Plyer, 2016). It 

is estimated that 91% of evacuees that were relocated to San Antonio were coming from 

New Orleans and that 89% were African American (Appleseed, 2006b). In support of 

the above statistical date, the following interview excerpt demonstrates a participant 

observation of evacuee demographics. 

… [a] common characteristic is that they didn’t own a car [referring to 
those evacuees that were relocated to San Antonio]. Just that simple… 
They couldn’t get out. They had no way to get out… Um, and it was 
almost entirely African American… Uh, there were a handful of uh, um 
Hispanics or Anglos. But I mean it was really a handful… And they were 
poor, even very poor by U.S. standards even before the hurricane ever 
hit… (personal communication, October 12, 2017) 
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The data provided above demonstrates that a majority of those relocated to San 

Antonio from New Orleans were African American and were coming from a different 

minority majority environment than San Antonio. San Antonio as a culturally plural 

community was introduced in section 3.1. However, even in culturally plural 

communities, there are still variations to the extent of acceptance in regard to specific 

sub-cultures, races, religious groups, etc. (Berry, 1997). For example, the participant 

cited below describes the racial discrimination that already existed in the San Antonio 

prior to Hurricane Katrina. 

…Uh… there’s a little racial discrimination between… Anglos and 
Hispanics. But that’s almost solely economic. There’s an economic 
disparity on the averages that’s considerable. Um, but there was more 
um, blood animosity towards some Hispanics and Blacks… they didn’t 
like blacks. They don’t like blacks… I think it has to do with one social 
class being a little step higher than the other one and they’re both being 
treated badly by the dominant Anglo whites… (personal communication, 
October 11, 2017) 

The above participant illustrates that prior to Hurricane Katrina there was 

already discrimination and prejudice occurring between Hispanic/Latino and African 

American residents. Considering the above information, the assumption could be made 

that as San Antonio saw an increase in their African American population, there would 

be continued or worsened hostility between Hispanic/Latinos and African Americans. 

However, in interviews where participants discussed race, most did not mention 

animosity between Hispanics and African Americans. During interviews were 

participants discussed race, hostility was frequently discussed as occurring between 

African American populations from San Antonio and New Orleans. 

1A: …ironically the two groups, you know I told you there were fights 
and you know some were sent to alternative and all that? It was African 
Americans against African Americans. It wasn’t… um… really any other 
races that uh I could see that… And maybe that was that because they 
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were African American [referring to the New Orleans students] that the 
ones that were here felt threatened by their territory instead of…you 
know. But I really didn’t um, see any other races involved… (personal 
communication, October 12, 2017) 

2A: …It was, it was weird. Like, because the demographics here were 
black, white, and Hispanic… And everybody got along fine. And then all 
of a sudden, these Katrina kids came in, and they’re black. But they 
weren’t like our black, they were ‘their’ black. It was ‘them’. And that’s, 
like the dynamic between the black kids that were here before and then 
the Katrina kids that came in. That was weird to see. Like, they would 
fight, like, you’d see kids walking down the hall and then all of a sudden 
there’s all these fights, and it was like, what happened? Like, this black 
kid and that black kid and, that didn’t happen a lot before then. And, I 
didn’t understand that. Like, what are you mad at him for? Like, first off, 
do you know why he’s here? And we’d process with some of our kids. 
But they were like, nah they don’t know, they’re different, and they were 
the outsiders. And that was, that was hard... (personal communication, 
October 12, 2017) 

3A: …but any how the folks from New Orleans that came in, a majority 
of them from New Orleans, were a lot more out spoken than say our 
African Americans. Um, and they were pretty much all African 
American. Very few whites or Hispanics. If any, I can’t really recall off 
the top of my head. Much more out spoken and I noticed that we had 
this, this sort of feud going on between blacks. You know, you had the 
Louisiana and Texas elements kind of you know, butting heads. And it 
was pretty amazing. That was the most radical shift I saw… (personal 
communication, October 8, 2017) 

A frequent justification provided by participants for why there may have been 

hostility between African Americans from the two communities was the basic sense of 

survival. The concept of a minority majority where Anglos dominate in terms of power 

and wealth and Hispanics dominate numerically and culturally was presented in a 

previous interview excerpt. However, races and/or ethnicities not represented as 

majority in some capacity within a minority majority culturally plural community can 

feel marginalized. 



 
 

118 

…they were like, ‘I’m an American. I’m a citizen, I pay taxes’… so that 
was part of it. Was that as African Americans they felt like they were at 
risk of being marginalized and excluded and not being considered 
Americans, because they were black. And they didn’t say that explicitly, 
but it was pretty clear... (personal communication, October 10, 2017) 

The fear of marginalization presented at the larger community level above was 

also expressed within the school setting. Marginalization with the school is described 

below.  

…it was a little bit of an ‘us’ versus ‘them’. Like, you’re the outsiders, 
we don’t want you here, we didn't ask for you to be here, you shouldn't 
be here, you’re messing up our stuff. Because, there were a lot of needs 
from the Katrina group. They didn’t have anywhere to live, they didn’t 
have clothes. We have uniforms on our campus. They needed shirts. 
Well guess what you didn’t eat breakfast this morning, okay, come here, 
let me feed you. These are the things we do here, and now, instead of 
doing it for our kids, we’re doing it for these kids. And I think some of 
our kids felt slighted. Like, no you’re supposed to take care of me. It’s 
kind of like, maybe sibling rivalry? Like, what about me? I’m still here 
and I still need stuff. And now you’re ignoring me to take care of them… 
(personal communication, October 12, 2017) 

Contributing to racial tensions, participants from New Orleans that were 

interviewed mentioned that there was a cultural difference between African Americans 

that had previously resided in San Antonio and African Americans that had been 

relocated to San Antonio.  

…the people of color here [San Antonio], really don’t have a… um… a 
culture of their own. That they’re so integrated into Mexican culture. So 
that was a… that had… that was a… I think that was really like one of 
the biggest adjustments that we really had to face with staying in San 
Antonio. Because the people from New Orleans are strong people and 
they love their culture. So, when we came here and experienced really no 
culture, we was like… okay… what are we supposed to do? But we got 
together though and we just, you know, I guess in our own way, just kept 
it... celebrating how we celebrated it in our own way in our own home… 
(personal communication, October 8, 2017) 
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Negative acculturation expressed through response fatigue may have been 

influenced by the racial demographics of the displaced population. For example, studies 

have shown that African Americans, residents of flooded areas, young adults, 

noncitizens, those born outside Louisiana, and renters were less likely to return to New 

Orleans in the year after Hurricane Katrina (Sastry & Gregory, 2012). The choice to 

permanently relocate to San Antonio may not have been a choice, depending on the 

financial resources and the existing support networks that were in place, allowing 

people to return to New Orleans. The magnitude of response fatigue expressed by host 

community members may have correlated to the extent of additional resources and 

support needed by those that stayed in San Antonio as opposed to those that had the 

ability to return to New Orleans.  

4.3.5 Summation of Emerging Acculturation Themes 

Examining host community and community of origin demographics contributes 

to our understanding of group acculturation as part of cultural distance.  The cultural 

distance between New Orleans and San Antonio was previously discussed in section 

4.1.1. In addition to examining the demographics of residents that lived in the impacted 

areas, we must also consider the demographics of the specific population that is being 

relocated because that is the population that is actually coming into direct continuous 

contact with members of the host community.  

Considering the demographics of evacuated populations provides important 

context to how those displaced were relocated to a host community. For example, 

evacuees in Atlanta may differ from evacuees in Houston because many evacuees in 

Atlanta evacuated prior to Hurricane Katrina (Ellison, 2007). In contrast, evacuees in 

cities such as Houston and San Antonio were displaced and relocated, arriving in these 
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cities from shelters in New Orleans (Ellison, 2007). The choice to evacuate prior to the 

storm shows that those residents had the social support, networks, and/or financial 

means to self-evacuate. As opposed to those that could not leave New Orleans or 

choose where they would relocate due to limited resources (Sastry & Gregory, 2014). 

The difference between choosing where you are evacuating to versus being forcibly 

displaced also contributes to migration motivation within the acculturation framework. 

The following participant presents an example of the different experiences between 

choosing to evacuate and being forced to relocate.  

…one of the things that was interesting, that’s interesting among the few 
Katrina evacuees that I interviewed was that uh, most of them were 
African American um, and were evacuated here, like they were just put 
on a bus from the Super Dome. You know, and they didn’t necessarily 
know where the bus was headed, they just had to get out… whereas the 
one white person I interviewed, I think, she and her husband actually, 
they had a car. Right? So they got in their car. I think they went and 
stayed with maybe like relatives, somewhere else in Louisiana for a 
couple days, and then they came here. And all during this time, they 
were contemplating, like where they wanted to do their Master’s degree 
and so they ended up coming to San Antonio because they specifically 
wanted to come to San Antonio… (personal communication, October 10, 
2017) 

 Comparing the two evacuee experiences discussed by the participant above, the 

first evacuee had no choice or control in their destination. In contrast the married couple 

had resources, such as a car, social networks, and the financial means that gave them 

agency and control in the decision to relocate. Differentiating between evacuating and 

forced relocation is an important component of migration motivation.  

Section 4.3 presents the emerging themes of age, media, crime, and race 

identified through inductive coding. These emerging themes further expanded upon the 

theoretical framework of acculturation by reinforcing that the demographics of the 
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society of origin and host community impacts group level acculturation, migration 

motivation influences host community perception, and that host community perception 

effects the entirety of the acculturation process.  
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Chapter 5 

CONCLUSIONS and FUTURE RESEARCH 

“I think what makes us aware of our culture is when it bumps up against difference.” 

 

This study reinforces that there is a need for additional research that focuses on 

the implications of forced migration from the perspective of host community members. 

In general, research on forced migration typically focuses on migrants crossing 

international boundaries. However, given the diversity of cultures that reside within any 

country, domestic migration can impact local community’s cultures. Having been one 

of the largest instances of domestic displacement, Hurricane Katrina provides an 

opportunity to examine the impacts of relocation to host communities in addition to the 

cultural repercussions of domestic forced migration in the United States. 

In order to gain a greater understanding of the cultural dimensions associated 

with forced migration, this study examined the impact of forced migration to San 

Antonio, Texas as a host community following Hurricane Katrina through the 

theoretical lens of acculturation. This chapter synthesizes study findings as they 

correlate to the existing acculturation framework, utilizes findings to expand upon the 

framework, and presents potential areas for future research. 

5.1 Expanding the Acculturation Framework 

The framework for acculturation research used as the organizational structure in 

the development of this study can be found in Figure 1 on page 7. The theoretical 

framework for acculturation illustrates the basic structure in which acculturation 

research occurs and the main influential factors that need to be considered throughout 
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the process of acculturation (Berry, 1997). Data collected for this study was analyzed 

according to directed content analysis and incorporated into the existing acculturation 

framework as it aligned with relevant acculturation variables experienced at both the 

group- and individual-levels. Synthesized study findings can be found below in Figure 

6. 

 

Figure 6: Study findings based on the framework of acculturation research according to 
Berry 
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Figure 6, seen above, is organized to align with the original structure of Figure 

1. However, the content of Figure 6 has been adapted to expand upon the concepts 

presented in Figure 1 by incorporating studying findings. This study suggest two major 

modifications to the framework for acculturation research: 1) including cultural features 

of the specific population within the society of origin that is being forced to relocate, 

and 2) incorporate the migration motivation at the onset of the transition from group-

level into the individual-level, central acculturation process.  

The first modification to the framework for acculturation research would be to 

include both the overall society of origin as well as the specific population that is being 

forced to relocate at the group-level of acculturation. Similarly to the original 

acculturation framework, Figure 6 starts with a brief synopsis of the original cultural 

patterns as seen in San Antonio (Society of Settlement) and New Orleans (Society of 

Origin) prior to Hurricane Katrina, indicated at the group level by the blue boxes on the 

left. Section 4.1.1 provides a more in-depth comparative overview of New Orleans and 

San Antonio than is seen in Figure 6.  

The primary goal of including a comparative overview is to illustrate the extent 

of cultural distance that existed prior to persons of differing cultures coming into direct 

continuous contact with each other. Generally, a greater degree of cultural distance 

leads to a negative adaptation because it implies that there is a need for one or both 

ethno-cultural groups to change either by participating in cultural shedding or cultural 

learning (Berry, 1997).  

Figure 6 than incorporates cultural features of the specific sub-population of 

New Orleans residents that were forced to relocate. This is an important distinction 

because it was the population that was forced to relocate that came to San Antonio, not 
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the overall population of New Orleans. While the relocated population shares cultural 

patterns with the larger society there are distinct differences that significantly impact 

acculturation. For example, those that relocated were on average disproportionately 

poorer, had a lower level of educational attainment, and had few job skills when 

compared to New Orleans overall population. This means that San Antonio had to 

provide more resources to the relocated population compared to those New Orleans 

residents that had additional economic, educational, and/or professional resources to 

expend.  

Furthermore, attributes of the specific relocating population impacts the society 

of settlements attitudes and the extent of social support networks made available. 

Meaning that the host community perceives evacuees that need to be provided with 

additional resources differently than evacuees that have the resources to be more self-

sufficient upon relocating. Including cultural features of the population that is actually 

coming into direct, continuous contact with the society of settlement offers researchers 

a more comprehensive understanding of the factors that will negatively or positively 

impact acculturation.  

  The second modification to the framework for acculturation research would be 

incorporate the migration motivation at the onset of the transition from group-level into 

the individual-level, central acculturation process. Rather than including migration 

motivation as a moderating factor prior to acculturation, Figure 6 focuses on ‘Hurricane 

Katrina as Migration Motivation: non-voluntary’ at the onset of the transition from 

group-level into the individual-level, central acculturation process. Research has shown 

that the factor that initiates the acculturation process is a significant variable in the 

outcome of the acculturation process (Berry, 1997). By placing the catalyst for forced 
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migration at the onset of the central acculturation process, Figure 6 emphasizes the 

significance migration motivation has throughout the entire process of acculturation for 

both the host community and displaced population starting at the group level and 

filtering into the individual level of acculturation.  

In Figure 6, migration motivation provides a distinction between voluntary and 

non-voluntary relocation at the onset of the acculturation process. Additionally, 

migration motivation includes host community perception, which effects the 

acculturation strategy adopted by those relocating into the host community. This is not a 

new assertion within academics studying cultural adaptation. Researchers have long 

since claimed that the experiences of those involuntarily relocated will vary from those 

that relocate voluntarily (Kristjansdottir & DeTurk, 2013). The involuntary relocation 

experienced by many displaced persons to San Antonio was frequently brought up 

during interviews. Interview claims are reinforced by archival data from official 

published reports, such as The Federal Response to Hurricane Katrina: Lessons Learned 

Federal Hurricane Katrina.  

Study findings incorporated in Figure 6 emphasize the significance of migration 

motivation within the theoretical framework of acculturation, indicating that Hurricane 

Katrina caused the involuntary migration that was the catalyst for the process of 

acculturation and cultural adaptation seen in San Antonio following the influx of 

displaced persons.  

Similarly to the Figure 1, Figure 6 then progresses from group-level 

acculturation to individual-acculturation by including moderating factors prior to and 

during acculturation, identified in the boxes above and below the central acculturation 

processes. Moderating factors are individual based variables that have a direct effect on 
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how an individual experiences the central process of acculturation. Except for migration 

motivation, Figure 66 includes the same moderating factors prior to acculturation as 

seen in Figure 1: age, gender, education, pre-acculturation status in the society of origin, 

cultural distance, and personality.  Even though moderating factors exist prior to 

acculturation, these factors can be attributed to certain variances in how individuals 

acculturate.  

Age was identified in section 4.3.1 as an emerging theme for this study. Study 

findings reinforce the outcomes of previous acculturation studies, showing that 

adolescence often experience substantially more issues than younger children during 

acculturation (Berry, 1997). When interviewing participants that were in the 10-20 age 

range during Hurricane Katrina, multiple participants stated that there was conflict 

between San Antonio and New Orleans students, however as time went on, conflict 

eventually stopped. Participants that were younger than 10 at the time of Hurricane 

Katrina did not discuss conflicts and stressors of new students and neighbors, showing 

us that the age at which a person starts acculturation is important.   

Similarly, education, pre-acculturation status, cultural distance, and personality 

were also consistent with prior studies. Within acculturation education is an asset and 

directly correlates to a person’s ability to access additional resources such as income, 

employment, and support networks. Access to these additional resources further 

increase positive acculturation at both the individual and group-level. Pre-acculturation 

status refers to the status of an individual in their society of origin prior to relocation. 

Research shows us that typically when a person departs their society of origin and 

enters the society of settlement they experience a status loss.  
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Finally, individuals coming from vastly dissimilar cultures will have a harder 

time adapting because of the cultural distance. Even though both New Orleans and San 

Antonio are large American cities located in the south, this study highlights two main 

cultural differences that exist. Firstly, while New Orleans culture is historically rooted 

in French culture, San Antonio culture is historically rooted in Latin American culture. 

Secondly and more significant to this study, is the differences in minority majorities 

demographics. While New Orleans has a Black American minority majority mainly, 

San Antonio has a Latin American minority majority. Taking into consideration the 

perceived minority majority population dynamics in San Antonio, pre-existing racial 

tensions further contributed to the ‘us versus them’ dynamics discussed during 

interviews. Additionally, data suggests that negative acculturation expressed through 

response fatigue was influences by the racial demographics of the displaced population. 

A more in-depth analysis of race as an emerging theme for this study was discussed in 

section 4.3.4.  

Moderating factors during acculturation, such as phase, acculturation strategies, 

coping, social support networks, and societal attitudes are also included in Figure 6 

from the original acculturation framework. These moderating factors take into account 

experiences and problems that arise for an individual during acculturation and change 

over time. Moderating factors during acculturation that were reinforced by this study 

include: phase, social support, and societal attitudes.  

Studying findings support prior research assertions that from initial contact to 

long-term adaptation (shown in the central area of Figure 1 and Figure 6), there is a 

high degree of variability that occurs at the individual-level of acculturation. When New 

Orleans residents were initially displaced to San Antonio, participants described the 
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city’s efforts as compassionate. However, as it became clear that those relocated to San 

Antonio were going to be staying, participants expressed indicators of negative 

acculturation (stress, conflict, anxiety). Finally, long-term adaptation occurs for both 

those relocated and the host community. Participant descriptions provided in section 

4.2.5.4 demonstrate the initial effort and coordination put into welcoming displaced 

persons into San Antonio and how host community members progressed from the initial 

relocation through acculturation to long-term adaptation.  

The role of social support in acculturation has been extensively studied and 

linked to acculturation strategies. For example, an individual that establishes social 

support networks with both cultures is more likely to experience positive acculturation 

and adopt the integration acculturation strategy (Berry, 1997). Participants that 

demonstrated positive acculturation and integration are referenced frequently in the 

analysis of social contact acculturation variables of family, friendships, and sense of 

community in section 4.2.1.  

Societal attitudes are included in Figure 6 as prejudice and discrimination. While 

prejudice and discrimination may be less prevalent in culturally plural societies like San 

Antonio, they still exist. Due to the differences in minority majority demographics that 

exist in New Orleans and San Antonio, examples of prejudice and discrimination during 

acculturation for host community members were examined in section 4.3.4 as part of 

the emerging theme of race. Existing literature designates racism as one of the most 

significant risk factors for those acculturating (Berry, 1997). 

5.2 Acculturation Variables 

Even though this study differentiates between types of social contacts (family, 

friendships, and sense of community) upon completing data collection and analysis, 
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findings dictate that differentiating between types of social contacts is critical. Selecting 

and establishing specific social contact variables prior to data collection and analysis 

rather than examining social contacts as an overall variable may have skewed study 

findings. Rather than discussing predetermined social contact variables, data would 

have been enhanced by allowing participants to discuss and compare social 

relationships before and after relocation without the parameters of family, friendships, 

and sense of community as established by the researcher.  

Similarly, creating separate and defined negative acculturation variables was not 

necessary for this study. As acculturation variables were discussed in Chapter 4 

frequent examples of maladaptation, isolation, anxiety, and response fatigue were 

presented within each acculturation variable. Therefore, instead of isolating negative 

acculturation variables, incorporating both positive and negative attributes of 

acculturation within each variable would have been more beneficial to this study. 

While acculturation variables were coded for separately, data presented in this 

study illustrates that acculturation variables frequently appear interconnected and need 

to be considered as multidimensional. Especially when conceptualizing variables such 

as family, where an individuals may alter acculturation strategies depending on whether 

context and environment is public or private. Acculturation variables being heavily 

influenced by each other, illustrates the complex and relative nature of acculturation 

theory, the complexity of the concept of culture itself, and the need to incorporate 

multidimensional concepts of acculturation variables within the theory framework. The 

importance of not examining acculturation variables in isolation is consistent with 

section 2.2.2, where this assertion was initially made. 
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5.3 Future Research  

Due to the complex nature of acculturation, conducting studies is particularly 

challenging and demanding (Berry, 1997). In order to further develop the theoretical 

framework of acculturation, this study focused on the impact of forced migration on 

host community culture. Nevertheless, there is still a need for comparative studies to 

occur that allow researchers to analyze variables that contribute to the acculturation 

process at both the group- and individual-levels of both the society of origin and society 

of settlement.  

In order for more frequent studies to be productive there is a need for a method 

of measurement to be developed that is consistent yet flexible to the variants of 

acculturation. The framework for acculturation research developed by John Berry, 

Figure 1, contributions to our understanding by combining numerous conceptual 

frameworks and illustrating the main factors that influence and should be considered in 

the study of acculturation. Yet, there is still a need for a reliable method that can be 

used for evaluating the extent of acculturation that occurs at the group- and individual-

levels as well as within acculturation variables. Based on the significance that the 

migration motivation had in this study, there is the prospective of developing 

measurement methods that align with the cause of migration being voluntary or 

involuntary.  

Additionally, cultural difference is not just relevant to international migration. 

Future research needs to incorporate instances of domestic displacement and migration 

into the study of acculturation. Furthermore, not just providing a comprehensive 

overview comparing two societies but giving more strategic consideration to the 

demographics of the populations that are acculturating. 
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Appendix A 

INFORMED CONSENT 

The Impact of Forced Migration on Host Communities:  
A case example of San Antonio, TX post Hurricane Katrina 

Statement of Informed Consent 
 

I agree to participate in a research study conducted by Christine Beste from the 
University of Delaware. I understand that the purpose of this study is to provide 
information pertaining to personal experiences leading up to and following Hurricane 
Katrina in the San Antonio area. This study will contribute to the completion of 
Christine Bestes’ master’s thesis.  

I understand that by signing this consent form, I am voluntarily agreeing to 
participate in this research study. This study consists of an interview that will be 
administered by Christine Beste to participants in a private setting. As a participant I 
understand I will asked to provide answers related to my personal experience living in 
San Antonio both pre- and post-Hurricane Katrina.  

I understand that this interview session will last about 45 minutes and will be 
audio recorded. The tapes and transcripts will be academically archived. Following 
completion of interview transcription, audiotapes will be erased and physically 
destroyed. I understand that only my first name will be included in the transcribed 
version of this interview and that no other personal information will be included. I may 
choose to be identified by an alternative name or pseudonym.  

The results of this research will be presented in Christine’s’ masters’ thesis. The 
results of this project will be coded in such a way that the respondent’s identity will not 
be attached to the final form of this study. The researcher retains the right to use and 
publish non-identifiable data. 

I understand that my participation in this interview is entirely voluntary and 
without compensation.  I understand that the topic of this interview includes questions 
about my personal experience during/after Hurricane Katrina. I reserve the right to 
decline to answer any specific question asked during the interview. If I wish to 
withdraw from the interview, I may do so at any time without giving a reason. There are 
no consequences for not answering questions or withdrawing from the interview. 

Christine has answered my questions about the interview and what will be 
expected of me. I understand that if I have any other questions about the interview, 
content of interview, or purpose of the interview I can contact Christine Beste at 
bestece@udel.edu.  

I have read and understand this information, and agree to participate. 
 
Participant Signature     Date 
Researcher Signature     Date 
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Appendix B 

INTERVIEW GUIDE 

• Start interview with a brief explanation of the study objective and why I am in 
San Antonio. Introduce myself and share some basic information about myself 
to establish an open air to the interview. Want this to be a conversation.  

• Introduction questions/demographic information 
o Now that I have told you a little about myself, why don’t you introduce 

yourself and tell me a bit about you? 
§ Probe for how long they have been in San Antonio and their 

current school. 
• Core of interview 
• Now we are going to get into some more in-depth interview questions. As you 

answer these I want you to really think about your students and experiences in 
school before Katrina and how students or school may have changed in the last 
twelve years, directly because of Hurricane Katrina. Some of the questions may 
be a bit heavy or you may not want to answer them. Answer what you feel 
comfortable with as we go along.  

o Did you get any new students in your classroom after Hurricane Katrina? 
§ How did you and your students receive them? 

• For example, how quickly did you notice new students 
settling in or feeling as though they had friends and 
belonged? 

§ How did this influence your classroom culture? 
§ Did you discuss Hurricane Katrina in your classroom afterwards? 

• Is Hurricane Katrina topic that you still discuss in the 
classroom today? For example, does your school mark the 
anniversary? 

o How? 
§ Also discuss this in terms of the larger school and if possible 

school district. 
o As kids started coming from the Gulf Coast into your school, how did 

you feel? For example, were you anxious or nervous about having all 
these new children that had just been through Hurricane Katrina coming 
into your classroom? 

§ What were your thoughts and feelings going into this? 
§ Did any parents or students express concern or worry? 
§ Did you notice any kids that were already in your classroom, start 

to withdrawal or feel as though they no longer belonged in the 
school/classroom? 
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§ It has been about twelve years since Hurricane Katrina, in those 
twelve years have you noticed parents, students, or even 
coworkers not marking the anniversary of Katrina as much as 
they once did? For example, almost becoming exhausted of the 
topic.  

o How do you create a sense of community within your classroom? 
(Inclusive) 

§ What about within the entire school? 
§ How much influence do students’ parents have on what goes on 

at school? 
§ How involved are most of the parents? Has this increased or 

decreased in the last decade? 
•  Do parents show up at parent-teacher conferences? 
• Or is there a lot of communication between you and the 

parents concerning students? 
o Do you think there is value placed on education in your community? 

§ How does this manifest or show itself daily at school? 
§ Do students ever talk about finishing high school, college, or 

professions that they want to be that may require extra years in 
school? 

• If they wanted to become, for example a doctor, that is a 
profession that takes years of education. Do you see that 
idea nurtured and made to be a real possibility for your 
students? 

o In your opinion, how has Hurricane Katrina impacted your school the 
most? 

§ Can you still see these impacts today? 
§ How? Where? In what ways? 

o Do you think that your school enrolling displaced students following 
Hurricane Katrina has influenced the culture of your classroom? 

§ Influenced the culture of the larger school community? For 
example, the community has put more value on children getting 
an education? Staying in school through high school and going 
on to college? 

• In what ways? 
• Winding down 

o Is there anything I want to revisit? Any areas I think need to be covered 
more? 

o Is there anything else that you would like to add to the interview? Any 
subjects or questions that you think need to be discussed more in-depth 
or topics that were not covered.  

o Make sure to give them my business card so they know where they can 
choose to contact me in the future. 
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Appendix C 

CODEBOOK 

  
Variable Definition Source(s) 
Family A family is a biological social unit that 

shares a common ancestry lineage. 
Family units may also include persons 
that do not share biological DNA or 
ancestry; i.e. through adoption or 
marriage. 

Arends-Toth & Vijver, 
2006 
Berry, 1997 
Navas et al, 2005 
 

Friendships Voluntary social relations or networks 
formed outside of the family. 
Relationships chosen to spend time 
together and build bonds not of 
obligation. Strength of bond between 
individuals can vary person by person. 
Friendships are typically formed from 
shared commonalities and can 
influence what a person does through 
peer pressure. As a person gets older, 
peer influences may start to outweigh 
family influence. 

Arends-Toth & Vijver, 
2006 
Berry, 1997 
Navas et al, 2005 
 

Sense of 
Community 

A notional feeling experienced in 
human nature that fulfills one or all of 
the following concepts: sense of 
belonging, sense of mattering to a 
group or a group mattering to its 
members, sense of fulfillment of 
needs, and a shared emotional 
connection. A persons community can 
be understand as both a defined 
geographic area as well as a relational, 
such as a professional or spiritual 
community.   

Arends-Toth & Vijver, 
2006 
Berry, 1997 
Navas et al, 2005 
McMillan & Chavis, 1986 

Profession A specific role, duty, or service to be 
performed by an individual and 
compensated for with 
financial/material gain. Profession can 
be tied to level of education attained, 
economic situation, and/or value of 

Arends-Toth & Vijver, 
2006 
Berry, 1997 
Navas et al, 2005 
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work ethic placed on an individual 
through familial or societal roles. 
Profession may be an indicator of a 
person’s economic adaption, referring 
to the extent of work obtained. 
Unemployment and job security are 
also factored into profession. 

Education Institutionalized process of instruction 
provided by a public or private entity. 
Education can be seen as a 
sociodemographic source of data. 
Extent of academic achievement can 
be influenced by other external factors 
such as income, occupational status, 
and support networks. 

Arends-Toth & Vijver, 
2006 
Berry, 1997 
Navas et al, 2005 
 

World-View Set of presumptions from which an 
individual perceives, interprets, 
understands, and responds to the 
known and unknown of their reality. 
Includes religious affiliation, political 
ideology, and general pace of life. A 
collection of beliefs transmitted from 
the group level to individual, which 
influences a person’s interpretation of 
reality. 

Arends-Toth & Vijver, 
2006 
Matsumoto, 2006 
Shapiro, 1991 
 

Maladjustment Cultural adjustment typically consists 
of three dimensions: work, social 
interactions, and general; such as 
everyday aspects of life like food, 
music, and housing. Maladjustment 
can be seen as the inability to 
successfully adjust in one or all of 
those dimensions. 

Ang & Dyne, 2015 
Arends-Toth & Vijver, 
2006 
Berry, 1997 
 

Isolation Expressed feelings of no longer 
belonging within the community, loss 
of identity, and/or rejection by others 
in the form of prejudice and 
discrimination. Loss of identity may 
result in social conflict and social 
control within the host community as 
well as de-culturation within the 
individual. 

Arends-Toth & Vijver, 
2006 
Berry, 1997 
Collier, 2004 

Anxiety Manifested through increased Berry, 1997 
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apprehension, worry, concern, 
nervousness, and/or hesitation in 
anticipation of new or unknown 
interactions and/or circumstances. 

Collier, 2004 

Response Fatigue Individual becomes overwhelmed with 
continual stimuli from events and/or 
interaction with their surroundings 
until the point of exhaustion. At that 
point the person disengages or 'shuts 
down'. 

Collier, 2004 
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