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ABSTRACT

This Education Leadership PortfoboELP) improvement goalvasto reduce
student chronic absence at West Seaford Elementary School (WSE3)pal#ic
school inthe Seaford School District (SSDyhere | serve as princip&ignificant
levels of studentloonic absenckave been and remasommon at WSES, add
according to national and state guidelth@¥SES was identified as having a high rate
of student chroniabsencédor the2021school yearThis ELPleverages existing
researclandsecondary date dewelop a better understanding of student chronic
absence at WSEShile betterpositioring WSES to reduce student chronic absence in
the future.

To attain my improvement goal, | implemented three improvestestiegies
(a) cevelop a better understanding afdent chronic absence and the contours of the
problem generally and in SSD and WSES specificéitly developand implement
supports that WSES can use to help reduce chronic abseriading etablishng a
schootbased attendance team and morattendance dataevelopng a multilevel
support model to address student attendance challemggEmmmunicaing the
critical importance of student attendance to students and paaedtéc) ommunicate
the problem of student chronic absence in SSBSD officials.

Progress towaslrealizingthe improvement goal was measured using the
student chronic absence rate for WSES and the chronic absence rates of WSES student

subgroups historically most likely to experience student chronic absence, such as
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African American students, Hispanic or Latino students, and students from
economicallydisadvantaged families.
After implementing the aforementione@dprovement strategiethe student
chronic absence rate ftre 2022 school year #{SES was its lowest since student
chronic absence data have been historically collected. In fact, Wa&®nsidered
to have orrack attendanc@e the converse of student chronic absénees WS E S 6 s
student chronic absence rate was less than k0&eldition results indicata
considerablelecr ease in student chronic absence |
students. For these students, the student chronic absence rate dropped from 30% to
7%0 a decrease of 23% in just one school year. Student chronic abssmce al
decreased for WSESO6s Hi spanidadecaeaseaft i no st
16% in just one schoolyear,rh e st udent chronic absence r a
language learners in 2022 was the lowest since 2017 &tZ8% lower than the prior
school yea Similarly, although not dsirge the student chronic absence rate for
students from economicatlyisadvantaged families also decreased by 11% from the
prior school year.
Results from this ELP suggest thaident chroni@bsence waseduced at
WSES While WSES is well positioned to continue the work described in this ELP, |
conclude byoffering several considerations that magvance the WSES attendance
t e a mo dn the futurk However, most recommendations are interfdedther
SSD schools and SSD, as a district, as these schools and the district have just started

implementing improvement efforts to reduce student chronic ahsence
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Chapter 1
INTRODUCTION

A large body of researdtighlightsthe negativeconsequences student
absences on studdetairning(e.g.,Jacob & Lovett, 2017). Yemore than seven
million studentsn the United State@J.S.)miss more than three weeks of school each
year (Center for Research in Education and Social Policy, 2Bi$jed school days
equal missed opportunities to learn, and missed opportunities to learn can negatively
influence student learning outcom@esg., Chang et al., 201&ottfried, 2019; Roby,

2009).

Studentattendance is often measured using a metric celiezhicabsence
Student bronic absence is generally defined as a student in kindergarten th@ugh
gradebeing absent from school for any reason for at least 10% of a given school year
(Balfanz & Byrnes, 2012)Student bronic absence includes all types of absences
(e.g.,excusedunexcused) and focuses on the academic consequences of lost
instructonal time (Attendance Works, 2016).

Various federal and state initiatives have incorporated student attendance into
measures to assess school performance in response &iymnt attendance and the
associations between student attendance and student learning (Bauer et alLjk2018).
most other U.S. states, Delaware currently uses student chronic absence as one of its

school performance measures (Kostyo et al., 2®iB3e most states, including



Delaware, hold schools accountable for student chronic absence, it is important to
consider what extant research shows about the influence of student chronic absence
student learningnd how schools can mitigate negative inficeson students

Recent data suggest ttsiice 2019the number of U.S. students experiencing
student chronic absence has more than doubled (Attendance, R@2Rs), making
efforts to address student chronic absence more important and timelier than ever
Research identifies numerous strategies and supports aimed at imstodient
attendance and reducing student chronic absence eage®é€rry et al., 2019which
would put more students in classrooms and decrease lost instructional time.

The overdigoal for my Education Leadership Portfolio (ELP) war&sto
reduce student chronic absence at West Seaford Elementary School (WSES), a K
public school in Seaford, Delaware, where | serve as principal. ThisezERages
existing research arthtaanalysisto develop a better understanding afdent
chronic absence at WSE&d position WSES to reduce student chronic absence in the
future.Recommendations and supports were developed and implemented to help
reducestudentchronic absengeand many ofhese recommendations and supbrts
which arelow or no cosd can be replicated at other Seaford School District (SSD)
schools to reduce student chronic absence, as other sch8&8Bave even greater

cause for concern based pmor and currenstudentchronic absence rates.



Document Organization and Description of Artifact Appendices

My ELP organizes the work | conductedexamire and start to address
student chronic absence at (WSES). Hii® consists of six chapters ad@ artifacts.

This first chaper introduces my work and the general idea of student chronic absence.
Chapter 2 provides specific details related to student chronic absence and why student
chronic absence is a problem at WSES. Chapter 3 describes my improvement goal and
the improvemenstrategies that were used to address student chronic absence at
WSES. In Chapter 4, | discuss the results of my improvestgtegy

implementationin Chapter 5, | draw conclusions about whether my improvement

goal was mealong withnext steps and recanendations for SSD and WSES to

continue the work aimed at reducing student chronic absemagly, in Chapter 6, |

reflect on my leadership growth and development since starting the doctoral program
at the University of Delaware.

| have included ten afticts that support my work related to student chronic
absence. Theeten artifacts include:

Appendix A: Artifact 1- Literature ReviewThe purpose of this artifact was to
help inform my work related to examining student chronic absence at WSES. This
literature review summarizes and synthesizes select available research and current
practices related tstudentchronic absence in42 public schools, with a particular
focus onstudentchronic absence in the early grades.

Appendix B: Artifact 2- Simple LogicModel: The purpose of this artifact was

to provide a simplified picture of the shared relationsbhigtsveen state and local



policies, schoebased attendance supports, and desired outcomes with respect to
WS E SO s p rstadentckeronic absencé&ince sudent chronic absengelated
research is vast, this artifact also served as an anchor to specifically focus my ELP
work in the WSES context.

Appendix C: Artifact 3- Analysis of Student Attendance Data: This artifact
aimed to perform a secondary datalgsia that examined student chronic absence at
WSES to identify which WSES students are chronically absent.

Appendix D: Artifact 4- WSES Needs Assessment Empirical Analysis: This
needs assessment aimed to identify strengths and opportunities within @/SES t
develop a systemic approach to addressing student chronic absence. The needs
assessment allowed me to identify performance gaps and prioritize needs within
WSESGs current student attendance practi ce

Appendix E: Artifact 5 Student Chronic Absence Wi PaperThe purpose
of this artifact was to provide educatimghe Seaford School District (SSD) with a
basic understanding of student chronic absenctudingits definition, research
identifying its influence on student outcomes, data specif8SD, and supportbat
SSD schools can implement to address student chronic absence.

Appendix F: Artifact 66 WSES Attendance Team Séisessment Empirical
Analysis: This artifact aimed to help identify strengths and opportunities to reduce
student chronic absence at WS§j&cific to the functions of the WSES attendance

team. The selassessment was built around three key implementation indicators



related to student chronic absence: (a) leadership, (bfidatm approach, and (c)
multi-tiered supports.

Appendix G: Artifact 7- Attendance Team Onboarding Tools: The purpose of
this artifact was to provide the WSES attendance team with onboarding tools that help
describetheir work andhow to carry outhatwork. These tools better positicarrent
and futureattendance team members to execute attendanceéésted tasks and
better work towards meeting the overall goal of reducing student chronic absence.

Appendix H: Artifact 8 Communication Plan: The purpose of this artifact was
to convey tle importance of regular school attendance to our students and parents. The
communication placenteredaround an attendance campaigicluding the use of
social mediapaperbasechandouts, text and phone messaging, and professional
learning experience®f educators and families.

Appendix I: Artifact 9- Multi-Level Support Model: This artifact aimed to
develop a model to support the improvement of student attendance and reduction of
student chronic absence at WSES. This artifact provides an overvibe miulti
level support model developed for WSES to address the problem of student chronic
absence among students.

Appendix J: Artifact 18 Seaford School District Presentatidiine purpose of
this artifact was to summarize my ELP work for SSD leadexgdgting and giving a
presentation highlighting the critical need to addetgdentchronic absence #te

school and district levels



Chapter 2

STATEMENT OF THE PROBLEM

Organizational Context

Description of Seaford

Seaford is locateih the southwegportion of Delaware and is less than 100
miles from Baltimore and Washington D.C., 111 miles from Philadelphia, and 200
miles from New York City. The United States (U.S.) Census (@0Eportsthat
Seaford is a town with a population of 8,0&3identsResidents are categorized as
53% White, 27% Black or African American, 13% Hispanic or Latino, 6% Multi
Racial, and 3% Asian American. Eighitmep er cent of Seaf ordds r ec¢
school graduatesnd1 5 % have a bachel or 6stotheestier ee or h
of Delaware's averages of%@%and 32%, respectively. The median household income
in Seaford is $48,438early $20,000 less than the median incam2elaware.
Approximately266 of Seaforddés residents speak a |
ther primary languagat home, compared to Delawéaraverage of 13% (U.S.
Census Bureau, 20fp Table 1 compares some general U.S. CeBsosau
information about Seafor@d.S. Census Bureau, 201%a)d DelawaréU.S. Census

Bureau, 2019b)



Table 1 General Census Information f8eaford School DistricindDelaware

Seaford Delaware

High School Graduates 81% 89%

Bachel orsd Degree 15% 32%

Median Household Income $48438 $68,287

PrimaryLanguage Spoken at Home Other than Englis 20% 13%

ForeignBorn Residents 14% 9%

Persond.iving in Poverty 18% 11%

During World War 11, Seaford was referr

Worl do because of its DuPont plant. DuPont
economy for decades, and many people in tF

presence. Little by littlethough, the plant experienced layoffs untilliimately

closed its doors in 20@4and the plant that once provided thousands of jobs and a
considerablgortion of thet o w taxdbsmse was gone. Today, kevage poultry jobs

dominate the town and attract imetse population to the area (Chenoweth, 2021).

Although Seaford has survived the loss of DuPthret townis still plagued by poverty

rates that are higher than state and national averdgesdensus Bureau, 2040 and

ALIi ke ot her e dngcommunites, Sdafprd deals withytlielsocial

problems that accompany pervasive poverty: drugs andrdid at ed cr i meo ( G

2019,para. 14.



Description of Seaford School District

Seaford School District§SD encompasses 82 square miles in southern
Delaware and includes the towns of Seaford and Bl&f&Sconsists of four
elementary schools, one middle school, and one high stlaomiserves more than
3,200 students in Pi#¢ through 19'grads. The mi ssion of SSD
students a see of pride through excellence, enabling them to be good citizens,
contributing members of society, and to successfully compete in a global e@nomy
(Seaford School District, 202para. ). Table 2 shows data for students enrolled in

SSDrelated to race/ethnicity and other select demographic characteristics.

S



Table 2 SelectSeaford School District Student Demographics

Race/Ethnicity % of SSD Students
American Indian or Alaskan Native 0.2
Asian American 0.7
African American 35.3
Hispanic or Latino 25.7
Multi-Racial 6.7
Native Hawaiian or Other Pacific Island <0.1
White 31.4

Other Select Characteristics % of SSD Students
English Learners 19.4
EconomicallyDisadvantaged 40.6
Students with Disabilities 17.1

Note.Forschool accountability purposén the state of Delaware, tlisonomically
disadvantaged@ategoryincludes those students who are directly certified to receive
Temporary Assistance for Needy Families (TANF) or Supplemental Nutrition
Assistance Program (SNA.
Seaford School District Employees

SSD has approximately 530 employees. Delaware Department of Education
(DEDOE) considers 77% of SSD educators to be Experienced Educators wih five
moreyearsof teaching experienc&he remaining 23% are Early @ar Educators
with four or fewer years deachingexperience. In 2019, the average SSD teacher
salary was $58,222vhich is lowercompared t® e | a waverag® of $63,662.
Table 3 breaks down SSD ftag by role and demographic$able 4 describeSSD

staffing by role and gender.



Table 3 Seaford School District Staffing Percentages by Role and
Demographics

Teacher Instructional ~ Admin Pupil Skilled/Service
Support Support Workers

African
American 9 19 28 4 31
Asian
American 6 0 0 0 1
Hispanic
or Latino 5 S 5 S 4
Multi-
Racial 6 4 S S 6
White 85 78 73 96 64

Notes. Areas with no percentages { indicate percentages less thaif&acher

includes Delaware certified teachdrsstructional Sipportincludes those serving as
paraeducators or classroom aidedminrefers to district oschool level leaders.

Pupil Supportincludes educators other than teachers, such as psychologists, teachers,
nurses, or other related professional support sengtdted/Service Workergfers to
administrative assistants, bus drivers, or other related services.

Table 4 Seaford School District Staffingercentagely Role and Gender

Teacher Instructional  Admin Pupil Skilled/Service
Support Support Workers
Female 72 48 64 88 67
Male 28 52 36 12 33

Note Teacherincludes Delaware certified teachdrsstructional Supporincludes

those serving as paraeducators or classroom @desnrefers to district or school

level leadersPupil Supporincludes educators other than teachers, such as
psychologists, teachers, nurses, or other related professional support services.
Skilled/Service Workergfers to administrative assistants, bus drivers, or other related
services.

Table 5 presents 2019 student proficiency information across SSD as measured by

Delaware System of Student Assessments (DeSSA). According to DEDOE, students

1C



identified as proficient have demonstrated an understanding at or above the standard
for their gra@ level inasubject areaReading and mathematics proficiency is

measured by the Smarter Balanced Assessment for grades three through eight, and the
SAT is used for 11th grad€he Pearson Assessmemeasure$a) science proficiency

for fifth and eighth gades along with high school biology and (b) social studies

proficiency in fourth, seventh, and"grades.

Table 5 Seaford School Distrt State Assessment Proficiency

Subject Area % of Students Proficient

Reading 53
Mathematics 44
Science 51
Social Studies 32

Table 6 shows graduation rates for S8MDichincludeonly the percentage of
students who graduateom Seaford High Schoelith a regular diploma. Graduation
rates do not include students earning alternate diplomas or certifidatasiare
calculaes graduation rates for students gradudtigy schooin four, five, and six

years.
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Table 6 Seaford School Btrict Graduation Rates

2016 2017 2018 2019 2020

Graduating it Years 78 76 74 83 76
Graduating irb Years 78 77 75 84 0
Graduating iré Years 78 77 75 0 o}

Description of West Seaford Elementary SchodWSES)

WSES is a kindergarten through second grade educational setting in SSD. As
of this writing, WSES enrolls approximately 400 studeatwl ¢ass sizes typically
range from 22 to 25 students. Sevesty x per cent of the school 6
or more years of experience, while 24% possess four or fewer years of experience. In
2019, the average teacher &b aablg7showeng t he
information related to race/ethnicity and other select demographic characteristics of
WSES students. School data related to absenteeism and student chronicadesence

presented, in detall, iniths  EproBlénsstatement section.
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Table 7 West Seaford Elementary Sch@iudentDemographics

Student Race/Ethnicity % of students
American Indian or Alaskan Nativ 0.6
Asian American 15
African American 39.0
Hispanic or Latino 20.8
Multi-Racial 6.2
White 32.0

Other SelectCharacteristics

English Learners 26.1
EconomicallyDisadvantaged 42.5
Students with Disabilities 4.7

Delaware and Seaford School District Attendance Policies

State and local policies related to student attendance are relevant and important
to me as a schodkvel leaderl am responsible for ensuritigatall state and local
policies ardully upheld. The following policies are relevant to student attendance at
WSES:

0 Delaware Administrative Code:Ti t 1l e 14 of Del awar eds
focuses on Educatio@hapter 27 of this title outlines Delaware's applicable
school attendance requirements and provisions. Specific to school attendance,
statewide minimunmandatory requirements for students in kindergarten

through 12th grade are outlined.

13
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0 Delaware School Accountability SystemDe | awar eds public sch

rated using standards outlined in the s
School Success FramewdiBSSF).The DSSF utilizes multiple measures to

determine school ratings, and each measure contributes a weighted value to
determine an overall school rating. @ack attendandehe percent of students

not chronically absenis one measure used withinthe a me wor k. WSESO s
kindergarten through second grade level configuration does not allow most of

the DSSFO0s available measures to be use
ontheort rack attendance measure when deter
rating.

Seaford School District Attendance Policy:The Seaford School District

attendance policy is only four sentences long and has not been revised since

1998. In partthe policys t at e s , AFor i1its part, the Bo
its responsibilities unadhe law as they relate to student attendance and will
expect students, parents, and members c
The policy does not make explicitly cl €
although onenayassume the reference is to ielaware Administrative

Code.

Seaford School District Regulation:Last updated in 2005, this regulation

outlines the procedures related to student absences. SSD requires no official

action regarding student attendance until the 10th day of unexcused absences.

After the 10th day, a s c habauithemust not i f
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student 6s absences, and a district repr
home. Following the 15th unexcused absence, a certified letter is sent home,

notifying the family that they should appear at school within 10 days for a
conferenceaind counseling. After the 30th unexcused absence, the case is

referred for prosecution and possible notification to the Division of Family

Services for intervention services.

In Delaware Administrative Code and in SSD policy and regulation, absences
are cmsidered eithefi necessary and Hoesgnalicity in this ELB,m e X c us e
use the term Alee ctuesrend ol N enc d 9 seaurlie illaedsgy | e g a |
contagious disease, pregnancy, family death, legal business, religious holidays,
susgension, and expulsion from school are considered necessary ananeéglals
excusedIn addition, family trips approved by school officials are considered
necessary and legahd thus excuse®verall, there are ngrotocols outlined to

addressiecessargnd leghand thus excusembsences, even if seemingly excessive.

Although Delaware Administrative Code and SSD policy and regulation treat
excused andnexcused absences differentyge DSSF makes no distinction between
the types of absences when meegustudent chronic absence. As such,3SD
student is absent from school for any reaso®DSSF counts all absencebten

calcul ating the studentodés chronic absence
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Seaford School District School Approaches to Mitigate Student Absence

Although there is no formal documentation that highlights how Si®hotes
student attendance other tHa8Dpolicy and regulation, there is an informal and
outdatedhar¢ opy of a fAgui debooko that was creat
student attendwe titled:SART(School Attendance Review TgdnA Road Map for
Improved School Attendance and Behavidre guidebook, however, is not formally
used or distributed, nor does it include an author or publication dateS8B a
principal hired in 2017, | @s never given a copy of the guidebook from3&®
of fice and only | earned aboutW$Smedégui deboc
secretaries, perhaps because some gj the d e ltamterits@re out of date. There
has also been much turnoverSrS D 6 sor ranksnnirecent yegrand there have
been three different Directors of Student Servicesdisteict-level administrator who
oversees student attendance) since my arrival to 82D1i7. Due to these personnel
transitions, mch communication regardirgt t endance #Arul es and pr
been disseminated informally via email as Eheectorsof Student Servicesave
attempted to clarify questions from attendance secretaries and-taleldtaders

aboutstudentattendance protocols.

ltisworthment oni ng that student chronic abse
current student attendanpelicy and regulationinstead, student attendanoesSD
documentation ifocused mostlyon truancy. Although there is no official early

warning system to alert whenstudent is missing school for too many days, all SSD
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schools are expected to follow procedures for studentsungRcusedbsences

(excused absences are not addressed). These procedures are oufhiée 81The
proceduresonce found in the guidebkan written form have been revisédverbally

or in emaif several times in recent yeaisce some procedures havedmae

outdated or no longereed toexist.Based on my own examinatioisgble 8shows

the most recent procedurdmtmostSSDschools follow, but no official district
documentation has been distributids expected that schools and the visiting teacher
(aschool district employee who provides guidance to staff members to address poor
attendance and documents all truanehatel issueyrespond to unexcused absences

in accordance with assigned Levels ($able §. SSD is also only able to hire one
visiting teacher (achool district employee who provides guidance to staff members to
address poor attendance and documents alhtierelated issuggo serve the entire

SSD student body, so her reach can be somewhat limited. It has been my experience as
principal of WSES that not all procedures are followed with consistency, especially

beyond Level 2.
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Table 8 SSD Procedures for Ureused Absences

5 Unexcused
Absences

Daily All schools will send out automated phone stil absent
studentso6 parents daily, re
reason of absence.

Weeklyand The principal or designee will send out absence letters as

Ongoing appropriate (®r 10 day letters).

Level 1 The principal or designee will hold an attendance conferenc

with the studentds parent t
encourage the family to make attendance a priority.

Parent (and student, if apgdible) sign an attendance contract

Level 2

10 Unexcused
Absences

The principal or designee W
letter to remind them that good attendance means fewer tha
absences in a school year.

The principal refers the studenttte visiting teacher.

Level 3

15 Unexcused

The visiting teacher will mail a certified letter explaining the
attendance policy and the potential for a court referral. The
visiting teacher will also request a parent conference to resg

20 Unexcused
Absences

Absences attendane issues.
At the attendance conference, the visiting teacher will reviey,
attendance contract, identify barriers to attendance, and
reinforce attendance expectations.

Level 4 The visiting teacher will make a referral for prosecution to

truancy court.

Level 5

25+ Unexcused
Absences

The visiting teacher will refer the case to Division of Family
Services for intervention services.
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SSD6s student chronic absence data indi
mitigate student absences during the past sesehnablyears have not been
successful. Although communication via parent conferences is required to discuss
studens with excessive mexcused absences, the focusxibting SSDprocedures
centers on truancy anthexcused absencégelying primarily on thisurrent
approach haked to poor student attendanadatedoutcomes for SSD, as attendance
data indicatehat SSDsuffers from sigificant levels ofstudentchronic absence.
Moreover, | have also observed tti@@ poor communication of attendance procedures
and a lack of updated policies suggest that student attendance has not been a recent

priority among SSD distrielevel leaders

Organizational Role
In this section, | provide some additional information about WSES and my role
as the school ds principal. I al so descri be
SSD student attendance policy and regulation and its influensteidern chronic
absence at WSES, which help shape the four
As an educational leader in Delaware, | have served as the principal of two
high-need schools and also led challenging policy work at the Delaware Department
of EducationDEDOE). Both roles have provided me with new experiences and
learning opportunitiesvly current role within SSD iasprincipal of WSES. |

accepted the school ds principalship in the
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categorized WSES as a Focus Plus School, indicating that it was among the lowest 5%
of Del awar e 0s st adceoonkakilitysystermg t he

As a schoolevel leader interested in reducisidentchronic absence and
charged with implementin§ S D @uslent Absences and Excupedicy, it is
imperative that | consider the views of those who created the policy. It is also worth
noting that the | atest policy revision occ
current mission. | also need to aokviedge my personal values in order to understand
any ideological conflicts | may have with the current policy.

The value of order is prioritized when
Al exander , 2$Sudén)Absences arl Sxusakcy. Itis widely
accepted and understood that, for students to learn, they need to be present at school
and engaged in |l earning. SSD6s current pol
focuses on rules to adhere to and outlines consequences of rule vidlaégrolicy
jumps immediately to punitive measures and does not prioritize investigating the
reasons for student absences or offer support to boost student attendance and reduce
student absences.

S S D@sentregulation favors the use of actions and coneeqges. For
exampl e, one procedure outlined in sectior
30" day of unexcused absence by a student, the school shall refer the case to
prosecutiono (Seaford School Di stOri ct , 200C
daysof schoolenacts the consequence of a prosecution referrakefjudation

recognizes that school attendance is a fundamental condition for learning and is
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primarily the responsibility of the studémiparents. The policy places no focus on the
rea®ns for student absence or on the barriers and supports that can influeiece
attendance.

My personal beliefs conflict with those who created the 1998 policy and 2005
regulation. | recognize that since school attendance is compulsory, the idedsrof
rules actionsand consequences are unavoidable and necessary. However, penalizing
students and familiesontending withattendance barriers or challenges without
providing those students and families with supports needed to improve student
attenéncemakes little sense

Instead of relying on sheterm compliance efforts, | assert that letegm
solutions should be consideradd implementedA revised policy mustonsider
researckbased strategigeundto positively influence student attendan8&D would
be better served by incorporating attendance supports into its already existing policies

that currently rely predominantyif not solelyd on mandates.

Statement of the Problem
Nationally, schools with higher percentagegodnomicallydisadvaraged
students arenore likely to experience high and extreme levelstafientchronic
absence compared $choolswith lower percentages economicallydisadvantaged
studentgAttendance Works & Everyone Graduates Center, 2017). According to a
DEDOE datdase used to report school accountability information, @8 Del awar e 0 ¢

public-school students live iaconomicallydisadvantagetiousehold. SSD and
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WSES have greater percentagestatients living ireconomicallydisadvantaged
householdshan the siteaveragé 41% and 43%respectively. Therefore,
considering thassociations betweeatudenichronic absence levels aadhools with
higher percentages etonomicallydisadvantaged studen8SD and WSES are more
vulnerable to high and extreme levelssafdentchronic absence than the rest of
Delaware This ELP focuses on the problem of too mattrdentchronic absence

among students at WSES.

The problem oktudentchronic absence at WSES first came to my attention in
2017, shortly after | acceptedtheseshods pri nci pal ship. At the
recently identifiedstudentchronic absence as one of several metrics used in the latest
version of thes t a daceodnability systenDSSF.TheDSSF was developed in
response to federal law that required a sistagewide system of accountability and
supports for all public schools asdhooldistricts. TheDSSFwas designed to
measure multiple areas of school performance, and this information would be reported

publicly on an annual basis.

According tothe DSSF, chronically absent students include students who are
absent for any reason (excused or unexcused) for 10% or more of the total number of
school days in the school year. For example, if the school year is 180 days, a student is
considered chronicallgbsent if the student misses 18 or more days. The calculation
used by DEDOE to determine the percentage of students considered chronically absent

in a given school year is the total number of students chronically absent in a given
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school divided by the tat number of students enrolled in a given school. For

example, suppose WSES enrolls 400 students, and 40 students are considered

chronically absent. WSES, in this example, would hastidentchronic absence

percentage of 10%. Onstudentchronic absencpercentages are calculated,

corresponding chronic absence levels are assigned to schioelsanges in Tabl@

are used in accordance witle DSSF. It is important to highlight that DEDOE counts

all kinds of absences when using thretirdentchronic abence calculation. Using both

excused and unexcused absences costr@tstS S D6 s at t e wthiehontye pol i ¢

focuses on unexcused absenses abov©rganizational Context sectipn

Table 9 Delaware Student Chronic Absence Levels

% of Chronically Absent Students Level/Description

10-19 Significant chronic absenteeis
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In preparing this ELP, | investigated publicly available DEDgDitlent
chronic absence data in order to comsinelentchronic absence information at the
state, district, and school levels. After researching the percentastesieftchronic
absence foeach level, | developed a table to compare the data annually froma017
2021.1 also identified the levels of absenteeism for each level annually by color
coding the data in accordance with DEEDOE ranges outlined in Tab® Tablel10
shows the percentagessttidentchronic absence for DelawarelR public schools,
SSD as a whole, and for each SSD school from 202021.Data from the 2020
school year were excluded, as they were incomplete due to the onset of the-CDVID

pandemicand associated school closures.

Table 10 Student Chronic Absence PercentaDetawareandSeaford School
District

2017 2018 2019 2021

Delaware(Grades K12)

Seaford School DistridiGrades K12)
Seaford HighGrades 912)

Seaford MiddlgGrades €8)

Fred Douglass (Grades53

Seaford Central (Grades53

Blades (Grades )

West Seaford (Grades-K)
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Delaware, as a whole, has experienced significant and high tdvels
absenteeism from 2017 to 2021, as did SSD. Seaford High School and Seaford Middle
School also experienced similarly high levels in all school yieans 2017 to 2021In
fact, Seaford High School earned extreme ratings in all of $eigelyears excep
2021. Fred Douglass Elementary School experienced moderate levels of absenteeism
from 2017to 2019andhas since moved to the significant level. Seaford Central,
Blades and West Seaford Elementary Schools were identified with moderate levels
once or twie betweer2017and2021, but most often experienced significant levels of

absenteeism.

As a reporting note, | consider Seaforoc
studentchronic absence to be an outlier, as the COVY8pandemic started before
thatschoolyar . Al most astudentcBré2 absende tevels maeased
during 2021, adlid Delaware. It seems unlikely that a school that historically and
consistently experienced the most severe levsturfentchronic absence annually
would improve by more than 30 percentage points in a given school year, especially
during a pandemidndeed, #endance rules and data collection were not clearly
communicated at the state or district levels during®&1D-19 pandemic. Given
this unclear communication, any statistics about attendance from the 2021 school year

should beconsideredvith some skepticism.

As a schoolevel leader in SSP would prefer to see Tabl& with green and

blue aghe predominant colorsndicating low or moderatgtudenichronic absence
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levels at SSD schools. Instead, significant levets,(yellow) are the most common
in SSD and at WSES, with boéimtitiesmost recently having high levels student
chronic absence. As shown in TalO, studentchronic absence levels at SSD and

WSES aresimplytoo high.

While student chronic absence was problematic throughout the United States
(U.S.) prior to the COVIBL9 pandemic, the pandemic has exacerbated already
existing attendance challenges. Egample, in Delaware, Governor John Carney
issued a State of Emergency Declaration on March 13, 2020 and closed schools across
the state from March 16 through March 27 in response to the emerging CI3VID
pandemic in an attempt to help control the COMMvirus.GovernorCarney, like
officials in other states, was forced to extend the school closure for the remainder of
the 2020 school year due to the spread of2@&/ID-19virus. As a result, no in
person instruction occurred after March 16, 2020 umélfollowing school year for
Delaware public school students. Indeed, nearly all U.S. students had {beisam
instruction disrupted during the 2020 school year (Kuhfeld et al., 2020).
Governor Carney reopened Delaware schools for the 2021 schoalngkear
released guidance to assist school districts in developipgrgon, hybrid, antemote
instructional delivery modes. 't was expec
reasonabl e effort to promote and monitor s
(DEDOE, 2020, p. 2). HowevegGovernortCar neydés of fice failed t .

communicate specific attendanri@king procedures for the different instructional
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delivery modes, and school districts and schools were left to create their own
procedures (Futurek: 2020).In absence of specific state guidanaho®ls throughout
Delaware, like many others across th&, utilized inconsistent measures to track
student attendance (Blad, 2@22For example, some schools did not mark students
absent for the remotastructional mode if their parents simply answered a phone call
or email (Blad, 2028). To make matters more confusing, Delaware also offered
school s t he -sotputdiyoon aotft ean diasnegesoncsmudermtgio r y s o
need of quarantine coulalzounted present through a s&lidy progrard regardless
of age. However, the onus was on $ishooldistricts and schools to offer the optjon
and the requirements for remote learning andstatly were not particularly rigorous.
Barnum (2021) assertéficial attendance figures misrepresented the number of
students marked as receiving a full day of instruction when quarantined students were
counted as present.

Although the precise influences of the COVIR pandemid s i nf l uence o1
educatiorremain unknwn, Kuhfeld and colleagues (2022) found significant
interrupted learning among U.S. students. Their study modeled student achievement
trends prior to and during t@OVID-19 pandemic, with an emphasis student
achievemengrowth during the 2021 school year. The data included standardized
mathematicaind reading test scores of nearly five million U.S. third through eighth
grade studentand whilethe average student made positibievemengains in

mathematiceind readingKuhfeld and colleagug®022)found that studends on the
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wholed were behind prgpandemic werage(0.16 to 0.26 standard deviations in
mathematics0.06 to 0.11 standard deviations in reading).

Prior to the COVIB19 pandemic, approximately 14% of studeartsund the
U.S.were considered chronically absedt$. Department of Education, 2019Yhile
accurate attendance numbers for Delaware students are not available due to the
imprecise attendance tracking guidelinesedabove, Blad (2023 suggests that
student chronic absence may have even tripled since the start of the €OVID
pandemic. This alarming statistic and the findings of Kuhfeld and colle#2022)

made my mission to reduce student chronic absence at WSES seem even more critical

28



Chapter 3
IMPROVEMENT GOAL AND STRATEGIES

The improvement goal of thisdication Leadership Portfolio [(P) was to
reduce student chronic absence at West Seaford Elementary School (WSES). As
highlighted in the Problem Statement section, significant levels of staketic
absence are common at WSES,dam=dcording to national and state guidelihes
WSESwas identified as having a high rate of student chrabgencen 2021 My
intent is that the work accomplisheid this ELPwill also reducechronic absence at
otherSeaford School District (SSBEhools and SS[as a wholeover time.

Measuring Progress for Attaining the Improvement Goal

Progress toward the improvement goal was measured using: (a) the student
chronic absence rate for WSES and (b) the chronic absateseaf WSEStudent
subgroups historically most likely to experierstedentchronic absencgesuch as
African Americanstudents, Hispanic or Latino students, and students from
economicallydisadvantaged families

Improvement Strategies

To attainmy improvement goal, | implemented three improvement strategies
as part of this ELP. The secomaprovemenstrategy also included stgtrategies that
leveraged my understanding and learning from the first strafégge improvement
strategies were:

1) Develop a be#r understanding of student chronic absence and the contours of

the problem generally and SSD and WSESpecifically.
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2) Based on the results bhprovementtrategyl, develop and implement
supportghatWSEScanuse to help reduce chronic abser®gecific sub
strategies were:

a) Establish a schodlased attendance team and monitor attendance data

b) Develop a multievel support model to address student attendance
challenges

c) Communicate the critical importance of student attendance to students
and parents

3) Communicate the problem studentchronic absence in SSD to SSD officials.

Improvement Strategy 1

To address the first improvement strategy, | began with a review of the
literature related to student attendance and student chronic absence in order to bett
understand the problem of student chronic absganerally and then consider the
review with respect toWSESspecifically The literature review helped me to
summarize and synthesize select available research and ctiragegieselated to
student bronic absence in United States (U.S.) public schools with a particular focus
on student chronic absence in the early grades. The literature review also helped
familiarize me with and enhance my understanding of current research specific to
student chroniabsence.

Research (e.g., Kearny & Graczyk, 2014; McDantielle 20150Ison, 2014,
Rogers et al., 20)7dentifies and supports numerous strategies aimed at supporting

student attendance generally and reducing student chronic absence rates specifically.
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The literature review helped me select theeelenceinformedstrategievased on my
sphere of influence as principal of WSES argdpart of Improvement Strate@y |
was abldo implement these strategies in WSH#leed, hese threevidence
informedstrategies became the sstipategies of m§ L P<ecsond improvement
strategy.

Since student chronic absernatated research is vast, | created a simple logic
model to anchor my ELP wollsee Artifact 2) This logic model aimed to illustrate
the shared rationships among policies, supports, and outcomes related to WSES and
student chronic absenckhe logic model depicts the relationships between state and
local student attendance policiesq.,Delaware Administrative Code, Delaware State
Accountability System, Seaford School District policy and regulation), sdiassd
attendance supports (establish attendance teams and monitor data, communicate with
families about student attendance, and dgval multilevel support model for student
attendance), and desired outcomes (reduced student chronic absence for WSES
overall,reduced chronic absence for historically chronically absent studewats,
DSSFr ating of fAmeetso oOWSESResepdsesb) emi bh
chronic absence. The logic model with the hypothesized relationship among policies,
supports, and outcomes can be found in Artifact 2.

To develop a better understanding of student chraméencepecific to
WSES, | also performed a secondary data analysis that examined student chronic
absence at WSES over the past sewsaiabolyears in order to identify which WSES

students are chronically absefhe analysis addressed the following questions:
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1. To what extent is chronic absence at WSES getting worse or better over time?
2. How do chronic absence rates at WSES differ by grade level?
3. Which groups of WSES students are most likely to experience chronic
absence?
The analysis analyzed student attendanteala f r om Del awar eds Open
Artifact 3).
| also used a tool to conduct a needs assessment (see Artifact 4) with
stakeholders from the WSES school community to identify strengths and opportunities
within WSES in order to begin to develop atsysatic approach to addressstgdent
chronic absencd@he needs assessment was adapted from resources published by
Attendance Works (2022 and used a focus group format that allowed participants to
substantiatéheir thinking and provide more thorougésponses to the needs
assessment tooThe needs assessmeawidressed the following questions:
1. What are WSESOs bi galated friorises thadreedttoba t t e n d ¢
addressed in the future?
2. What immediate next steps should WSES take in order t@s&lthe biggest
attendanceelated priorities identified?
Improvement Strategy 2
Once | developed a better understanding of student chronic absence by
implementing Improvement Strategy 1, | could leverage my learning and develop
recommendations and supfsgeared towards reducing student chronic absence at

WSES.One of the findings from my literature review was the importance of using
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school attendance teams as a support to combat student chronic absence (Lavigne et
al., 2021). According to Attendance Y¥s (2018), attendance teams have two
primary purposes, and as a result of this ELP, the WSES attendance team has adopted
thes two purposes for its own warkirst, attendance team members monitor
attendance data for all students and student subgr8egxend, attendance team
members identify students who are chronically absent and then use a support model to
ensure these st.udentsd needs are met

To ready the WSES attendance team for its wiocknducted a self
assessmentith members of the newly credt®/SES attendance tedamhelp identify
strengths and opportunities to reduce chronic absence at (g8&artifact 6).The
selfassessment was built around three key implementation indicators related to
chronic absence: (a) leadership, (b) edigenapproach, and (c) multiered
supports. The selissessment was adapted from resources published by Attendance
Works (202) and was collected using a focus group to allow for an efficient and
effective way to gather multiple perspectives from pesptaitaneouslyDrexel
University, 2015)The selfassessmemtddressed the following questions:

1. What are WSESO6s i mpraatet riorities that needrtodba n ¢ e
addressed in the future?
2. What neatterm next steps should WSES take in order to addinessbove

identified attendance tearelated priorities?

As a result of this selissessment worlhhe WSES attendance team identified specific

priorities that needed to be addresseduding the creation of attendance team
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onboarding tools and a mulgvel support model aimed at reducing student chronic
absence.

The WSES attendance team identified the need for onboarding tools to help
describe how to carry out the work of the attendance team. Tools to better position
WSES attendance team members toycaut the work towards meeting the overall
goal of reducing chronic absence among students were ¢reateding a roles and
responsibilities chart yearly meeting calendararious meeting agenda templatas,
end of marking period student chronlzsance communication t@agentsand an
individual student attendancéap (see Artifact 7). These tools were used awbekly
meetings byWSESattendance teamembergo guide their work as they monitored
student attendance data and provided supportg the multilevel support model.

The multilevel support model (see Artifact 9) was developed to reduce student
chronic absence and was desigmedirectresponse to theecommendatios
identified in theWSES attendance teameds assessmdgsee Artifat 4). Since no
specific framework had been developed to address student chronic absence for
Delaware, | used the essential components of the already existing Delaware Multi
Tiered System of Support (BETSS) framework to outline multi-level support
modelfor WSES.

Bi-weekly data reviews were conducted by the attendance &eahthe team
identified students who were (a) approaching, (b) at, or (c) above the 10% benchmark
of school days missed at any given point of the school $&adents were placed in

tiers according to their student chronic absence percenttyelents with fewer than

34



10% of student absences were considered Tier 1, students with 10% to 20% were
considered Tier 2, and students with at least 20% were considered Haoera3.
detailed eplanation, see Artifact 9. Progress was monitoreddekly by the WSES
attendance team with additional reviews of attendance data, as needed.

The WSES attendance teatsodeveloped a communication plan (see Artifact
8), as extant literature cites the importance of communicating good student attendance
to students angdarents (Epstein & Sheldon, 200Zhe communication plan included
details regarding what information woulé¢ communicated, when, by whom, and
how. Implementing such eommunicatiorplan was intended to encourage parents to
monitor and support their h i | dtteedan@esand hold WSES educators accountable

for doing so, too.

Improvement Strategy 3

Other SSD schools have great cause for concern with respect to their student
chronic absence rates. As results in Chapter 4 sugiledént chronic absencatesat
WSESdecreased as | implemented the above improvement strategies. While assessing
direct @usality is outside the scope of this ELRy#s important tat | share what |
learned, the strategi®8SES put in place to reduce student chronic absence, and the
results of our work. First, | shared a seléatedvhite paper orstudent chronic
absencavith the WSESstaff. This white papeprovided a basic understanding of
student chronic absence, including its definition, research identifying its influence on

student outcomes, data specific to the SSD context, and supports that SSD schools can
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start toimplement to address student chronic absence (see Artifact 5). | also presented
asummary of my ELP work to SSéfficials by creating andjiving a presentation
highlighting the critical need to addrestsidentchronic absence at school and district
levels(see Artifact 10). | also provided recommendations to district officials for a path
forward.

The next chapter describes my implementatesultsof the above three

improvement strategies.
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Chapter 4
IMPROVEMENT STRATEGY RESULTS

As Chapter 3 noted, | impleanted three improvement strategies as part of this
Education Leadership Portfolio (ELP) to attain my improvement goal of reducing
student chronic absence at West Seaford Elementary School. Specifically, the
improvement strategies were to: (a) develop tebenhderstanding of student chronic
absence and the contours of the problem generally and in Seaford School District
(SSD) and West Seaford Elementary School (WSES) specifically, (b) develop and
implement supports to reduce chronic absence at WSES, Jarwh{municate the
problem of student chronic absence in SSD to SSD officials.

The following sections introduce the results of improvement strategy
implementation effortsMore detailed information, especially methodological details,
can be found in each tie corresponding artifacts mentioned below. | also present in
this chapter overall improvement goal progress by sharing the most recent student
chronic absence rate for WSES and the chronic absence rates of WSES student
subgroups historically most liketp experience student chronic absence: African
American students, Hispanic or Latino students, and students from economically
disadvantaged families. The chapter closes with a presentation of other evidence that
was not intentionally designed to be pdrthas ELP but is relevant and helps

document the outcomes of my improvement strategplementation efforts
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Results for Improvement Strategy 1i Develop a Better Understanding of Student
Chronic Absence

In order to develop a better understanding odiesti chronic absence in general,
| conducted a literature revigisee Artifact 1) Over the course of my reading and
analysis, ldeveloped six themder my literature reviewelated to student attendance
andstudentchronic absence:

1. Introducing student sgndance

2. Student attendance and its influence on student learning

3. Early learner attendance

4. Defining and operationalizing student chronic absence

5. Exacerbating effects from COVHD9 pandemic

6. Improving student attendance and addressindentchronic absence

Theoverview of student attendance in genarad exploration of the
influences of studerdttendance on student learning with a spetwiitis on early
learner attendangerovided a foundation for more specific inquilyhe literature
review thendiscusedissuegelated tadefining and operationalizingiudentchronic
absence and the exacerbating effects of the C@\Ipandemic on student
attendancel. closedthe literature reviewvith several strategies that have shown to
improve student attendancengeally and chronic absence rates specificdlhe
strategiesdentified in the literature revieWweld promise to create conditions for
addressingtudentchronic absence at WSES and were relied upon heavily when

identifying supports as part ohplementing Improvement Strategy 2.
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Early on in my review of the literature, it became clear that the connection
between student attendance and student learningdwadwell researchednd a
number of studies demonstratheé negativeonsequences sfudentchronic absence
on student learningutcomege.g.,Chang et al., 201&ottfried, 2019; Roby2004).
Moreover, theCOVID-19 pandemic exacerbated the issustoflentchronic absence,
as aremergingevidence basmdicates thatstudentchronic abseremay havdripled
since the start of the OVID-19 pandemidn March of 2020 (Blad, 2028.

Considering that SSD has experienced high levels of student chronic absence,
typically worse than the rest of Delaware, | saw an undeniable cause for concern.

However, the literature review also illuminated sopr®mise as prior work
(e.g.,Attendance Works & Everyone Graduates Center, 20h@ang et al., 20)&as
found thatt is indeedpossible to reducstudentchronic absencé&esearchdentifies
numerous suppts aimed at improving student attendance, suco@msunicating the
importance of regular attendance to students and families (Epstein & Sheldon, 2002;
McConnell & Kubha, 2014; Rogers & Feller, 2018heregula monitoring of
attendance daf@.g., Attendance Work2022a Kearrey & Graczyk, 2014; Sprick et
al., 2015) and implementing mulievel attendance supports (Averdl Rinaldi, 2011,
McDaniel ¢ al., 2015).

Consideringhe influence student chronic absence has on student learning,
investing time and energy into examining and addressing student chronic absence in
SSD and WSES remains as important as éver.studies discussedtime literature

reviewcertainlyprovidedas a springboard faurrent and futuraction.
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Once | had a solidnderstanding of student chronic absence generally, | then
moved to consider my local context and the influence student chronic absence had on
SSD and WSES students. To visually organize this context, | developed what | termed
a simple logic model (see Afdct 2), which also served as an anchor to focus the rest
of my improvement strategy implementation efforts. Figudepicts this simple logic
model, which visually shows the shared relationships between state and local policies,
schootbased attendansceu pport s, and desired outcomes
problem ofstudentchronic absence.

In addition to Figurédl, | developed a hypothesized relationship among these
policies, supports, and outcomes. My hypothesis was as follows: An increased
knowledge oftudent attendance policies will allow me, as WSES principal, to
become more familiar with student attendance expectations, responsibilities, and
metrics. An increased understanding of student attendance expectations,
responsibilities, and metrics willlalv me to better match schelbased attendance
supports found in research that align with the policies, as the policies strongly
influence my practices and decisioraking as WSES principal. Identifying school
based attendance supports aligned with paieidl then lead to the implementation
of those supports. Implementing schbaked attendance supports aligned with the
policies will improve student attendance, as students will attend school more often.
Improved student attendance will lead to a reduagzlofstudentchronic absence,

and students identified as chronically absent will attend school more often. Finally, a
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reduced percentage studentchronic absence will lead to an improved school

accountability rating on the Delaware School Succesnéwark (DSSF).

AN EXAMINATION OF STUDENT CHRONIC ABSENCE
AT WEST SEAFORD ELEMENTARY SCHOOL

State and Local Policy

Delaware Administrative Code
Delaware State Accountability System
Seaford School District Policy

Seaford School District Regulation

School-Based
Attendance Strategies

Establish Attendance Teams and
Monitor Data

Communicate with Families about
Student Attendance

Develop a Multi-Level Support Model
for Student Attendance

Desired Outcomes

Improved Student Attendance
Reduced Student Chronic Absence
Delaware State Accountability System
Rating of "Meets" or "Exceeds” for
Student Chrenic Absence Indicator

The graphic depicts the shared relationships between state and local policies,
school-based attendance strategies, and desired outcomes for the problem of
student chronic absence at West Seaford Elementary School. State and local
policies influence the selection of school-based attendance strategies, and school-
based attendance strategies influence outcomes related to student chronic
absence.

Figure 1  Simple Logic Model
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| also needed to better understand the problem of student chronic absence at
WSES. To accomplish this task, | performed a secondary data analysis to examine
student chronic absence at WSES to identify which WSES stuargseen
chronically absent. This analysis of student attendance data (see Artifact 3) addressed
the following questions:

1. To what extent is student chronic absence at WSES getting worse or better
over time?

2. How do student chronic absence rates at WSHE& dhy grade level?

3. Which groups of WSES students are most likely to experience student chronic
absence?

To answer these research questions, | used archival student attendance data
from Del awareds Open Data Portalyeafsor t he =z
Data from the 2020 school year were excluded, as they were incomplete due to the
onset of the COVIBL9 pandemic and associated school closures. It was noted that
2021 school year (i.e., 202D21) calculations included both-person and remote
instructional dayd and the 2021 school yearay end up being an outlier when
comparing to data from future school years.

Figure2 offers results for my first research question that asked about the extent
to whichstudent chronic absence at WSE&s gettingvorse or better over time
Based on the analyses, student chronic absence at WSES increased by 3% from 2017
to 2018 and by 10% from 2019 to 20Zhe considerable increase of student chronic

absence in the 2021 school year was likely due to factors related to the AOVID
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pandemicOverall, though, | found the rate of chronically absent students at WSES
across the four school years in the final daiato be inconsistent, @ubn the
wholed increase between 2017 and 2021 and especially since the beginning of the

COVID-19 pandemic when comparing 2019 and 2021 rates.

25

20

Percent of Students

2017 2018 2019 2021

School Year

Figure 2  Student Chronic Absence at WSES Over Time

My second research question asked about the extent to panititular grade
levelsweremore affected by student chronic absertgure3 shows student chronic
absence rates over time by grade level. Results suggest that student chronic absence
rates inceased at each grade levetindergarten, Grade 1, and Grade f2om 2017
to 2018 and then decreased in 2019. Overall, student chronic absence in kindergarten

remained the most consistent over time. Grades 1 and 2 showed a pattern of increasing
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and decreasmstudent chronic absence rates across the four school years included in

the data set.
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Figure 3  Student Chronic Absence at WSES by Grade Level Over Time

My third research question asked about wigotups oWSESstudentavere
most likely to experience studentrohic absenceFigure4 shows the rates of student
chronic absence by student race/ethnicity over time. Results suggest that student
chronic absence was highest among African American students acsdsoallyears
in the data set, and the student chc@bsence rate for African American students
increased by 17% from 2019 to 20212017, 2018, and 2019, Hispaniclatino
students experienced similar percentages of student chronic absence as White students,

but in 2021 student chronic absence incsed by 16% for Hispanic dratino students

44



while student chronic absence for White students increased by only 2%. Overall,
WSESGO6s African Ame r studes chromctalisdneetharsHispaamid mor e
orLatinoand Whié¢ st udent s, an dLaWw&dtulents experiesgegch ni ¢ or

more student chronic absence than White students.
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Figure 4  Student Chronic Absence at WSES by Race/Ethnicity Over Time

Figure5illustrates the relationship between student chronic absencsebaud
demographic groups identified by tbelaware Department &ducation (DEDOE)
English language learners, students experiencing homelessness, economically

disadvantaged students, and students with disahdlite®r time. Studenthzonic
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absence f or WBEGéamerdntgdsaedghtly from 2017 until

2019 and more than doubled from 2019 to 2021. Student chronic absence rates among
WSES students experiencing homelessness increased from 2017 to 2018 and
decreased in 2019, but more than doubled in 2021. Similarly, student chrsaicea

rates among WSE&conomicallydisadvantagedtudents increased in 2018, decreased

in 2019, and nearly doubled in 2021. Student chronic absence rates among WSES
students with disabilities declined from 2017 to 2019, but then increased significantly

in 2021.
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Figure 5  Student Chronic Absence at WSES by Demographic Group Over Time
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The data analysis frodrtifact 3 offered insight into which WSES student groups
need additional support related to student chronic absence and, on the whole, analyses
suggested the following:

1 Overall, student chronic absence among WSES students has increased by 9%
from 2017 to 2021 witthe most dramatic change occurring since the onset of
the COVID-19 pandemic.

1 Student chronic absence for kindergarten students has remained consistent, but
first and second grade students exhibited both increasing and decreasing
patterns fronschoolyear b schoolyear since 2017.

1 African American students experienced more studbronic absence than
Hispanic orLatino ard White students while Hispanic batino students
experienced more student chronic absence than White students.

1 Student chronic absenomore than doubled for English language learners and
students experiencing homelessness since the onset of the &OVID
pandemic. Moreover, across the four school years, student chronic absence
rates also increased significantly for students from econdmical
disadvantaged families and students with disabilities.

These results from Artifact 3 helpeddoo | st er my under standin
current @ganizational context and indicatech a t  \®tadergchrenic absence
problem has increased over time and aagrerates for students of color, English
language learners, studertgeriencing homelessnessudents from economically

disadvantaged families, and students with disabilities.
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Once | understood WSESO6s gddtodleveldpac hr oni
systematic approach for reducing student chronic absence at WSES. To start building
a foundation for this approach, | used evidemméermed resources (e.g., Attendance
Works, 202; Drexel University, 2015; United States Department of Education, 2020)
to conduct a needs assessment. This needs assessment, which | completed with several
WSES stakeholder groups (e.g., teachers, paréesfified strengths and
opportunities within WSES that helped to develop an approach to addressing student
chronic absence

The needs assessment empirical analysis (see Artifact 4) reports findings from
a focus group during which | used a tool to conduct a needs assessment with
stakeholders from the WSES school community. Use of the needs assessment tool
allowed me to colledhformation related to: (a) data collection, (b) attendance team
structure and performance, (c) district policy, (d) policy dissemination, (e)
communication, (f) personalized outreach, and (g) attendance strategies. The needs
assessment tool (see Artifaljtwas adapted from resources published by Attendance
Works (202). | used a focus group format to supplement the knowledge gained
through the needs assessment tool, which allowed participants to explain their thinking
and provide more thorough respondeforts for this artifact addressed the following
guestions:

1. What are WSESOs bi gaatedfriorises thad reedttoba t t e n d ¢

addressed in the future?
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2. What immediate next steps should WSES take in order to address the biggest
attendanceelated priorities identified?

For this artifact, | used a stratified sampling strategy and selected participants
from various stakeholder groups. | selected stakeholders based on their affiliation with
WSES and the student attendance procesticpants included the WSES associate
principal, the WSES attendance secretary, the WSES school counselor, the WSES
special education coordinator, the WSES school nurse, one WSES teacher, and three
WSES parents. | selected the associate principal, atteedsecretary, and school
counselor because they currently address attendance concerns in the building. |
selected the special education coordinator and school nurse because they were aware
of the special needs of WSES students that might contributedengtchronic
absence. Further details regarding participant selection are described in Artifact 4.

The needs assessment tool adapted from Attendance Work$®)28R2ad
participants to categorize seven elements of student attendance usingairiour
rating scale of Urgent Gap, Needs Improvement, Satisfactory, or Unsure. Elements of
student attendance includdd) data collection, (b) attendance team structure and
performance, (c) district policy, (d) policy dissemination, (€) communication, (f)
persondked outreach, and (g) attendance strate@hert descriptions of each
element were provided.

To conduct the needs assessment, | used the process outlined below, which

was adapted from resources published by Attendance Workshj2022
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. To complete the nels assessment, bring together a team of key stakeholders
that includeghe principal, attendance personnel, teachers, and parents
(Attendance Works, 2022.

. Identify one person who will assume responsibility for facilitating the needs
assessment procesglatialogue.

. Ask each participant to spend about 10 minutes completing the tool
independently.

. Put an enlarged copy of the tool on the wall and ask all participants to add their
responses with dot stickers.

. As a group, review the collective results. Encgerparticipants to identify

and explore where there appear to be differences in how stakeholders have
categorized a particular element. Use this opportunity to find out why
stakeholders might have different perspectives. Agreeing upon a category is
not essntial.

. Discuss the biggest gaps or priorities to address in the near future. Agree upon
the top three next steps. For each gap or priority, discuss: (a) What are
immediate next steps? (b) Who needs to be involved in addressing this gap or
advancing this pority? and (c) Who can take responsibility for ensuring
follow-up occurs?

. Determine how to stay in communication with each other about progress on

the next steps and decide whether a follggumeeting is needed.
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8. Communicate the results of the neadsessment with school staff and/or

district officials. Engage them in executing the plan as appropriate.

All participants provided category responses for each of the seven student

attendance elements and identified a rationale for each category re§airisé1

details participant category responses for each element.

Table 11 Frequency Categorizations of Key Elements for WSES Student
Chronic Absence Needs Assessment

Key Element Ucr;g;pnt Impl:lg\?gr?len t Satisfactory Unsure
Accurate Data 0 0 9 0
Attendanceéleam 0 5 0 4
District Policy 2 5 1 1
Policy Dissemination 0 4 4 1
Communication 0 5 3 1
Personalized Outreacl 0 4 4 1
Attendance Strategies 1 5 0 3

After reviewing the above results, the needs assessment focus group

participants identified and discussed differences in their perspectives about the various

student attendance elements. Participants agreed that Attendance Strategies was the

student attermhce element of greatest need based on participant categorization. This

student attendance element received one categorization of Urgent Gap, five of Needs
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Improvement, and three of Unsure. No participants identified this student attendance
element as Satfactory. It was collectively agreed upon that, in the case of Attendance
Strategies, the Unsure responses also indicated an urgent need to address. Participants
shared they used an Unsure categorization for Attendance Strategies either because
they belieed such strategies did not exist or they were unaware of these strategies due
to ineffective communication of WSESOGs cur
Participants agreed upon three immediate next steps, all of which were related
to the Attendance Strajees student attendance element. First, participants agreed that
WSES did not utilize a tiered approach to address student attendance. Participants
recommended that WSESO6s att ebaskdaitendanceeam i
strategies (also referred as supports) for Tiers 1, 2, and 3. Second, participants
decided WSES needed a coordinated approach to identify how students were placed in
tiers and how tier movement would occur. Participants agreed the school attendance
team should develop this coardted tiered approach. Finally, participants
recommended that the school attendance team also create a flowchart that illustrates
how the coordinated tiered approach works so all stakeholders could become familiar
with each aspect of the approach.
The foas group in Artifact helped me identify the greatest needstafient
chronic absence at WSES as: (a) the creation and implementation of a coordinated
tiered approach to attendance supports, (b) identification of tier movement through the

attendance supts, and (c) communication of a tieased flowchart to WSES
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stakehol der s. It was recommended t hat
team.

Focus group participants also shared that not all participants were aware of
WSESO6s at t en dfghaerewas dne, hom reguraidy the ieam met. Although
in the recent past an unofficial leadership team of WSES staff members occasionally
met to review student attendance data, this process was not formalized, much less
communicated to stakeholders likegrats. This gap indicated a need to create and
communicate the establishment of a formalized school attendance team at WSES and
schedule regular meetings to review student attendance data.

As noted above, no focus group participant identified the usetefiddnce
Strategies with a Satisfactory rating, suggesting a need to bolster efforts with respect
to this student attendance element. As a result, the newly created school attendance
team at WSES devised attendance supports using a coordinated tieredlappro

All the ideas suggested by the focus group became part of the student chronic

absence supports that were developed and implemented in Improvement Strategy 2.

Results for Improvement Strategy 2 Develop and Implement Student Chronic
Absence Supports

Prior to the onset of my ELP work, WSES did not have a formalized school
based attendance team. Instead, there was a small group of staff ndethbers
associate principal, attendance secretary, and school codnigdbiserved as an

informal attendance teathat addressed only truanmlated attendance issues. These
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staff members, along witle special education coordinator, the school nurse, a
teacher, and two parents, were selected to participate in an attendance team self
assessment empirical analy@se Artifact 6) to bolster our understanding of specific
areas on which our WSES attendance team should focus improvement efforts. Further
rationale for participant selection is detailed in Artifact 6.

While the goal of the needs assessment describedifacA 4 was to identify
strengths and opportunities in order to develop a schoolwide systemic approach to
addressing student chronic absence, the goal of this attendance teassesstiment
empirical analysis was to identify strengths and opporturspesific to the functions
of the WSES attendance team. Adapted from resources published by Attendance
Works (202), the sefassessment was built around three key implementation
indicators related tetudentchronic absence: (a) leadership, (b) edisenapproach,
and (c) multitiered supports. Like the needs assessment, the use of a focus group
allowed participants to provide more thorough responses and explain their thinking
after being given time to independently respond to various prompts. The self
asessment artifact addressed the following questions:

1. What are WSESO6s i mpraatet riorities that needrtodba n ¢ e
addressed in the future?

2. What neatterm next steps should WSES take in order to address the-above
identified attendance tearelated priorities?

The attendance team salésessment tool asked participants toasdess the

attendance teambs c upointeatng scple ciEntengicge s U S i
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Developing, or Proficient. The elements of the leadership implementatimator
considered by each participant included (a) attendance as a priority, (b) team purpose,
(c) roles and responsibilitieand(d) meeting frequency. Thedements of the data
driven approach implementation indicator considered by each participardeddla)
data collection and (b) data utilization. Finally, the elements of the-fauéii support
implementation indicator considered by each participant included (a) Tier 1:
Universal, (b) Tier 2: Early Intervention, and (c) Tier 3: Intensive.
Theselfassessment and implementation process outlined below was adapted
from resources found at Attendance Work82)):
1. Take a few minutes to fill out the selfsessment individually. For each
row, check the appropriatatingd Emerging, Developing, or Prigfentd
and make notegbout the rationale for your rating.
2. Discuss the assessment as a team and, if there are differences of opinion,
the reasons for youatings andationales.
3. Discuss what it will take for your teatn move from Emerging to
Developingor move from Developing to Proficient.
4. Reach consensus on whah e tingpartardpsiorities are for
improvement.
5. Discuss themportantpriorities to address in the near future. Agree upon
the top threerioritiesto plan fornext steps. For eagriority, discuss(a)
Who needs to be involved advancing this priority?o) What are the

immediate next stepsthd (§ Who can take responsibility for ensuring
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follow-up occurs? Determine how to stay in communication with each
other about progress on the heteps and decide whether or a folap
meeting is needed.
6. Communicate the results of the needs assessment with school staff and/or
district officials. Engage tlse peoplén executingnext stepas
appropriate.
Participants provided a rating for eadbreent for the three key
implementation indicatoranda rationale for their rating. | first created a frequency
table (see Table2) to help organize data and see how often a specific element
received a specific ratinghese descriptive statistics gave an initial understanding
of the distribution of the data set before
Results suggested room for improvement in nearly every key implementation
indicator element, as only one elen@erdtier 1: Universad received @roficient
ratingd and even thermostparticipants rated this element as Developing.
Participants agreed that WSESO6s attendance
participant roles and responsibilities, and set meeting dates) needed to be edtablishe
In addition, student attendance data review protocols needed to be developed and
communicated to WSES teachers and staff. Participants also agreed that there needed
to be more information provi deevelgugport eacher

model.
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Table 12 Frequency Categorizations of Key Implementation Indicators for
WSES Attendance Team SéiEsessment

Emerging Developing Proficient
Leadership
Attendance as a 3 5 0
Priority
Team Purpose 5 3 0
Roles and 4 4 0
Responsibilities
Data Driven
Approach
Data Collection 6 2 0
Data Utilization 5 3 0
Multi-Tiered
Strategy
Tier 1: Universal 1 5 2
Tier 2: Early 5 3 0
Intervention
Tier 3: Intensive 2 6 0

Supports

This selfassessment artifact complemented the needs assessmenttartifact
hel p me identify two i mpo rcteated dittermlaneeas on  wt
team would focus: (a) the development of a set of attendance team onboaotting t
(which became Artifact 7gand (b) the creation and communication of a reitel

support mdel (which became Artifact 9).
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The purpose of the WSES attendance team onboarding tools (see Artifact 7)
was to provide the WSES attendance team with tools that would help describe how to
carry out their work. Such tools would also be used in future sgeaos$ to introduce
new attendance team members to the attendse
promote continuity of work from school year to school year.
According to Attendance Works (20d)8attendance teams have two primary
purposes, and the WSE8endance team adopted these two purposes for its own
work. First, attendance team members identify students who are chronically absent
and then use a support model to ensure the
attendance team members monitor attenelaiata for all students and student
subgroups. Attendance teams fulfill these two purposes during schedweekiy
meetings.
| developed WSES attendance team meetings roles and responsibilities and
created a corresponding chart to depict this informnatsee Figuré). These roles and
responsibilities are often fouridr typicalteams in business settings: (a) leader, (b)
recorder, (c), time keeper, and (d) participants (Birkenhagen, 2018; Board of Regents

of the University of Wisconsin System, 2014idk, 2022).

58



WSES ATTENDANCE TEAM
ROLES & RESPONSIBILITIES

LEADER RECORDER TIME KEEPER

%
232

Manage the time limits
established for the
» Send out meeting invite + Record key points of agenda to keep the group
» Develop meeting agenda group'’s discussion on schedule
« Assign meeting roles + Distribute notes upon Make sure all visual aids,
« Guide participants conclusion of the meeting data presentations, and
through the meeting » Perform all participant technology are available
ELENE] responsibilities and working for the
Keep participants meeting

focused on the agenda Perform all participant
responsibilities

d 41

PARTICIPANT

36
2

« Understand and
contribute to the
discussion of agenda
items
Respond to and ask
questions as appropriate
and desired

Figure 6 WSES Attendance Team Roles and Responsibilities

The WSES attendance team took the Attendance Workslfpeaggestion

and scheduled bweekly meetings, meaning the team met about twice per month.

During the first biweekly meetingschootlevel attendance data are discussed. The

next biweekly meetingocuses on ingtidual student attendance dasamdappropriate

supports are selected and implemented for each student. Figjuoa/s the biveekly

meeting calendar and how alternatbigveekly meeting types (e.g., schdevel

attendance data and individual student attendance data meetings) works. Meeting

agenda templates for both types of meetings were also created and can be found in
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Artifact 7. The meeting agenda templates helpgurdoide the WSES attendance
team with a clear understanding of topics and objectives for each meddimg with
approximate time frames for each agenda item (Massachusetts Institute of

Technology, n.d.).

WSES ATTENDANCE TEAM MEETING CALENDAR 2022 to 2023
S M T W T F S S M T W T S S M T W T F S
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School Data Meetings
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Figure 7 WSES Attendance Team Calendar



During the indivdual student attendance data meetings, the WSES attendance
team examines the attendance data of all students and places students in tiers in
accordance with Figurg@and their student chronic absence rate. Students missing
fewer than 10% of school daysazonsidered Tier 1. Students missing 10% to 20% of
school days are considered Tier 2, and students missing more than 20% of school days
are considered Tier 3.

Supports are implemented for each tier accordingly. For example, all WSES
students have theirtahdance monitored, the importance of good attendance
communicated, attendance policies and expectations clarified, and attefutarsssl
parent workshops offered. In addition to all the supports offered to Tier 1 students,

Tier 2 students are also proeaiwith personalized attendance outreach. A WSES staff

member personally reaches out to a parent each time their child is absent. These

outreach efforts are intended to encourage student attendance and learn more about

why a student may be missing schdoladdition, each Tier 2 student is assigned a

school checkn mentor. Thischeegk n ment or i s someone ot her
homeroom teacher and is intended to be anc
and parents. The cheak mentor looks for thetudent each morning to welcome the

student to WSES and serves as another person to offer personalized outreach and

support to the parents of Tier 2 students.

In addition to supports provided to Tier 1 and Tier 2 students, Tier 3 students
are provided parg conferences and individualized attendance plans. The creation of

an individual student attendance plan (see Fi@uprovides an opportunity for the
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attendance team and parents to meet and work together to improve school attendance

for the student. Dimg these meetings with a parent, the attendance team uses a
standard agenda template to guide the meet
attendance team works with the parent to complete an individual student attendance

plan for the studentthatdes i bes speci fic strategies to i
attendance, a list of potential people who can help drop off and/or pick up the student

when a parent cannot, and an attendance goal for the student. A future meeting date is

also scheduled in order tosduss updates and attendance goal progress.

Students missing
more than 20% of
days

* Provide personalized outreach (phone calls,
digital messaging)

* Assign school check-in mentor/attendance

liaison

Students missing
10-20% of days

Tier 2

Figure 8 WSES MultiLevel Support Model for Student Attendance
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WSES ATTENDAMNCE TEAM
INDIVIDUAL STUDENT ATTENDAMNCE PLAN

[ Student Name: | | Date: | | Grade: |

To improve my child's attendance, | commit to the following:

To improve my child’s attendance, West Seaford Elementary School commits to the following:

If | need help getting my child to and from school, | will ask the following people for help:

Name Contact Number

Attendance Goal: My child will miss no more than days for

We will meet again to discuss progress towards my child's attendance goal.

My next meeting is scheduled for:

Date Time

Parent Signature:

Figure 9  Individual Student Attendance Plan
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Although no specific support framework has been tailored for student
attendance and/or student chronic absencBétaware, | adapted the Delaware
Multi-Tiered System of Support (BETSS) framework (DEDOE, 2021) to outline a
student attendance support system for WSES (see FigQuréhk student attendance
support system includes the initial screening of attendariaeadd tier identification
of each student. Then, appropriate supports are selected and implemented for each
student. Progress is monitoreaviekly by the WSES attendance team with
additional reviews of attendance data, as needed. If attendance dgtéaladea
student into a different tier, the new tie€
indicate that a student should remain in the same tier, existing supports are continued.
If students are considered Tier 3, WSES attendance team membemseletilags with
a studentds parents to devellwgaseamwhicmdi vi dtu
a Tier 3 student also has 10 or more unexcused absences, the WSES attendance team
will refer the student to SSD attendance officials in accordanceha®SD
attendanceegulationrelated to truancyMore specific details on Tier 1, 2, and 3

supports can be found in Artifact 9.
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WEST SEAFORD ELEMENTARY SCHOOL

1

DETERMINE %
OF DAYS

@ ABSENT >
IDENTIFY TIER

PROGRESS
ey STUDENT sty

ATTENDANCE Gas
SUPPORT
CYCLE

4 3

SELECT

IMPLEMENT
TIER APPRr(;EPgIATE

SUPPORT(S) SUPPORT(S)

Figure 10 Student Attendance Support Cycle
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The positive influence of communicating about student attendanc@avights
(Epstein & Sheldon, 2002 pr ompt ed WSESOG6s attendance to
attendance communication plan (see Artifact 8). Communication with parents about
the importance of good student attendance occurred throughout th@@2P8chool
year. However, itthe spring of 2022, the WSES attendance team worked together to
create a more formalized communication plan that included more explicit details
regarding what would be communicated, when, by whom, andlhgiementing
such acommunicatiorplan was intendito encourage parents to monitor and support
theirc h i httén@lance and hold WSES educators accountable for doing so, too.

Figures 1 and 2 show two communication examples delivered as part of the plan.

For a more comprehensive look at communicatiangles, see Artifact 8.
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Add up!

#SCHOOLEVERDAY

Student attendance drops each Friday at
West Seaford Elementary..absences add up,
and opportunities to learn are lost.
#schooleveryday

Translation viewed by 16 parents

v: )
¥ L
e » *® A

Stories School Directory Mesiages Notifications

Figure 11 Social Media Post
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Dear Families,

We are thankful for you!
As we return from Thanksgiving break, we are grateful for everyone who has helped to restore a
routine for showing up to school while supporting students and families.

Daily routines are essential for reducing stress and creating a sense of security, especially after the
chaotic transitions experienced over the last few years - but please know we also understand how
busy this time of year can be. However, as long as your child is healthy, please encourage showing
up to class when school is in session. Every day of school is an important opportunity for students

to learn as well as connect to peers and their teachers.

We thank:

* Our students and their families who do their best to show up to class every day even when it isn't
easy.

= Qur teachers who have gone above and beyond to help make school a welcoming learning
environment where students can thrive.

« Qur many, many healers and helpers - the support staff and community volunteers who provide
the extra hands and attention our children need.

If your family or your child needs support, please reach out to me (school principal) or Mr. Forston
(school counselor) for help. Thank you for partnering with us!

Sincerely,
Laura Schneider, Principal

ThankYou!

Figure 12 Holiday Break Message
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Results for Improvement Strategy 3 Communicate the Problem of Student
Chronic Absence in SSD to SSD Officials

Overall, SSD has had a history of high rates of student chrosenedé, and its

yearly student chronic absence rates are typically worse than the rest of Delaware,
indicating cause for concern. Considering there is a large body of research that notes
negative consequences of student chronic absence on student leahaing €t al.,
2017; Gottfried, 2019; Roby, 2004; Spradlin, 2pa@danemergingevidence base
indicates thatstudentchronic absenceateshave tripled since the start of tHeéOVID-
19 pandemic in March of 2020 (Blad, 2082addressing student chronic ehse in
SSD is more important and timelier than ever.

While assessing the causality of student chronic rates is outside the scope of
this ELP, it was important that | share what | learned from completing this ELP, the
strategies that WSES has put in plazeeduce student chronic absence, and the
results of implementing these strategibs.share results with SSD educators, |
developed a practitiondriendly white paper and presentey ELP workto SSD
officials.

The purpose of the white paper (Artifact 5) was to provide SSD educators with
a basic understanding of student chronic absence, including its definition, research
identifying its influence on student outcomes, data specific to the SSD context, and
supportghat SSD schools can start to implement to address student chronic absence. |
chose the format of a white paper because a white paper is a way to promote an

understanding of a complex issue in an educational format (University of
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Massachusetts Lowell, 2@P | made a conscious decision to keep the text of the
white paper concise, yet purposeful. Therefore, | pared down technical jargon,
trimmed long sentences, and used concise phrasing in order to communicate key
points.

| shared a draft of the white paper with some SSD educators to assess its
readability and usefulnesBased on feedbaaieceived from these peoptbewhite
paperrepresented goodwayto startraisingawarenesaboutthe problem of student
chronic absete in SSDFeedback also indicated that educators appreciated the layout
and understood the key points, which presented important information in easily
digestible segments.

The next steps are to share the white paper information at the June 2023 SSD
Princphbal s6 Cabinet Meeting (at the request o
Board Meeting (at the request of SSD6s Dir
the white paper an#022 school yeatata shared at the end of the presentétion
WSES was the onlgchool in SSD to have danack attendance (less than 10% of
student chronic absenéeill encourage other schot#vel leaders in SSD to share
the white paper with their staff members. In addition, sharing the information at an
upcoming SSD board meetingay encourage board members to consider revisions to
existing policies and regulations, specifi
attendance (JH Student Absences and EXcuse

student attendance (IRl Student Absences aBtkcuses).
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The purpose afhe presentation (Artifact 1®as to summarize my ELP work
by creating and giving a presentation highlighting the critical need to addinelent
chronic absence abth theschool and district leveld presented to three disttilevel
officials, and all three officials shared they nbatter understand hopositive
attendance strategies can work. Two officials added that the attention placed on
student attendance data is one of the keys to developing and implementing positive
ada tendance strategies. These officials als
recommendations to more SSD schools, and ¢
interest at a recent orf-one meeting, asking that | share my presentation and
recommendabns with other SSD schotdvel leaders in June 2023.

Finally, these officials also recommended | share this presentation to a larger
audience (e.qg., spring distratide professional development sessions and the 2023
Policy and Practice Institute: Delaswvae 6 s Conf er ence on Publ i c E
asked to be part of a coalition to devel oy
attendance and chronic absence. It was also suggested that | share part of this
presentation at an upcoming SSDboardmegt, as t he districtds a
and associateakgulation are in need opdating. This presentation would help set the
stage to acknowledge a need for change in SSD. For more specific presentation

details, see Artifact 10.
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Overall Improvement Goal Progress

Progress toward the overall improvement goal was measured using: (a) the
student chronic absence rate for WSES, and (b) the chronic absence rates of WSES
student subgroups historically most likely to experience student chronic absence:
African American students, Hispanic or Latino students, and students from
econonically-disadvantaged families.

The Delaware Department of Education (DEDOE) recently released updates to
the Delaware Report Cards with 2022 school year information. Student chronic
absece data for Delaware, all school districts, and schools were included. Fiure 1
illustrates the student chronic absence rates for each school year at WSES since 2017.
Data from the 2020 school year were excluded, as they were incomplete due to the
onsetof the COVID19 pandemic and associated school closliresimportant to
note that | began my ELP work in September of 2019. Although the CQ9YID
pandemic brought some unexpected attendance challenges, | remained determined that
there was no better tierto start addressing the problem of student chronic abasnce
part of my ELP work.

After implementing the aforementioned ati@nce supports (see Artifacts 7, 8,
and 9, the 2022 student chronic absence fatéVSESwas at its lowest since student
chronic absence data have been historically collected. In fact, according to DEDOE,
WSES is considered to have-tvack attendance the converse astudentchronic

absencéd asWS E S 6 s chiionicdlesente rate was less than 10%.

72



25

20

15

10

Percent of Students

2017 2018 2019 2021 2022

Years

Figure 13 WSES Student Chronic Alence Over Time

Figure ¥ shows the relationship between student chronic absence at WSES
and student race/ethnicity. Across the first fecioolyears of the data set2017 to
20216 student chronic absence at WSES was highest among African American
studens. However, after putting attendance supports into place at WSES, results from
the 2022 school year indicate a dramatic decrease in student chronic absence among
WSES6s African American students. |l ndeed,
absence ratdropped from 30% to 7&0a decrease of 23¥%36 studentsin just one
school year. In fact, the student chronic absence rate was lowest for African American
studentghan any other WSES student subgroup. Student chronic absence also

decr eased f anmcoM&iRoStudentdturmgthe 2022 school year. For
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these students, the student chronic absence rate dropped from 26%@dt@a 10%
decrease of 1648 studentsjn just one school year. The student chronic absence rate

for WSESO6s Whit eesame thaghtas the paamschool gedr. t h

30

Percent of Students

African American/Black Hispanic/Latino
Race/Ethnicity

W 2017 W 2018 2019 W 2021 [ 2022

Figure 14 WSES Student Chronic Absence by Race/Ethnicity Over Time
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In my original analysis of WSES student attendance data (see Artifact 3), |
examined descriptive statistics related to student chronic absence thteteah
student subgroups identified by DEDCHENglish language learners, students
experiencing homelessness, economiedibadvantagedtudentsand students with
disabilities. The 2022 version of the Delaware Report Card published by DEDOE,
which summaizes key school performance indicators, no longer includesketleet
student subgroup for students experiencing
for students with disabilities were suppressed for student privacy. Therefore, the two
remainingselectstudent subgroupgs examine were English language learners and
economicallydisadvantagedtudents The student chronic abser
English language learners in 2022 was the lowest since 2017 at 7%, which is 26%
lower than the prior schogkar. Similarly, although not as dramatic, the student
chronic absence rate for students from economichigidvantaged families also
decreased by 11% from the prior school year. Aside from 2019, the student chronic
absence rate among students from ecacaliy-disadvantaged families was lower

than other preCOVID-19 pandemic school years.
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Figure 15 WSES Student Chronic Absence by Demographic Group Over Time

Note.The termlow incomerefers to aidents living with economicallgisadvantaged
families

Other Improvement Goal-Related Progress
As noted above, there are high levels of student chronic absencedn SSD
typically at rates higher than Delaware. Student chronic absence rates remain a part of
Del awareds school accounemantaiybkchoolylikgpo!l i ci es,
WSES. According to these policies, schools with student chronic rates below 10% are
consi der etdr atcok 6b ef ooronst udent attendance.
For 2022, WSES was the only SSD school to havramk student

attendanc& meaning no student chniw absenao@ with a student chronic absence rate
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of 9%. SSDO6s other el ementary schools had
absence as defined by DEDOE (between 10% ¢
0highdé | evel with 289%,n ekt Dkesd Hiegrhe | s ot
Delaware, as a state, had a high level of student chronic absence with 25% of all
students chronically absent for the 2022 school year.
Kindergarten student chronic absence rates are typically higher than any other
elementary gade levels (Attendance Works, 2@)1.8Considering WSES serves
kindergarten through second grade, approximately 33% of its students fall into this
typically vulnerable group. Figureééshows the results of my ELP work by comparing
2022 student chronic absenrates with those of the State of Delaware, Blades
Elementary School (the other SSB2kchool with a similar population), and WSES.
The student chronic absence rate for kindergarten students in the State of Delaware
was more t han do adal2@é%. BlddastElernentary\S2Ho & bad a r
lower student chronic absence rate than Delaware at 19%. Howd&#S was the
| owest with 13%. Indeed, for 2022, WSESOSs

lowest in yeard even lower than pr€0OVID-19 pandemic ates.
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One final result relates to student outcomes. WSES was publicly recognized as
a Recognition School Award Winner in 2021 and again in 2022. DEDOE recognizes
schools in three areas: (a) exceptistatlent performance, (b) closing the
achievement gap, and (c) excellence in serving special populations (DEDOE, 2023).
In 2021, WSES was one of 14 schools in the State of Delaware that earned the
distinction of Recognition School Award Winner. B022, WSES was one of just 10
schools in the State of Delawaredo the sameDEDOE commended WSES for
exceptional growth and progress towards English language proficiency in the domains

of listening, speaking, reading, and writirgrowth and progress are measliusing
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ACCESS tes which are administered annually to monitor and report the progress of

English language proficiency of English language learners.

Summary of Results

The improvement strategiés my ELPwere to: (a) develop a better
understanding adtudent chronic absence and the contours of the problem generally
and SSD and WSEspecifically, (b) develop and implement supports to reduce
chronic absence at WSES, and (c) communicate the problem of student chronic
absence in SSD to SSD officials.

Theefforts specific todevelopng a better understanding of student chronic
absencavere successfugnd the work related to thigsst improvemenstrategy
helped frame my understanding of student chronic absence generally 88 6r1S 6 s
specific contextWith the assistance of the WSES attendance team, | was able to
leverage my understanding of student chronic absence to develop and implement
support® includingcommunicatinghe importance of good student attendance to
parents, the establishment of a scha@ralance team that monitors student
attendance dataaeekly, and the implementation ofraulti-level support modél
that helped reduce student chronic absence at WSES. Finally, the problem of student

chronic absence was successfully communicated todRials, asl have been

asked to share my ELP work distrigti de i n t he homeffertsand havi

results replicated in other SSD schools.
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Chapter 5
REFLECTIONS ON IMPROVEMENT STRATEGY IMPLEMENTATION

To reduce student chronic absence at West Seaford Elementary School
(WSES), limplemented three improvement strategies: (a) develop a better
understanding of student chronic absence and the contours of the problem generally
andSeaford School Distri¢lSSD and West Seaford Elementary School (WSES)
specifically, (b) develop and implement supports to reduce chronic absence at WSES,
and (c) communicate the problem of student chronic absence in SSD to SSD officials.

Based on the evidence presented in Chapaeiddassociated artifactisassert
thatt h i s inEptofethent goal of reducing student chronic absence was ntleg as
WSES attendance teatreated conditions at WSERatreducel student chronic
absence at WSE® the 2022 school year, WSES cut itsdetnt chronic absence rate
in half from the prior year, while, nationally, otheahoos still experienced
heightened levels of chronic absence (Mehta, 2028 student chronic absence rate
for the 2023 school year should be determimgduneof 2023,and WSES remains

well positioned to continue reducing its student chronic absence rate.

Organizational Context and Change
| accepted the WSES principalship in the summer of 2017. Upon my arrival,
the Delaware Department of Educatmategorized WSES as a Focus Plus School,

indicatingthaWSESwas among t he | oweldidschéol® of Del

accordingtd he st ateds accountability system.
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University of Virgini abBdscatbra(UMARLEYts hi p f or L
improve student outcomesuch as instruction and student learniig a result of the
collaboration with UVAPLE, theSSDsuperintendent requirésateachSSDschool
developtwo 90-day plans per school yéaone 90day plan in thedll and a second
90-day plan in the springrhe 90day plans consist of goals unique to each s¢lzoal
principals aréneldaccountable for leading the wadkescribed in each 9@ay plan
As the principal of WSES, | was able to use my influendadorpaatethe
work of reducing st uden t-dagpansurnng the2t®d sence i
and 2023 school years. My bebehighlighted inWS ES 6 s |9@&dsytplari§o u r
was that student attendance and student outcamiglsl improveas a result of the
work describedn the 90day plansMoreover, such a focus on student attendance in a
K-2 school like WSES would alsetthe stage fohelping young students establish
goodschoolattendance habitsvhich, as research (e.@hang, 2010; Chang et al.,
2016; Rdinson et al., 201&uggestscan be critically important for promoting
student learning in lateggrade levelsAs a result of the 9day planrequirement from
the UVA-PLE partnershipl was able to prioritize the work of reducing student
chronic absencat WSES.
TheCOVID19 pandemic highlighted WSES6s ne
student attendanggenerallyand student chronic absersgecifically Moreover, as of
this writing, manyschool distrets in the United States (U.&9ntinue to report
COVID-19related attendance challenges that keep studentgégurarlyattending

schoo] such aseightenedears about health concerns, transportatiwailenges
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poverty and homelessness, and mental healtes¢hehta, 2023 My ELP research
aligns with this pemise. Indeed, when examining student chronic absence rates for
Delaware, the rates increased since the onset of the GO¥[iandemié 16% in the
2020 school year, 20% in the 2021 school year, and 25% in the 2022 school year.
Although rone of thesattenéncechallenges are necessarily new to the
student chronic absence landscap®/SES these challengedo appear to be
exacerbated-or examplestudentcases of COVIBL9 continue at WSES although
with much less frequency than the ltseeyears Unlike other illnesses, students
with COVID-19 are not permitted to returnY@SES for at leadive days, even if the
students areymptomfree(e.g., no fever)Although student chronic absence was a
problemat WSESbeforethe onset of th€OVID-19 pandenic, these sostof
requirement® such as missing five days with no exceptimsake it more difficult
to keep students in school.
Considering that student chronic absence rates for kindergarten students are
typically higher than other elementary grade lsyAttendance Works, 208
reducing the student chronic absence rate at WSES can be especially challenging.
Similar to the research, SSD6s student chr
in the 2022 school year was 2@%igher than all other gradescept ¢, 11", and
12" WSES6s kindergarten thr @canpares®otlend gr ad e
Delaware elementary schools with a more traditional kindergarten through fifth grade
configuratio® leads toapproximately 33% of WSES studebeingkindergarten

studentsThus, t remainamportantor WS ES 6 s at t dakeepincomingt e a m
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kindergarten students and parents in mind wdwreloping and sharing resources
aimed at promotinghe importace of good student attendance, especiapurces
thatwelcorre new families to WSES.

Presently, WSE®ersonalizethekindergarterstudentregistration process.
Instead of registering multiple children at once at large evV&fs& Sscheduls one
orntone registration appointments with families. Atdegistration appointmertds
beginning in Marclprior toa student startingindergarted childrenand parents meet
individually with an array of WSES staff membetise registration secretary, the
school nurse, the school counselor, a teacher, and thepatiociassociate principal.
Theseindividual meetings providehildrenand parents with the opportunity to
establish personal connections WMSES staff membemshile also gaining
information about whathildrenwill learn and miss out on if they are abteAt
registration, parents are also connected/® E Sodramunication platforid
ClassDoj@ so they can learn more about what they can expect at WSES during the
school year. As a result afy ELP work, WSES now takes advantage of this
transition time into kndergarten to build relationships and communicate the
importance of good student attendandt future WSESstudents and paredtseven
before their first day of kindergarten.

When communicating the importance of good student attendance and
highlightingmy ELP work with student chronic absenegh the WSES attendance
team and otheWWSESteachersit was evident thananyWSESstaff membersvere

unclear about the difference between truancystndentchronic absencéJntil
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recently, absences consideredte 0 e xauld sfterdbéverlookedas S SDO6 s
focus with student absences was on truarmdid not consider missed instructional

ti me due t o 0 erxesponsectatidis isUursgtaside sos&/SESstaff
membertrainingtime during the2021school yeato explain that truancy only

considers unexcused absences and focuses on rules and compliance. Student chronic
absence, on the other hand, considers all types of ab8eregrdless of reasén

and focuses ostudentutcomes related to mesg instructional timesuch as student
learning(Attendance Works, 2018)

Oncewe, as a WSES staff, discussed the differences between these two terms
teacherd in particulad better understood thmportanceof needing to identify and
addresstudent chrom absencePresentlystudent chronic absentgust like reading
and math performandeis arequireddata pointo bediscussed at aWSESparent
teacher conferencefeachersliscuss withparents that just lik8SD educatorgeach
students how to read, ite, and countanothergoal is to help students buiipbod
habitslike attending schoollTeachers shamestudends current attendancataat
parentteacherconferencesndwhetherthe studentis considered chronically absent at
particularpoints in theschool yearTeacherslsoexplainthe connection between
goodstudentattendance and studemitcomege.g.,Chang et al., 2017; Gottfried,

2019; Robhy, 2004; Spradlin et al., 201&hich onlyheightenghe importance of good

student attendance.
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Positionality with Implementing Improvement Strategies

It is important to note my positionalityith respect to developing this ELP and
implementing the above improvement strategies, aEbf/connected my academic
work at University of Delaware (UD) witlny professional work at WSES and SSD

| conducted t immgowkprdetitessetting & \&/aB8ich
made mé asaresearchéy an insider (Herr & Anderson, 200®loreover, in my
role as WSES principal, | al$eelda position of power and authtyi Theseaspects of
my positionality likely influenced the work described in this ELP.

Part of t hwastodevelBpiadetter anddestandfgchronic
absence at WSESignificant levels oktudentchronic absencererecommon at
WSES, and according to national and stajaeideline® WSESwas identified as
havinga high levelf studentchronic absencfor the 2021school yearTo help
developa better understandingf student chronic absendegathered anéxamined
persgectivesfrom variousstakeholders in combination wilmalyzing existing schoal
and districtlevel data in order tdetermine how to customize the improvement
strategies identified in existingsearche.g., Keargy & Graczyk, 2014McDaniel et
al., 2015 Olson, 2014; Rogers et al., 2ZQXor the WSES context.

The needs assessméAttifact 4) and attendance team sasessment
(Artifact 6) were administered while acting in my role as principal of WSES.
Although Iworkedto make participants feel comfortable sharing ttreie
perspectivesmy position as WSES principal may have not provided the space for all

to do so freelyConsequently, some participants may have offered feedback that they
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thought | wanted to heaather than what they actually thougkthile such an issue
caninfluencehowresearchs designed and conductdd di d not percei ve |
contributions to be inauthentamd complianc@riented Indeed, lhe outcomes of this

research demonstrate thagtstrategiese implementededto decreases in student

chronic absence rates at WSES.

Another aspect stemming from my role as principal centers onAkathe
principal of WSES and a researcher, | tend to put more weight on quantitative data
rather thargualitative datd& and mywork at WSES with respect to this Ek#lied
heavily on the analysis gfuantitativestudent attendance dafss a result, other
WSES staff members may have focused moratmmdance numbersdo recognize,
though,the potentialinreliability of quantitativestudent attendance data collected
duringthe 2021 school yeaFollowing COVID-19 schoolrelated closures;overnor
JohnCarney reopened Delawgrpablic schools fothe 2021 school yedbut hisoffice
failed to develo@mndcommunicate specifistudentattendancetaking proceduredn
theabsence of specific state guidance, schools throughout Delaware, like many others
across the U.Susedinconsistent measures to track student attendance (Blady)2022
For example, some sobls did not mark students absent for the remote instructional
mode if their parents simply answered a phone call or email (BladbR@i2en this
unclearguidancequantitative databoutstudentattendance from th2021school
year should bgiewedwith some skepticisnHowever,| haveconfidencan
guantitative student attendance datathe 2022 school yeaas attendance tracking

and data collection resumed grandemic attendandaking procedures.
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In sum, ny ELP work allowed me to effect organizatal changendgrow
personally and professionallyhrough my research effortsgévelogda better
understanding of student chronic absence at WSES and pediMBES to reduce

student chronic absence in the future.

Recommendations for Future Work

My ELP work focused on reducing student chronic absence at WSk
WSES is certainly well positioned to continue the waekcribedn this ELP, | offer
severalconsiderations that mdyrtherreducestudent chronic absencates
However,mostof my recommendations are intended for other SSD schools and SSD,
as adistrict, as thee schools and the district hguet staredimplemening
improvement efforts to reduce student chronic absence

The WSES attendance team quickly learned the importe#fmoenitoring
student attendance data regulanhd did so at least{weekly. In the pasthe review
of student attendance datauld easily get overlookeduring the course of a busy
school yearln addition reviewingwhole school attendance data pgeimaskdhow
absencesvereadding up forcertainstudentsAs mentionedn moredetail in Artifact
7, the second WSES attendance meetingrabnth focuse@n examiningindividual
student attendance data and attendance dats&Sstudentsas a wholeAfter an
initial screening oktudentattendance dat#he multtlevel support model was

implementedandstudentsvereplaced intaiersbased on the number of days missed
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compared to the total number of school d@ge Artifactd for a more detailed
explanation of tiers and supports)

In order to determine thegopropriatdier for each studenthe WSES
attendance team dividede total number of daybat a particular studemtasabsent
by the total number of school days in the school year. For example, ifnbez&00
days in the school year and a studeasabsent for 10 days, the studarduld havea
studentchronic absence rate of 10%. Each studkagplaced in a tier accding to
their studentchronic absence ralestudents with fewer than 10% of student absences
wereconsidered Tier 1, students with 10% to 19% of absemneesconsidered Tier 2,
and students with at least 20% of abseneg®considered Tier 3. The WSES
attendance team learned that due to the decreased number of available school days
earlier in the school yearSeptember through DecemBemore studentsere placed
in Tier 2 and Tier 3 thathey typicallywould at later points in thschool year. For
examplejf studentattendance data were reviewed at the October 26 meeting, and a
studentmissedfive days in September due@OVID-1 9 or ot her il |l ness,
chronic absence rate warranted a Tier 2 pl
attendancé other tharan isolated illness could be perfect.

When considering what supports to provithes WSES attendance teaould
examine individual circumstancescases like thesmentioned aboveassuming that
if there were more school days availafple., earlier inthe schoolyeay) t he st udent
chronic absence rate would likedgll for Tier 1 placement instead of Tier 2

placementAt the same time, the WSES attendance team recognized that student
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attendance needs to be addressed before missed school days bebteneapioy and
September attendance patterns can persist for the remainder of the scha@eyear (
Olson 2014).1 was unable tdocate published research that examisedient chronic
absence rate placemearid associated suppoliased on the time dfie schoolyear.
Therefore, | recommend that students with good attendaotteer than an isolated
illnes still be placed in the appropriate tier and monitored closely. However, in
isolated instances, the intensity of supports may not be necessary unlegaysaee
missed.

My secondecommendation centers treimplementation ofiered supports
and the WSES MukHievel Support Model for Student Attendar(see Figure 7)
developed by the WSES attendance tealthough the tiered supporspecified in the
multi-level support modedre generally appropriate for most students, some students
needed additional support and/or consideration. For example, two Tier 2 satdents
WSESreceived the supports specified in Figure Through personaled outreach
(e.g.,phone calls, conversations with ch@nkmentor3, the WSES attendance team
became aware of transportation isswéh two studentslue to homelessness. As a
result,the attendance teawasable to arrangalternative ananore appropriat
transportation for these students. Although arranging alternative transportation is not
specified in the multievel support model, transportation challenges were preventing
these twostudents from getting t&/SESregularly.While it is important tamplement
the supports specified in the mukvel support model, it ialsoimportant to consider

student needhatmaynot be specifically identifiedn the multilevel support model
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also recommenthat the WSES attendance team review the Aeutl sypport model|
at least annuallytp identify specific supports that shoulddmded to or removed from

the multilevel support model

WSES SUPPORT MODEL FOR STUDENT ATTENDANCE

Students missing
more than 20% of
days

* Provide personalized outreach (phone calls,
digital messaging)

» Assign school check-in mentor/attendance

liaison

Students missing
10-20% of days

Tier 2

Figure 17 WSES MultiLevel Support Model for Student Attendance

My third recommendation i®r the WSES attendance tesorkeep track of
the types of absencesmore specifidetailthanthe traditionalb e x cusedd or
0 U n e x types firkdavailable data essentially indicate only if a student was
present or abserand excused or unexcuseidere idittle way to differetiate why
absences occurred.{.,iliness, vacationtransportation issuestc.). Although
WSES6s attendance team was abrheeded o i dent i f
additional supports, the teamasnot alwaysaware of the causes of those absences

andwas unable tdailor supports to specificausedbased oravailabledata alonel
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recommendhat the WSE&ttendance team identind develon internalprocess

to code absences according to specific abssmpes and reasonSuch additional

detail will provide the WSES attendance team with a more comprehensive portrait of
student attendance.

Turning from WSES to other contextay recommendations for other SSD
schools are to replicate strategies WWEESimplemented as a result of my ELP work.
These gategies include

0 Communicate with Families about Student AttendanceA communication

plan should be developddat usesvebsites, social media, fliers, and

automated phone calls to communicate the importance of student attendance to

studentsodé families.

Establish Attendance Teams and Monitor Data:Establishanattendance

O«

teamat each schooAttendance team members should become familiar with
the most recerdtudentabsence research and intervention suppohs.teams
should regularly reviewtudentattendance data and identify students who are
approaching, at, or above the 10% benchmark of total number of days missed.
The tears should also conduct bveekly attendance data revigvesid

schoolwide, student subgroup, and individual student data sheuleviewed

at least biweekly.

O«

Develop a Multi-Level Support Model for Student Attendancee A s chool 6s
attendance teashould useappropriate resear@nd other evidend®e

determine how to customize schdm@sed attendance supportstfoeir
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studentsvhile also keepingelevant federaltate local, and district policies in

mind. Supportsshould badentified forall studentssmall group®f students

and individualstudents

| also recommenthat SSDdistrict-level leadersipdatethe outdated
attendance policy and regulatidrhe SSD attendance poli¢JH Student Absences
and Excuseg} only four sentences long and has not hgetatedsince 1998. The
SSD regulatiofJH-R Student Absences and Excusagines the procedures related
to student absencésithas not beenpdatedsince 2005The regulation only focuses
on compliance and unexcused absences, and the regulation favors thpurstvef
consequences.hEre are ngrotocols outlined to addreagcessary and lelgand thus
excusedabsences, even if seemingly excessifee regulation also recognizes that
school attendance is a fundamental condition for leatming primarily the
responsibilityofast udent 6 s parent s. |l recognize tha
compulsorythe ideas of order, rules, and consequencdgahg unavoidable and
necessary.

However, penalizing students and families contending with attendance
challenges without providing those students and families with supports needed to
improve student attemadiceis unlikely to improve student attendanéerevised
policy and regulation should consider resedrabed strategiesnd intervention
supportdound to positively influence student attendafeg., Kearrey & Graczyk,

2014;McDaniel et al., 20150Isan, 2014; Rogers et al., 2D SSD would be better
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served by incorporating attendance supports into its already existing pafidies
regulationgha® currenthyd rely predominantlyif not solely on mandates.

| recommend that the revised policy aedulation address student chronic
absence in addition to truancy and require each SSD school to include the use of
schootbased attendance teamswaekly monitoring of student attendance data, and
the implementation of a mulkevel support moddbr student attendancén addition,
| recommend that the policy and regulation also address building public awareness
about the importance of good student attendance and require SSD to implement a
formalized districtwide communication plamelated to studerattendanceSuch a
plan holds promise tdefine what information should beromunicated, who is
responsible for the communication, and how and when the communication should take
place In addition, | recommend that the policy and regulation require SQl2ito
parents when students reach student chronic absence thresholds, aldhg with
importance of good student attendance, similar to theoéntarkingperiod student
academic progress lettesant to students danger of failingat WSES (see Figure
18).

The above recommendations, if implemented, waeller position SSD
schools and SSD, as a whdle reduce student chronic absence and, ultimately,
improve student outcomes. The message to be delivered to the SSD community is that
every student absencauses students to miss valuable instructional, tiegardless
of grade level. In additiorstudent attendanakata must be examined regularly to

ensure that students attend school and educators are aware of students who are
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approaching student chronicsamce thresholds and/or aleeadymissing too much
school. The above recommendations also ensure that supports are put into place to
help students get to schaid arevised policy and regulation would also have SSD
share in the responsibility of gootlident attendandestead ofassigninghis

responsibility solelyo parents
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W est Seaford Hementary School

Seaford, Delaware

311 SUSSEX AVENUE ME. LALURA SCHNEIDER, PREINCIFAL
SEAFORD, DELAWARE 19573 ME CHAD LUZIER, ASSOCIATE PRINCIFAL
Phone {302) 6294587 Fax (302) 028-4487

Inzert Date

Dear Parent/Guardian of

One of our school’s goals is to ensure that every student attends school regularly. Attending school each day has
a tremendous influence on a student’s academic success starting in kindergarten and continuing through high
school. As students grow older and become more independent, families play a key role in making sure students
understand why developing good attendance habits is important for success.

We do realize some absences are unavoidable due to health reasons or other special circumstances. However,
we also lmow that when students miss toe muoch school — regardless of the reason — it can canse them to fall |
behind academically. Students are less likely to succeed if they are chronically absent (missing 10% or more of
school days). Sadly, students considered chronically absent in grades K-2 are much less likely to read at grade
level by the end of third grade.

Missing a day of school here and there may not seem like much, but absences add up. When a student misses
just two days a month, they will miss 20 days in a school year — more than 10% of school days. If this pattern
continues for a given student through high school, the student will have missed well over a year of school by
graduation!

We don’t want your child to fall behind or get discouraged. Please ensure your child attends school every day
and arrives on time. Please also let us know how we can best support your student’s attendance.

Laura Schneider, Principal Jordan Forston, School Counzelor

At the end of the 2 marking period, our records indicate your student’s chronic absence level is considered:

Insert Level Here

Jfvou recsived this lstter:

Signjficart = 15% -20% of doyz mizsed High = 21-30% of days mizsed ~ Extrems = more than 30% of days mizsed

Figure 18 End of Marking Period Chronic Absence Communication to Parents

95



In addition to my role a®&/SESprincipal, | have a personal connection to
student chronic absence agaaent. My soé a freshman in collegas of this
writingd was diagnosed as a juvenile diabetic the summer prior to entering middle
schod. His middle and high scho@xperiences wenglagued by poor school
attendance due tliabeteselatedhealth concernd here were timewhenhis blood
sugamumbersweretoo high,affecting his ability to focus and learn. Other times,
illnesse® such as the common cdlccaused his blood sugar numégr skyrocket,
making it physically impossiblfor himto get out of bedndattend school

As a result ofoo muchmissed schooling, my son often fell behind with
completing his courseworllthough he was able to submit late assignments once he
recovered, the workload of new assignméns top of late assignmedtdecame
too ovewhelming, and his grades sufferétbwever, ny son was able to read
proficiently before his juvenile diabetes diagnosis, lais@cademic abilitieenabled
him to do well on the assignmentswas able tesubmit. Thereforemy sonwas able
to earn passing gradesen with missing assignmentdbeit notthe grades thalikely
reflected his knowledge or potentiblnfortunately, not all diabetic studeét®r
students, in gene@lhave theabilitiesto perform as well asy sondid while also
being chronically absent.

As a result of my sonbés experience
chronic absence, | wouldécommend that researchers investigate how students with
medical conditions likguvenile diabeticeontend with missing scloband what

factors may be associated with attending school despite extant medical conditions.
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Additional studies may examine the potential causality between these factors and
student outcomes, such as student achievement. Such information holds praicdise to
educators in further tailoring supports to promote student attendance and reduce
student chronic absence.

Another area for future research centersomgitudinal work thaexamines the
influence ofstudent chronic absenaevarious grade levels (e,garly grades like
WSES) on lateadult outcores such aeducational attainmengmployment status,
and wagesTo what extent, for instance, are studeronically absennh middle
school also chronically absent in high school? Moreover, how do lefvsladent
chronic absence in high school relate to postsecondary choices, such as joining the
military, starting a nomilitary career, enrolling at a community college, or pursuing a
four-year degree at a university? Research on these later adult estotay have
important implications for how educators, especially those of us working in

elementary schools, frame the importance of student attenufe@ady years.
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Chapter 6
REFLECTIONS ON LEADERSHIP DEVELOPMENT

At the end of my first semester in tBd.D.in educational leadership program
at the University of Delaware (UD), | decided to focus the majority of my coursework
on the problem of student chronic absence. The C@GMIPandemic did prompt me
to consider other foci, though, as tackling stuggtgndancamidthe chaos and
constant change tl@OVID-19 pandemic brought to schools seemed too
overwhelming. However, after carefully considering my research and the influence
that student attendance has on student outcomes like student learningsiagldres
student chronic absence seemed more important and timelier than ever. As | made my
way through my Education Leadership Portfolio (ELP) work attempting to reduce
student chronic absence rates at West Seaford Elementary School (WSES), | grew as a

schola, problem solver, and partner.

Development as a Scholar
My first course in the Ed.D. progr&mEDUC 84@ set the stage for my entire
ELP work. Although | feel this particular course was more valuable than any other
as much of the learning was new todrthe most important takeaway for me was
problem identification and framing. Although | changedfogusat the end of the
first semester to reducing student chronic absence at WSES, the opportunity | had
draftinganoriginal proposal for an organizational imgement study focused on

decreasing the turnover rates of SSD schewt| leadergprovided a rich opportunity
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to practice framing a claim and supporting

level of rigor, high expectations, and specific feedbaak la¢dped me to refine my
work and grow as an educational practitioner and scholarly writer.

Although | did enjoy researching the topic of student chronic absence, writing
the literature review (see Artifact 1) was another endeavor altogether. Since
informaion about student attendance and student chronic absence is vast, | found it
initially challenging to organize the literature review, started to get discouraged, and
kept postponing the writing process. | began to allow writing anxiety to get the better
of me, as | was getting overwhelmed by the magnitude of writing the literature review.
| knew | needed to find a better way to organize my research and w@tiegtinga
synthesis matrix helped me organize the main points of my sources, determine how
theyrelated to one another, and guide my writing. The cleskvith my advisor
throughout the process were extremely helpful as well, as | found the literature review
to be the most challenging part of the ELP proddssvever the overalliterature
reviewwriting process anthefeedback | received kiaenhanced my writing as a
scholar and taught me to identify and cite evidence to support my claims.

Clearly, collecting and analyzing data was an important part of the ELP
process when examining student aticcabsence at WSES. Prior to my doctoral
program coursework, | had a limited understanding of the use of data in planning and
decisionmaking. The coursework helped me interpret and writeénalings and

resultsclearly and conciselwhile also drawing aaclusions and making actien
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oriented recommendations. The mindset | acquired to analyzeaataoven andill

continueto be beneficial throughout my professional career as an educator.

Development as a Problem Solver

Throughout the process of my ELP work, the importance of data became clear
to me.Manytimesduringmy professional career as an educator, data were used as
evidence for identifying baselines and outcomes when setting goals, yet less attention
was paid taneasuring progress between baselines and outcomes.

| believe that much of the success of t
monitoring of student attendance data, which occor@dminimun® every other
week during the school year. The WSES attendtea® and | examined attendance
data multiple times a month, sorted students into categories of student chronic absence
by level, and scanned daily attendance lists as soon as they were distributed by
WSESOGs att enda rNealyeseryanbrhingheeschbokcoumnselor and |
would cross reference our Tier 2 and Tier 3 lists of students with those that were
absent for the day and discuss what additional supports those students might need. For
example, we knew some students were sick with minorikness and had doctor
notes, so little additional suppavasn e e ded. Ot her studentsdé part
phone calls from us once we saw the studer
phone calls were enough for parents to get their children to séhlealso learned
other students were displaced and living in hotels, so we were able to help arrange

reliable and consistent transportation to and from school for these students. Other Tier
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2 and Tier 3 students would receive home visits from us shordly\aé reviewed the
absentee list, and we wouddmetimedransport the students to school after learning
the students were not sick and did not have appropriate reasons for not being in
school.

In the past, we would often use student attendance daaendhof the school
year to measure student attendance outcomes. Now, \gtudeat attendanakata
during the school yeas evidence to justify if currently provided supports are
working or need to be changed. The WSES attendance teaandasmainsocused
on student chronic absenesd the datariven approach described in this ELP helped
WSES reducés student chronic absencateby more than 50% in 202¥VSES is
equally, if not more, focused on these efforts in 2023ispobblemsolvingdaily to

continue reducing student chronic absence.

Development as a Partner

My ELP work sparkeduriosity among my colleagues to learn more about
student chronic absence and the work WSES has done to prontoaeloattendance
(i.e., the converse of studesttronic absence) in 2022. My supervisor§BDhave
started sharing the results of my ELP work and WSES data with my colleagues, which
has brought about conversations and questions about my ELP work.

This spotlight has uni nriofficaftresidental | y dubt
student chronic absence Oexpertodé, and | pr

chronic absence at a spring professional development session offered to all SSD
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educators. | partnered with my school counselor to present our ségsbSeaford
El ementary School 6s Approach ,t oasAdWSESG&ESY nC
school counselor was heavily involved in implementing many of the supports at
WSES. SSD6s superintendent has also asked
SSD schol-l e v e | | eaders at this summer 6s admini
incorporating several of my recommendations disticte. | am also partnering with
two other National Distinguished Principals (a distinction | earned in 2013) to present
asssion at the National Associ ak-8 on of EI e
Conference in the summer of 2023 that is enti@edne Changing ldeas from Award
Winning Principals The WSES attendance teamds effor
absence will beneof the ideasighlighted during this session.

While | have been in the role of schdelel leader for more than 20 years, |
often intentionally avoid sharinmy accomplishments and successes unless | am
asked because it makes me feel uncomfortablesdirgromoting About 10 years
ago, | spent a small amount of time in the professional spotlight, but since then, | have
been content with doing good work in relative silence and obscurity. However, the
work that the WSES attendance team accomplished thtolgh s ELP&s wor k
prompted me to remember that there is nothing wrong with being proud of something
that is done well anthathelps children. | am passionate about the problem of student
chroric absence, yet we still have much wtokdo at WSES to improv&udent

attendance and, down the road, student outcomes like student learning. However,
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WSES has experienced some inspiring results with respect to reducing student chronic

absence, and | hope our restiédpinspire otherso engage in the work

Final Thoughts

| thoroughly enjoyed the coursework during the B&D. program and
learning withand fromother professionals in a higher education setting. The
c o ur s echalengsarsl demandwererejuvenatingand my brain was stimulated
as | learned and elored new ideasAlthough the commute of more than two hours
each way tdJ D \Newarkcampusafter a long day of running/ SESseemedand
was)daunting, Idid look forward to learning with likeninded professionals.
However, not too long into my coursewotke COVID-19 pandemic startegnd the
educational landscape changidmatically The demands of my own job WSES
principal increased significantlgnd UD courses were primaritieliveredonline via
Zoom. Somehow, for me, a little bit of ther o g raeademiE magic was lost
through Zoomand once theoursework was complete, the ELP still rematheget
the enjoyable part afjoing to clas8was no longer an option. Instead, | had to work
independently andften,in isolation. At timesworking independently without the
allure of inperson learning led to low motivation andor a whilg | got stuck in the
writing processAlthough myELP workoften felt burdensome, my efforiéso
contributed teenhancingny timemanagement skills and s&brfidence

While earning my doctorate will certainly be a professional accomplishment

thatl am proud of, | did not have the extrinsic motivation bighersalary ora
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promotion thatandrive many other individuals to completeloctorajprogram |
choseto be aschootlevelleader because | enjoy the wpakdl seé every day the
directinfluencel make.Instead of seeking the next promotibohoseto complete
UD6 s Ed . D .toexpand oy kaomledge and skills, connect with likeminded
professionals,rad return to an academic setting.

To date, | continue to scour school attendance datd,andstill looking fora
school in Delaware with better student attendance improvements for 2022 than WSES.
While student chronic absence rates have increased atiduspto increase at schools
within and outside of Delaware, WSES cut its student chronic absence rate in half. |
am proud of the work | have completed with the WSES attendance team and look
forward to continuing to ensutbatmore students attend as mathool days as

possible.
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Appendix A
ARTIFACT 171 LITERATURE REVIEW

Introduction to this Artifact

This artifact is a review of the literature related to student attendance and
studentchronic absence. The purpose of this artifact within my broader Education
Leadership Portfolio (ELP) was to help inform mgrk related to examiningtudent
chronic absence at West Seaford Elementary School (WSES). This literature review
summarizes and synthesizes select available research and current practices related to
studentchronic absence in United States (U.S.) pudticools with a particular focus
onstudentchronic absence in the early grades. This artifact helped familiarize me with
and enhance my understanding of current research specific to student chronic,absence
along with laying a foundation for completing ethartifacts, especially Artifact, 7
Artifact 8, Artifact, and Artifact 10.

Introduction to the Literature Review

Missed school days equal missed opportunities to l&éathe U.S., more than
seven million students missed more than 14 days of school in the 2016 school year,
which was an increase of nearly one million students from the 2015 school year (U.S.
Department of Education, 2018).large bodyof research (Chang al., 2016
Gottfried, 2019; Roby, 2004; Spradin al, 2012) notes negative consequences of
student hr oni ¢ absence on studentsd | earning ¢
missed instructional time can negatively influence the learning ofdbatients and

their peers (Gottfried, 2015).
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Poor student attendance is often measured using a metric daibedc
absenceThe metric oktudentchronic absence was not used until 2040en Hedy
coined the term to differentiate chronic absence fromestiualbsences (Attendance
Works, 2018). As discussed in a later sectistydentchronic absence is a metric to
help determine how many students are missing school and how many days those
students are missing school with particular attention to those Wéssgng outcomes
may be jeopardized (Chang et al., 2019). A widely accepted threshold to determine
whether a student is considered chronically absent is missing 10% of the total number
of school days in a given school year (Gottfried, 2015).

Recent datauggest that since 2016 the number of U.S. students
experiencingstudentchronic absence has more than doubled (Attendance Works,
2022), making efforts to addrestudentchronic absence more important and timelier
than ever. Compounding the issuestfdentc hr oni ¢ absence, the U. ¢
vulnerable students are disproportionately affected. Indeed, students living in
ecoromically-disadvantaged households, students of color, students with disabilities,
and English language learners consistently experigacestudentchronic absence
than their peers (Center for Research in Education & Social Policy, 2018).

The ongoing COVIB19 pandemic upended the 2020 school year and, for
some students, exacerbated chronic absence. Schoastauddistricts across the
U.S. scrambled to meet the educational needs of both students and families, often with
varying success (Bassok et al., 2022). Although the precise influences of the COVID

19 pandemic remain unknown, Kuhfeld and colleagues (2020) project significant
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interrupted learning among U.S. students based on estimates from student attendance
literature and analyses of summer learning patterns of five million students. Indeed,
they project that returning students are expected to have made only 63% to 68% of
expected rading gains and between 37% to 50% of expectathematicgains
compared to gains made in a typical -@®@VID-19 pandemic school year. The loss
of instructional time caused by the COVII® pandemic only reinforces the notion
that missing school for a domged period of time can have major consequences for
student learning (Kuhfeld et al., 2020).

Not all hope is lost, howevestoriesfrom around the U.S. illustrate how
schools andchooldistricts have successfully improved student attendance and
reducedstudentchronic absence. For example, a small rural school in Maine with a
student body of fewer than 300 students implemented a prevemiesried student
attendance effort that reducsttildentchronic absence among its students by 44%
(Attendance Workg& Everyone Graduates Center, 2017). In New Britain,
Connecticut's school district of about 10,000 studetisientchronic absence of
kindergartners fell by 7% with the help of regular monitoring of attendance data and
the formation of schodbased attestance teams (Chang et al., 2016). Educators in
Grand Rapids, Michigah a district of 17,000 studer@scredit a nearly 10% decrease
in studentchronic absence to clear messaging of the importance of student attendance
and professional development for sch@alders and teachers (Attendance Works &

Everyone Graduates Center, 2017). The positive outcomes from the select above
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mentioned studies suggest that efforts aimed at redstidgnichronic absence are
worthwhile and hold promise to improve student atéeme.
Literature Review Search Methods

To conduct this literature review, | primarily used a combination of databases
including ERIC, JSTOR, and Google Scholar. | began my search with the term
Achronic+absenceo and not inc d bwietnitiere i ssanoe
often used to describe chronic absence, so | added the term to my search. | noticed that
Astudent +tattendance+absence+absenteei smo &
research related to the i nf$WSEScoetexplf mi ssi
also searched for research specific to early grades, so | used terms such as
Aki ndergarteno, fiearly gradeso, fAearly yec
Achronic+absence+absenteei smo. Despite it s
ongoing COVID19 pandemié s u ¢ h a s -1 BG@jwkiaidse the above
research with more recent, albeit perhaps lessneg@wed and empirical, work. |
also used references within the above sources to locate additional related sources.
Central ideas oftenverlapped, indicating both their prevalence and importance. These
ideas were inputted into a matrix to organize content for this literature review. |
reviewed abstracts, when avail able, for ec¢
central ideas and suppiig evidence befofe finallyd categorizing all information
into themes. Acrossy sources, | developed six themes related to the literature on
student attendance astlidentchronic absence:

1. Introducing student attendance



2. Student attendance andi§luence on student learning

3. Early learner attendance

4, Defining and operationalizing student chronic absence

5. Exacerbating effects from COVHD9 pandemic

6. Improving student attendance and addressingentchronic absence

The rest of thiditerature review is organized as follows. First, | provide an
overview of student attendance in general. | then explore influences of student
attendance on student learning and specifically focus on early learner attendance. |
then highlight the issued defining and operationalizinstudentchronic absence and
the exacerbating effects of the COVID pandemic on student attendance. Finally, |
close with several strategies that have shown to improve student attendance generally
and chronic absence ratg®ecifically. These strategies hold promise to create
conditions for addressirgfudentchronic absence at WSES.

Laying the Foundation: Introducing Student Attendance

Student attendance i s a-lzeducdtionalal compor
experience. Yetationally, more than seven million students miss more than three
weeks of school each year (Center for Research in Education & Social Policy, 2018).
In a typical 186day school year, these absences amount to missing at least 11% of the
school year. Whestudents are absent from school, they miss out on opportunities to
learrd and research shows a relationship between student attendance and student
learning (e.qg., Gottfried, 2019). In response to large numbers of students missing

school and the connectitretween student attendance and student learning, federal
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initiatives to improve student attendance were executed during the Obama
Administration by incorporating student attendance into measures to assess school
pefformance (Bauer et al., 2018). 2015, Pesident Obama signed the Every Student
Succeeds Act (ESSA) and, for the first time, federal law required that states include a
Aneamcademi co indicator in their school acc
majority of U.S. states have adopted shiddgtendance as a nagademic indicator
(Jordan & Miller, 2017). Indeed, as of this writing, 37 states and Washington, D.C. use
chronic absence as one of their school accountability system indjeeldesthe
remaining 13 states are required to repbrbnic absence rates in accordance with
ESSA guidelines (Kostyo et al., 2018).

Like the rest of the U.S., chronic absence is also a cause for concern in
Del awar e. Del awar eds s dhhe DdlawarecSchmal nt abi | i t y
Success Framework (DSSFjs used to rate schools using indicators from five
different areas: (a) academic achievement, (b) academic progress, (c) school
guality/student success, (d) graduation rates, and (e) English language proficiency
(DEDOE, 2019). Each school earns a compositéngusing standards outlined in
the DSSF, and ratings are made public annually. Considering this framework with
respect to this ELP, the DSSF includ&sdentchronic absence as one of its school
performance indicators and makes chronic absence datalpabailable via the
Delaware Report Card online portal. At the elementary school levedfutent
chronic absence indicator accounts for at

composite DSSF rating because DSSF academic achievement indicators edeitimit



kindergarten through second grade schools, and graduation rates do not apply to
elementary schools. Consequently, much weight is placed on this chronic absence
indicator for elementary schools compared to middle and high schools. Since most
states,ncluding Delaware, hold schools accountable for chronic absence, it is
important to consider what extant research shows about measuring the influence of
studentchronic absence and how schools can combat its negative influences.

Laying the Foundation: Student Attendance and Student Learning

The influence oktudentchronic absence has been well researched, and a
number of studies demonstrate connections betstgenichronic absence and
negative student learning outcomes. Roby (2004), for instance, ¢tedduc
longitudinal study to determine if there was a positive and significant relationship
between student attendance and student learning. The study used existing Ohio
Department of Education student attendance and student achievement data, and
student alsievement was measured using Ohio student proficiency tests and
attendance for students in grades 4, 6, 9, and 12. Findings suggested a positive and
statistically significant relationship between student attendance and student learning
with amoderate totsong correlationdepending on the grade level.

Reinforcing Robyds (2004) findings,
study that evaluated whether the number of days a student was present in school
influenced student learning outcomes. Using PhiladalSbhool District elementary
and middle school student data, the study measured the causal influence of student

attendance on learning outcomes, the latter of which included standardized reading
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andmathematicsests along with grade point averages. Resaotlicated a statistically
significant and positive relationship between student attendance and learning
outcomes. Gottfried concluded that learning outcomes can be positively influenced by
students attending more school days.

Extant research also indies that student attendance influences high school
graduation. Spradlin and colleagues (2012) assert that student attendance, specifically,
predicts the likelihood of students graduating from high school. Their analysis of data
from Indiana students indites that students considered chronically alds¢mbse
missing 10% or more of the school y&@airopped out of high school at higher rates
compared to their peers who attended school for more than 90% of the school year.
More specifically, a cohort analysisvealed that approximately 88% of students with
onttrack attendance (i.e., timeverseof studentchronic absence) throughout high
school graduateadvhile only 24% of chronically absent students did the same. A
similar study by Mac Iver (2011) conducted in Baltimore concluded that more than
80% of students who attended school at least 90% of a given school year went on to
graduate high school; for tke who attended less than 70% of the school year, though,
the high school graduation rate was lower than 20%.

As findings and results from the above studies demonsstatientchronic
absence can negatively affect the learning outcomes of studentsligefibenext
section considers the literature with respect to early learners, which directly aligns
with my ELPG6s context of WSES.

Laying the Foundation: Early Learner Attendance
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Research (e.g., Chang, 2010; Chang et al., 2016; Robinson et al., 2018)
suggests it is never too early to be concerned with student attendanstident
chronic absence. Connolly and Olson (2012), for instance, examined student
attendance in prkindergarten and kindergarten students enrolled in Baltimore City
Schools in Baltimre, Maryland. They followed these early grade students over the
course of five academic years to better learn asiogtentchronic absence patterns
and their influence on studentsd6 | earning
tests. Students exhibity patterns otudentchronic absence were more likely to be
retained, meaning they needed to repeat a particular grade level. Indeed, nearly 25% of
the 22% of chronically absent students in the study were retained at least once prior to
third grade. Sintarly, chronically absent kindergarten students continued to have
lower attendance rates and were more likely to be retained in later grade levels
compared to their peers who attended school more regularly. These findings suggest
thatstudentthronicabse c e 6s negative influence on stud

if attendance behaviors are improved from an early age.

In addition to decreasing the likelihood of student retention, improving student
attendance in the early years may also influence steident | i t er acy skill s
attendance patterns. Ehrlic and colleagues (2018) conducted a study that focused on
students in a large, urban U.S. district. They examined the prevalestcelent
chronic absence among gkimdergarten students based orfetént demographic
characteristics, such as a studentodés race,

Researchers paid special attention to two relationshipstu@gnichronic absence
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and prekindergarten learning outcomes, andgtjdentchronic absece and student
attendance patterns and student outcomes through second grade. Results suggest that
chronically absent prkindergarten and kindergarten students entered later grade

levels with lower literacy skills than their nahronically absent peers addition,

the chronically absemtre-kindergarten and kindergarten students were more likely to

show patterns adtudentchronic absence in later grade levels. This research suggests

that i mproving studentso attlieghddsnce duri ngc
promise to Iimprove studentsodé |iteracy ski.l
years.

The Issue: Defining and Operationalizing Student Chronic Absence

While student attendance tracking is not new to schools, the way in which that
attendance Ii's now report edthaNo Childlefher new.
Behind (NCLB) Acd required states to report truancy rates for high school students
for school accountability purposes. Many states used average daily attendance (ADA)
to calculae those truancy rates (Jordan & Miller, 2017), and ADA measures the
average number of students present for each school day during a school year. In
reviewing ADA figures from recent years, most U.S. schools report ADA rates of well
over 90% (Bauer, 2018).

In many cases, though, ADA does not count certain types of student absences
(e.g., documented illness, student suspensions or expulsions, death in family), making
ADA a somewhatnaccurate indicator of how much instructional time students may

miss. In addion, ADA measures attendance ratesduooupsof students (e.g., district,
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school, or class) rather than individual students (George W. Bush Institute, 2018). A
2018 report by the George W. Bush Institute stidhat school leaders:
are often shocked wheconfronted with data comparing ADA and chronic
absenteeism. A school with a 90% ADA rate can have 25% or more of its
students chronically absent in a given year, since ADA may miss students who
are suspended or excused from school. If the problem rehidohsn in plain
sight, students and schools suffer (p. 3).
In sum, ADA measures how many students are in attendance on a typical school day
and only excludes students without permission for being absent, which provides scant
detail to help educators magpeecisely identify when and why students are absent.
Student bronic absenaet hi s E LdPiHgenerally defined as a student
in kindergarten through grade being absent from school for any reason for at least
10% of a given school year (Balfanz & Byrnes, 2012). While ADA tells how many
students are in attendance on a given day, A& noted abowe does not indicate
which particular students are misssigc hool , whi ch can put t hos:eé
risk when absences ¢t@me chronic (Chang et al, 2Q16&igurel9illustrates an
example from Connecticut of how ADA can mask problematic attendance. Although
the ADA rates (i.e., attendance rates) acrosm€cticutschooldistricts shown in

Figurel9look relatively consistent, their correspondstgdentchronic absence rates

show a different picture.
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+ Attendance rate

‘ 94.7% 95.0%
93.0% 91.7%  933% 9220 OHT% 93.2% 93.7%
A B C D E f G H State

© Chronic absenteeism rate

25.6%

24.7%

10.7% 10.7%

Figure 19 Attendanceand StudenChronicAbsenceRates in Eight Connecticut
SchoolDistricts

Note.Although attendnce rates are somewhat consistent from year tostedent
chronic absence (chronic absenteeism in the above figure) rates are not (see Chang et
al., 2016).

In Delaware, the Delaware Department of Education (DEDOE)sisdent
chronic absence as onkits five indicators of school quality in the Delaware School
Success Framework, which is the Btateds ac
Similar to Balfanz and Byrnesod6 (2012) defi
chronically absent if they are missinglave missed 10% or more of the total number
of school days in the school year. esample, if March 25 is the 18@ay of a given
school year, any student whaup to that dat@ has missed 13 or more school days is

considered chronically absent. To deterenthe percentage of students considered

chronically absent in a given school, DEDOE uses a calculation that divides the total
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number of students chronically absent in a school by the total number of students
enrolled in the school. For example, if &aa enrolls 200 students and 8Rthose
students have missed at least 10% of the school days iohibel year, the school has
an 1P4 student chronic absence rate.

Although poor student attendance is a national problem, Ginsburg and
colleagues (2014uggest that schools with more students living with economically
disadvantaged families are more likely to be chronically absent from school.IBable
constructed based on the findings of Chang and colleagues (2018), higstligletst
chronic absence lels by geographic locale (e.g., suburban) and percentage of
students in those locales who live with economiedisadvantaged families. Takl8
shows that in schools where 75% or more of students live with economically
disadvantaged familiestudentchronic absence levels are much higher than at schools
with more students living with economicafyvantaged families, regardless of locale.
In schools where fewer than 25% of students live with economidedvantaged

families, studentchronic absence Vels are much lower, regardless of locale.
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Table 13 NationalStudentChronic Absence Levels by Locale and Percent
Poverty, 20182016

Percent of Schools

0-49% 59.9%  10-19.9%  20%-29.9% 30%+

Chronic Chronic  Chronic Chronic Chronic
Locality and Percent Poverty Absence Absence Absence Absence Absence
City, 75%+ Poverty 758+ 11 16 32 19 22 10107
City, 0-24.9% Poverty 0-24.9% 31 32 24 7 7 2811
Suburban, 75%+ Poverty 75%+ 1 18 40 18 14 5750
Suburban, 0-24.9% Poverty 0-24.9% 28 39 26 5 3 8231
Town, 75%+ Poverty 75%+ 19 17 33 14 16 2784
Town, 0-24.9% Poverty 0-24.9% 27 23 32 9 8 890
Rural, 75%+ Poverty 75%+ 24 17 30 15 14 4503
Rural, 0-24.9% Poverty 0-24.9% 35 28 27 7 - 3433

Note.The termpovertyrefers to students living with economicatlisadvantaged

families (see Chang et al., 2018). While thewebpre COVID-19 pandemistudent

chronic absence rates come from 2018 U.S. Departments of Education data, these data
are the most comprehensive data available.

In addition to differentiabtudentchronic absence rates among students based
on their f ami | stllentcheooimabsenoe atso dispr@portiosately
affects students of races and ethnicities (e.g., Native American, Higpdratng
African American, Norwhite). Tablel4, which highlights other findings from Chang
and colleagues (2018), describes U.S. student chronic absence levels by select races
and ethnicities. Although specific state and local data do not always align with
national trends, students from some races andcétba are more likely to be
chronically absenthan othersFor example, the average chronic abs@ereentage
of U.S. students is 16% (Chang et al., 2018). However, Native American, Hispanic

Latino, African American, and Newhite students are moli&ely to be chronically

absent than Alaska Native, White, Limited English Proficiency, and Asian students.



Table 14 NationalStudentChronic Absence Levels by Race and Ethnicity, 2015
2016

Percent
Sub-population Chronically Absent
Mative American 25
Hispanic 22
African-American 19
MNonwhite 17
Hawaiian and Pac Island 16
National Average 16
Alaska Mative 15
White 14
Limited English Proficiency 13
Asian 8

Note.The termsubpopulationsrefers to race/ethnicity (see Chang et20.18). While
the above pCOVID-19 pandemistudentchronic absence rates come from 2018
U.S. Departments of Education data, these data are the most comprehensive data
available.
The Issue: Exacerbating Effects from COVID19 Pandemic

While studentchranic absence was problematic throughout the U.S. prior to
the COVID-19 pandemic, the COVH29 pandemic has ontpagnifiedalready
existing attendance challenges. In Delaware, for instance, Governor John Carney
issued a State of Emergency Declaration on Ma&; 2020 and closed schools across
the state from March 16 through March 27. In response to the emerging €0VID
pandemic, the neamprecedented closure was an attempt to help control the GOVID
19 virus. Governor Carney later extended the closurdéoreémainder of the 2020
school year, which meant no-person instruction occurred after March 16, 2020.

Officials in other states also closed their schools, so nearly all U.S. students had their

in-person instruction disrupted during the 2020 school (aainfeld et al., 2020).

12¢



During these closures, school and distiéstel educators scrambled to provide
some sort of remote instruction during the last months of the 2020 school year.
However, only 33% of U.S. school districts expected teachers to priositection or
monitor student progress (Gross & Opalka, 2020). The consistent practice of
attendance taking that occurred before the COY8pandemic decreased due to a
lack of full-time, in-person instruction and a lack of attendance tracking guideline
(further described below). In fact, on a national level, only 27% of U.S. school
districts even continued to take student attendance during the GODYID pande mi ¢ 6 s
initial closures, making it very difficult to determine if students within and across
schaml districts had equal access to learning opportunities (FutureEd, 2020).
When Delaware schools opened for the 2021 school year, Governor Carney
released guidance to help school districts devigeison, hybrid, and distance
instructional deliverymode§S c hool s were expected to fAmake
to promote and monitor student Odéattendance
2) . Despite this expectation, Carneybs off
student attendandeking polidges and procedures for the remainder of the 2021 school
year, meaning that local school districts and schools were left to create their own
student attendanegeking policies and procedures (FutureEd, 2020). Without guidance
from states, school districte@ schools utilized inconsistent measures to track student
attendance (Blad, 203R Statesschooldistricts, and schools considered some
students present with limited information of participation. Some schools, for instance,

did not mark stuents abseran quarantine day§their parents simply responded to a



phone call or email (Blad, 2032 Barnum (2021) asserts that inconsistent attendance
tracking practices understate the number of studentgededveda full day of
learning and suggests that students learned mgrerson compared to remote
instructional modes.

According to the National Survey of Put
19 (Carminucci et al., 2021), student attendance rates acrossSthaiftered by
instructional delivery mode. In the 2021 school year, school districts that provided in
person learning had higher student attendance rates than those school districts that did
not provide inperson learning across all grade levels. Spedific24% of school
districts that did not provide iperson learning reported substantially lower attendance
rates than the previosshoolyear, while only 8% of school districts providing in
person learning reported the samis disparity occurred regdless of instructional
delivery mode even though school distriatemptedo address poor student
attendance anstudentchronic absence. Figu illustrates the attendance rate
differences for irperson and not #person learning by grade level batuting the
2021 school year. The attendance rates were higher for all grade level bands that
offered primarily inperson learning, indicating that student attendance was lower in

school districts that offerediprarily online learning.
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Primarily in person m Mot primarily in person

94%  gge, 94%  ggy 23%  ggu 93%  ggo

Grades K-2 Grades 3-5 Grades 6-8 Grades 9-12

Sample sizes. Primarily in person = 235 districts, Not primarily in person = 258.

Figure 20 Attendance R by Instructional Mode, 2028021

Note. Primarily in person instructiomeans that most or all of student instruction was
provided in person to 75% or more of all studeNtst primarily in persormeans that
most or all of student instruction was nobvyided in person to at least 75% of alll
studentgsee Carminucci et al., 2024. 3.

Prior to the COVIDB19 pandemic, approximately 14% of students were
considered chronically absent (U.S. Department of Education, 2019). While accurate
attendance numbefsr Delaware students are not available due to the imprecise
attendance tracking guidelines mentioned above, Blad 2@2@gests thattudent
chronic absence may have even tripled since the start of the CO®d/Handemic.

Detailed student attendancealatin provide educators with an invaluable tool
to identify a range of things about students, such as which students are engaging in
instruction, which students need support, and which student subgroups are most
affected by absenteeism (Attendance Work&13. Researchers (e.g., Hammerstein et
al., 2021) acknowledge COVHD9-related school closureggatively affected
learning outcomes. In fact, they concluded that the use of renaoteng was similar

to studentdiaving no learning at all. Others (elggrn et al., 2020) also predict that

studentd on averagé will have seven months of lost instructional time while Black
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students will have 10.3 months, Hispaard_atinostudents will have 9.2 months, and

students from economicallyisadvantaged familiesilvhave more than 12 months.

Considering negative outcomes on student learning due to missing school, states need

to do more to support schools in attendance data collection and analysis efforts (Blad,

20223).

Recently additional information related ©©OVID-19 attendance issues and

the importance of building good attendance habits has been published. Barntijn (202

suggests that district officials revise quarantine policies to decrease missed school

days while also considering more robust remote leamtigns for students. Blad
(20220) emphasized the importance of attendance tracking so schools can use
attendance data tteterminewho is missing, identify attendance trends, and assess
which students need attendance support. In addition to data inétasty, Blad

(2022b) suggests that schools incorporate messages about the value of school

attendance into their school announcements, conversations with parents, and other

communications. Communicating the importar

families is one strategy that has shown to impretwelentchronic absence and is
discussed further in a forthcoming section.
Addressing the Issue: Improving Student Attendance and Addressin§tudent
Chronic Absence
Each day students are absent from schibely miss opportunities for learning.
Mi ssing too many school days affects

the achievement dheir peers (Chang et al., 2Q0X6ottfried, 2015; Roby, 2004;
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Spradlinet al., 2012 Research (e.g., Kean& Graczyk, 2014;McDaniel et al.,
2015;0lson, 2014; Rogers et al., 2018) identifies and supports numerous strategies
aimed at improving student attendance generally and redsitidgnichronic absence
rates specificallyThe next sections detail three straésgselected for this review
because they are within my sphere of influence as WSES principal, are low or no cost,
and are relatively easy to implement with elementary school staff members.
Strategy 1 of 3 Establish Attendance Teams and Monitor Data
School attendance teams serve as a forr
attendance needs, and a school attendance team aims to monitor attendance data and
develop supports to improve attendance for all students (Attendance Works). 2018
Attendance Work (201®) shares that an existing school team, such as a school
leadership team, can serve as an attendance team. Ideally, school attendance teams
include school leaders (e.g., principal, assistant principal), school
counselors/psychologists, teachers, atiebrs as appropriate (Kearney & Grackzyk,
2014). Attendance Work2Q1&, p. 1) outlines what attendance teams should address
at regular weekly or biveekly meetings:
At the individual student level, [an attendance] team should:
o0 Examine the list of stughts with attendance issues every week to
ensure that each student receives appropriate support.
o Look at other data (grades, test scores, behavioral referrals, health
i ssues, etc.) to fully understand wt

especially fothose with more severe attendance problems.
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(0]

Use data on attendance astddentchronic absence to determine the
nature and intensity of supports. Supports can range from a call home
or a truancy letter to a more intensive intervention and case
managementrpcess.

Review outcomes of prior interventions to determine if supports were

effective.

At the school level, [an attendance] team should:

(0]

Help communicate the importance of attendance to the entire school
staff and clearly spell out how each staff memta work with the
Attendance Team and help chronically abstntients

Work with the administration to establish positive expectations for
good attendance with students and their famiGzsatea culture of
attendancand definavhat happens when tugslent misses school.
Includetiered interventions to provide needed support as well as
consequences.

Examine trend information and unusual attendance trends and patterns
every quarter.

Compile data across individual students and multiple data sources to
unpack common barriers to attendance and then forge partnerships to
address those challenges.

Assess the impact of programmatic efforts such as attendance

incentives on reducing ratessifidentchronic absence
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Strategy 2 of 3 Communicating withParens about Student Attendance

Student chroniabsence supports targeted at educating and empowering
parents and families have seen success in U.S. sckoolsistance, Rogers and
colleagues (2018)onducted a randomized experiment examining interventions
targeting student absenteeism with parents of 28,080 kindergarten thrdugrade
students in the School District of Philadelphia. Repeatedly throughout the school year,
parents received one of three personalized information treatments: (a) Reminder
treatment, which reminded parents of the importance of student attendancerand the
influence on missed school days; (b) Total Absences treatment, which builds on the
Remi nder treatment and includes informatic
absences; and c) Relative Absences treatment, which builds on the Reminder and
Total Absences treatments and includes information about the modal number of
absences of a given studentdés cl assmates.
control group parents received no additional contact beyond normal school
communications (e.g., reportrda, school announcements, and pateather
conferences). Up to five treatment rounds of communication were sent, only differing
in their content based on treatment type. Relative to the control group, treatments
decreasedtudentchronic absence by 8%ifthe Reminder treatment, 10% for the
Total Absences treatment, and 11% for the Relative Absences tredtareht
decreases istudentchronic absence were comparable across grade levels.

In different but related work, SmytHeeistico and Page (2018) obsedv

similar outcomes to Rogers and colleagues (2017). Srhgistico and Page (2018)
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conducted their study with an elementary school within Pittsburgh Public Schools that
primarily served students from economicaligadvantaged families and who had a
recent history of highstudentchronic absence rates. The study used avtay, text
based tool to communicate with parents to encourage daily attendance and provided
parents with information about their chiloc
decreasegdtudentchronic absence by more than 10% compared to the prior school
year. Results from these two studies (Rogers et al., 2017; Sigidteco & Page,
2018) suggest that greater parental awareness of the importance of student attendance
and t he ittendanck iedord 6as leaal to improved student attendance. Use of
these lowcost educational interventiolisnforming parents of the importance of
student attendance along with information
attendancé requires few resources itmplement, is easy to scale, and is a promising
approach for use at WSES.

Similarly, Robinson and colleagues (2018) note that student attendance in early
grades predicts student attendance in fusah®olyears. The study offered results
from 10 U.S. schol districts that used a randomized experiment to determine the
influence of a lowcost, parenfocused student attendance intervention in kindergarten
through fifth grade. The intervention focused on the importance of school attendance
and the number afchool days their children were absent from school through a series
of mailbased communications. The study targeted students in the bottom 60% of
attendance the prior school year. Since kindergarten students did not have an

attendance history, all studenegistered before the school year began were included
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in the study. Participating households were assigned to a treatment or a control group.
Mail-based communications were tailored to student grade levels and emphasized the
connection between good attiemce and specific grad@sed learning outcomes.

Table15 shows an overview of the mdiased communications sent, dates received,

and the messaging provided. Researchers found that the intervention decreased overall
student absences by 8% astddentchronic absence among students by 15%. Similar

to Rogers and coll eaguesd (2018) work, thi
families about student attendance has the potential to retiidentchronic absence

and increase student attendance. Rolirsa colleagues (2018) provide educators

with an additional conclusion to considlec o mmuni cati ng with stude

an early ageanlay a solid foundation for high attendance rates in later grade levels.

Table 15 Messaging Overvidouselednt t o Student s

Mailing [Date Received Messaging

1 MNov 16-20, 2015  Attendance in early grades affects student leaming
{English Language Ans Common Core State Standards).

2 Feb 2-5, 2016 Absences in earlier grades can build long-lasting hakbits
that result in absences in later grades.

3 Mar 1-7, 2014 Absences result in missed learning opportunities that
cannat be replaced.

| Mar 23-23, 2016 Attendance is linked to literacy skill development.

3 Apr 25-27, 2016 Attendance in carly grades affects student leaming

{Math Common Core State Standarnds).
i) May 11-13, 2016 Strong attendance is associated with higher likelihood
of high school graduation.

Note.The table shows the number of mailings, dates received, and messaging contents
(see Robinson et al., 2019).



Strategy 3 of 3 Multi-LevelModel of Supports

Researchers and practitioners have used what is termed aldutdl System
of Support (MTSS) to address student challenges, such underdeveloped academic
skills and challenging behaviors (Musgrove & Rosen, 2022). The Delaware MTSS
model includes universal screening of all students, multiple tiers of supports for
students, and a datallection system to inform decisions at each tier of support
delivery (DEDOE, 2021). Typically, a MTSS incorporates three tiers of intervention
support (Averill& Rinaldi, 2011). Tier 1 supports are generally provided to every
student in a school, Tier 2 supports are delivered to small groups of students who
continue to struggle after receiving Tier 1 supports, and Tier 3 supports are often
individualized for students whamontinue to struggle after receiving Tier 1 and Tier 2
supports.

Tier 1 supports are the foundation of a MTSS. Specific to student attendance,
Tier 1 supports are intended to encourage good student attendance and are designed to
reach all students. Thegges of supports for Tier 1 are generally proactive and
implemented to help create a culture of attendance within a school. Tier 1 séipports
alon® typically address the needs of approximately 80% of students within a school
(McDaniel et al., 2015). Tier upports, though, are developed for students and
families who need more support than what Tier 1 supports provide. Tier 2 supports are
more specific than Tier 1 supports and typically address the needs of small groups of
students, which comprise approximigt10% to 15% of students within a school

(McDaniel et al, 2015). Utilizing a MTSS model, Tier 3 supports offer even more
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individualized supports and are intended for students and families with the highest
levels ofstudentchronic absence. Typically, agximately 5% of students within a
school require these types of Tier 3 supports (McDaniel,2G5). To illustrate the
types of support at each tier, Fig@Eprovides examples of tiered supports used to
reducestudentchronic absence in schools. iTesupports are provided to all students
and are preventative in nature (e.g., recognizing good and improved attendance,
educating and engaging students with an awareness of school attendance, and
monitoring attendance data regularly). Tier 2 supportgigecearly intervention to
students and families that did not respond to the Tier 1 supports (e.g., parent
notification of missed school days, personalized outreach such as home visits, and the
development of individualized attendance plans). Tier 3 stgppoovide intense

intervention and case management and may includsupport of outside agencies.
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Three Tier‘o Reduce Chronic Absence in Schools

TIE R For students missing 20 percent or more of days enrolled,
principals:
3 » Refer persistent cases for intensive case management that

INTENSIVE combines the expertise and resources of all SARB members
INTERVENTION and the agencies they represent.

~_ X o= For students missing 10 percent or more of days enrolled,
T I E R school staff members:
* Notify parents of the consequences of poor school attendance.
2 * Provide personalized early outreach, such as a home visit.

EARLY o Meet with the student and family at the school to develop a plan
for overcoming barriers to regular attendance.
INTERVENTION

o Offer an attendance mentor or buddy at the school.

To improve overall attendance and prevent chronic absence,
school staff members:

TI E R * Recognize good and improved attendance of schools, classes,
1 and individual students.

e Educate and engage all students with an awareness of school

b3
=
5 attendance, especially during September (Attendance Awareness Month).

FHEV E N]’ m N * Monitor school attendance data regularly to measure individual and
group progress.

» Establish a positive and engaging school climate with low suspension
rates.

Figure 21 Attendance Works Three Tiers to Bduce Student Chronic Absence in
Schools

Notes The graphic outlines examples of three tiers of attendance saped at

reducing student chronic absence (Attendance Works 20IBe School Attendance
Review Board (SARB) is a group that meets regularly to review attendance problems
and is composed of school and community members.
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Conclusion

The influence ostudentchronic absence on student outcomes has been well
researched, and a number of studies demonstrate unfavorable consequstnckendf
chronic absence on students in-giedergarten through 12grade (see Chang et al.,
2016 Gottfried, 2019; Roby2004; Spradlin, 200)4Moreover, he COVID-19
pandemic highlighted the need to laolore closelyat student attendance generally
and student chronic absence specifically.

As of this writing, many school districts in the United States (U.S.) continue to
report COVID-19-related attendance challenges that still keep students from regularly
attending school, such as heightened fears about health concerns, transportation
challenges, poverty and homelessness, and mental health eriggdddhta, 2023).
Although none of these attendance challenges are necessarily new to the student
chronic absence landscape, @@VID-19 pandemic hasnly compoundedhe issue
of studentchronic absenc@-utureEd, 2020see also May & Bailes, 2023

Further exacerbating the issuaf post COVID-19 pandemic student chronic
absencés COVID-19 isolation and exposure guidarbat requirestudentdo remain
out of schoofor a certain time periad-or example, a Delawake-12 student testing
positive for COVID199 with or without symptom& must isolatdor five days after
symptoms first appearegardless of vaccination statidHDOE & Delaware Health
and Social Services, 2022%olation requirementige these from Delawareanmake

it more difficult to keep studgs in school.
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However, it is possible to redustudentchronic absence among students.
Studies have identified favorable outcomes to additesientchronic absence, such as
regular monitoring of attendance data (e.g., Attendance WorRg, Rearrey &
Graczyk, 2014; Sprick et al., 2015), communicating the importance of regular
attendance to students and families (Epstein & Sheldon, R092& Bailes, 2023;
McConnell & Kubha, 2014; Rogers & Feller, 2018), personalized outreach to
students and familig®lson, 2014; Rogers et al., 2065MmytheLeistico & Page,
2018 Thaler & Sunstein,, 2008), and implementing midtieled attendance supports
(Averill & Rinaldi, 2011; McDaniel et al., 2015).
Considering thastudentchronic absence has a significant influence on student
outcomes and is an integral part of WSESS®s
energy and resources to examine and address chronic absence at WSES is as important

as ever. The studies discussethis review serve as a springboard for action.
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Appendix B
ARTIFACT 2 i SIMPLE LOGIC MODEL

Introduction

The problem that this Education Leadership Portfolio sought to address was to
reduce chronic absence at West Seaford Elementary School (WSES). The purpose of
this artifact is to provide a simplified picture of the shared relationships among
policies suppats, and outcomes related to WSES analentchronic absence. Since
studentchronic absenceelated research is vast, this artifact also served as an anchor
to focus my ELP work. Figur23 depicts the relationships between state and local
policies, schoebased attendance supports, and desired outcomes with respect to
WS ESO6s p rstaderickronic absence.

State and Local Policies

State and local policies related to student attendance are of great importance to
me as a schodével leader. | amesponsible for ensuring that all state and local
policies are upheld to the fullest extent. Professional Standards for Educational
Leadersd Standard 9, part of the professioc
quality of the work of educationalleadey st ates t hat effective |
with, and help the school community understand local, state, and federal laws, rights,
policies, and regulations so as to promot e
following policies are relevant tduglent attendance at WSES:

0 Delaware Administrative Code:Ti t | e 14 of Del awareds Ad

focuses on Education. Chapter 27 of this title outlines Delaware's applicable
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school attendance requirements and provisions. Specific to school attendance,
statewide minimum mandatory requirements for students in kindergarten

through 12th grade are outlined.

Delaware School Accountability SystembDe | awar eés public sch
rated using standards outlined in the s
SchoolSuccess Framework (DSSFhe DSSF utilizes an array of measures to

determine school ratings, and each measure contributes a weighted value to
determine an overall school rating. @ack attendandehe percent of students

not chronically absenis one masure used within the framewore DSSF

considers students chronically absent if they miss 10% or more of the total
number of days in a school year. WSES®Gs
(K-2) | evel configuration dolabde not all ow
measures to be used (Fig2®. As a result, the points intended for

unavailable measures are redistributed to the only two available measures

(English learner progress and-iack attendance). Since WSES is2 K

school with limited available meaes, much weight is placed on thetoack
attendance measure when determining WSE
measure's point values are combined to provide an overall score of (a) Exceeds
Expectations, (b) Meets Expectations, (c) Approaching Expeatator (d)

Well-Below Expectations for eadf the K-12 schools in Delaware
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Measures K 1 2 3 4 5 6 7 8 9 10 11 12

English language arts (ELA

b el | L
Graduation rates

(4-, 5- and 6-year) -

English learner progress

ontrackatererce |
e social elicles [ ] [

proficiency

College- and career-ready -

On track in 9th grade -

Figure 22 Delaware School Success Framework (DSSF) Measures by Grade Level

Note.This figure shows which measures are used for each grade level in order to

contri but e verad DSSF ratind) This figars is part of a eoeger

supplied by thé©EDOE

0 Seaford School District Attendance PolicyThe Seaford School District

attendance policy is only four sentences long and has not been revised since
1998. | n p arritd part, the Boaad wall ereleayor té fefdl its
responsibilities under the law as they relate to student attendance and will
expect students, parents, and members ¢
The policy does not mdé&e thelliawbdbl yetbeE
although one can assume the reference is to the Delaware Administrative
Code.

Seaford School District Regulation:This regulation outlines the procedures

O«

related to student absences. Although the regulation treats unexcusedsabsence

and excused absences differentiye DSSF makes no distinction between the
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types of absences. As such, if a Seaford School District student is absent from
school for any reasothe DSSF would count all absences in calculating the
student 6 sncepercentagec abse
SchootBased Attendance Supports
To reducestudentchronic absence at WSES, the implementation of sehool
based attendance supports aligned with state and district policies were developed:

0 Establish Attendance Teams and Monitor DataAttendance team members
became familiar with the most recent school absence research and intervention
supports. This team will regularly review attendance data and identify students
who are approaching, at, or above the 10% benchmark of total numbesof day
missed. The team will also conductvbéekly attendance data review#is
support aligns with all of the state and district policies mentioned above, as all

those policiesequire the tracking of student attendance data in $ome

0 Communicate with Families about Student Attendance A communication
plan was developed to utilize websites, social media, fliers, and automated
phone calls to communicate the i mportar
families. This support aligns with the SSD attendapolicy and regulation, as
SSDfamilies must be aware of the policy and regulation in order to comply
with them.

0 Develop a Multi-Level Support Model for Student Attendance:The

attendance team used appropriate research to determine how to customize

schootbased attendance supports for WSES while keeping state and district
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policies in mind Supports were identified for the whole school, small groups,
and individuals. This support aligns with the DSSF. The Delaware Department
of EducationDEDOE)released aesource guidesee DEDOE2019 that
suggests the use of a mtivel support model to reduce student chronic
absenceAlthough DEDOE did not develog specific chronic absenogodel
for Delaware schools, the guide offers resources for educators toplevel
model.
Desired Outcomes
If schootbased attendance supports are identified and implemented with state
and district policies in mind, then the following outcomes are expected:
0 Improved Student Attendance:Student attendance will improve for those
consdered chronically absent.
0 Reduced Chronic AbsenceThe percentage of students considered
chronically absent will decrease from 22% to less than 20% by the end of the
2023school yearln addition, chronic absence will decrease for those
historically mostikely to be chronically absent, such as African American
studentsHispanic or Latino students, and students from economically

disadvantaged families.

O«

State Accountability Rating of "Meets" or "Exceeds" for Chronic
Absence Metric: Sincestudentchronic dsence is one of only two metrics
used to calcul ate WSESDS®Osstugentcoronicnt abi | ity

absence percentage will likely result in a higher school rating.



Hypothesized Relationship among Policies, Supports, and Outcomes

An increased kneledge of school attendance policies will allow me, as WSES
principal, to become more familiar with attendance expectations, responsibilities, and
metrics. An increased understanding of attendance expectations, responsibilities, and
metrics will allow me o better match schotlased attendance supports found in
research that align with the policies, as the policies must guide my practices and
decisionmaking. ldentifying schoebased attendance supports aligned with policies
will lead to the implementatioof those supports. Implementing schbaked
attendance supports aligned with the policies will improve student attendance, as
students will attend school more often. Improved student attendance will lead to a
reduced percentage studentchronic absencend students identified as chronically
absent will attend school more often. A reduced percentagfeaénichronic absence

will lead to an improved school accountability rating.
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AN EXAMINATION OF STUDENT CHRONIC ABSENCE
AT WEST SEAFORD ELEMENTARY SCHOOL

State and Local Policy

Delaware Administrative Code
Delaware State Accountability System
Seaford School District Policy

Seaford School District Regulation

School-Based
Attendance Strategies

Establish Attendance Teams and
Maniter Data

Communicate with Families about
Student Attendance

Develop a Multi-Level Support Model
for Student Attendance

Desired Outcomes

Improved Student Attendance
Reduced Student Chronic Absence
Delaware State Accountability System
Rating of "Meets" or "Exceeds" for
Student Chronic Absence Indicator

The graphic depicts the shared relationships between state and local policies,
schoaol-based attendance strategies, and desired outcomes for the problem of
student chronic absence at West Seaford Elementary School, State and local
palicies influence the selection of school-based attendance strategies, and school-
based attendance strategies influence outcomes related to student chronic
absence.

Figure 23 Simple Logic Model
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Appendix C
ARTIFACT 3 T ANALYSIS OF STUDENT ATTENDANCE DATA

Introduction

Student absenéemissing school for any reasdrieads to lost instructional
time. The United States (U.S.) Department of Education defines student chronic
absence as missing 10% or maif the school days during a school year (National
Forum for Education Statistics, 2018). Student chronic absence is a predictor of lower
levels of achievement and is associated with increased high school dropout rates (e.g.,
Balfanz & Byrnes, 2012). Reaech (e.g., Rafa, 2017) also cites that the negative
influences of student chronic absence are greater for students of color, English
language learners, and students from economidabdvantaged families.

The purpose of this artifact was to perform ecsglary data analysis that
examined student chronic absence at West Seaford Elementary School (WSES) to
identify which WSES students are chronically absent. This analysis addressed the
following questions:

1. To what extent is student chronic absence at WgHtg worse or better
over time?
2. How do student chronic absence rates at WSES differ by grade level?
3. Which groups of WSES students are most likely to experience student chronic

absence?
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Methods

To better understand student chronic absence at WSE&nireed archival
student attendance dat a fobtaimedduddntawar e 6 s
attendance data for all-K2 public schools in Delaware and filtered those data to
include only data specific to WSES. The final data set incldidedthe 20172018,
2019, and 2021 school yedrshe number of students actively enrolled at WSES,
average days of enroliment, average days absent, and the percentage of students
deemed chronically absemata from the 2020 school year were excluded, as they
were incomfete due to school closures and the onset of the C&dIpandemic. It is
important to note that 2021 school year (i.e., 28@21) calculations included bothin
person and remote instructional ddyand the 2021 school yearay end up being an
outlier whencomparing to data from future school years.

The variables in thénal data set for this artifact, as defined by the Delaware
Open Portal, included:

0 School Year: School year for which the observation is applicable. For example,

2016 = school yeawhich ended in June 2016.

O«

Race: The race/ethnicity of the unique group of students within a school.
Student race/ethnicity groups included African American, Hispanic ord,atin
and White for this artifacOther student race/ethnicity groups, such as Asian
American and Native American/Pacific Islander, and MBl&cial, were not
includedin order noto not unintentionally identify students due to low

population values.
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0 Grade: The grade level of the unique group of students within a school.

0 SpecialDemo: The spetdipopulation status of the unique group of students
within a school. For this artifact, SpecialDemo refers to student demographic
groups, which include English language learners, students experiencing
homelessess economicallydisadvantaged studentsdstudents with
disabilities.

0 Students Chronically Absent: The number of students in a specified group who
were chronically absen®tudents areonsidered chronically absent if they are
absent at least 10% of their enrolled days within a school year.

0 Percent of Students Chronically Absent: The percent of chronically absent
students is the number of chronically absent students divided by the total
number of students within a school.

0 Average Days Enrolled: The average number of days students in aespecif

group were enrolled in a specified organization (e.g., school).

O«

Average Days Absent: The average number of days students in a specified
group were absent in a specified organization (e.g., school).
Results
Question 1: To what extent is student chroniabsence at WSES getting worse or
better over time?
The number of students deemed chronically absent increased by 3% from 2017
to 2018 and by 10% from 2019 to 2021. Compared to 2018, the number of chronically

absent students decreased by 4%. The conslderabease of student chronic
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absence in the 2021 school year was likely due to factors related to the dOVID
pandemicandcalculations including both {person and remote instructional days
Overall, the rate of chronically absent students at WSESstie four school years
in the final data set is inconsistent, ®duin the wholé has increased between 2017
and 2021 and especially since the beginning of the C@\dpandemic when

comparing 2019 and 2021 rates.

25

20

Percent of Students

2017 2018 2019 2021

School Year

Figure 24 Student Chronic Absence at WSES Over Time

Question 2: To what extent are particular grade levels more affected by student
chronic absence?

Except for kindergarten, attendance trends across WSES grades levels are
inconsistent. Student chronic absence rates increased at each grade level

kindergarte, Grade 1, and Gradé Zrom 2017 to 2018 and then decreased in 2019.
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I n

2021, kindergartenés student <chroni

and 2 increased considerably (10% and 18%, respectively). Ostudint chronic

absence in kindergan remained the most consistent over time. Grades 1 and 2 show

a pattern of increasing and decreasinglent chronic absence across the four school

years included in the data set.

Percent of Students

30

20

Kindergarten Grade 1 Grade 2

Grade Level

B 2017 W 2018 2019 [ 2021

Figure 25 Student Chronic Absence at WSES by Grade Level Over Time

Question 3: Which groups of students are most likely to experience student

chronic absence?

Figure26 shows the relationship between student chronic absence and student

race/ethnicity. Across all four school years in the final data set, student chronic

absence was higist among African American students. In addition, student chronic
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absence for African American students increasetif8g from 2019 to 2021. Hispanic
or Latino students experienced similar percentages of student chronic absence as
White students in 2012018, and 2019. However, in 20&tudent chronic abseac
increased by 16% for Hispanic bbatino students while White students increased by
only 2%. Overall, African American students had m&ttelen chronic absence than
Hispanic orLatino and White gidents, and Hispanic amatino students experienced

more student chronic absence than White students.

30

30
20
19
17
13
10
0

African American/Black Hispanic/Latino White

Percent of Students

Race/Ethnicity

B 2017 B 2018 2019 [ 2021

Figure 26 Student Chronic Absence at WSES by Race/Ethnicity Over Time
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Figure27 illustrates the relationship between student chronic absence and
selectdemographi groups identified by Delaware DepartmenEdiicatiod® English
language learners, students experiencing homelessiwesemicallydisadvantaged
studentsand students with disabilities. Studehtanic absence for English learners
increased slightly fror2017 until 2019 and more than doubled from 2019 to 2021.
Student chronic absence rates among students experiencing homelessness increased
from 2017 to 2018 and decreased in 2019, but more than doubled in 2021. Similarly,
student chronic absence rates ageconomicallydisadvantagedtudents increased
in 2018, decreased in 2019, and nearly doubled in 2021. Student chronic absence rates
among students with disabilities declined from 2017 to 2019, but increased

significantly in 2021 as well.
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Figure 27 Student Chroie Absence at WSES by Demographic Group Over Time



Summary of Results
To decrease student chronic absence
needs to know who is absent and how often. The data analysis in this artifact, which
offers insight into whiclstudent groups need additional support related to student
chronic absence, found the following:
Overall,student chronic absence among WSES students has increased by
9% from 2017 to 2021 with the most dramatic change occurring since the
onset of the COVIBEL9 pandemic.
Student chronic absence for kindergarten students has remained consistent,
but first and second grade students exhibited both increasing and
decreasing patterns froschoolyear toschoolyear since 2017.
African Americanstudents experiencedore studenhchronic absence than
Hispanic orLatino ard White students while Hispanic batino students
experienced more student chronic absence than White students.
Student chronic absence more than doubled for English language learners
and students expiencing homelessness since the onset of the CaW9ID
pandemic. Moreover, across the four school years, student chronic absence
also increased significantly for students from economiadifgdvantaged
families and students with disabilities.
Discussion 6 Results and Implications
Student chronic absence among WSES students increased from 13% in 2017 to

22% in 2021, indicating a need to help key stakeholders, such as teachers, parents, and
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students, recognize the importance of school attendance. Chang and Romero (2008)
highlight educating parents about the importance of school attendance as part of a
comprehensive response to addresstangentchronic absence. Based on extant

literature andny professional experience, the WSES school attendance team should
develop a Communication Plan (see Artifact 8) to help key stakeholders understand
why going to school every day is important and what those stakeholders can do to help
ensure students atte school every day.

Historical data can be used to anticipate which students may need additional
supports in order to address poor attendance patterns generally and, eventually, student
chronic absence specifically. The data analysis in this artifaathvielps bolster my
understanding of WSESOG6Gs current organi zat.
studentchronic absence problem has increased over time and at greater rates for
students of color, English language learners, homeless students, stuatants fr
economicallydisadvantaged families, and students with disabilities.

Additional information, such as reasons for student absences, would help better
understand the problem of student chronic absence. Unfortunately, types of absences
(excused or unexcugdpand specific reasons (illness, vacation, truancy, etc.) were not
included in the final data set from DEDQO&ince available data essentially indicate
only if a student was present or absent, there is no way to differentiate why absences
occurred. Athogh WSES6s attendance team wil |l be a
students may need additional supports, the team will not be aware of the causes of

those absences ahat this timé@ cannot tailor supports to specific reasons. As |



discussed in the lattehapters of this Education Leadership Portfolio, | recommend
tha in ensuing school yea¥sthe school attendance team identify a process to code
absences according to specific absence types and reasons internally.

The data from this analysis suggest thatlehts of color, English language
learners, studenexperiencing homelessnessudents from economically
disadvantaged families, and students with disabilities were more susceptible to student
chronic absence than their peers. Although it appears th&@®VvID-19 pandemic
may be a partial contributor to recent absence rates (see Tozer & Walker, 2021), it is
i mportant to mention that stude-mia Achronic
century event, but largely the continual grind of poverty angquinable access to
learning opportunities, especially for nonwhite students and students who are
di fferentl y abl ekdeveryona Gradeated @emter 2020/ @.rdk s
Given this explanation, WSES6s attendance
attendance data to identify which students are in greatest need of additional

attendanceelated supports. Specific supports are discussed in Artifact 9.
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Appendix D
ARTIFACT 4 7 WSES NEEDS ASSESSMENT EMPIRICALANALYSIS

Introduction

Every day a student is absent from school, opportunities for learning are
missed. The Delaware Department of Education (DEDOE) defines student chronic
absence as missing 10% or more of the school days in aggiienlyear for any
reason (DEDOE, 2019). West Seaford EIl ement
absence rate during the 2021 school year v
chronic absence threshold. As a result, WSES is considered to have a high level of
student chronic alesice.

This artifact reports findings from a focus group during which | used a tool to
conduct a needs assessment wittkeholders from the WSES school commuriitye
purpose of this needs assessment was to identify strengths and opportunities within
WSESIn order to develop a systemic approach to addressing student chronic absence.
The use of the needs assessment all owed me
gaps and identify, understand, and prioritize the needs that must be addressed to
improveoutcme s f or all studentso (U.S. Depart me
Using the needs assessment tool allowed me to collect information related to: (a) data
collection, (b) attendance team structure and performance, (c) district policy, (d)
policy dissemingion, (e) communication, (f) personalized outreach, and (g) attendance
strategies. The needs assessment tool (FRf)reas adapted from resources

published by Attendance Works (2022). Using a focus group format to supplement the
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knowledge gained throughe needs assessment allowed participants to explain their
thinking and provide more thorough responses. The focus group helped provide
contextual i nformation to better position
student sé needs ().Conepetad thidhrifact pavidedt vy, 2015
information about the problem of student chronic absence at WSES and helped to lay
a solid foundation for my work on Artifacts 8 (Communication Plan) and 9 (Multi
Level Support Model). This artifact addressed the falhguquestions:
1. What are WSESOs bi gaated fdriorises thadreeedttoba t t e n d ¢
addressed in the future?
2. What immediate next steps should WSES take in order to address the biggest
attendanceelated priorities identified?
Methods

| chose to ge a focus group to implement this needs assessment because of
time constraints involved with my ELP work silid ocus groups are a f
effective way to elicit information and perspectives from a variety of key informants
simul t aneous lrsity 2005Dp. B.)Adoktus group alleeved me to better
understand the problem studentchronic absence and identify needs, barriers, and
next steps related giudentchronic absence at WSES.
Sample of Participants

For this artifact, | used a stratifisdampling strategy and selected participants
from various stakeholder groups. | selected stakeholders based on their affiliation with

WSES and the student attendance process. Participants included the WSES associate
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principal, the WSES attendance secretdrg, WSES school counselor, the WSES
special education coordinator, the WSES school nurse, one WSES teacher, and three
WSES parents. | selected the associate principal, attendance secretary, and school
counselor because they currently address attendanceras in the building. |
selected the special education coordinator and school nurse because they are aware of
the special needs of WSES students that might contribute to student chronic absence.
The teacher represented WHhreMsawsre cl assroom t
representative of WSESOG6s parent popul atior
school district. Another parent was not new to the school or school district and had
children with no track meord of student chronic absendée third parent hadlder
children with a history of attendance challenges, which led her family to truancy court
several years agbdeliberately used thistratified samp of parents to have a
Gepresentativiéfrom each othe following strata:g) a parennew to the sabol to
hear their perspectivef) a parent with a child witho history of student chronic
absenceo hear how they may promote and ensure attendandéc) a parent with a
child with a history of student chronic absenoéear the challenges assoedhtvith
school attendancé@ student representative was not selected, as WSES-B a K
school, and this needs assessment was not developmentally appropriate for younger
elementary schoedged students.

| sent an email invitation to all participants in ade@ of the focus group, and
participants were informed via the invitation that they were being asked to participate

in a needs assessment focus group regastiutgentsattendance at WSES as part of
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our 90day School Improvement Plan. Although participatwas optional, all
participants chose to attend the focus group and participated in the needs assessment.
Data Sources and Data Collection Procedures

The study used a needs assessment tool adapted from Attendance Works
(2022) that asked participantsdategorize seven elements of student attendance using
a fourpoint rating scale of Urgent Gap, Needs Improvement, Satisfactory, or Unsure.
Elements of student attendance included: (a) Accurate Data, (b) Attendance Team, (c)
District Policy, (d) Policy Dissmination, (€) Communication, (f) Personalized
Outreach, and (g) Attendance Strategies. Short descriptions of each element were
provided.

The needs assessment data were gatherec
principal. During each semester, eachf@ebSchool District school is required to
submit a 9eday School Improvement Plan as part of the school improvement process.
During the Fall 2021 semester, the WSES leadership team focused efforts on a multi
level support model for academic areas and éxgranded the work to include student
attendance for the Spring 2022 semester. Implementing a needs assessment was
identified as one of WSESG6s -dayiSched acti on s
Improvement Plan for working on student attendance.

The needsissessment and implementation process outlined below is adapted
from resources found at Attendance Works (2022):

1. Bring together a team of key stakeholdd¥at includes the principal,

attendance personnel, teachers, and parents (Attendance Works, 2022).
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. Identify one person who will assume responsibility for facilitating the needs
assessment process and dialogue.

. Ask each participant to spend about 10 minutes completing the tool
independently.

. Put an enlarged copy of the tool on the wall and ask all geatits to add their
responses with dot stickers.

. As a group, review the collective results. Encourage participants to identify
and explore where there appear to be differences in how stakeholders have
categorized a particular element. Use this opportaaifind out why

stakeholders might have different perspectives. Agreeing upon a category is
not essential.

. Discuss the biggest gaps or priorities to address in the near future. Agree upon
the top three next steps. For each gap or priority, discuss: (d)af¢ha

immediate next steps? (b) Who needs to be involved in addressing this gap or
advancing this priority? (c) Who can take responsibility for ensuring felipw
occurs?

. Determine how to stay in communication with each other about progress on
the next stps and decide whether a follayp meeting is needed.

. Communicate the results of the needs assessment with school staff and/or

district officials. Engage them in executing the plan as appropriate.
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Data Analysis

Upon review of the data gathered from thedseassessment, | created a
frequency table to indicate how many times a specific category occurred in the data.
This frequency table helped me to understand common and rare categories. All
participants provided category responses for each of the sedentsaiitendance
elements and identified a rationale for each category response. An examination of the
frequency table was the first step in understanding the distribution of the data set prior
to |l earning the rationale for each partici

To analyze the focus group discussion, | gathered my notes and hard copies of
the needs assessment from each participant. | reread the data several times to get a
sense of the contents and organize my thoughts. | scanned these data for words and
phrases thavere commonly used by participants. | used highlighters to identify key
words and phrases and made notes to categorize the data. | engaged in open and axial
coding and then used my literature review (see Artifact 1) to help develop themes
based on the da
Methodological Limitations

The needs assessment focus group provided an opportunity for stakeholders to
identify strengths and opportunities related to student chronic absence at WSES.
However, participants were not representative of all WSES stalesand may not
represent the totality of perspectives of the groups they were intended to represent.
However, the data obtained here provided a foundation to assist WSES in developing

a systematic approach to address student chronic absence.



Findings
All participants provided category responses for each of the seven student
attendance elements and identified a rationale for each category response6Table 1

details participant category responses for each element.

Table 16 Frequency Categorizations of Key ElemeotsWSES Student
Chronic Absence Needs Assessment

Key Elements Urgent Gap | Needs Satisfactory Unsure
mprovement

Accurate Data 0 0 9 0

Attendance Team 0 5 0 4

District Policy 2 5 1 1

Policy 0 4 4 1

Dissemination

Communication 0 5 3 1

Personalized 0 4 4 1

Outreach

Attendance 1 5 0 3

Strategies

After data were gathered, a discussion with the focus group followed. During the
discussion, participants offered more information for why they selected Unsure for

various student attendance elements:
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Attendance Tearn Three participants were not sure if a school attendance

team existed at WSES, and one patrticipant did not know how frequently

the team met.

District PolicyT One participant indicated they were not familiar with the

policy.

Policy Dissemmationi One participant could not recall receiving any type

of policy information.

Communicatiori One participant was unaware of the regularity of

communication provided regarding attendance related issues.

Personalized Outrea¢hOne participant was unere if the school reaches

out to students with attendance issues, as their child does not have

attendance issues.

Attendance StrategidsThree participants were not aware of scHoased

attendance strategies.
Research Question 1 Biggest Priorities fa the Future

After reviewing collective results, the needs assessment focus group

participants identified and discussed differences in their perspectives about the various
student attendance elements. Participants agreed that Attendance Strategies was the
student attetlance element of greatest need based on participant categorization. The
student attendance element received one categorization of Urgent Gap, five of Needs
Improvement, and three of Unsure. No participants identified this student attendance

element as Satactory. It was collectively agreed upon that, in the case of Attendance



Strategies, the Unsure responses indicated an urgent need to address. Participants
shared they used an Unsure categorization for Attendance Strategies either because
they believed sth strategies did not exist or they were unaware of these strategies due
to ineffective communication.
Research Question 2 Immediate Next Steps

Participants agreed upon three immediate next steps, all of which were related
to the Attendance Strategies@dént attendance element. First, participants agreed that
WSES did not utilize a tiered approach to address student attendance. Participants
recommended that the school attendance team identify specific 4xssal
attendance strategies (also referredssupports) for Tiers 1, 2, and 3. Second,
participants decided WSES needed a coordinated approach to identify how students
were placed in tiers and how tier movement would occur. Participants agreed the
school attendance team should develop this codedirteered approach. Finally,
participants recommended that the school attendance team also create a flowchart that
illustrates how the coordinated tiered approach works so that all stakeholders would be
familiar with each step of the process.

Discussion 6 Findings and Application to ELP

The focus group in this artifact helped me identify the greatest nestigdent
chronic absence at WSES as (a) the creation and implementation of a tiered approach
to attendance supports, (b) identification of tier mogetnthrough the supports, and
(c) communication of a tidnased flowchart among WSES stakeholders. It was

recommended that this work be completed by a school attendance team.
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Kearrey and Graczyk (2014) explain that a review of student attendance data
is necessary to identify how many and which students require attendance intervention.
They assert that the regular monitoring of student attendance data should be a standing
agenda item for school attendance teams. Focus group participants shared that not all
participants were aware of a school attendance team and, if there was one, how
regularly the team met. Although in the recent past an unofficial leadership team of
WSES staff members occasionally met to review student attendance data, this process
was notformalized, much less communicated to stakeholders. This gap indicated a
need to create and communicate the establishment of a school attendance team at
WSES and schedule regular meetings to review student attendance data.

Rogers and Feller (2018) examihgtrategies targeting student absenteeism
and applied strategies helped to decrease student chronic absence levels by at least
10%. Similarly, Robinson and colleagues (2018) found that implemented student
attendance strategies reduced student chronineabdy 15% at the elementary level.
Not one patrticipant of the focus group in this artifact, though, identified the use of
Attendance Strategies with a Satisfactory rating, indicating a need to bolster efforts
with respect to this element. As a result, eavly created school attendance team at
WSES devised attendance supports using a coordinated tiered approach.

Researchers (e.g., Gee, 2018) argue that although schools can use student
attendance data to identify students at risk of student chronic alzsetioe in need of
the implementation of specific attendasreéated strategies, identifying the root

causes of student chronic absence remai
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needs assessment identified the need to implement attendancesstgppexdtice
student chronic absence, focus group participants did not discuss an approach to
identifying root causes for student chronic absence of individual students. This work is

an i mportant next step for WSESO6s newly cr
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Appendix E
ARTIFACT 5 7T STUDENT CHRONIC ABSENCE WHITE PAPER

Introduction
ThisEducati on Leadership Portfoliods i mpr
chronic absence at West Seaford Elementary School (WSES). The purpose of this
artifact was to provide educators of the Seaford School District (SSD) with a basic
understanding of staht chronic absence, including its definition, research identifying
its influence on student outcomes, data specific to the SSD context, and supports that
SSD schools can start to implement to address student chronic absence. The artifact
format is a whitgpaper, which provides an audience with an understanding of a
complex issue in an educational format (University of Massachusetts Lowell, 2022).
Less is More
| made a intentionaldecision to keep the text of this white paper concise, yet
purposeful. Inhe past, | have assigned longer research articles for my staff to read,
and such articles were not met with great enthusiasm. After a long day working with
students, | found it difficult tmot expect such a response. Indeed, a 2015 study (Lever
& Mayworm, 2015) found that 78% of teachers reported feeling physically and
emotionally exhausted at the end of the workday. The C@\Pandemic has likely
only exacerbated this kind of statistic with many teachers around the United States
(U.S.) feeling physicayl and emotionally exhausted and burnt out (Westphal et al.,
2022). | did not want the stress that WSES educators already experience daily to

dampen their potential engagement in and enthusiasm for learning more about and



how to address the important topicstudentchronic absence, so | pared down

technical jargon, trimmed long sentences, and used concise phrasing in order to get

key points across.

Educator Feedback on this White Paper

The white paper provided a communication tool to introduce SSD edsi¢at

the importance oftudentchronic absence. After sharing the white paper, | asked for

feedbacka b out t he oartenttreceivingtpedallaveg from WSES

attendance and school leadership team members:

1

fAiThe findings presented in the articlié lnome to the relevancy of why being
in school matters.

fiWhether an absence is excused or unexcused, it is still an absence and too
many can lead to a student being chronically absent.

AAdministration, teachers, and parents all need to made aware &b how
prevent student chronic absences from occuing.

fEasy to read charts and graghs.

fiStraight to the point without having to sift through all the fodder.

fiThe article shared how critical chronic absence can be tetéwngstudent
achievemend

Al appreciate the importance of communicating clear attendance rules and
procedures illustrated by the high school outlier.

fil like the actionable steps broken down into paris2-3.0
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fil like the larger font and eyeatching graphics. It was invitingnd easy to

reado

Al found the information was easy to deainderstand, and synthesiAs.a
teacher jugling many responsibiligs, this format was engagingwvas able to
read the text, glean the important information easily, and understand what |
coulddo as a teacher (without having to sift through numerousspagh the
same information)The footnotes allow for someone to read further, if inclined
to do soo

fAiThis format highlights why student chronic absence is important and allows
teachers a docuent to share with families that is easy to read and understand
(without a lot of éucation jargon and acronyms) ot of text is not necessary
to communicate the seriousness of the tppicgetting to the point and being
specific is much easier to dg

fiThe data gaph is shocking and alarminphis format puts the data in a

friendly, easy to understand manngken if someone did not read the text,

theycanlookatth gr aph and should be al ar med.

fiThe easy 22-3 section allows a school to see wtiegly can do to make a
difference (without sifting through large amounts of teWf)th the amount of
stress and workload on teachers today, | appreciate this format and ease of

readingo

0



1 Alt was meaningful and straight to the point. As a teacher it chnioensome
to be given a lengthy journal or article to read and try to find the important
information. However, this document gave practical information that was also
very specific to our district. | appreciated the graphics and tips as well. This
documemcould even be used during attendance meetings with families that
have students who are being identified as chronically absent. | would prefer a
reading like this compared to combing a website or article for information.
Reflection
Based on the feedbaciceived, khink thewhite papemwas a good place to
start in order to bring awareness to the problem of student chronic absence in SSD.
Educatorso feedback indicated they wunder st
layout, which presented importaimformation in easilydigestible segment#fter
sharing my Seaford School District presentatsgefrtifact 10) with district
officials, it was agreed upon that thite papemwould be a goodesourcedo share
with all SSDeducators. The next stepe &0 share the white paper at an upcoming
Principal sdéd Cabinet Meet iangstmrigwhide SSD Boec
paper and 2028chool yeadata shared at the end of the presentati®iSES was the
only school in SSD to have drack attendance (lsghan 10% of student chronic
absence) will encouragether schoolevelleaderan SSDto share the white paper
with their staff membersin addition, sharing the information at an upcom@8®p
board meeting magncouragechoolboard member® considerevisions to existing

policies and regul ati ons, studematteriddncecJbll | v SSE
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INTRODUCTION

Missed school days equal missed oppertunities to learn, and
missed opportunities to learn can negatively influence student
learning outcomes. There is a large body of research that notes
negative conseqguences of chronic absence on students' learning.
Yet, nationally, more than seven million students miss more than
three weeks of school each year”

In response to poor attendance and the connection between
student attendance and student learning, federal and state
initiatives have incorporated student attendance into measuras
to assess school performance. Delaware, like most other U.S.
states, uses chronic absence as one of its school performance

measures.

Poor student attendance is often measured using a metric called
chronic absence. Chronic absence includes all types of absences
(excused and unexcused) and focuses on the academic
consequences of lost instructional time and the prevention of
such absences. * Chronic absence is generally defined as a
student in kindergarten through grade 12 being absent from
school for any reason for at least 10% of a given school year.

19
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WHY DOES STUDENT
CHRONIC ABSENCE
MATTER?

Recent data suggest that—since 2019—the number of US. students
experiencing chronic absence has more than doubled, making efforts
to address chronic absence more important and timelier than ever.’

Nationally, one in 10
kindergarten studentsis
chronically absent and

frequently misses foundational
skills.”

Chronically absent
kindergarten students are far
less likely to read proficiently
by the end of 3rd grade. 2

Chronic sbsence is a leading Students living in

indicator that a 6th grade communities with high levels

student will drop out of high of poverty are four times more
school. '° likely to be chronically absent.
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CHRONIC STUDENT ABSENCE
PERCENTAGES FOR DELAWARE
& SEAFORD SCHOOL DISTRICT

Overall, Seaford School District (S5D) has experienced high levels of chronic
absence from 2018 to 2022, and its chronic absence percentages are typically
worse than the rest of the state each year, indicating undeniable cause for

concern.
Chronic Absence Percentages Over Time
we Siate of DE == Seafprd High School == Middle Schopl == Elementary Schools
50

Chronic Absence Percentage

2018 2019 2020 2021 2022

Years

It is also important to note that 2021 data are potentially unreliable due to inconsistent
attendance data colfection. Following COVID-19 school-related closures, Deloware did not
develop and communicate specific attendance-taking procedures. In absence of stote
Buidance, schools developed their own measures to track student attendance, which may
have been different from prior school years and could then be different in future school
Vears .
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WHAT CAN WE DO?
IT'S AS EASY AS 1-2-3.

Research identifies numerous supports that are aimed at improving
student attendance and reducing chronic absence rates. Below
are three low or no cost supports that each Seaford School District
school can easily implerment:

Communicate the Importance of
Attendance
Informing parents of the importance of student attendance
alomg with information specific to their own children's
sttendance can lead to improved student attendance.

Establish Attendance Teams &
Monitor Data

Each school should establish an attendance team that meets bi-
wieekly to monitor attendance data. Schoolwide data, student
subgroup data, and individual student data should be reviewed
regularly by each school's attendance tearm.

Develop Multi-Level Attendance
Supports

& system of supports to improve student attendance should be
developed in response ta sttendance data. Tier 1 supports are
provided to all students in 2 school. Tier 2 supports are delivered
tosmall groups of students, and Tier 3 supports are
individualized for students who continue ta struggle.
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Appendix F

ARTIFACT 6 T WSES ATTENDANCE TEAM SELF -ASSESSMENT
EMPIRICAL ANALYSIS

Introduction

This artifact reports findings from a focus group during which | used a tool to
conduct a selassessment with the West Seaford Elementary School (WSES)
attendance team, which was created inrfgp2022. The goal of this sedissessment
was to help identify strengths and opportunities to redtuiggentchronic absence at
WSES. WSES is considered to have a high levstudentchronic absence with a rate
of 21% among students for the 2021 schaalr, a figure well over the Delaware
Depart ment etidenErdanic absence thréskold of 10%.

The selfassessment was built around three key implementation indicators
related tostudentchronic absence: (a) leadership, (b) eisgen approachand (c)
multi-tiered supports. The use of a focus group (similarly used with Artifablegéds
Assessment) allowed participants to provide more thorough responses and explain
their thinking after being given time to independently respond to variougppsofhe
selfassessment was adapted from resources published by Attendance Works (2022),
and completion of this artifact provided additional information about the problem of

studentchronic absence at WSES and helped substantiate the need for onboarding

tools for the attendance team (see Artifact

increasing student attendance (see Artifact 9).

This artifact addressed the following questions:
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1. What are WSESOs i mpraatet riorities thdt needriaba n c e

addressed in the future?
2. What neatterm next steps should WSES take in order to address the-above
identified attendance tearslated priorities?
Methods

To collect data, | used a focus group since focus groups allow for an efficient
and effective way to gather multiple perspectives from people at the same time
(Drexel University, 2015).
Sample of Participants

Members of the newlgreated WSES attendan@ain were selected as
participants for the attendance team-ssessment. Participants from WSES included
the associate principal, the attendance secretary, the school counselor, the special
education coordinator, the school nurse, a teacher, and twaarkis sample of
participants was a slightly smaller group comprised of many of the same people that
participated in the needs assessment (see Artifact 4). The rationale for their selection
was the same for this artifact as it was for Artifact 4. Tlse@ate principal,
attendance secretary, and school counselor were selected because they primarily
address student attendasreéated concerns at WSES. The special education
coordinator and school nurse were selected because they are aware of the special
needs of WSES students that might contributstsdentchronic absence. The teacher

represented WSES6s classroom teacher s,

t €

ano

WSESO6Gs parent popul ati on. One parent was r
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District, and theother parent had older children with a history of attendance
challenges, which led her family to truancy court several years ago. A student
representative was not selected, as WSES iRa&hool, and this seifssessment
was not developmentally appropggdor early gradeaged students.
Data Sources and Data Collection Procedures
As WSES principal, | am required to submit ad#y School Improvement
Pl an two times per school year as part of
During the Spring 2028emester, our work included creating a WSES attendance
team, and the sedssessment presented in this artifact was intended to help us learn
where to begin our work by identifying the greatest areas in need of improvement.
The attendance team sal§sessent tool that was adapted from Attendance
Works (2022) asked participantstosels s ess t he attendance tear
using a thregoint rating scale of Emerging, Developing, or Proficient. The leadership
elements to be considered by each pigndint included (a) attendance as a priority, (b)
team purpose, (c) roles and responsibilities, (d) and meeting frequency. The data
driven approach elements to be considered by each participant included (a) data
collection, and (b) data utilization. Fingllthe multilevel support elements to be
considered by each participant included (a) Tier 1. Universal, (b) Tier 2: Early
Intervention, and (c) Tier 3: Intensive.
The selfassessment and implementation process outlined below was adapted

from resourcesdund at Attendance Works (2022):
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1. Take a few minutes to fill out the selfsessment individually. For each
row, check the appropriatatingd Emerging, Developing, or Proficieght
and make notegbout the rationale for your rating.

2. Discuss the assessment deam and, if there are differences of opinion,
the reasons for youatings andationales.

3. Discuss what it will take for your teatn move from Emerging to
Developingor move from Developing to Proficient.

4. Reach consensus on wihah e tingpartardpsiorities are for
improvement.

5. Discuss themportantpriorities to address in the near future. Agree upon
the top thregrioritiesto plan fornext steps. For eagdriority, discuss(a)
Who needs to be involved advancing this priority?b) What are the
immediate next stepsthd (¢ Who can take responsibility for ensuring
follow-up occurs? Determine how to stay in communication with each
other about progress on the next steps and decide whether or adpllow
meeting is needed.

6. Communicate the results tife needs assessment with school staff and/or
district officials. Engage tls& peoplén executingnext stepss
appropriate.

Data Analysis
Participants provided a rating for each element for the three key

implementation indicators along with a rationedetheir rating. Like the data analysis
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for the needs assessment (see Artifact 4), | first created a frequency table to help
organize data and see how often a specific element received a specific rating. These
descriptive statistics provided me with aitial understanding of the distribution of
the data set prior to digging into the par
After analyzing descriptive statistics, | used an open coding scheme to analyze
my notes from the focus group discussion and the hard copiesofepcar t i ci pant 6
selfassessment. | read through the data once and assigned an initial set of codes.
Then, | reread the data several times and refined my codes. | then reduced open codes
into axial codes, developed overarching themes, and reflected orokdes and
themes aligned with my literature review (Artifact 1).
Findings
Participants rated each element of the three key implementation indicators of
the selfassessment, and Tabléilnc|l udes frequencies for eac
ratings were reewed, the focus group discussion group responses were analyzed.
Participants provided rationales for their ratings, and the following general themes
were identified based on analyses of their rationales:
0 Outside of a core group of WSES educators, most $V&kicators are
unaware that student attendance is a priority.
0 The attendance team works in isolation and only focuses on those students who

violate district attendance policies.

O«

The attendance team members are unsure of their specific roles and

responsibilities.
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0 Attendance team meetings are inconsistent, and parents often do not show up.
0 Student chronic absence data, truancy data, and related policies and processes

do not always align.
0 The attendance team does nodnceal ways knc
0 The current attendance team does not categorize attendance data.
0 Current attendance supports are reactive, not proactive.
0 Current WSES attendance supports are not personalized.
Research Question 1 Important Attendance Team Priorities

Rating andcoding results suggest room for improvement in nearly every key

implementation indicator element, as only one element (Tier 1: Universal) received a
Proficient rating and even then, a majority of participants rated this element as
Developing. Participanegr eed t hat the attendance team
purpose, participant roles and responsibilities, and set meeting dates) needed to be
established. In addition, student attendance data review protocols needed to be
developed and communicated t&®S teachers and staff. Participants also agreed
that there needed to be more information ¢

multi-level support model.
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Table 17 Frequency Categorizations of Key Implementation Indicators for
WSES Attendance Team Sé{Esessment

Emerging Developing Proficient
Leadership
Attendance as a 3 5 0
Priority
Team Purpose 5 3 0
Roles and 4 4 0
Responsibilities
Data Driven
Approach
Data Collection 6 2 0
Data Utilization 5 3 0
Multi-Tiered Strategy
Tier 1: Universal 1 5 2
Tier 2: Early 5 3 0
Intervention
Tier 3: Intensive 2 6 0
Supports

Research Question 2 Near-Term Next Steps

Participantsaagreed upotwo nearterm next steps. Firgbarticipants
determined that there needed to be a set of onboarding tools for current and future
WSES attendance team members. The onboarding tools should include, at minimum,
the identified purpose of the WSES attendance team, the roles and responsibilities of

the varous attendance team members, a calendar of the yearly meeting dates and
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times, and a meeting agenda template. Artifact 7 further details these onboarding tools.
Like the needs assessment (see Artifact 4), participants also shared that WSES needed
a more oordinated approach to providing schbalsed attendance supports for Tiers
1, 2, and 3, how students were placed in tiers, and how tier movement would occur.
Artifact 9 further details this more coordinated approach.

Discussion of Findings and Applicaton to ELP

This artifact helped me identify important areas on which our nevested
WSES attendance team would focus: (a) the development of a set of attendance team
onboardingools (which became Artifact @nd (b) the creation and communication
of amulti-level support model (which became Artifact 9).

Detailed student attendance data can provide educators with an invaluable tool
to identify a range of aspects about students, such as which students are engaging in
instruction, which students need popt, and which student subgroups are most
affected by absenteeism (Attendance Works & Everyone Graduates Center, 2021).
The newlycreated WSES school attendance team is intended to serve a formal body
to meet about WSESO6s at isemdndonstudentneeds, anc
attendance data and develop supports that improve attendance for all WSES students
(Attendance Works, 2018). This salésessment illuminated that the attendance team
needs to consider and formally address many details, includisgéaedic roles and
responsibilities of its members, the calendaring of y&ag birweekly meetings, and a
team meeting agenda template. When attention to meeting preparation is overlooked,

meetings can easily fail (Pigeon & Khan, 2010). Careful congidarand planning



for these biweekly meetings with the use of the WSES attendance team onboarding
tool s wildl hel p to ke etmcktartdeommunicagerthd a n ¢ e
priority of student attendance to WSES teachers and staff.

Like the finding from the needs assessment (see Artifact 4), participants
recognized the need for a mttittred support model to address student attendance.
Although a multilevel support model was developed (see Artifact 9), it is important to
note that school distri¢tuancy policiesandDelawarestudentchronic absence
guidelines do not align. For example, Delawsttedentchronic absence guidelines do
not recognize student absences as excused or unedcalbedbsences are treated the
same regardless of the reasamsthe absences. In addition, the focustoflent
chronic absence is the academic consequences of missed instructional time and
preventing absences before students miss too suraol(U.S. Department of
Education, 2019)However, school district truan@plicies only focus on students
missing school without an excuaed emphasize compliance with rules. This lack of
alignment in the guidelines makes the development of sugpestsiniversal and a bit
more nuanced and complex. The WSES attendance tdafintesconsider if the
implementation of the support model aimed at redusindentchronic absence will
also help to reduce truancy over time more than it had in the past by simply trying to

ensure compliance.
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Appendix G
ARTIFACT 7 T ATTENDANCE TEAM ONBOARDING TOOLS

Introduction

The purpose of this artifact is to provide the West Seaford Elementary School
(WSES) attendance team with onboarding tools that help describe how to carry out the
work of the attendance team. These tools can better position attendance team members
to exeaite attendance teamlated tasks and better work towards meeting the overall
goal of reducing chronic absence among students. Participant findings from the WSES
Attendance Team SeKssessment (see Artifact 6) identified the need to provide
several toolsiost notably the purpose of the WSES attendance team, the roles and
responsibilities of attendance team members, a calenttae géarly meeting dates,
andmeeting agenda templatéhis artifact provides information related to these
onboarding tools, whh havebeen used at WSES.

Attendance Team Purpose

According to Attendance Works (20d)8attendance teams have two primary
purposes, and the WSES attendance team has adopted these two purposes for its work.
First, attendance team members identify sttelamo are chronically absent and then
use a support model to ensure these studer
members monitor attendance data for all students and student subgiips.

attendance teatnwork is completed during scheduledvbéekly meetings.
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Attendance Team Member Roles and Responsibilities

WSES attendance team meetings use roles and responsibilities (se@8jigure
often found in typical teams in business settings: (a) leader, (b) recorder, (c), time
keeper, and (darticipants (Birkenhagen, 2018; Board of Regents of the University of
Wi sconsin System, 2014; Erick, 2022). The
meeting invitations to participants with meetiimge and location information. The
leader is also respaible for assigning roles to team members (determining who is
recorder, time keeper, aparticipant} and developing an agenda prior to meetings.
During meetings, the leader guides participants through the agenda and helps keep
participants focusedoneghda i tems. The recorderds main
record notes of the teamds discussion, anc
written using availabléechnology. The recorder is also responsible for distributing
notes to all participantgpen conclusion of meetings. The recorder also performs all
participant responsibilities, described at
main responsibility is to manage the time limits established for agenda items to help
keep the team on schdddor completing the agenda. In addition, the time keeper is
also responsible fansuringall visual aids, data presentations, and technology are
available and working for the meeting. The time keeper should also perform all
participant responsibilitie®articipants should understand all agenda items and
contribute to the discussion of the agenda items. In addition, participants should

respond to and ask questions as appropriate and desired.
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WSES ATTENDANCE TEAM
ROLES & RESPONSIBILITIES

LEADER RECORDER TIME KEEPER PARTICIPANT

S R
932 1 -2

l l 1 « Understand and

Manage the time limits contribute to the

established for the :
discussion of agenda
« Send out meeting invite + Record key points of agenda to keep the group lims

« Develop meeting agenda group's discussion on schedule . . Respond to and ask
« Assign meeting roles + Distribute notes upon Make sure all visual aids, | e T T
« Guide participants conclusion of the meeting data presentations, and and desired

through the meeting » Perform all participant technology are available

ELENE] responsibilities and working for the

Keep participants meeting

focused on the agenda Perform all participant
responsibilities

Figure 29 WSES Attendance Team Roles and Responsibilities

Meeting Dates
The WSES attendance team scheduledd®kly attendance team meetings
(see Figure&0) anddecided to alternate the meeting focus at eaetelekly meeting.
Since there are little individual studdet/el data to monitor for the first scheduled
meetingin September, the team determined that the first meeting would serve as a
ASchool Data Meetingo wheod Eerbsaugppte (sees f or
Artifact 97 Multilevel Support Model for additional detaiswould be discussed.

This meeting speciéally included the review of attendance policies and expectations
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along with the yealong communication plan (see Artifact & ommunication Plan)
that was developed and implemented to communicate the importance of good
attendance to all students and pates . Future fASchool Dat a Mee
1 supports and data of student subgroups. For example, as mentioned in the literature
review (Artifact 11 Literature Review), students from some races and ethnicities are
more likely than others to be @mically absent (Chang et al., 2018), and WSES
wanted to ensure its data did not align with national trends.

While the first meeting of the month focuses on all students in the school, the
second meeting of the month focuses orviddal student attendaadataand
attendance data of all students is examined, and the student support cycle is
implemented (see Artifact 9). The student attendance support cycle includes the initial
screening of attendance data and tier identification of each student. Themribe
supports are selected and implemented for each student. Then, appropriate supports
are selected and implemented for each student. Progress is moniteeekhyi by the
WSES attendance team with additional reviews of attendance data, as needed. Th

process is detailed more extensively in Artifact 9.
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WSES ATTENDANCE TEAM MEETING CALENDAR

2022 to 2023
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School Data Meetings

Individual Data Meetings

Figure 30 WSES Attendance Team Calendar
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Meeting Agenda Template

The meeting agenda template resource from Attendance \(&trxk8b)was
still under development as of this writing, so WS&ES attendance team developed its
own meeting agenda template. The WSES attendance team developed a meeting
agenda template to help provide the team with a clearer understanding oatampics
objectives for each meetinglong with approximate time framés each agenda item
(Massachusetts Institute of Technology, n.d.).

Figure31 is the product of their work for the School Data Meetings, which is
the first meeting of each month. First, the roles of all members are identified. Then,
the chronic absencevels of the entire student body are identifilgen, the chronic
absence rates are identified for the school subgroups, followed by each grade level.
Then, time is provided taddresshe yeaflong communication plan (Artifacti8
Communication Plan) ardiscuss any special attendance activities that the attendance
team wants to plan for the school based on the data. Action items and the people
responsible can be addexdat any time or saved for the meeting summary.

Figure32 show the agenda used for tinéividual Data Meetings, which is the
second meeting of each month. At these meetings, the names of students considered
chronically absent are identifiednd students are categorized by chronic absence level
in accordance with state guidelines and theB& MultiLevel Support Model for
Student Attendance (see Artifact Support Model). Conversations regarding
appropriate tier placement (also outlined in Artifact 9) alsuoduring these

meetings. [@cisions regarding the need to schedule parent @ndes to develop
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individualized attendance plans for specific students are also determined at the
meetings.
At the endof each of the first three marking periods (November, February,
April), individual student attendance data are also reviewed, and suden
categorized by chronic absence level. At the end of each marking period,
communications are sent to the parents of students considered chronically absent.
These communications explain the importance of good attendance, highlight the
negative influen e of <chronic absence, and identify
absence level. These communications also ask parents to share how WSES can best

support the studend33s attendance (see Figl



WSES ATTENDANCE TEAM
SCHOOL DATA MEETING AGENDA

Date:
Recorder:
il'ime Keeper:
Participants:
1. School-wide Data Review by Chronic Absence Level Time Allocated:
Low Moderate Significant High Extreme
05-100% 00-94% BO-89% T0-79% =70%
# of students
% of students
2. School-wide Data Review by Subgroup Time Allocated:
{Chronic Absence Rate — Significant or Higher)
Black/African American Hispanic,/Latino White/Caucasian
# of students
% of students
3. School-wide Data Review by Grade Time Allocated:
{Chronic Absence Rate — Significant or Higher)
Kindergarten Grade 1 Grade 2
# of students
% of students
4. School-wide Attendance CommunicationsfActivities Time Allocated:
¢ Review and/or edit the yearly attendance communication plan
¢ Plan or review school-wide attendance activities such as special events, contests, parent
meetings, etc.
5. Meeting Summary Time Allocated:
Action Items Person Responsible

Figure 31 WSES Attendance Team School Data Meeting Agenda
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WSES ATTENDANCE TEAM
INDIVIDUAL DATA MEETINGS AGENDA

Date:
Recorder:

Time Keeper:

Participants:
1. Mames of Individual Students by Chronic Absence Level Time Allocated:
Significant High Extreme
B0-89% T0-79% <70%
2. Tier Review of Individual Students Time Allocated:
Student Name From Tier | To Tier Rationale
3. Attendance Team Parent Conferences to be Scheduled Time Allocated:
Student Name Person Responsible

Figure 32 WSESAttendance Team Individual Data Meetings Agenda



W est Seaford Hementary School

Seaford, Delaware

4?[@;

511 SUSSEX AVEMNUE ME. LAURA SCHMEIDER, PRINCIFAL
SEAFORD, DELAWARE 19973 MR CHAD LUZIER, ASSOCIATE PRINCIFAL
Phome {302) 6294587 Fax (302) 625-4487

Inzert Date

Dear Parent/Guardian of

One of our school’s geals is to ensure that every student attends school regularly. Attending school each day has
a tremendous influence on a student’s academic success starting in kinderzarten and continuing through high
school. As students grow older and become more independent, families play a key role in making sure students
understand why developing good attendance habits is important for success.

We do realize some absences are unavoidable due to health reasons or other special circumstances. However,
we alzo know that when students miss too much school — regardless of the reason — it can cause them to fiall |
behind academically. Students are less likely to succeed if they are chronically absent (missing 10% or more of
zchool days). Sadly, students considered chronically absent in grades K-2 are much less likely to read at grade
level by the end of third grade.

Missing a day of school here and there may not seem like much, but absences add up. When a student misses
just two days a month, they will miss 20 days i a school year —more than 10% of school days. If this pattern
continues for a given student through high school, the student will have missed well over a year of school by
graduation!

We don’t want your child to fall behind or get discouraged. Please ensure your chuld attends school every day
and arrives on time. Please also let us know how we can best support your student’s attendance.

Laura Schneider, Principal Jordan Forston, School Counselor

At the end of the 2" marking period, our records indicate vour student’s chronic absence level is considered:

Inzert Level Here

I vou received this lstter:

Significant = 15% -20% of dayz mizzed High = 21-30% of dayz mizsed  Extreme = move than 30% qf days mizsed

Figure 33 End of Marking Period Chronic Absence Communication to Parents
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Individualized Attendance Plan

As mentioned in Artifact 9, it is sometimes necessary to hold meetings with a
student 6s parent to develop an individual:
more than 20% of school dayreatingan individualized attendance plan provides an
opportuniy for the attendance team and parents to meet and work together to improve
school attendance for the student. During these meetings with a parent, the attendance
team utilizes a standard agenda template to guide the conversation (se@4igure
After introductions, the attendance team ensures the parent knows and understands the
purpose of the meeting. The meaning of chronic absence and its influence on student
performance are explained prior to a revie
number of dgs missed and the current chronic absence level of the student are also
identified and compared to the data of an average WSES student to provide additional
context for the parenthen, the attendance team identifies attendance barriers by
asking what migt make it difficult to get to school regularBased on parent
responses, the attendance team may identify or offer various resources for support,
such as transportation due to being displaced or a need fesélitasl care. The
attendance team then wisrwith the parent to complete an individualized attendance
plan for the student (see FiglB®) wher e speci fic strategies
attendance, a list of potential people who can help drop off and/or pick up the student
when a parent cannand an attendance goal for the student are identified. Finally, a
future meeting date is scheduled in order to discuss updates and attendance goal

progress.
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WSES ATTENDANCE TEAM
INDIVIDUAL ATTENDANCE PLAN MEETING AGENDA

[ student Name: | | Teacher: | | Grade: |

Date:
Recorder:
Time Keeper:

Participants:

1. Imtroductions — Attendance Team and Family

2. Purpose of Meeting
Do you know why we are meeting
#  Explain chronic absence
+ |nfluence on academic outcomes

3. Student Attendance Data
Do you know how many obsences your child has?
* Review attendance record
+ |dentify chronic absence level
+ Compare to average student

4, Identify Attendance Barriers
What might be moking It difficuit for your student to get to school every day?
*  Living situation, health issues, mental health, substance abuse, major changes in the
family unit, atc.

5. Identify/Offer Resources for Support
6. Identify Specific Strategies to Improve the Student’s Attendance

+ Parent

+ School

7. Identify Family Support People and Contact Mumbers

8. Identify Attendance Goal for Student

9, Schedule Progress Update Meeting Date

10. Parent Signature

Figure 34 Individualized Student Attendance Plan Meeting Agenda



WSES ATTENDANCE TEAM
INDIVIDUAL STUDENT ATTENDANCE PLAN

| Student Name: | | Date: | | Grade: |

To improve my child's attendance, | commit to the following:

To improve my child’s attendance, West Seaford Elementary School commits to the following:

If | need help getting my child to and from school, | will ask the following people for help:

Mame Contact Number

Attendance Goal: My child will miss no more than days for

We will meet again to discuss progress towards my child's attendance goal.

My next meeting is scheduled for:

Date Time

Parent Signature;

Figure 35 Individual Student Attendance Plan
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Appendix H
ARTIFACT 8 1 COMMUNICATION PLAN

Student attendance i s a-lzZeducdtionalal compor
experiencePoor student attendance negatively influences mggatioficiency
(Gottfried, 2010) and studenSpmdineadh,i | i ty tc
2012 , and the problems stemming from missir
educational careeChang, 2010; Chang et al., 2016; Robinson et al.,)20i8act,
according to thenost recenDelaware Department of Educati(MEDOE) Report
Card,2% of Del awareds kindergarten students
meaning they missed 10% or more of the school days in a given school year.

Educatorgplay a critical role in creating a positive culture of student attendance at
school, and research suggests that greater parental awareness of the importance of
student attendance can improve student attendance rates (Rogers et al., 2017; Smythe
Leistico & Page, 2018).

In their work on chronic absence, Epstaimd Sheldon (2002Zsserted that
frequent and positive communication between schools and parents about student
attendance is essential. They analyzed longitudinal data from 12 elementary and
seconary schools to examine the effects of parental involvement on chronic absence
rates among students. Thimyne schools participated in the study (29 elementary
schools and 10 secondary schools) with each school enrolling, on average,
approximately 650 stients (approximately 5,000 total students). Scholars were

particularly interested in learning the effedf communication practices. Examples of
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suchpractices wereas simple as providing clear informatiaboutthe contact

information ofpeopleat schooparentamay call with questions about school

attendance, conducting parent orientations on school expectations and policies for
student attendance, and providing parents
records. The results of h e s armultiple hneas régression analyses were clear:

schools that used more communication practices reported lower levels of chronic

absence.

The positive influence of communicating about student attendance with parents
prompted the school attdance team at West Seaford Elementary School (WSES) to
develop a student attendance communication plan. Comntingieath parents about
the importance of good student attendance occurred throughd@@ahschool year.
However, in the spring of 2022,&hNVSESattendance team worked together to create
a more formalizedommunicatiorplan that includednore explicitdetails regarding
what would be communicated, when, by wh@and howlmplementing such a
communicatiorplan was intended to encourage parémtsonitor and support their

c hi | atteedan@esand hold WSES educatmrcountable for doing so, too.
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Table 18

WSES @ironicAbsenceaCommunicationPlan

them to avoid absences near the holidays/breaks.

WHAT WHO WHEN HOW

Handout: Get Ready for School Attendance Ongoing Handout for Kindergarten

English, Spanish, and Creole Secretary Registration and New

(See Figure86, 37, and38) Registrations

Handout: Build the Habit of Good Attendance Principal August Handout forin-person

(EnglishandSpanish presentation at

English, Spanish, and Creole Kindergarten Orientation

(See Figure89, 40, and41)

Video: Best Practices for Attendance Teams Principal August Video for Welcome Back

From Chi |l dr e i Resourcecaad Ttainingl Staff Meeting-

Center Introduction of
Attendance Team

InfographicHandout: Attendance in the Early Grades| School Counselor | September Handout for inperson

(English and Spanigh Back to School Night

(See Figured2 and43) presentation

Automated phone cadind Social Media Videdid you | Principal September Automatedphone call

know that children can suffer ademically if they miss parents (Apply setting for

10 percent of school da) language translations)

each month. Absences ad:¢

orunexcused. et 6 s wor k toget he

today so they can achieve tomorrow!

Social media posts highlighting the importance of Attendance Team | Bi-Weekly ClassDojo

student attendance

(Examples in Figure44 and45)

Send message to parents before Thanksgiving, urgir Principal November ClassDojo and Facebook




8¢¢

(SeeFigure %)

Send email to staff before Thanksgiving, to remind | School Counselor | November Sent via email with tips
teachers the importance of having engaging lessons and ideas from teachers
encourage students to be in school near th

holidays/breaks.

Send letter home to parents before Winter break, urg Principal December Hard copy sent home and
them to avoid absences near the holidays/breaks. ClassDojopost

Send email to staff before Winter break, to remind | School Counselor | December Sent via email with tips
teachers the importance @kating classroom and ideas from teachers
consistency thagéncouragestudents to be in school

right after theholidays/breaks.

(SeeFigure &)

Send letter home to parents before Spring break, urg Principal April Hard copy sent home anc
them to avoid absences near holidays/breaks. ClassDojo post

Send email to staff before Spring Break, to remind | School Counselor | April Sent via email with tips
teachers the importanoé having engaging lessons to and ideas from teachers
encourage students to be in school near holidays/br¢

Spring Slump Attendance Spirit Week Attendance Team | April Facebook and ClassDojo

(See Figured8and49for 2021 examples)




Attendance

Get ready for one of the
biggest adventures of your child's life!

School will be starting soon. These tips can help your children look forward
to attending school every day.

Did you know that missing just one or fwo daus of preschool or
kindergarten every few weeks can make it harder for children to develop
reading skills, and to be prepared for kindergarten or first grade?

Adventure Time!
Take your child to visit the school to see the building
« If possible, meet their teacher and visit their classroom!
« Visit with neighbors to see who is gaing to the same school. It's always fun to
have a buddy.
« Explore a pick-up and drop off sharing plan with neighbors, or a "Walking School Bus.”
« Respond right away to outreach from your child’s teacher. Ask any questions m

you have!

Story Time!
Tell your child positive stories from when you were a young student &
« Make up silly songs about everyday routines: getting up, eating breakfast
and going to school.
«Read to your child each night in your home language.
« Books can address children's concerns in playful ways and support conversations.

Attendance

Get ready for one of the
biggest adventures of your child's life!

Habit Time! 4
Set a standard bed and wake up time a few weeks in advance
+ Let children choose what clothes they'd like to wear the next day. @

« Routines make everyone feelin control, and that's a good feeling.

Good Health Time! @
n

‘Make sure your child has the right shots to attend school rFs
-

+ Ask your child's teacher about health and safety procedures. -

+ Ask questions about any concerns you have related to Covid-19. - m

+ Schedule non-Covid-19 medical appointments and extended trips when school is
not in session.

Preschool rhrough first grade establishes the foundation for
relationship building and life-long learning. Help your child gain
comfort, self-confidence and delight in these milestone events.

e Octoer 2021

Visit Attendance Works www.attendanceworks.org for strategies and resources

Figure 36 Handout: Get Ready for SchodEnglish



Attendance

iPreparese para unade las
aventuras mas grandes de la vida de su niio!

La escuela va a empezar pronto. Estos consejos pueden ayudar a que su
nino tenga ganas de ir a la escuela todos los dias.

¢Usted sabia que faltar uno o dos dias un par de veces por mes en la
preescuela o en kindergarten puede hacer que sea mas dificil para que los
ninos desarrollen las habilidades de lectura y estén preparados para el
kindergarten o el primer grado?

iHora de la aventura!
Lleve a su nifio para que visite la escuela para que vea el edificio

«Si es posible, conozca a sus maestros y visite su salén de clases

« Visite a sus vecinos para ver quién va air a la misma escuela. Es siempre
divertido tener un companerito.

« Explore un pl conlos vecinos la tarea de llevar y buscar a
los Rifios, 0 Un grupo para caminar hasta la escuela.

« Responda inmediatamente a cualquier contacto de los maestros de sunifio.
iHaga todas las preguntas que tenga!

iHora de la historia!

Cuente a su nifio histori estabaen la escuela

« Invente canciones tontas sobre las rutinas diarias: despertarse, desayunar e r a la escuela.

« Lea para su niio todas as noches en el idioma de su hogar.

« Los libros pueden lidiar con las pre fones de los nifios de ivertidas y ay!
enlas conversaciones.

Attendance

iPreparese para una de las aventuras mas
grandes de la vida de su nifio!

iHora del habito! dd
irala u
semanas de anticipacion
O Tl Q)

+ Las rutinas hacen que todos sientan que tienen control,lo que es una buena sensacién.

iHora de la buena salud! @

o= ibid

a ue su
correctas para ir ala escuela

« Pregunte a los maestros de su nifio acerca de Los procedimientos n
de saludy seguridad.

. erca de cualquier 6n que usted tenga con el COVID-19.

« Programe las citas médicas no relacionadas con el Covid-19 y los viajes largos para
cuando no haya clases en la preeseuela.

Desde la preescuela hasta el primer grado se establece la fundacion para el
desarrollo de las relaciones y para el aprendizaje durante foda la vida. Ayude a que
su nifo sienta comodidad, autoconfianza y placer con esos eventos importantes.

Visite "Attendance Works" (La Asistencia Escolar Funciona) en
www.attendanceworks.org para obtener estrategias y recursos.

Figure 37 Handout: Get Readiypr School Spanish
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Attendance

Prepare w pou youn nan
pi gwo avanti nan lavi pitit ou!

Lekol pral komanse byento. Konséy sa yo ka ede pitit ou yo prepare pou ale
lekol chak jou.

Eske ou konnen rate sélman youn oswa de jou lekdl matené| oubyen preskolé
chak tan ka fé li pi difisil pou timoun yo deviope konpetans nan lekti, ¢ pou yo
prepare pou klas matenél oswa Tyé ane?

Moman Avanti!
al la pou li ka wé
« Sili posib, rankontre ak pwofese li a epi vizite Klas yo.
+ Pale ak vwazen yo pou wé ki moun ki pral nan menm lekd! Ia. Se toujou
yon plezi pou w gen yon zanmi
+ Devlope yon plan pataj pou al chéche ak depoze oubyen “Walking School Bus.™
["Plan Mache an Gwoup al Lekol"]
+ Reponn touswit & pwofeseé pitit ou a chéche pran kontak avék ou. Poze nenpdt

kesyon outa genyen !

Moman pou lodyans! -
Rakonte pitit ou istwa pozitif sou epok ou te yon jenn elév
« Kreye istwa komik sou woutin ou, I& w leve nan maten, manje maten ﬂ‘
w epi al lekol.

« Liistwa pou pitit ou chak swa nan lang natif natal ou.
« Liv ka adrese enkyetid timoun genyen nan yon fason jovyal epi mennen konvasasyon.

Attendance

Prepare w pou youn nan
pi gwo avanti nan lavi pitit ou!

Ann kreye Abitid! dd
Mete yon I2 timoun nan al domi aswé ak leve nan maten kelke
semen ann avans
« Kite timoun yo chwazi ki rad yo vle mete nan demen. @
« Woutin f& moun santi yo gen kontwol, e sase yon bon santiman.

Bon Sante! @

Asire w pitit ou gen vaksen nesesé yo pou li al lekal

+ Poze pwofesé pitit ou a kesyon sou fomalite sante ak sekirite yo. o |

+ Poze kesyon ki gen rapd ak enkyetid ou ta genyen sou CovidI9-. - =

+ Mete randevou medikal ki pa gen rapd ak covidl9- epi gwo vakans 2 leka preskolé
famen [vakans].

Lekdl mateneél rive nan klas 12zyém tabli fondasyon pou bati lyen
ak aprantisaj pou lavi. Ede pitit ou vin santi i konfotab, gen konfyans
nan teét li ak jwi evenman enpdtan sa yo.

te Attendance Works nan www.attendanceworks.org ak zouti gratis!

Figure 38 Handout: Get Ready for SchdoCreole
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Attendance

l

B TICY ST TR

DID YOU KNOW...

Showing up on time every day is important to your child's success and learning from preschool forward.

Missing 10% of school (1 or 2 days every few weeks) can make it harder to:
+ Gain early reading and math skills.

+ Build relationships.

+ Develop good attendance habits.

High quality preschool and kindergarten has many benefits!
+ The routines your child develops will continue throughout school.
+ Make the most of early grades by encouraging your child to attend every day.

WHAT YOU CANDO

Work with your child and his/her teacher to develop your child's
strong attendance.

Talk about it - sing about it - make it an adventure!

+ Set a regular bedtime and morning routine.

+ Lay out clothes and pack backpacks the night before.

+ Share ideas with other parents for getting to school on time.

Before the school year starts

« Find out what day school starts and begin a countdown!

+ Keep your child healthy and make sure your child has the required shots.

+ Attend orientation with your child to meet teachers and classmates and
find out about health and safety procedures.

Ready, Set, GO!

+ If you are concerned your child may have Covid-19, call your school for
advice. Ask for resources to continue learning at home if needed.

+ Ask family members or neighbors for assistance if you need help.

+ Try to schedule non-Covid-19 medical appointments and extended trips
when school is not in session.

« If your child seems anxious about preschool or kindergarten, talk to the
program director, teacher, your doctor or other parents for advice.

Revised October 2021

Visit Attendance Works at www.attendanceworks.org for free downloadable resources and tools!

Figure 39 Handout: Build the Habit of Good Attendaric&nglish



[
Attendance

P e A

USTED SABIA QUE...

Llegar en hora todos los dias es importante para el éxito y el aprendizaje de su nifio desde la preescuela.
Perder el 10% de las clases (uno o dos dias un par de veces por mes) pude dificultar:

+ La obtencion de habilidades tempranas de lectura y matematica

« La formacién de relaciones

« El desarrollo de buenas costumbres de asistendia escolar

iUna preescuela y un kindergarten de alta calidad tienen muchos beneficios!

+ Las rutinas que su nifo desarrolle seguirdn a lo largo de su vida escolar.
* Aproveche al maximo los primeros anos de la escuela, incentivando a que su nifio vaya todos los dias.

QUE PUEDE HACER USTED

Trabaje con su nifo y su maestro para desarrollar una buena asistencia
escolar para su nifo.

Hable de ello - cante sobre ello - jtransférmelo en una aventura!

+ Establezca una rutina regular para la hora de dormir y para la mafana.
+ Separe la ropa y prepare la mochila la noche anterior.

+ Comparta ideas con otros padres para salir de casa en hora.

Antes que empiece el afo escolar

+ Descubra qué dia empiezan las clases y empiece una cuenta regresiva!

+ Mantenga a su nifio saludable y asegurese de que haya recibido las
vacunas necesarias.

* Vaya a la orientacién con su nifio para conocer a los maestros y
companeros de clase y para saber los procedimientos de salud y seguridad.

En sus marcas, listos, jYA!

« Si le preocupa que su nifo pueda tener Covid-19, llame a su escuela para
que le aconsejen. Pregunte acerca de recursos para que siga aprendiendo
desde el hogar si es necesario.

+ Pidales asistencia a sus parientes o vecinos si necesita ayuda.

+ Trate de programar las citas médicas no reladonadas con el Covid-19 y los
viajes largos para cuando no haya clases en la preescuela.

+ Si su nifio parece sentir ansiedad con ir a la preescuela, hable con el
director del programa, los maestros, su médico u otros padres para que le
aconsejen.

Revisado en octubre de 2021

Visite "Attendance Works" (La Asistencia Escolar Funciona) en www.attendanceworks.org para hacer
la descarga de recursos y herramientas gratis.

Figure 40 Handout: Build the Habit of Good Attendaric&panish
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ESKE OU TE KONNEN...

Parét chak jou alé enpotan nan reyisit timoun nan epi aprantisaj pi devan nan preskolé.
Rate 10% jou lekol (youn oswa de jou chak de-twa semén) ka fé li pi difisil pou::

* Gen konpetans boné nan lekti ak matematik
« Bati relasyon ak zanmi
+ Deviope bon abitid prezansyél

Lekol maténel ak preskolé bon jan kalite gen anpil avantaj !
+ Woutin pitit ou deviope ak kontinye pandan tout pakou eskolé li.
* Pwofite premye ane yo nan ankouraje pitit ou a ale lekol chak jou.

KISAEOUKAFE

Travay ak pitit ou a epi pwofesé li pou deviope bon jan abitid
prezansyél ak pitit ou.

Pale de sa - chante | - fé | tounen yon avanti!

* Mete yon lé pou timoun lan al domi ak leve le matin.
+ Tou prepare rad li ak pare sak lekol lan lavéy.

+ Pataje lide ak |0t paran yo pou soti nan pot lan a lé.

Avan ane eskolé a komanse

+ Chéche konnen ki lé k ap premye jou lekol epi kdmanse konte jou yo!

+ Kenbe pitit ou an sante epi asire w pitit ou gen vaksen nesesé yo.

+ Patisipe nan oryantasyon ak pitit ou pou rankontre ak pwofesé epi
kamarad lekél yo epi rive konnen fomalite nan zafé sante ak sekirite ki
genyen sou plas.

Nou pare, ann ale!

+ Si ou panse pitit ou ta gen covid-19, rele lekol la pou mande konséy.
Mande resous pou kapab kontinye ak aprantisaj la lakay si li nesése.

* Mande fanmi oswa vwazen pou ede w si ou ta bezwen éd pou
mennen oswa al chéche pitit ou a.

* Mete randevou medikal ki pa gen rap6 ak covid-19 epi gwo vakans lé
lekol preskolé fémen [vakans).

+ Si pitit ou a parét enkyé pou li ale nan lekol preskolé li, pale ak direktée
a, pwofesé a, dokté w oswa lot paran pou konséy.

+ Si ou sispék pitit ou a kapab gen covid-19, rele lekdl la pou konséy.

Revize nan mwa Oktob 2021.

Vizite Attendance Works at www.attendanceworks.org pou telechaje resous ak zouti gratis!

Figure 41 Handout: Build the Habit of Good Attendaric€reole

234



i aseayd e

1507 e yaseasay Aaning pandiy ‘samoaing R0y puyg puo R T E ———
o . SRS OIS SISO HUSRIS YA UOLDTIDESY (TANIS AUSalg AT U1 SUOPUSLY 00T samusaidas N AN Aisahod 1 USIPIE)
¢d1ey uwa Mok Huryy Mok op moH “aye} 503 sa3) |euOEN 'SP 103 2y3 Uy uasqy Hvar) BarSsppY fo sukOdy
UED S[00YDS PUE SITHUNWAWOD eyl sdeis Ma) ¥ 2lw ssay] 3 34 103 parunGIY PuD paBoBu3 Wasaly asaleUEw ‘CACY ARSH BuEy] |
(5804 yioq sA¥p slow Jo T pess
51001 bupaes-eiep st DUY ¥ ur jussqe L[eotuodus sppy o
331} SEY SHIOM IUEPUAY “UDSEDI AUE 1 3 UE3uRsqE AIEOTUDIuD SPRL -
10y sAep Auew 001 551w Sp1Y AUBW MDY 1T ’
10U 5a)UBSqE PISNIXAUN JO AuEPUITE 62
abesaae ¥2eu1 Aay] asnelaq aduasqe { 4
I|U0IYI HOOIAO UBYD 001 5]0OYIS : L
BIBQ WBTY 9l HoBIL [4¥8£ sun 543p sdow do g pessy Aneawapese
15T J0 3 U JUSSQE A[[ROTUDIYD SPTY JO Canow sarjwey Jayns 03 Ajaxn asow
uaym 100Ys LlU3sgE  0s|E akay] ooyIs
%Th < yInu 001 S5|W Aneajuoiys ase y3INW 001 SS|W
“221ADE PUE 218 YljEY 3|1 Wey . )
pue ua1p 1y aalb 01 Jay1abol yiom ues s SPIY 1UB[SUBIY SPpq sse[sloy SPI SWeIUR-MO]
s1eu0|ssajoid |EJ|paw pue 5)00y2s "sapesb + - AT uI ¥ AT U1 §°¢ T U1 g
A1JE3 241 U] |O0YIS 51U SIUIPNIS SUOSE e (s4%ek y30q sKBp § weyy edour pessu)
Buipea) au1 buowe ase ‘swajqoid je1uap P SOUTDUS3YE JSEI-TE YIM SPTH JO
pue ewyise Ajzenajied ‘suiaduod yieay {
spssp Yl[BsH Ss2JPPV¥ HEY « E
*100Y35 01 5ppy 136 01 shEm JaL10 puy IO (s%eK yioq SKBP Jeme) 4o g Dessiul)
sassed snqg &1ddns ‘sjood Jed azivebio ued TS % Ul aouBbUa)lT M SPTH
ssauned Ayunwwos pue sapuabe 1isues = 35T PUT 3 U7 20UBDULIYD DOOB yim SBIA Jo
“S]00U3S “SSE]I 03 3] @YEW L,UCP SJUAPNIS o .
awos veaw ued ‘snq jooyds Ayl buissiw %b0 <

Aidwis Jo e3> ajqenas e Jo 18] auL

uoryelJodsueld], 214

sL9PBID) PUE 181)Y [9AST] 8DEID U0 PBSY UBD OUM

EIEP 01 UGIIUAIIE PUE SIATUAIU] ‘YIBAIIND ¥ ul T se ybiy se s ‘sjooyss
Ale? YN0l BauEpUaIIE Jo JunaInI awos uj Juasqe A)jeajuoiy> aue apesb 15T pue uanieBiapury uy

€ PlINg pue Saf|Wey 31BINPI UED SIAYIEal
PUE SJAQWaW AUNWWO] 31GN01] JWapeIe
o1 dn ppe ues sajuasqe K):ea ApANb Moy
azj|eas 1,uop SUBPMS pue sjuased AUEl

seqTwued advdug

-apesb pig Jo pua 3yl 1e Aluajayosd peas o1 KaN)
553] Je) 249m apesb 15T puE ualsebIapUIA Ul WAsQE ANEIUDIYD 2JaM SPTY T Ul T
OUM UBIP]IY? 1EYI puUnoy APNIs BJUIOJIED B WOy EIEp MIEUIwNalg

5133582 pue 3631103 01U1 WAL A11E3 111M TeY] BdUEPUATIE poob Jo “WOOJSSE] Y1 Uy AWl 150 01 dn Ppe 11135 A3yl Inq ‘pasnIxa

11GEY € PIING 01 23UBY3 243 PUE SIIIAS YIEW PuE BupEas equaWEPUN) 2.2 522U3SqE 353U J0 AUl '|00YDS UblY Ul 3s0ul 5B YBlY Se
U0 1N 551w A3y1 ‘A1IeINBaJ 100y 25 J0) O MOYS TU0P UIPTIYD §] SAIE) WS|IIUBSAE FABY UILO 535SE Apesb 15T pue uanebiapury

of uey oM yeym s1ape | Aym Pajaslyy S| OyM

B0 HOMEOUTPUSY T MMM
S FANUNWWO? 10 100ydS IN0A Ul JUasge AJJEDU0IYI 3IE UAIPHIYD w.@.mu‘mtﬁ.m .h._”.u .mw @:P .E..H

e e BunoA Auew moy mouy noA og 4eak e ueyl aiow Joj sisissad wajqoid auyl J1 Anedadsa ‘sapesb saiey vy vopuMAL

mv—v-O; PUE 3UBPUR1IE 100d ‘531005 1531 JamO] 131pasd e “H2ud UDAS pUB ‘UALIBBIAPUIY U] WSIATIUISGR JUDIYD YIUDW
Ksana shep om] 1sn[ 10 Jeak e shep g1 IN0ge—Jeak 00yYds ayl Jo 1uadiad QT ssiw sluapnis 1sabunod Jno jo Auep
uepuAY

Attendance in the Early Graid&nglish
23t

Infographic Handout

Figure 42



uspend ss1enose & sepspr

‘soiep soisa
€ oluanunBas ep eied ‘01503 wis seaIWELAY
Ul $YIoM 3JUBPUINY “UPZES JaInblend

10d seip soyInw uelje} souu soen3 ou &
‘esnxa uis serduasne o epualsise ap
12 ueasonuow anb ek seaugs sepuasne

se] uesouby sejanasa se)

S0303440D s0}B( SO[
18910} UOW

se] & souiu 50] e sauorepUaWNdas A E3PIW

ugpuate 1aaa0sd A sowuni seleqen uapand

s031paws A se1an3s3 ‘soye sosawud so| aueinp

1e10353 OWSHUasNe ap sesned sajedpuiid

se) ap uos ‘sajeluap sewajqoid so) A ewse ja
11ed ‘Jueyus pnjes ap

PN[eS 3P S9PBpPISsosN
SB[ J9PUSLY

ejandsa e e
uanba) anb esed sesauew sexo n snq 12 esed
sased Jaano0xd ‘01183 ua sopisedwod s3
1ez1ueB10 Uapand soLEYUNWO) SOIGaY

£ av0dsuen ap sepuabe ‘sejandsa seq

-ase)> e uekea ou Sousu sounbie anb uesne
1810352 SNq 12 23p13d © 0123 UN 3p ENje} B

B[ONOSH B[ ® 1397
eJied S018514y 190BH

‘seansipesa opuaipuaze
£ soAnuady! ‘euesdwa) ugeuioul opuep
‘1810353 BIIUAISISE 3P EINIIND BUN DPUEAL)

‘serjiwe; se) e seInpa uapand sonsaew
£ SoLEUUNWO) S0IqIBI “SONWIpEIE
sewaqoid so] auawepide) sewawne

uapand soye sosawiid $0) ua sepuasne se|
owo> uages ou saweipmsa A sasped soydnW

SBI[IWE] SB[ B JBION[OAUT

I39B sowapog anp

BI0 sS40 MITUNPURITE MMM

1107 Aew ‘yaseasay Kaning panddy ‘sawo2ing 3poi Py pun
1I3130104) JUIPTIS M UOHDI0SSY “52POID) Aimpuawa(3 D U UDPUILLY

s5201p03Y 100435 'S

(sous soquiw ue

w0 SBIP 8T U0LBIBY)

op®48 1o7 X Japuny

48

R
2
5
A
-
¥

b 8T u0JB3(8))
op®ia3 1oT £ Jspupy
Us 33USIBIIUQID S83USSNB SOUIU 50] 3P

(50U s0qUT us SewW 0 5

CE Cik Gtk

%eh <« § B B

(soy® soquiw us so
opedd 48T us X Jspupy
U2 BJOUS3SIS® BUBNG U0D SOUIU SO 8P

eW 0 SBIP § UO4BI

%vo < | b
20p®B13 Usg (9P sandsep [eATu B 198[ 8psnd uny?

-opeib Jag 1ap 1euy & 1aA1U € J23) 3p pepiIqeqosd SoUAW UJAIANT
opesb JaT A Japupy U3 S2IUISNE 2JUAWED|UQID UDIAN) anb soulu
50] anb 0U0U3 B1UJOJIIE) LA OIPNIS3 UN ap saseviwiaid soleq

“esaed BUN

A pepisiaAajun ] e 3Inpuod 50] anb ‘e|uals|se euang ap 01qey 13
Jeasd ap peprunuodo e] A sedne A ein1a) ap

SapEPI|Iqey uapsald ‘a1uawIeINBas UAISISE OU SOUIU SO] IS,

eprodw] anp Iog

7102410 30 Aussaaiun 41 3¢ 333 AoN10g LOUEIND3 HENN YOI B UG WO,
‘BDOZ 23quiNdas AN AN Hsanod bt uasp11)

1) |EUOREN ‘539029 41103 241 1 3459y H0aI) BUrsSIpPY Jo Suossodul

1930113 341 £104 pasunGIY pud paoBu3 ‘Wasalq ol ity ‘oiawo ApK'BuR) |

£'S0J|WPpede sewajqosd

CEpNW as uebuay anb ajqeqosd

) €] opuend £ 9WaWedNUQII sew sa ugIque
opejsewap ueljej Sa1UIsSNe uelsa “OpeIsewap ueljey
sosaadur

sejuBIAIW soyru 1w30y urs soyu sof®q ap soyru

2T BPBO 9D ¢ QT BDPBO 8P G'7 Q1 BPBO 8P 7

| 'SOUIU { BPED U3 | OWOD O}je Uel 53
Se[andsa seunbie U3 'AUISNE 3IUIWEIUOL 53 opeib Ja| A apupy ud

SOuru gT ¥p®o 9P T

“asep ua opipsad
odwan je uewns 3s ‘fenbi osad ‘sepedynsnf uos seljey selsa Ip SeYIN

00yds yb1y) ‘eiolesedaid ej 3p SO| OWOD SO UL} BPUASNE
9P SIPAIU UBUDN BIUBWRIUINDAY Opeib 13| A 19pup Ip SAIULIPNISA SO

0pEe}I8jy S8 ugInp

sopeldd sodswrid SOl us

Aejandsa ns ua 1U3SNE UEISa S0UINDAJ SOUIU SOIUEND PaISN IGES? “OVE UN P SEU
N e N e e enp aisissad epuasne ap ewajqoad 13 s AUaWIEadsa ‘SaJe10J53 Soue sowixosd O] U UPIIUAAI efeq A Jejodsa epUAISISE
mu—.-Q; EJew ‘Sauawexa ua sauojIedy|led sefeq 4i3apasd apand ‘ejandsa 2id €] Ua OSMIUI 3 JAPUP| U3 BIUGL EPUISTIE €SI |
gg SEJp SOp 0]9S O OUE 1€ SEIP BT OWO) - JE0IS3 OUE 13P %OT 13 E1N53 €] € Uele) Souanbad sew saIULIPMISa SOIISINU 3P SOYINK

Attendance in the Early Graid&panish

Infographic Handout

Figure 43

23€



Add up!

#SCHOOLEVERDAY

Student attendance drops each Friday at
West Seaford Elementary..absences add up,
and opportunities to learn are lost.
#schooleveryday

Translation viewed by 16 parents

v: o
9 L
e » * 2

Storien School Directory Merrages Notifications

Figure 44 SocialMedia Post #1



SEE YOU AT

SCHOOL
TODAY!

There is school today and we hope to stay on
the positive trend for our attendance! Parent
drop off line is open behind the school until

8:45am!

Translation viewed by 14 parents
¥ 24 like © 356 view

W Like

o " * |

Storles SchoolDirectory  Messages  Notifications

Figure 45 Social Media Post #2
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.. West Seaford Elementary
¥~ Published by Laura Vareha Schneider @ - November 28, 2022 - Q@

Dear Families,

We are thankful for you!
As we return from Thanksgiving break, we are grateful for everyone who has helped to restore a
routine for showing up to school while supporting students and families.

Daily routines are essential for reducing stress and creating a sense of security, especially after the
chaotic transitions experienced over the last few years - but please know we also understand how
busy this time of year can be. However, as long as your child is healthy, please encourage showing
up to class when school is in session. Every day of school is an important opportunity for students
to learn as well as connect to peers and their teachers.

We thank:

« Qur students and their families who do their best to show up to class every day even when it isn't
easy.

= Qur teachers who have gone above and beyond to help make school a welcoming learning
environment where students can thrive.

* Our many, many healers and helpers - the support staff and community volunteers who provide
the extra hands and attention our children need.

If your family or your child needs support, please reach out to me (schoaol principal) or Mr. Farston
(school counselor) for help. Thank you for partnering with us!

Sincerely,
Laura Schneider, Principal

Tk Yow!

Figure 46 Holiday Break Message



Subject: January Reset

With the new year approaching, please take some time to reflect on your classroom. What is going really
well? What would you like to change? Seasoned teachers know that entering the classroom in January can
feel like September. If you are thinking, “I already taught this procedure/rule in August”...think again. Now
you know your kids’ personalities. Now you know how to motivate them. Now you know who can sit next to
who. Use this information to your advantage. Be honest with yourself about what might need to change in
your classroom in the new year. Maybe you want to start with your seating chart? Or maybe you want to
start with the way students enter the classroom? Maybe you want to implement morning meeting? Think
about the expectations and consequences with your classroom and whether or not you have been
consistent. Your consistency gives students a sense of comfort and safety — but be please be ready to
reteach. Our Little Jays are essentially babies and will be gone for a while without our boundaries. They will
need our guardrails, practice, and support upon return. The week coming back, | am granting you the time
to focus on resets and re-establishing your rules, policies, and procedures...just like we did in September
(rather than stressing about curriculum timelines). This reset is important and will certainly help us all save
time and stay on track in the long run. Thank you for all you do!

Laura Schneider
Principal

West Seaford Elementary
511 Sussex Ave,

Figure 47 Email to Staff Before Break
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- Event
Attendance Spirit Week

May 16-20
@ 28

Our school's attendance is starting to get into
the Spring Slump. Teachers have important
instruction and fun activities planned for the
rest of the year, so don't miss a day (unless
you are sick, of course)! Next week is
Attendance Spirit Week...we will also have
drawings each day for present students to
win fun prizes. Be there!

Monday: Shades Day
Attendance is so bright, you've got to wear
shades!

Tuesday: Tie-Dye Tuesday

Great attendance is "tie"d to great leaming!
Wednesday: Hat Day

"Head" for success by arriving to school on
time!

Thursday: Neon Day

Good attendance leads to bright futures
Friday: School Spirit Day

Wear blue and gold, Seaford Bluejay shirt, or
a West Nest Shirt!

Figure 48 Attendance Spirit Week Social Media Ptist Week
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Appendix |
ARTIFACT 9 T MULTI -LEVEL SUPPORT MODEL

Introduction

This artifact provides an overview of the muével support model developed
for West Seaford Elementary School (WSES) to address the probknodent
chronic absence. The purpose of this artifact within my broader Education Leadership
Portfolio (ELP) was to develop a framework to support the improvement of student
attendance and reductionsitidentchronic absence.

Overview of the Delaware MultiTiered System of Support

The Delaware MultiTiered System of Support (BETSS) framework is
designed to meet s tagcademit heeds. ThedEETES mMi ¢ and
includes five essential components: (a) daaed decisiemaking, (b) tearbased
leadership(c) a tiered system of support, (d) a comprehensive assessment system, and
(e) the selection of academic and remademic resources, supports, and interventions
(DEDOE, 202%). Although no specific framework has been tailored to student
attendance and/studentchronic absence for Delaware, | used the essential
components mentioned above to outline a support system for WSES.

Using DE-MTSS for Student AttendanceSupport

The databased decisiemaking component (i.e., using data to make decisions
about resurces, supports, and interventions delivered to every student) and the team
based leadership component were both addressed with the creation of a WSES

attendance teanthe WSES attendance team serves as a formal group that meets bi
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weekl y t o d&stedentatendakés med8aSorder to make decisions about
student attendance suppoM$SES studernattendance data are examineahvieiekly.
Student absences for any reason (e.g., excused, unexcused, etc.) are reviewed using
data entered into eSchoadsyebplatformin which teachers enter dagyudent
attendanceThe WSES attendance teamonitors attendance data and identifies
supports to improve attendance for all students (Attendance Works, 2038} S 6 s
attendance team consists of the principal aggstant principal, school counselor, a
special education representative, a general education teacher, and the attendance
secretary. The WSES attendance team identifies students who are (a) approaching, (b)
at, or (c) above the 10% benchmark of schogkdaissed at any given point of the
school year.

Developing a WSES MultiLevel Support Model for Student Attendance

I n response to results from the 1 mpl eme

strategy, anulti-level system of support was developed. riden to determine the
studentchronic absence tier for each student, the total number of days absent for each
student was divided by the total number of days in the school year. For example, if
there have been 100 days in the school year and a studdrtamagbsent for 10 days,
the student hasstudentchronic absence rate of 10%. Each student is placed in a tier
according to their percentage (see Figaie Students with fewer than 10% of student
absences are considered Tier 1, students with 10% tami@bsences are considered

Tier 2, and students with at least 20% of absences are considered Tier 3.
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WSES SUPPORT MODEL FOR STUDENT ATTENDANCE

Students missing
more than 20% of
days

* Provide personalized outreach (phone calls,
digital messaging)
» Assign school check-in mentor/attendance

Students missing
10-20% of days

Tier 2

liaison

Figure 50 WSES MultiLevel Support Model for Student Attendance

Attendance Team Meetings and Data Monitoring

The comprehensive assessment system componamdéscécreening,
diagnostic, and progress monitoring measures and is administered at specific intervals
and/or as neede®EDOE, 202Db). For the purposes studentchronic absence, the
WSESattendance team examines the attendance data of all studesmtklyi, and
the student attendance support cy#eicted in Figuré&l is implemented. The
student attendance support cycle includes the initial screening of attendance data and
tier identification of each student. Then, appropriate supports are selected and
implemented for each student. Progress is monitoredebkly by the WSES

attendance team with additional reviewstfdentattendance data, as needed. If



studentattendance datsuggest that a student needs t@laeed into a different tier,

new tier sipports are delivered. If attendance datggesthat a student should remain

in the same tier, existing supports are continued. If students are considered Tier 3,

WSES attendance team representatives hold
develop a individualized attendance plan for that student (see Artifact 6). In cases in

which a Tier 3 student also ha8or more unexcused absences, the WSES attendance

team refes the student t&SDdistrict-level attendance officials in accordance with

thecumrent SSDpolicy and regulatiomelated to truancy.

WEST SEAFORD ELEMENTARY SCHOOL

1

DETERMINE %
OF DAYS

@ ABSENT >
IDENTIFY TIER

PROGRESS
MONITOR STUDENT B%iEgA?fg%

ATTENDANCE iy
SUPPORT
CYCLE

4 3

SELECT

IMPLEMENT
TIER APPI'\-'REPgIATE

SUPPORT(S) SUPPORT(S)

Figure 51 Student Attendance Support Cycle
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Tier 1 Supports

The WSES attendance team worked together to identify supports for students
at each tiergeeFigure50 for an outline obasic supports provided at each tier). Tier 1
supports are provided to all studems.noted above,re support identified for Tier 1
is the regular monitoring of attendance data, and the WSES attendance team does this
monitoring on a biveekly basisA communication plan was also developed and
implementedgeeArtifact 8) to communicate the importance of good attendance to all
students and parents. Attendance policies and expectations are clarified as part of the
communication plan. Parent workshops dfered to all parents. At the workshops,
the WSESprincipal presents research that supports the importance of good attendance
and offersstrategies that parents can usedtp build good attendance habits among
their children

Tier 2 Supports

Tier 2 suppdas are provided to students who are absent more tharofLtité
school year. Each time Tier 2 student is absent, personalized outreach is proviaed
the schocbased communication application (ClassDojo), phone calls, and/or home
visits. Non-classroonteachers (e.g., art, music, physical education teachers, and the
media specialist) also serve as chatknentors for Tier 2 studentfhe WSES
attendance team assigns one of these teachers to each Tier 2 student, andims check
mentors, the noglassrom teachers look for their assigned students each morning to
welcome them to WSES. In addition, ndlassroom teachers assist classroom

teachers with providing the personalized outreach mentioned above.



Tier 3 Supports

For Tier 3 studentsnoreindividualized support is provided. Parent
conferences are held with WSES attendance team representatives. At these
conferences, WSES attendance team representatives review aGstattemiiancend
seek to learn from parents potentedsons for absences. Suporti encouragement
are offered to parents to make school attendance a priority, and individualized
attendance plans are developed with input from all conference attendees (see Artifact
6). Thesandividualizedattendance plans reinforce the expectationsdbool
attendance and consequencestufientattendance fails to improve. Parents are also
connected with resources, as needed (e.g., alternate transportation, counseling, outside
agencies). Tier 3 students who are also in danger of violafi) s t frelatech c y
attendanceoliciesare referred to district officials for intensive case management.

Conclusion

Thismulttl evel support model p r girategylfers an ov
reducingstudentchronic absenc&he multilevel support modelas designed as a
directresult of a’ecommendation identified in Artifact 4 this WSESeeds
assessmenparticipants requested tidentification of schoebased attendance
supports for Tiers 1, 2, and 3 and a consistent approach to identify howtstacde
placed in tiers and how tier movemeaturs. In addition, theulti-level support
model also directly addresst® third substrategyoft hi s ELP6s second in
strategy, which called for such a model to be creatednahele universal seening

of all students, multiple tiers of supports for students, and a data collection system to
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inform decisions at each tier of support delivery (DEDOE, BpXBee Chapter 4 of

this ELP for select results of implementing thislti-level support modeltaVSES.
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Appendix J
ARTIFACT 10 1T SEAFORD SCHOOL DISTRICT PRESENTATION

The purpose of this artifact was to summarizeEdycation Leadership
Portfolio (ELP)work for Seaford School District§SD) officials by creating and
giving a presentation highlighting the critical need to addststentchronic absence
at school and district levelspresented to thredistrict-level officials, and all three
officials shared they now believe that positive attendatiegegiesanwork. Two
officials added that thattention placed ostudent attendanaatais one of the keys
to developing and implementing positive attendance strateffiese officials
expressedhterestin scalingt p t h i recorime®dation®d more SSD schools
These officials alscecommended | share this presentation to a larger audience, and |
was asked to be part of a coalition to support and buil& &utD @as to address
student attendance and chronic absence at the districtltewakalsosuggested that |
share part of this presentation at an upcoming SSD board meetingdas the r i ct 6 s
attendance policgnd associated regulatioosuld benefit frorupdating. This

presentation woulfielp set the stage to acknowledgeead for changm SSD
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AN EXAMINATION
OF STUDENT
CHRONIC ABSENCE

IN SEAFORD SCHOOL DISTRICT

WINTER 2023

INTRODUCTION

« Missed school days = missed
opportunitiesto learn

Research highlights negative
consequences of chronic absenceon
students' learning

Nationally, morethan 7 million
students miss more than three weeks

of school each year

Federal and state initiatives
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WHAT IS STUDENT CHRONIC ABSENCE?

Chronically absent students:

» absent for any reason (excused or
unexcused)
miss 10% or more of the total
number of school days in the

school year

PROBLEM

There is too much student
chronic absence at
Seaford School District.
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WHY DOES STUDENT CHRONIC ABSENCE MATTER?

are four tim
likely to b

chronically absent

WHAT DOES STUDENT CHRONIC ABSENCE LOOK LIKE IN SSD?

Chronic Absence Percentages Over Time

* High levels of
student chronic
absence

Typically worse
than the State of
(9] 3

Undeniable
cause for
concern
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STUDENT CHRONIC ABSENCE &
SCHOOL ACCOUNTABILITY

Student chronic absence
is part of school
accountability

?rucmm chronic absence

or schools = # of students
chronically absent/total #
of students

Corresponding student
absence levels
ssigned to schools

3 CRArT e

% of Students Considered Chronically LevelDescripion
Absent

Low chronic absenteesm

Significant chroree absenteersm

2022 SSD CHRONIC ABSENCE LEVELS

27% 28%

13%

Significant

High

17%
Significan

Blades

* West Seaford Elementary School - only school NOT chronically absent

* Due to focus on chronic absence data and providing supports




OUR STRATEGIES

What did we do to
reduce chronic
absence at West
Seaford?

part of our sch

slan
plan

NEEDS ASSESSMENTS

To identify strengths and
opportunities to develop a systemic
approach to address chronic
absence at WSES

NEEDS:

+ Attendanceteam rolesand
responsibilities

» Scheduled bi-weekly
attendanceteam meetings

» Attendanceteam onboarding
tools

* Tiered approach to address
student attendance

+ Coordinated approach to identify
how students are placed in tiers
and how tier movement occurs

» Tiered approach communicated
to stakeholders

* School district policies reviewed
and updated
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DATA ANALYSIS RESULTS

Questions:

* Inconsistent student chronic
1- To what extentis chronic absence across the years

absence at WSES getting better or + Considerable increase in 2021
worse over time? likely due to COVID-19

+ Kindergarten attendance trends
consistent across years

2- How do chronic absence rates at + Crades1 and 2 increase and

WSES differ by grade level? decrease across years

« African American/Black students
more chronic apsence than

3- Which groups of WSES students Hispanic/Latino and White

are most likely to experience students

chronicabsence? * Hispanic/Latino students more
chronic absence than White
students

COMMUNICATION

Kindergarten Orientation
ClassDojo/Text Communication for each
absence from teacher - We Miss You
Robo Calls

Social Media Facts - Importance of
Attendance

Special Events

Weekly FriYAY AttenDANCE Send-Off
Attendance Committee Mentors and

Family Partners

2nd & 3rd Marking Period Chronic
Absence Letters

Fall and Spring Attendance Spirit Weeks




ATTENDANCE TEAM
& DATA MONITORING

What does the WSES attendance team do?

» monitors attendancedata for all
students and student sub-groups

* reviews attendance policiesand
procedures

» develops and implements the student
attendance communication plan

» dentifiesstudents who are chronically
absent and uses a support model to
ensure their needs are met

Attendance Team
Onboarding Tools

The following tools were created to help carry out
the work of the attendance team
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Send aut meeting trvile
Develop meuting sgenda
Asmgn meeting roles
Gande partscipants
through the meeting
wgeria

Koed participans
focused on the agenda

ATTENDANCE TEAM
& RESPONSIBILITIES

RECORDER

Rocord hey poima of

QFOuUR 8 Al usIsOn

Dratribute notes upon
conclusion of the meeting
Perform all particapant

responsitsition

TIME KEEPER

>

Manage 1he Time lirnats
estabhshed for the
agenda to keep the group
on schedule
Mahe sure o visuad aidn
dats prosentations, and
technology ate pvadlable
and wiovking for the
meeting

viorm all parhopant
responadilites

PARTICIPANT

20 SRWRE o

* Understand and
comnibute 20 the
Giscusaion of sgends
nems

* Respond to and ask
QuUeshions as aporoonate
andg dessred

WELS ATTENDANCE TEAM MEE TING CALENDAR
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MULTI-LEVEL SYSTEM OF
SUPPORTS

WSES SUPPORT MODEL FOR STUDENT ATTENDANCE

Students missing
more than 20% of
days

Students missing
10-20% of days

Tier 2
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MULTI-LEVEL SUPPORT CYCLE

WEST SEAFORD ELEMENTARY SCHOOL

©

DETERMINE %
OF DAYS

©

el STUDENT
ATTENDANCE
SUPPORT
CYCLE

RESULTS

» 2020-2021 school
year results
* Due to our focus on
chronic absence
data and providing
supports
« Systemic approach
stillunder
development
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WSES
STUDENT
CHRONIC
ABSENCE:
OVER TIME

WSES
STUDENT
CHRONIC
ABSENCE:
BY GRADE
LEVEL
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