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ABSTRACT

Summer reading is correlated with improved reading scores and a decrease in
summer learning loss. This educational leadership portfolio (ELP) was designed to
address summer learning loss as a way to im/prove reading achievement for
elementary students in the Phoenixville Area School District (PASD) in Phoenixville,
Pennsylvania. More specifically, the ELP was an investigation of two existing
summer literacy programs to (a) examine current program results, and (b) make
program revisions and recommendations for new initiatives that could increase
participation in the PASD summer literacy programs. Both programs, one on-site in
school and one at home, were designed to increase reading engagement and decrease
summer learning loss. In spite of the attention given to summer literacy programming,
PASD administrators were still concerned with students’ literacy achievement levels,
which prompted further investigation. Students’ Pennsylvania State System of
Assessment (PSSA) achievement levels hovered around 70 to 80% proficient, with
historically underperforming subgroups of students scoring at proficiency rates
between 41 and 60% proficient.

In order to develop strategies to accomplish the goals of evaluating current
program results and making revisions and recommendations for future years, |

conducted an evaluation of the current iterations of the Phoenixville Summer Stepping

viii



Up and Jumpstart programs. | examined the needs and interests of families and the
achievement data of participants through surveys, focus groups, and analysis of
existing data. Results showed that families are interested in joining PASD summer
literacy programs, but scheduling and childcare issues may limit access and
participation for some families. Other families value the academic break in the
summer months and are not interested in sending their children to summer school
programs. In addition, families reported the desire and need for an improved system of
communication before the Summer Stepping Up program to better understand how
children are identified for support. Families would also appreciate more frequent
communication during the Summer Stepping Up program to ensure children’s needs
are being met. Across both summer literacy programs, analysis of student data showed
that 84% of program participants were able to maintain or increase their reading level
during the summer compared with 65% who were eligible, but did not attend.

Based on these data, | made critical revisions to systems and structures that
will potentially result in increased participation and information delivery to families.
Revisions include a clear plan for communication with efforts made by administration
and teachers, and an infographic and planned parent presentation to better explain the
summer offerings. Further recommendations include continued commitment to
refining communication systems between home and school, professional development
for staff on the communication and decision-making process for summer programs,
and a commitment to family literacy engagement during the summer programs,

including engagement with families whose children do not participate in summer



programs. Improved student data collection and evaluation methods are also needed to

ensure effective program evaluation.



Chapter 1

INTRODUCTION

Phoenixville Area School District (PASD), located in Phoenixville,
Pennsylvania, runs robust elementary summer programming for its four elementary
schools to support students who struggle to reach grade-level literacy goals. The intent
of the summer program is to prevent the regression of literacy skills and reading habits
during the summer months. Given my role as a PASD district administrator, the
purpose of this Educational Leadership Portfolio (ELP) is to evaluate the results of the
current elementary summer program, Summer Stepping Up, along with a recently
piloted book access program, Jumpstart, in order to make specific recommendations
for enhancements, future program resources, and an implementation plan for future
iterations of both summer programs.

| decided to first approach this problem with a review of the literature around
effective summer literacy programs for elementary students. This provided me with a
background with which to measure success. | then created a program evaluation plan
specific to PASD. This evaluation plan prompted the collection and review of various
types of data. | gathered reading benchmark data from students invited to the summer
programs. | sent a parent survey and held several focus groups to delve into the

summer programs’ successes, barriers to entries, and areas for improvement. I used



this data to revamp parent communication and parent presentations, and to do an
overall evaluation for the PASD superintendent.

In this ELP 1 discuss the problem in detail in six chapters, followed by
references and appendices. The current chapter orients the reader to the problem, and
describes how the ELP is organized. Chapter two discusses current achievement data
that motivated improvement, my role in the organization, and improvement goals. In
chapter three, | describe the actions | took for improvement, the timeline for doing so,
and the resources required. Chapter four is a discussion of, and reflection on, the
results of my improvement efforts. Through an evaluation of student achievement data
and the data I collected from parents, | was poised to make recommendations
regarding the future of the PASD summer literacy programs in chapter five. | also
suggest wider areas for improvement in PASD. Lastly, in chapter 6, I reflect on my
learning throughout this program and the development of my leadership skills, in
conjunction with the College of Education and Human Development’s Conceptual
Framework.

Also, included in the appendices of this Educational Leadership Portfolio are
ten artifacts that represent my efforts to better understand and improve PASD summer
literacy programs. Each artifact is included in an Appendix, including the ELP
proposal in Appendix A and the set of artifacts in Appendices B-K. Below is a short

description of the proposal and each artifact.



ELP Proposal

The ELP proposal defines the current summer literacy programs at PASD and
lists my planned action steps. It describes my role in the organization, and how I plan
to use this ELP to create new iterations of the summer programs. This paper is
presented and rooted both in the literature and local context. This proposal was
presented to my ELP committee in October, 2018, and guided all of my work on this
project (see Appendix A).
Program Evaluation Plan

This plan was first drafted as part of my coursework in program evaluation. It
describes the current elementary summer programming at PASD, including program
theory, strategies, implementation, and long-term goals. A plan for data analysis is
outlined. I revised this plan to be reflective of my current Educational Leadership
Portfolio proposal, and the current iterations of both the Summer Stepping Up (SSU)
and the Jumpstart programs (see Appendix B).
Literature Review

This literature review is a document synthesizing research on various summer
program models and their efficacy. It demonstrates the need for summer book access
programs, particularly for historically underperforming groups of elementary students,
while considering the cost-effectiveness of such program models. My research into the
results of traditional, brick-and-mortar summer school programs led me to the
development of the Jumpstart book access pilot program as a research-based

alternative or supplement to traditional summer programs (see Appendix C).



Research Brief

This artifact is a short research brief for presentation to the superintendent and
district administrators. | conducted an analysis of reading benchmark scores from
spring 2018 to fall 2018, a measure of student growth/maintenance for both Jumpstart
and Summer Stepping Up students. The brief includes relevant charts, tables, and a
written explanation (see Appendix D).
Parent Survey

The Parent Survey contains feedback from parents about the Summer Stepping
Up and Jumpstart programs. Information from the survey allowed for changes to be
made to the SSU and Jumpstart programs to better accommodate parent and student
needs. IRB approval was obtained to complete this artifact. While the survey is
anonymous, | asked for volunteers to participate in the parent focus group outlined
below (see Appendix E).
Summary of Survey and Parent Focus Groups

The Summary of Survey and Parent Focus Groups is a short brief for
presentation to the superintendent and district administrators. The focus group sessions
were designed to further illuminate survey results and suggested next steps from
families by obtaining in-person explanations of a respondent’s opinions. Questions for
the groups related to positive characteristics of the summer programs as well as
barriers to attendance and suggestions for improvement. IRB approval was secured to
complete the focus groups (see Appendix F).

Communication Plan



The Communication Plan outlines the steps and timeline required to
successfully communicate with parents and teachers regarding the summer program.
The purpose is to clearly communicate the rationale for participation in either Summer
Stepping Up or Jumpstart to parents. | also produced a comparison of the two
programs, benefits, required parent and teacher actions, and timelines. More
specifically, the artifact is a framework which includes the components of the plan and
the timeframe for completion of each component (see Appendix G).

Infographic

The Infographic is a comparison between Summer Stepping Up and Jumpstart.
Its purpose is to clearly illustrate the program differences so that parents can select the
program that best meets their needs. Student growth data, quotes from parents, and
general information is included about each program. This artifact was included in the
Parent Mailing and presentation outlined below (see Appendix H).

Parent Mailing

The Parent Mailing is a new comprehensive mailing to families which provides
a full description of summer 2019 program offerings. PASD mailings existed only to
outline the SSU program, and the later addition of Jumpstart created a lot of confusion
for families in 2018. This artifact informs families of the choice between SSU and
Jumpstart, and provides registration materials (see Appendix ).

Parent Presentation
A previous PASD presentation described Jumpstart program’s vision,

strategies, and projected outcomes. However, the Parent Presentation is a completely



revised version of the presentation to help parents understand both SSU and Jumpstart
and, ultimately, choose the best one for their child(ren) (see Appendix J).
Evaluation

The Evaluation is a presentation based on the research and analysis of the
existing summer programs for the superintendent of schools and/or School Board. In
the presentation | created an overview of the summer programs, an analysis of each,

including supporting data, and recommendations for change (see Appendix K).



Chapter 2

PROBLEM ADDRESSED

Phoenixville Area School District (PASD) serves approximately 3,850
students in its six schools: Phoenixville Early Learning Center (PAELC), Barkley
Elementary School, Manavon Elementary School, Schuylkill Elementary School,
Phoenixville Area Middle School, and Phoenixville Area High School. Across the
district, 74% of the overall student population is white, 13% Hispanic, 6% African
American, 4% multi-racial, and 3% Asian. Twenty-seven percent of students are
economically disadvantaged, 15% have individualized education plans (IEPs), and
5.5% are English learners (ELs) (Pennsylvania School Performance Profile, 2017).
Student Characteristics

A closer look at each school’s demographics reveals differences among
PASD’s elementary schools. As seen in Table 1 below, the largest population of
economically disadvantaged students, as measured by free and reduced lunch data, is
at Barkley Elementary, which serves students in grades 2-5. The Phoenixville Area
Early Learning Center (PAELC) serves all of the district’s kindergarten and grade one
students. This building has the second largest percentage of economically
disadvantaged students. These two buildings also have the highest percentages of

students with I1EPs, EL, African American, and Latino students.



Table 1 Elementary Student Demographics

School Total %ED %IEP %EL % % %
(Grades)
pop White Black  Latino

PAELC (K-1) 659 27.01 11.69 7.44 70.71 4.86 15.78
Barkley (2-5) 291 51.20 14.09 1546 51.20 10.65 29.55

Manavon (2- 420 23.10 14.53 2.62 78.10 3.33 9.06
5)

Schuylkill (2- 515 19.03 13.21 5.24 75.15 2.52 10.10
5)

Achievement Data

Data from PASD tell an interesting story about the differences in student
performance. Achievement data is criterion-referenced; it measures student
performance as compared with grade-level standards. Table 2 shows that when PASD
examined 2017 state achievement data for students in third through fifth grade, 79% of
third-grade students met standards. However, when disaggregated for historically
underperforming (HU) subgroups and non-historically underperforming (non-HU)
subgroups, the data show between 90% and 95% of non-HU students met grade-level
standards as measured by the Pennsylvania System of School Assessment (PSSA). By
contrast, only 54% of HU students met grade-level standards (see Table 2). The results

do not differ much for grades 4 and 5, with 60% and 56%, respectively, of HU



students having met grade-level standards. Clearly, there are many students who still
cannot reach the goal of grade level proficiency as measured by the PSSA.

When we examine the cohort of HU students over the past three years this
trend is further illuminated (see Table 2, bold percentages). For example, 49% of the
2015 third-grade HU students met grade level standards. In 2016, this cohort’s
proficiency levels dropped slightly to 47%. As fifth graders in 2017, 56% of these
students met grade-level standards. Over this three-year period, the group saw some
gains, but still struggled to come close to matching the non-HU proficiency rate of

approximately 95%.

Table 2 PASD Elementary PSSA Data from 2017, 2016, and 2015

District PSSA English Language Arts Grade 3 Grade 4 Grade 5
Scores

2017
Overall % Proficient/Advanced 79% 81% 80%
Historically Underperforming % 54% 60% 56%
Proficient/Advanced

2016
Overall % Proficient/Advanced 2% 74% 77%
Historically Underperforming % 56% 47% 43%
Proficient/Advanced

2015
Overall % Proficient/Advanced 74% 76% 81%
Historically Underperforming % 49% 41% 58%

Proficient/Advanced




Candidate’s Role

I am one of two curriculum and instruction supervisors employed by the
district. I report to the assistant superintendent, and work closely with him, other
central office personnel, building administrators, and classroom teachers to improve
curriculum and instruction in the district. My work generally entails direction of
federal programming, grants, and summer programs; coordination, planning, and
facilitation of professional learning; and curriculum writing and teacher supervision in
the areas of English Language Arts, English Language Development, and Social
Studies. Since I currently plan and oversee elementary summer programs, | was eager
to use the Educational Leadership Portfolio (ELP) to better inform my work and
further develop my leadership skills.

As a doctoral candidate, I have reviewed literature about traditional summer
programs, book access programs, and summer achievement loss. Based on the
literature, | recognized the marginal effectiveness of traditional summer programs, and
how students can maintain upward learning trajectories by simply engaging in reading
during the summer months (Allington & McGill-Franzen, 2003; Allington et al., 2010;
Kim & White, 2008).

Development of this Education Leadership Portfolio aids PASD’s
improvements to summer literacy programs for elementary students. My ELP project
aligns closely with the district’s goals of high-quality instruction for all students and
data-driven decision making. Through this ELP I provide strong, research-based

recommendations, materials, and plans for summer programming to reduce summer
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reading loss, especially for historically underperforming groups of students.
Additionally, the ELP affords me opportunities to communicate with multiple
stakeholders — teachers, administrators, parents, students, and the PASD School Board
— about our summer program effectiveness and future plans for refinement.

Summer Program Characteristics

Like most years, in 2018 PASD offered extensive summer programming. The
many offerings provide remediation, enrichment, and enjoyment. Local recreation
centers and other community organizations ran summer programs at PASD facilities.
English Language Development and Extended School Year programs were offered to
eligible English Learners and students with IEPs, respectively, in grades K-12. Credit
recovery and original credit were offered at the high school level.

One main focus of this ELP, the Summer Stepping Up (SSU) literacy program,
was offered for students exiting kindergarten through fifth grade. SSU is a school-
based literacy program for elementary students in grades K-5 run by PASD. Like
many traditional summer school programs, it meets at school for half-day sessions
Monday through Thursday for four weeks during the summer. Students are assigned to
one homeroom teacher, and at SSU, they also have a STEM teacher they see
approximately once per week. Classes are small — no more than twelve students — and
elementary teachers are hired to conduct them.

The purpose of SSU is to reduce summer loss in student literacy achievement
and maintain engagement in reading during the summer months. Students invited to

SSU are those who are reading below or just at grade level. They proportionally
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represent all four elementary schools in the district, including the Title I schools,
PAELC and Barkley. Student achievement/loss prevention are measured by student
performance on benchmark assessments (Fountas & Pinnell, 2010) administered in the
fall, compared to the previous school year’s spring scores. To accomplish the SSU
objectives, teachers use interactive, standards-based whole class mini-lessons, small
group, and individual lessons using the reading and writing workshop model (Calkins
et al., 2013; Calkins et al, 2015). Students also complete nightly reading homework
and log their independent reading at home.

During the summer of 2018, the program served 231 students in class sizes of
8-12 students (see Table 3). SSU teachers provided literacy instruction on a variety of
strategies to help students maintain their reading skills and a joy of reading, aligned to
the school-year curriculum. Lessons were taught using the reading and writing
workshop model (Calkins et al., 2013; Calkins et al, 2015). Students were assessed as
needed for instructional purposes using DIBELS (Dynamic Indicators of Basic Early
Literacy Skills) (Good & Kaminski, 2002), and before and after the program using
Fountas & Pinnell’s Benchmark Assessment System (F&P BAS; Fountas & Pinnell,

2010).
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Table 3 Students Enrolled in SSU 2018 from PASD Schools and Non-Public

Schools
Grade Total PAELC Manavon  Barkley Schuylkill Nonpublic
Enrolled

K-1%t grade 30 30 0 0 0 0
1%t grade - 36 36 0 0 0 0
2" grade

2" grade - 38 0 15 14 9 0
3 grade

3 grade - 47 0 15 11 20 1
4™ grade

4" grade - 47 0 14 14 19 0
5t grade

5% grade - 33 0 9 9 15 0
6™ grade

Totals 231 66 53 48 63 1

During the summer of 2018, the PASD SSU program ran concurrently with

another separate summer literacy program: Jumpstart, the second focus of this ELP.

Jumpstart was a non-traditional pilot program | created to provide book access to

students and help parents maintain strong literacy habits during the summer months

(Allington & McGill-Franzen, 2003; Allington et al., 2010; Kim & White, 2008). Like

SSU, Jumpstart’s purpose is to maintain student literacy performance and engagement

in reading during the summer months. Unlike SSU, Jumpstart aims to do this by

providing parents with tools to support strong home literacy habits, instead of having

students attend a school-based program. Families participating in Jumpstart work

13



mostly on their own, with the exception of two PASD-sponsored gatherings during the
summer months. During 2018, 60 students in grades K-5 participated in the Jumpstart
program whose families had previously declined the opportunity to participate in SSU.
Student achievement/loss prevention for Jumpstart students was evaluated by their
performance on F&P BAS (Fountas & Pinnell, 2010) in the fall, as compared with the
previous school year’s spring benchmark data.

In order to provide free books to children in Jumpstart, | organized a book
drive during which an estimated three thousand books were donated by PASD families
and community members. The books were reviewed to ensure only gently used or new
books were made available to students, and that the content was appropriate for
elementary students. Various fiction and nonfiction genres were represented.
Jumpstart began with a mandatory informational parent session in May, during which
students chose as many books of interest as they desired. Most children chose to take
home between 10-20 books, while some outliers chose between two and five books.

After that, families were encouraged to read at home and maintain strong
literacy habits, such as establishing daily reading routines, reading together, talking
about text, and using small incentives for reading. However, two optional student and
parent Jumpstart gatherings were hosted by PASD in June and July. During these
events, held off-campus at the library and a local water ice store, students browsed for
new texts. They also talked with teachers and administrators about the books they read
thus far and their reading habits. These events were attended by approximately 10

families.
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Problem Statement

Differences in reading achievement between students from high-income and
low-income households, and students who speak English as their native language and
those who do not, continues to grow (Fry, 2007; Fry, 2008; Harris & Herrington,
2006; Lee & Reeves, 2012; McGee, 2013; Reardon, 2013). Currently, 44% of the
nation’s children live in low-income households, according to data from the U.S.
Census Bureau’s 2013 American Community Survey (Sillers, 2015). Many of these
families are ethnic minorities, some of whom are learning English as a foreign
language.

Current data from Phoenixville Area School District show differences in
achievement levels between historically underperforming and non-historically
underperforming groups of students at the elementary level. While about 80% of the
overall student population in grades 3, 4, and 5 achieve proficiency on state
assessments, only 54-60% of historically underperforming students achieve the
proficiency goal. Compounding the growing achievement gap in PASD is the
colloquially described summer slide (also known as summer setback, summer loss, or
slump). Students from low-income backgrounds can lose, on average, months of hard-
won progress over the summer (National Summer Learning Association, 2016). While
PASD has not, to date, corroborated this with its students, research suggests that by
fifth grade, students from low-income backgrounds may be two or three years behind
their peers due to the cumulative effect of multiple summers with learning loss (Slates,

Alexander, Entwisle, & Olson, 2012).
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Therefore, the PASD administration believes that summer literacy
opportunities for students are incredibly important, especially for historically
underperforming groups of students. These types of programs provide much needed
resources to students who might not otherwise get them during the summer months.
The development of a traditional elementary summer school program, SSU, was one
of the methods PASD used to reduce the deficits HU students demonstrated on
achievement testing. Overall, the data have not shown this to be an entirely effective
solution, however.

The previous PASD curriculum and instruction supervisor reported that 90 -
99% of the children who regularly attended SSU in 2016 were able to increase or
maintain their reading skills. From Table 4 below, note that this rate has been reduced

to 46% overall in 2017. The reasons for this are likely complex.

Table 4 Summer Stepping Up Growth Data 2017

Grade level % increased reading % maintained reading % decreased
level level reading level

K 13 50 38

1 47 21 32

2 21 15 64

3 20 23 57

4 31 17 52

5 25 23 52

16



Data collection within PASD related to summer programming has been both
difficult and inconsistent. Under previous supervisors, data collection was often
incomplete. In fall of 2017, PASD transitioned from use of the Developmental
Reading Assessment (DRA) (Beaver, 2006) to the F&P BAS (Fountas & Pinnell,
2010). The conversion between DRA and F&P BAS levels is not exact, which made
comparison of spring 2017 and fall 2017 data problematic. Also, with F&P BAS
characterized as a more rigorous test, reading benchmark scores dropped across the
district. For funding purposes only, during 2017 DIBELS data were compared instead,
but this is not sound practice because PASD does not use the specific DIBELS tests
that measure comprehension (retell and maze comprehension tasks); only oral reading
fluency tasks were assessed. Data from 2018 were less challenging to examine, as the
benchmarking system was consistent from spring 2018 to fall 2018. I also ensured all
students were accounted for during spring data collection and did the same in the fall.

The lack of consistent, positive results from SSU is unsurprising. Research
suggests that traditional summer school programs struggle to obtain gains in student
achievement, in part because program monitoring is challenging (Borman & Dowling,
2006; Gorard et al., 2015). For example, often the population of students that school
districts intend to serve and the number of students who actually agree to attend are
vastly different (Gorard et al., 2015). After the program begins, some students do not
regularly attend, reducing the treated population even further (Borman & Dowling,
2006; Gorard et al., 2015).

These challenges should not discourage school districts from providing

17



programming for students in the summer months. Many students do not have access to
the “resource faucet” during the summer (Entwisle, Alexander, & Olson, 2000). This
means they lose library access, may have few books to read for practice in the home,
and do not have access to literacy instruction. For students from low-income
backgrounds, this is particularly noteworthy and may explain the findings on the
increased severity of summer slide for this demographic group (Allington & McGill-
Franzen, 2003). The challenge of book access during the summer months spawned a
treatment for summer reading loss that has been oft espoused in the literature:
voluntary access to books, particularly those that are self-chosen and matched to
student reading levels (Allington, et al.,2010; Kim et al., 2016).

Consequently, programs providing improved book access to students may be a
beneficial cost-saving solution to the problem of summer learning loss. Informed by
the evidence related to book access programs, I created the at-home book access
program, Jumpstart, as a pilot in 2018. An analysis of the viability and success of both
the Summer Stepping Up and the Jumpstart programs at Phoenixville produced areas
of program refinement and improved resource allocation to help PASD see less

summer setback and greater gains in student achievement.
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Chapter 3

IMPROVEMENT STRATEGIES

Phoenixville Area School District elementary students have access to summer
programs, Summer Stepping Up and Jumpstart, that help to keep Entwisle, Alexander,
and Olson’s (2000) “resource faucet” on for students, particularly students from low-
income backgrounds, during the summer months. These summer programs may help
to close the achievement gap and reduce summer learning loss by: (a) maintaining
student engagement in reading during the summer months; and (b) improving
students’ literacy skills, thereby improving students’ reading performance, throughout
the summer months. My goal for this ELP was addressed in two stages and | planned
to (a) collect and use data and the existing research evidence on combatting summer
learning loss to (b) plan for new iterations of the PASD summer literacy programs for
the summer of 2019 and beyond. This chapter will explain how | addressed this
overall goal in these two stages.

Stage 1: Data Collection and Analysis

This section of the ELP explains the data collection components of the work |
undertook for my ELP. Based on the ELP goals, | needed to collect and analyze both
qualitative and quantitative data to examine the current implementation of Summer

Stepping Up and Jumpstart compared with PASD parents’ desires and what the
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research evidence recommends. To do this, | created the following ELP Artifacts: 1)
Program Evaluation Plan, 2) Literature Review, 3) Research Brief, 4) Parent Survey,
and 5) Summary of Survey and Parent Focus Groups.
Program Evaluation Plan

To thoroughly investigate the summer programs’ results, I created a Program
Evaluation Plan (Artifact 1, Appendix B), begun in EDUC 863 and revised in October,
2018. Based on participatory and theory-driven evaluation, this plan encompasses
qualitative and quantitative data analysis to evaluate the SSU and Jumpstart programs.
In this document, I discuss the program theory undergirding SSU and Jumpstart. | also
plan the steps | take to collect data: parent surveys, parent focus groups, and student
reading benchmark data. Lastly, | discuss the evaluation design, wherein families self-
select their children into the SSU, Jumpstart, or no treatment group, and how the
results of each are compared in my analysis. While some of the steps of this evaluation
plan are outside the scope of this ELP, they nonetheless inform the administration and
facilitation of both the SSU and Jumpstart programs.
Literature Review

The Literature Review (Artifact 2, Appendix C), a culminating project for
EDUC 802, examines treatments for summer learning loss. | was in the beginning
stages of this research when | first created the pilot program of Jumpstart for
implementation during the summer of 2018. The research question for the review is
directly related to the problem examined in my ELP: Are there programs that

demonstrate efficacy with certain student populations, and are these scalable outside
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of experimental designs to inform school districts’ intent to design summer
programming that works?

In this review, | examine the effects of treatments such as voluntary reading
interventions and traditional summer school. In traditional summer school programs,
students attend school for a few weeks or months of the summer to receive literacy
instruction from teachers. Conversely, voluntary reading interventions are less
structured than summer school programs, can be done entirely at home, and provide
students with self-selected reading material.

For voluntary reading interventions, effect sizes are not large but generally
consistent and positive. Researchers suggest the success of these treatments depends
on students’ access to text during the summer months and family involvement. For
traditional summer school, results are inconsistent but show small positive effects,
particularly at the elementary level. Ultimately, in my review | recommend that school
districts design interventions that incorporate parent workshops, voluntary reading
interventions, and traditional summer school to yield the greatest gains in students’
literacy achievement.

Student Data Analysis

My next step was to complete an analysis of literacy benchmark data from the
students who attended SSU in 2018 and those who participated in the at-home book
access program Jumpstart during the same time period. In order to examine growth
from the spring to fall, I collected the F&P BAS (Fountas & Pinnell, 2010) data from

the PASD students who were invited to a 2018 summer literacy program. Once tests
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were administered by teachers and reading specialists, | analyzed these data in the late
fall of 2018 to examine individual growth of students in both treatments compared
with those who did not attend, but were eligible and invited. After this work, | was
able to create a research brief (Artifact 3, Appendix D), outlining this comparison.
During this process, it became clear that there are limitations in the warehousing of
data at PASD that prevent certain types of analyses, namely that of demographic
subgroup achievement and longitudinal analysis. These limitations are further
discussed in Chapter 5.
Parent Survey and Focus Groups

In Artifact 4 (Appendix E), | designed a survey in Qualtrics to gather feedback
from parents about the Summer Stepping Up and Jumpstart programs. | collected
parent survey data about the viability of the programs and suggested improvements,
especially related to improvement of student participation in both programs. While the
survey was completely anonymous, at the conclusion of the survey | asked for
volunteers to participate in parent focus groups. | obtained IRB approval on November
26, 2018, before administering the survey. A total of 127 surveys were returned by
parents out of 463 that were distributed, for a return rate of 27%. However, this return
rate might be artificially lowered due to three constraints. First, surveys were
distributed to families of students who withdrew from PASD between the time they
were invited to the summer programs in Spring 2018 and the date the survey was first
sent on November 27, 2018. These families may have ignored an email from a school

district they no longer attend. Second, an unknown number of email addresses were
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invalid, meaning that some families likely did not receive the survey. Third, families
who have multiple students who were invited to the summer program received
multiple emails regarding the survey, one for each invited child. These parents likely
only completed one survey for their entire family, another factor which could have
affected return rate.
Based on parent availability, | held five focus group sessions in December of

2018 to further dig into perceptions (and misperceptions) about the summer programs.
While I had not intended to have five sessions, several participants showed up late to
sessions, necessitating that | hold separate sessions directly after those that had been
scheduled. A total of 12 parents participated in the five focus group sessions. | had
each session transcribed by Rev.com, and | imported the transcripts into NVivo 12 for
analysis. In NVivo, | coded each transcript by highlighting for nodes, or themes, that |
identified. The themes I identified after examining the transcripts were:

e climate and culture at SSU;

e communication;

e summer reading incentives;

e (data/student progress;

e finances;

e schedule;

e instructional support; and

e transportation.
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I then looked at the results of the parent survey using reporting features in
Qualtrics. In Artifact 5 (Appendix F), I summarized the results of the survey and focus
group sessions. This work examined common themes that emerged from the collected
data: communication, student participation, and at-home summer reading. Lastly, I
share parent recommendations for improvement around summer reading incentives,
overall communication, SSU transportation, SSU aftercare, and SSU scheduling.

Stage 2: Improvements to Systems and Structures

This section of the ELP explains the steps I took to improve PASD summer
program systems and structures, informed by the previously described data collection
and analysis. Based on these data, | made critical revisions to systems and structures
that will hopefully result in increased participation and information delivery to
families in 2019. During this process, | created the following Artifacts: 1)
Communication Plan, 2) Infographic, 3) Parent Mailing, 4) Parent Presentation, and 5)
Evaluation.

Communication Plan

It became clear when analyzing collected data that PASD communication
about summer literacy programs was inconsistent and irregular. Inconsistent
communication was significant because we as school leaders must clearly
communicate with families in order to foster desired levels of engagement. To
improve upon our current levels of communication, | created a plan for
communication to both staff and families, including parent informational sessions

(Artifact 6, Appendix G). The Communication Plan outlines specific communication,
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the intended audience, the medium, timeline, and responsible parties. The
Communication Plan was designed specifically to help students and their families
make informed decisions regarding their participation in either of the PASD summer
literacy programs offered to elementary students. It is currently being implemented at
the PASD-level to prepare teachers, parents, and students for summer 2019 literacy
programs.
Parent Materials

The goal to help families make informed decisions regarding SSU and/or
Jumpstart participation also drove the creation of an Infographic (Artifact 7, Appendix
H). Although originally intended to share evidence from empirical research that
undergirds the Jumpstart program, the design of the infographic evolved based on
parent feedback during data collection. In 2018, parents expressed their confusion
regarding the late addition of Jumpstart. Parents were not sure why their children were
invited to this program, nor how it differed from Summer Stepping Up. | decided to
focus the infographic on a comparison of the two summer programs so that parents
could see their components and results at a glance. This infographic was vetted by the
district literacy team and classroom teachers to ensure it would meet their needs when
discussing the summer learning opportunities with parents in February, 2018.

In PASD, families usually register for the summer programs after Parent-
Teacher conferences occur in mid-February. The registration mailings were also a
point of contention for parents and families. They were long, sometimes

misunderstood, and did not describe the programs. The newly revised mailings
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(Artifact 8, Appendix 1) include the aforementioned infographic, a Save-the-Date for
the parent workshop described below, and registration materials for SSU and
Jumpstart. | developed an online registration process as well. An SSU confirmation
letter, mailed to families after registration forms are received, accompanies this
mailing packet.

Workshops that aid parents in helping their children succeed in academics are
informed by the research on within-family social capital and family reading (O’Brien
et al., 2014; Pagan & Senechal, 2014; Slates et al., 2012). Family behaviors that
correlate with summer gains for students despite low SES include: taking children to
the library and checking out books, reading to children, and checking homework
(Slates, et al., 2012). Learning the characteristics and behaviors of families with
students who defy the typical pattern of summer learning loss may be instructive for
all families. Similarly, parents benefit from understanding what strategies they can use
with their children while reading together, such as literacy games, storytelling, and
reading for recreation (Elish-Piper, 1996; O’Brien et al., 2014; Pagan & Senechal,
2014; Parker & Reid, 2017). As such, | created Artifact 9 (Appendix J), the parent
presentation and accompanying materials.

This presentation, designed for parents of children invited to Jumpstart and
SSU and created in January, 2019, includes a PowerPoint presentation and handouts.
The handouts will be given in hard copy to parents when they attend this presentation
in May, 2019. Handouts include:

e Literacy Websites for Kids handout,
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e Summer Reading Calendar,
e Reading charts,
e Bookmarks, and
e PASD Summer Reading Bingo Board and suggested reading lists for
each grade level.
Evaluation Presentation
Lastly, based on the research and analysis | conducted for this ELP, | created
an overview of the summer programs; an analysis of each, including supporting data;
and recommendations for change. The presentation is intentionally brief, a big-picture
overview of our programs and suggested changes, meant to be digested in an
administrative conversation of thirty minutes or less. It is not often that administrators
have time to thoroughly analyze the effectiveness of programs, usually because of the
time this type of analysis takes. | thought it was especially important to share and
discuss my analysis with those who make PASD budgeting decisions, sometimes with
and sometimes without my input. My hope is that a few of my recommendations will
be considered and budgeted for in 2019 and beyond. This information was shared in a
presentation to the superintendent and assistant superintendent of schools in February,

2019.
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Chapter 4

IMPROVEMENT STRATEGIES RESULTS

Phoenixville Area School District’s Summer Stepping Up program has been in
existence for at least seven years, and in its tenure, many district administrators have
contributed to its evolution. At present time, my role at PASD includes the planning,
facilitation, and oversight of SSU and Jumpstart. | am supported by building level
literacy leadership teams, which are comprised of all the elementary reading
specialists. This group of specialists helps to disseminate information and complete
building-level tasks related to the summer programs, such as determining student
participation. As a result of this ELP, | revamped aspects of the SSU and Jumpstart
programs, with new iterations to be rolled out in the summer of 2019.

Results were collected from the F&P BAS (Fountas & Pinnell, 2010) data
from 2018, the parent survey sent to all families whose children were invited to the
2018 summer program, and the focus group sessions with volunteer parents of invited
children. From these data, several themes emerged.

Results from Student Reading Data

Student reading results, as measured by the F&P BAS (Fountas & Pinnell,

2010), were positive overall. Data were collected in the late spring of 2018 and again

in the fall of 2018, to measure whether students maintained, increased, or decreased
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reading levels during the summer months. If students grew one reading level or more
from spring to fall, they were coded as increased with respect to reading level.
Students with levels coded as maintained stayed at the same reading level from spring
to fall. Students coded as decreased had reading levels that declined one reading level
or more, or were not able to pass the assessment for the same reading level they

attained in the spring.

Table 5 2018 Results for Students Eligible for Summer Programs by Program and
Non-Participating Students

Maintained  Increased  Maintained Total %
reading reading or increased students maintained
level level reading with Spring  or increased
level and Fall reading
data level
Non- 77 19 96 147 65.3%
participatin
g students
Jumpstart 33 13 46 55 83.6%
students
Summer 128 43 171 204 83.8%
Stepping
Up students

Results for students enrolled in summer programs, whether at-home or at-
school, are promising. After eliminating data from students who withdrew from PASD
before the fall 2018 testing window, or students whose data was not collected in fall

2018, data from a total of 147 non-participating students, 55 Jumpstart students, and
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204 Summer Stepping Up students from grades K-5 were analyzed. Just 65% of non-
participating students maintained or increased their reading levels from spring 2018 to
fall 2018. This result is in direct contrast with 84% of Jumpstart students and 84% of
Summer Stepping Up students who maintained or increased their reading levels (see
Table 5).

These data were presented to the superintendent and assistant superintendent of
PASD in a short Prezi presentation (Artifact 10, Appendix K). Along with background
information about the rationale behind the summer literacy programs, this presentation
also discusses my recommendations for continued programmatic growth, which are
further explored in Chapter 5. This presentation was a necessary component of this
ELP because clear communication about the results of the summer programs will help
to ensure these programs are fully funded in the summers to come.

In examining the data further, interestingly, in the fall of 2018 reading
specialists from all the elementary buildings had reported that the 1%t grade-2" grade
cohort of students (students ending first grade in spring 2018 and beginning second
grade in fall 2018) was performing lower than expected. This was confirmed by the
districtwide results for all students invited to the summer literacy programs (see Table
6). On average, this cohort of students, including those who attended SSU and
Jumpstart, as well as those who did not, lost more ground over the summer months
than other cohorts. In the 1%t grade-2" grade cohort, 34 students decreased reading

levels, as compared with 19 students in grade K-1%t grade, 14 students in 2" grade-3
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grade, 13 students in 3" grade-4™" grade, 10 students in 4" grade-5'" grade, and three

students in 5" grade-6'" grade (see Table 6).

Table 6 2018 Districtwide Results for Students Invited to Elementary Summer
Literacy Programs

Withdraw Maintain Increased Decrease  Data not Total

n from ed reading dreading collected
PASD reading level level
level

Kinderga 8 28 8 19 0 63
rten-1%
grade
1%t grade- 9 33 8 34 2 86
2" grade
2" grade- 6 51 11 14 0 82
3 grade
3 grade- 6 52 19 13 1 91
4" grade
4™ grade- 3 57 25 10 0 95
5t grade
5t grade- 2 17 4 3 57 83
6™ grade

All PASD students in Kindergarten and first grade attend the Phoenixville
Area Early Learning Center. Students then split up into their designated elementary
schools for second through fifth grades. It may be that the perceived decline in reading
skills from the end of first grade to the beginning of second grade (in the 1%-2" grade

cohort) is due to students’ transition to a new building. Perhaps students who enter a
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new building for second grade simply do not yet feel comfortable during the
September testing window with their new teachers, or the new environment. This
might contribute to lower reading scores in the fall. Alternately, there may be a district
concern with interrater reliability. Teachers in the Early Learning Center may be
inflating scores for their exiting first graders, or second grade teachers may be scoring
students too harshly. This inconsistency is something that could be addressed with
refresher workshops on scoring the F&P BAS (Fountas & Pinnell, 2010) using the
provided rubrics.

Both Jumpstart and Summer Stepping Up students outperformed non-
participating students who were eligible for the summer literacy programs in 2018 but
did not participate. While Jumpstart appears to have strong results, the program also
had a significantly smaller sample size than SSU. To verify these results, at least three
years of data and increased Jumpstart numbers are needed.

Results from Parent Survey and Focus Groups

Phoenixville Area School District (PASD) parents were surveyed regarding the
elementary summer literacy programs, Summer Stepping Up (SSU) and Jumpstart. In
late November 2019, the survey was distributed via our electronic messaging system
to parents of students who were invited to a summer program. One reminder was sent
a week later via the same system. These surveys were followed up with five focus
group sessions conducted on December 10 and 19, 2018 comprised of volunteers who

self-identified for participation during the survey.
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The results of the survey were mixed, as | suspected they might be. From
working the programs for a few years, much of the feedback | had heard, both positive
and negative. However, there were some unexpected challenges. From the survey data,
there was no discernable difference in the amount of at-home reading done by students
in one of the PASD summer literacy programs and those who were not in any
program. Respondents with non-participating children reported that students read
around two books per week and five books per month. Jumpstart students read three
books per week and seven per month. SSU students read three books per week and six
books per month. Parents of non-participating children read four books per week with
their children, and six books per month. Parents of Jumpstart students read on average
three books per week with their children, and six per month. Parents of SSU students
read three books per week with their children, and five books per month.

All respondents answered questions about the summer reading incentive,
which was a coupon for a local water ice place. Forty-three respondents were aware of
the incentive, twenty-nine were not, and sixteen were unsure. Fifty-four people
thought the incentive was fine, while thirty-one thought it needed improvement.

The focus group sessions provided a deeper investigation into this topic. One
parent noted that water ice coupons were overused, and therefore not much of an
incentive for students. Some parents were unhappy with a food-based incentive. One
parent said, “I don't know if there's any way we can incentivize them like through

school, like when they come back...a free homework night.” However, other parents
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suggested a free ice cream at school with the return of their Bingo Board, free pizza,
or a free book.

With regard to the SSU and Jumpstart literacy programs, parents/guardians reported a
variety of reasons why children did not participate, and from the responses shown
Figures 1 and 2, it does not seem PASD may be able to address all the concerns to
encourage more participation. Many parent suggestions are either not feasible due to
increased costs for schools, negative effects on other school summer programs, or are
already occurring, such as free transportation. Some respondents indicated that their
children just needed free time, implying that they would not consider sending their

children to any program.

W My child was invited, but had tee many other summer commitments.

B My child was invited, but | did not want him/her to participate in school-related activities over the summer W My child was invited, but travel plans interfered
B Other (please write in) M | wasn't aware of the summer programs, Stepping Up and Jumpstart

W My child was invited, but he/she did not want to participate in school-related activities over the summer

W My child was invited, but | did not feel he/she needed the summer program

10
9

8

Figure 1 Responses to the parent survey question, “Why did you decide not to
participate in summer programs?”’
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Text Entry

Maybe a list of &quot;If you like , try these&quot; so choosing books isn't so
overwhelming

provide transporaton

If something like this is offered in the future, it should be full day so that working
parents can make accommaodations for the child.

offer multiple times or transportation
Later start time

No, all students grow at their own pace, it’s not a one size fits all. As long as my child
Is making a steady improvement, absolutely not. Children need down time.

My child's teacher believed his reading comprehension was lagging. We strongly
disagreed & suspected what was being observed by the teacher was undiagnosed
ADHD. The teacher disagreed, saying she didn't believe he exhibited ADHD
symptoms. Our child subsequently was diagnosed with ADHD by a neurologist. We

It needs to be communicated earlier. This program is not conducive for families with 2
working parents. Have an aftercare and Friday option.

It's too long of a committment amd interferes with other summer activities.

Provide care for the entire day, the half day program does not work for working
parents.

Figure 2 Text responses to the parent survey question, “Why did you decide not
to participate in summer programs?

Jumpstart was not as popular a choice as Summer Stepping Up, but it was a
better fit for some families for the reasons outlined by parents in response to the
question, “Why did you choose to participate in Jumpstart?” (see Figure 3). Some
respondents valued the flexibility of Jumpstart. Others enjoyed the off-campus
gatherings and the free books. Specifically Figure 3 shows that families appreciated

the opportunity for their children to stay at home instead of attending school. They
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also valued some summer interaction with school staff, however, as shown by the

positive responses to the meet-up events at the public library and Petrucci’s Water Ice.

5 53 Mean

Did not have to attend school

Free books

Summer meet-ups at the library
and Petrucci's

Other (please write in)

Flexibility to fit with my summer
schedule

I _‘

| 8}
i B
()

Figure 3 Responses to the parent survey question, “Why did you choose to
participate in Jumpstart?”’

The Summer Stepping Up program was chosen by parents of SSU students for
the reasons outlined in Figure 4. Reasons include free transportation to and from SSU
which is provided by PASD, and the opportunity to receive literacy instruction at
school. Parents also appreciate the opportunity for students to receive free breakfast,
socialize with their friends, have independent reading time at school, and keep up
school routines during the summer. These reasons were echoed in the focus group
sessions, during which parents claimed that they like the “camp” atmosphere and were

grateful for the opportunity to improve their children’s reading abilities. Parents stated,
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“Because it's a good way to keep them reading...It allows them to stay at the same

level and not decline. It gives them choice and opportunity.”

Transportation provided

Attend school and receive
instruction

See friends at school
Maintain school routine
Other (please write in)

Breakfast provided

I )

N

{ w

[n

. ! o
w

Figure 4 Responses to the parent survey question, “Why did you choose to
participate in Summer Stepping Up?”

Additionally, survey and focus group data revealed that communication
between the teachers, summer program staff, and parents needs improvement, both
before and during the SSU program. The survey data showed that 81% of respondents
felt well informed, and 22% felt that some communication was confusing. Similarly,
parents’ focus group comments about communication prior to the summer programs
showed that PASD often missed the mark. Parents wanted to be informed earlier, so
they could make decisions about summer camp participation. They wanted to have
more open conversations with classroom teachers about their children’s reading

difficulties. One parent noted she never received the invitation during conferences:
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February 28th, in my son's folder came home the letter which had to be back

March 1st, and when I called they said, ‘I don't know. You should have been at

conferences,” and I said, 'I was at conferences, so where has this letter been for

the last two weeks and now I have a day to decide?” Obviously, we wanted to
do it because it was recommended but where was it for the two weeks and why

did the reading teacher not indicate anything to us that it was going to be

coming, because it was a big surprise because we thought we had made great

strides last year with him catching up with everyone else.

Parents clearly wanted to be informed of their children’s invitations to the SSU
and Jumpstart programs even earlier than in 2018. Because of this information and
data from the survey and focus groups, | revised my Communication Plan (Artifact 6,
Appendix G). Invitations will now be mailed prior to spring parent-teacher
conferences, so that parents can arrive at conferences ready to ask questions and
discuss summer opportunities, as opposed to being caught off guard by the invitation
during the conference.

Communication during the SSU program received lackluster feedback as well.
During focus group sessions, most parents said there was little to no communication
from teachers, although some outliers did receive weekly or biweekly emails from
teachers. Parents noted that they were not informed about the day’s schedule or
assignments from SSU teachers. Some received a welcome email from teachers, while
others said they received nothing. Others noted they did not know how their child

performed during the program. One parent stated, “I would like to see what the goals
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of the program were. Did they meet the goals?” Parents expressed that there was a
disconnect with the transition from classroom teacher to summer school teacher, as it
related to Individualized Education Plan (IEP) services, achievement data, pick up and
drop off from school, and accommodations for allergies.

The mandate for improved communication between teachers and parents was
clear. To address these disconnects regarding communication, | made additions to the
Communication Plan (Artifact 6, Appendix G) that will require SSU teachers to reach
out to parents prior to the start of the program and at least twice during the program.
Teachers will also send home end-of-program reports including students” achievement
data and narrative comments about how parents can continue to assist their children
during the remainder of the summer.

Parents frequently commented on aspects of SSU scheduling. Feedback was
varied, however, there were no overwhelming sentiments that PASD could likely
address. Some appreciated the half day timeframe, while others noted they would
prefer a full-day program. Some parents wanted a longer number of weeks for the
program, but others liked the four-week timeframe. A few parents wanted school to be
held on Fridays. At this time, no changes will be made to the duration of the program
or the daily schedule to neither increase costs for the district, nor impact other summer
programs in the district that utilize the same resources during the same timeframes.

Many parents take advantage of PASD aftercare options, held at the SSU site.
This partnership with Phoenixville Area Positive Alternatives (PAPA) provides free

aftercare from noon until 3 p.m. following SSU. Some parents expressed satisfaction
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with this, while others did not like the PAPA program. Several parents suggested we

form a partnership with the local YMCA chapter, an aftercare provider, to provide a

discount on weekly camps. | am partnering with the PASD superintendent to explore

this option.

From my experience managing the SSU program for the past few years, | knew

that parents had some concerns that had not been addressed to date. | had thought most

issues were about communication prior to the start of the program. Through the survey

and the focus groups, I learned that many parents had additional concerns regarding

topics that | had not previously attempted to address:

1)

2)

Parents want to better understand the criteria for selection into the program.
Within the district, these criteria are clear: our Response to Instruction and
Intervention (Rtll) students receiving Tier 2 and 3 services are invited to
SSU, if they are not invited to the English Language Development or the
Extended School Year Student Services programs. While | thought most
parents knew the Rtll tier in which their students were instructed, | learned
this is not the case. In general, parents did not seem to understand the data
we collect from reading benchmark assessments, nor how to interpret these
data about their child’s current reading levels.

Also, teachers may be telling parents that students should only read books
on their reading levels, as parents made comments that did not show an
appreciation of students’ reading of choice texts (texts that students choose

based on their interests instead of ones adults curate for them). In my role
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3)

4)

as Supervisor of Curriculum, this is something that I will need to address
with teachers. An important part of both SSU and Jumpstart is student
choice in reading material, as this helps to keep students engaged in
reading throughout the summer.

I did not expect the number of concerns parents expressed regarding
aftercare. The PAPA aftercare program that PASD partners with is run by a
young staff with no formal training in education. | knew this was
problematic for some parents who wanted a more structured, school-like
environment for their children in aftercare. It was a surprise, however,
when parents commented about the YMCA'’s fee structure. The YMCA
charges a weekly rate for their camp, which runs from 8 a.m. to 6 p.m.
Monday through Friday. SSU students are bussed to the YMCA and arrive
around 12:15 on Monday through Thursday. Parents relayed that they were
charged the full price for the week of care, receiving no discount for the
time that their children are not in attendance.

Finally, the variation in teacher communication with families during the
SSU program was unknown to me. My clear directive to teachers had been
about issuing a welcome letter at the start of the program, but further
guidance is needed. Not all parents received welcome letters and
communication after that was nonexistent in some classes. Some teachers

are not partnering with parents over the summer. Communication could
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definitely be improved to benefit families, SSU students, and their
achievement.

For 2019, PASD will be following the Communication Plan | created (Artifact
6. Appendix G). This will ensure consistency across the district, beginning in February
when we first send out invitation letters for SSU and Jumpstart to families (Artifact 8,
Appendix I). All schools now send home the invitations on the same day shortly
before parent-teacher conferences. This ensures there is time for parents to discuss
students’ reading progress with teachers, and ask any questions they may have about
PASD summer programming. Both teachers and parents are also provided with the
Infographic (Artifact 7, Appendix H). This ensures a clear understanding by all parties
of the differentiation between Jumpstart and SSU. | hope the Infographic will enable
parents and teachers to have frank conversations about what they are able to commit to
at home and at school during the summer months.

As part of the Communication Plan, PASD will also be hosting a beginning of
May parent meeting for families who are registered for, or interested in, Jumpstart or
Summer Stepping Up. During this meeting, the Parent Presentation (Artifact 9,
Appendix J) will be used to discuss the two summer programs and provide resources
for parents. Provided parent and student materials include copies of the following:

e A summer calendar to help keep children motivated to read
e The PASD summer reading assignment and suggested reading lists for each
grade level

e Bookmarks
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e Motivational incentive charts
e Suggested websites for literacy games and resources
While 1 will not be able to formally measure the results of my efforts until the
end of summer 2019, the strategies implemented will address many of the parent
concerns with the summer programs, and help to ensure PASD resources are
appropriately allocated to the programs in the future. Additional measures for

continued improvement will be described in Chapter 5.

43



Chapter 5

REFLECTION ON IMPROVEMENT EFFORT RESULTS

There is always work to be done in a school district in order to see continued
growth in students, staff, and the organization as a whole. While the changes made to
the summer literacy programs as part of this ELP will likely improve the programs
themselves, there is more that can and must be done to decrease summer learning loss
and increase summer reading engagement.

Personal Reflection

The ELP project was more successful than | had anticipated in reducing
summer learning loss, which is the ultimate goal of the PASD summer programs.
Overall results showed that 84% of 55 Jumpstart students and 84% of 204 Stepping
Up students maintained or improved their reading levels over the summer months.
This outcome certainly shows that the project is meeting the established goal,
however, there is more work to be done to ensure every student can achieve this level
of success.

Because of the preliminary results from the 2018 Jumpstart pilot, proof of
concept for book access programs in PASD has been established. By simply following
the recommendations from empirical research — free choice text for students, and lots

of it, combined with one parent workshop — | was able to show results similar to those
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attained by SSU students (Allington, et al., 2010; Kim, et al., 2016). | had slight
reservation that | would be able to accomplish what the experts achieved in their
studies, but the data were certainly positive.

While future data sets and an expanded cohort of Jumpstart students are
needed to demonstrate the worth of the program, | wholeheartedly recommend that
other district administrators consider similar book access programs, depending on their
district contexts. Districts looking to address the issue of summer learning loss can
achieve results with a very limited or nonexistent budget by marshalling community
resources, something I never thought was possible before working through this ELP. |
often tell other districts about Jumpstart for just this reason. This information gives me
hope, not just for addressing the problem of summer slide, but for other educational
problems as well. If we can help students so significantly with this simple evidence-
based solution, what other issues might be addressed through creative problem solving
and use of research evidence?

In completing this ELP, | wanted to improve the next iteration of the summer
programs, and | certainly have done that. The Communication Plan, in particular, is
very useful to the district and can continue to be developed as the programs evolve.
Never before had there been a comprehensive and clear plan that defined actions,
responsible parties, and timelines for communication. Hence, certain communications
were inconsistent or not taking place at all. Now, program administrators will be able
to hold all parties accountable for meeting these shared goals. | am also proud of the

fact that we now have a parent survey that can be sent every year to parents of all
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students who were invited to the summer programs. This will continue to give us
useful data to ensure programming evolves with changing parent and student needs.
The parent materials, presentation, and mailings also help with my efforts to improve
PASD summer programs. These documents will also change and evolve over time, but
they are templates from which to work.

Certainly, my role at PASD was crucial to the success of my ELP. Knowing
the summer programs as well as | do provided me with intimate background
knowledge. | had a good idea of the program strengths and weaknesses, and an
existing vision for success from which to build. I wish, however, that | had been able
to also survey Summer Stepping Up teachers and students as part of this ELP project.
Their insight was absent from this ELP, except as it was acquired secondhand through
parents. In the future, | plan to survey these parties to learn from their experiences in
order to make informed choices regarding further changes to SSU and Jumpstart.

There are additional, larger changes | would make to continue to improve
Jumpstart and Summer Stepping Up. My recommendations for PASD as an
organization are multi-faceted and drawn from the improvement effort results
previously discussed. Several areas for improvement emerged when | took the time to
listen to parents, and this information informed recommendations one, two, and three.
Recommendations four, five, and six were borne from the process | undertook to

research elementary summer literacy programs.
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Recommendation One

PASD administrators now understand the power of student access to books in
the summer months, and most importantly, the effects the research (Allington &
McGill-Franzen, 2003; Allington et al., 2010; Kim & White, 2008) suggest book
access has on student reading achievement. Because of this knowledge, my first
recommendation is to start a bookmobile model during the summer months to provide
PASD students with increased book access. A bookmobile would provide an
opportunity for students to get easy access to books of their choosing during the
summer months, perhaps through library loan. The Phoenixville Public Library is
actually part of Phoenixville Area School District, and is run by the School Board of
Directors. Therefore, partnership with the Public Library in this endeavor would be
relatively seamless. In this way, students would not need to rely on parents or
guardians to take them to the library, school book swap and chat events, or the school
buildings to pick up new books. For the first year, this initiative could be piloted in
targeted lower income borough neighborhoods served by PASD. The increased PASD
visibility could also indirectly affect school-community relations in a positive way.

The cost to PASD would be minimal, particularly if books were loaned
through the Phoenixville Public Library. Costs would be limited to a van, gas, and
staff. A district van could be used for the summer at no extra expense, since vans
already owned by the PASD are used infrequently during the summer months. Gas
expenses would be nominal to drive throughout the borough of Phoenixville once per

week. Public Library staff and/or a PASD librarian could run the bookmobile, and the
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employee would only need to be paid for a few additional hours per week, or a small
stipend for the summer.
Recommendation Two

In the online survey and focus groups, many parents complained about
aftercare options available during the Summer Stepping Up program. The Phoenixville
Area Positive Alternatives (PAPA) program was run on-site and at no cost, but some
parents were unhappy with the quality of care. The program also ended at 3 p.m.,
leaving some parents in a difficult situation for pick-up, and the program is limited in
the number of students it can accommodate. Other families used the YMCA as an
aftercare option, and the district transported SSU students to the YMCA at the end of
the SSU day. However, parents were charged the full weekly price even though their
children only attended a half-day program, making this option unaffordable for some
families. Lastly, some parents chose to forgo sending their children to SSU entirely
because they did not have an inexpensive option for aftercare.

It is clear PASD needs some innovative solutions to the problem of aftercare. |
recommend that PASD capitalizes on resources already in use in the district, and pays
for SSU students to attend half-day afternoon Phoenixville summer weekly camps that
are ongoing in the district. These camps are extremely popular, with topics such as
“Cupcake Wars,” various sports, games, and art options. Many of them are taught by
Phoenixville teachers, which would provide a familiar atmosphere for students.
Students could easily walk from the SSU site at noon to the Phoenixville Area Middle

School next door, where the camps are held.
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The cost to PASD would be minimal, as most of these half-day camps only
cost $50-$100 dollars per session. Not all SSU students would take advantage of this
option; my best estimate is that 50-75 students would participate, resulting in a total
cost of $2,500 to $7,500. The only negative aspect of this recommendation is that
camps end at 3 p.m., with students needing to be picked up at this time. Some parents
would still experience difficulty with this pick-up time, and for them, this would not
be a viable option. It would, however, address the other problems parents expressed
related to PAPA. The quality and reputation of the Phoenixville Summer camps is
strong, and the camps can accommodate large numbers of students. Parents would
greatly appreciate the opportunity to send their children to these camps for free, in
exchange for coming to SSU.

Recommendation Three

During the online survey and focus group sessions, parents prized
communication about the summer program. While the Communication Plan (Artifact
6, Appendix G) addresses many of the concerns expressed by parents, PASD could
more proactively tackle the issue of communication. Recent research cites the benefits
of regular summer text messaging to parents related to children’s reading scores in the
fall (Kraft & Monti-Nussbaum, 2017). While this research is in its infancy, it is a cost-
effective manner of engaging families in the educational process.

I have investigated several mass text messaging services which have
districtwide capabilities, the ability to translate messages into multiple languages, and

are free. With one of these services, PASD could engage in a summer text messaging
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campaign consisting of tips, resources, and encouragement, similar to the campaign
used by Kraft and Monti-Nussbaum (2017), with the goal of increasing home-based
literacy activities during the summer months. There are few, if any, negative
consequences to trying something like this, particularly if parents must opt-in in order
to participate.
Recommendation Four

Although not addressed explicitly in this ELP, student attendance at SSU is
much lower than it is during the school year. It can be challenging to get students to
get on the bus, sometimes earlier than during the school year, to come to summer
school. One recommendation to improve attendance is to provide recreational
activities to students during the SSU day (McLaughlin & Pitcock, 2009). Perhaps
recommendation two, detailed earlier, might help incentivize student attendance with
recreational activities after the summer school day, but some activities could also be
built into the SSU day. In 2018 at SSU, the addition of STEM classes served to
provide learning-based recreation to students. PASD could choose to expand these
offerings to expose students to STEM daily. Alternately, PASD could offer additional
opportunities for students to be exposed to the outdoors and to play through nature-
based project learning, conventional recess, or free play during morning drop-off time
from 8:15-8:45. Not only would these recreational options likely increase student
attendance, they would also serve to boost students’ attitudes towards SSU and

summer learning.
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Recommendation Five

During focus group sessions, concerns were generated about teacher and parent
knowledge of the summer programs and summer reading. | recommend a simple and
inexpensive was to address this need: increased professional learning in this area. The
main expense for this professional learning would be one related to time, as PASD has
the capacity to do this in-house. This year, teachers will receive more explicit
communication regarding the process for summer program invitations and registration.
In the future, this could be taken a step further and PASD facilitators could explain the
research base behind the elementary summer literacy program options. The goal
would be to provide teachers with a firm knowledge of the programs, as well as the
research evidence that undergirds their development and evolution. For example,
teachers and parents must understand that children’s reading levels are not
representative of the only books students can or should be reading. Choice is a crucial
component of students’ development as readers. This concept is foundational to our
core reading program at the elementary level, the Calkins Units of Study in Reading
(Calkins et al., 2013; Calkins et al, 2015). It is also foundational to our summer
literacy programs. Once this learning has occurred, teachers will likely feel more
comfortable talking openly to parents about their children’s reading abilities and what
can be done at home to support continued growth in reading, particularly during SSU.
Recommendation Six

Data collection is a normal part of a school district’s operations. At PASD, we

collect data from the Pennsylvania System of School Assessment (PSSA). We also
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house our local benchmark data, including the Fountas & Pinnell Benchmark
Assessment System (F&P BAS; Fountas & Pinnell, 2010) reading data that | used to
examine the elementary summer literacy programs. These data are warehoused online
in Performance Tracker, a SunGard (https://phoenixville-pa.perfplusk12.com/) product
that stores assessment information in one place.

In concept, Performance Tracker (PT) is very useful to a school district.
Teachers and administrators appreciate the ability to see a variety of student
achievement information in one place, and to only have to login once to do so. Yet, in
practice, PT is cumbersome. The uploading of information must be manually
completed after each assessment. Longitudinal assessment data is stored for every
individual child, but it is difficult to analyze data in aggregate by subgroup. A child’s
demographic data, for example, has to be uploaded in exactly the same manner for
each assessment. Since demographic data is coded differently depending on where the
assessment results come from, aligning this information is nearly impossible. For F&P
BAS data specifically, there is no way for us to enter assessment scores, unless we
want to code only student reading levels. However, the F&P BAS data is multifaceted
because it provides educators with the ability to analyze additional components of
reading beyond reading level, such as fluency, accuracy, words per minute, or
comprehension scores, creating a complex picture of students’ strengths and areas for
growth.

The data | analyzed for this ELP were, consequently, not able to be analyzed

through the Performance Tracker system. Every year, the reading specialists at each
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building complete a spreadsheet comparing spring F&P BAS scores with fall scores
for each SSU student. This allows us to report necessary information to the
organization that partially funds SSU. As part of this ELP, | compiled the data for all
SSU invites who did not attend, and all Jumpstart students. This meant I had to cross-
reference multiple spreadsheets for each school year from each of the elementary
buildings in order to pull each individual student’s reading benchmark data. This was
tedious, which is probably the reason it has not been comprehensively completed in
the past.

In summary, PASD has not been able to analyze the results of SSU with our
current data tracking system, and we have never before compared the growth of SSU
students to non-participating invitees. Due to these limits, these data have also never
been analyzed longitudinally; 1 could not compare the growth of SSU students,
Jumpstart students, non-participating invitees, and the general population of PASD
students. Doing so would likely yield valuable information about the short- and long-
term effectiveness of the elementary summer literacy programs and help funding
sources determine how much to invest in the programs.

I recommend that PASD investigate other data warehousing and management
systems, carefully looking at the processes for uploading data and comparing data
across assessments. Should a better system not exist, PASD may want to consider
creating spreadsheet templates to house the data ourselves. This would not be more

difficult that our current system and would more easily allow for cross-comparison.
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While some of these suggestions are presented with a full understanding of
increased spending for PASD, | firmly believe that improved relationships with
community and family members will produce dividends in student achievement,
particularly at the elementary level. Likely, these suggestions will also result in greater
numbers of students attending SSU, and improved daily attendance amongst

registrants.
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Chapter 6

REFLECTIONS ON LEADERSHIP DEVELOPMENT

When | began this journey at the University of Delaware, | had just started a
new position in a school district prior to my current position in Phoenixville Area
School District (PASD). | was working hard to form collegial relationships, make
inroads towards meeting my goals for the organization, and balancing work, family,
and school. A year later, | was starting that process again at PASD.

Since then, | have learned a lot about myself as a member of a larger
organization and as a leader. | have always believed in servant leadership (Greenleaf
& Spears, 1998), but this orientation has deepened through my work on this
Educational Leadership Portfolio (ELP). I have come to a fuller understanding of what
servant leadership means, too. | now understand that | had previously made decisions
believing that | knew what was in the best interest of students, families, and teachers,
but I may not have collected enough information to know what was in their best
interest. Last year, for example, I made some changes to the Summer Stepping Up
program and created the Jumpstart program as a pilot. | did this without asking parents
or teachers for their feedback, with few exceptions. | thought that because | knew what

the literature recommended, no further data was needed. | missed out on an
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opportunity to learn context-specific information that may have made Summer
Stepping Up and the first iteration of Jumpstart even stronger.

As an administrator in a school district, the people | serve first and foremost
are students and their families. I had to follow Stephen Covey’s (1989) advice, “Seek
first to understand” in order to serve these parties. Through the focus group sessions
and parent surveys, | accomplished this. Parents had never before been asked about
their opinions on Summer Stepping Up, and with the addition of Jumpstart, the time
was right to examine parents’ feelings about the programs. It was crucial to collect
data from the parent survey and the focus group sessions in order to illuminate the
themes that emerged. A full understanding of the range and depth of insights could not
have been obtained from using solely one method. With this knowledge, | was able to
make changes to the summer programs that | believe will be well received.

PASD strives to be data-driven, as evidenced by its strategic plan (Phoenixville
Area School District Strategic Plan, 2016). | learned more about how to do this well
through my ELP process. The right kind of data has to be collected in order for
comprehensive and informed change to occur. In years past, PASD collected data on
the Summer Stepping Up program in order to complete grant reports. This data did not
tell a complete story about the program. As PASD evolved, we adopted a more
rigorous reading benchmark, the F&P BAS (Fountas & Pinnell, 2010), a step in the
right direction. This year, we started to make more meaningful use of these data in
context. As a district literacy team, we looked at grade level, classroom, and

schoolwide trends. We targeted specific weaknesses in data collection. For example,
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the comprehension conversation scores from classroom teachers were inflated
compared with assessments completed by reading specialists. We created short
trainings delivered in each of the four elementary buildings in order to address these
concerns. We noted that the 1% grade-2" grade cohort of students declined in reading
levels the most over the summer of 2018, and that the prior year the same cohort (then
moving from Kindergarten to 1 grade in 2017) lost more ground as compared with
other grade levels. Knowing there were students who could not attend Summer
Stepping Up, we launched the new Jumpstart program to further prevent summer
slide.

All this information painted an incomplete picture, however. Parent feedback
was a missing piece of the puzzle. PASD was using quantitative data, but not
collecting qualitative data. Because of this, I had not yet identified all the factors that
may have been preventing some students from registering or regularly attending
Summer Stepping Up. | had not yet figured out the ways Jumpstart could be improved.

It was certainly time consuming to collect all of these qualitative data, and |
spent even more time on its analysis than the quantitative analysis. This time required
may be why many school districts, where staff is in short supply and are often
overworked, do not frequently code survey results or hold focus group sessions. Using
mixed methods, | was able to more fully understand the needs of PASD parents and
students in my efforts to better serve them. Additionally, the data I gathered was
contextualized. While I can read about summer programs in the literature, the research

literature does not provide localized data specific to PASD families and students.
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Having this local perspective helped me to make changes undergirded by research and
supported by local data.

As an additional benefit, | developed stronger partnerships as a consequence of
this work. More PASD families know | am someone who will listen to them and
attempt to address their concerns. Many of the parents | worked with will likely feel
more comfortable reaching out to me when they encounter problems. They may be
less likely to complain about the district in the community without first contacting me.
While these are not direct outcomes of the focus group sessions, these benefits may
help PASD to better engage parents in the educational process.

While not within the scope of this ELP, | have thoughtfully considered the
steps | will take next to continue to listen, understand, and improve the elementary
summer literacy programs. | would like to survey the students in summer 2019, once
they have completed Jumpstart or Summer Stepping Up. This feedback will help me
to revise these programs to attract more students, to improve SSU attendance, and to
revamp incentives for the PASD summer reading assignments. | will also survey
teachers, but not just summer program teachers. | plan to send out a short survey in the
spring of 2019 to all elementary teachers asking for feedback about the invitation and
registration process for Summer Stepping Up and Jumpstart. While I hope the changes
made this year will simplify registration, | am sure there are further improvements that
would be beneficial. I will also specifically survey Summer Stepping Up teachers to
ask about their experiences teaching Summer Stepping Up, and for recommendations

to improve the program. Because | have already created the parent survey, in 2019 |
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will be able to send this out to families right at the start of the 2019-2020 school year.
This may increase the number of completed surveys, providing me with more data.
Combined with my program-specific recommendations in Chapter 5, these
steps will help PASD develop research-based and context-specific programs to
address the problem of summer learning loss. Many districts in the county are no
longer running summer school programs, nor am | aware of any nearby districts with
summer book access programs for students. PASD data and the strong research base in
support of book access programs may convince other districts to embark on this
adventure. PASD is certainly willing to share their experiences and learn from other
districts in our efforts to continuously improve the service we provide to students and

their families.
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Overview

Phoenixville Area School District (PASD) runs a robust elementary summer
program to support students who struggle to reach grade-level literacy goals. The
intent of the summer program is to prevent the regression of literacy skills and habits
during the summer months. Given my role as a PASD district administrator, the
purpose of this Educational Leadership Portfolio is to evaluate the results of the
current elementary summer programming with a newly piloted book access program
in order to make specific recommendations for enhancements, create program
resources, and generate an implementation plan for future iterations of the summer
programs.

Organizational Context

Phoenixville Area School District (PASD) is located in Phoenixville,
Pennsylvania and serves approximately 3,850 students in its six schools: Phoenixville
Early Learning Center (PAELC), Barkley Elementary School, Manavon Elementary
School, Schuylkill Elementary School, Phoenixville Area Middle School, and
Phoenixville Area High School. Across the district, 74% of the overall student
population is white, 13% Hispanic, 6% African American, 4% multi-racial, and 3%
Asian. Twenty-seven percent of students are economically disadvantaged, 15% have
individualized education plans (IEPs), and 5.5% are English learners (ELS)
(Pennsylvania School Performance Profile, 2017).

Student Characteristics
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A closer look at each school’s demographics reveals differences among

PASD’s elementary schools. As seen in Table 1 below, the largest population of

economically disadvantaged students, as measured by free and reduced lunch data, is

at Barkley Elementary, which serves students in grades 2-5. The Phoenixville Area

Early Learning Center (PAELC) serves all of the district’s kindergarten and grade one

students. This building has the second largest percentage of economically

disadvantaged students. These two buildings also have the highest percentages of

students with IEPs, EL, African American, and Latino students.

Elementary Student Demographics

School Total %ED %IEP %EL % % %
(Grades)

pop White Black  Latino
PAELC (K-1) 659 27.01 1169 744 70.71 4.86 15.78
Barkley (2-5) 291 51.20 14.09 1546 51.20 10.65 29.55
Manavon (2- 420 23.10 1453 2.62 78.10 3.33 9.06
5)
Schuylkill (2- 515 19.03 1321 524 75.15 2.52 10.10
5)
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Achievement Data

The data from PASD tell an interesting story about the achievement gap.
Achievement data is criterion-referenced; it measures student performance as
compared with grade-level standards. The table below shows that when PASD
examines 2017 state achievement data for students in third through fifth grade, 79% of
third-grade students meet standards. However, when disaggregated for historically
underperforming (HU) subgroups and non-historically underperforming (non-HU)
subgroups, the data show between 90% and 95% of non-HU students meet grade-level
standards as measured by the Pennsylvania System of School Assessment (PSSA). By
contrast, 54% of HU students meet grade-level standards (see table below). The results
do not differ much for grades 4 and 5, with 60% and 56%, respectively, of HU
students meeting grade-level standards. Clearly, there are many students who still
cannot reach the goal of grade level proficiency as measured by the PSSA.

When we examine the cohort of HU students over the past three years this
trend is further illuminated (see table below, bold percentages). For example, 49% of
the 2015 third-grade HU students met grade level standards. In 2016, this cohort’s
proficiency levels dropped slightly to 47%. As fifth graders in 2017, 56% of these
students met grade-level standards. Over this three-year period, the group saw some
gains, but still struggled to come close to matching the non-HU proficiency rate of

approximately 95%.
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PASD Elementary PSSA Data from 2017, 2016, and 2015

District PSSA English Language Arts Grade 3 Grade 4 Grade 5
Scores

2017
Overall % Proficient/Advanced 79% 81% 80%
Historically Underperforming % 54% 60% 56%
Proficient/Advanced

2016
Overall % Proficient/Advanced 72% 74% 77%
Historically Underperforming % 56% 47% 43%
Proficient/Advanced

2015
Overall % Proficient/Advanced 74% 76% 81%
Historically Underperforming % 49% 41% 58%

Proficient/Advanced

District Strategic Plan
In accordance with the district strategic plan, administrators use data-driven
decision making to drive the following district goals (all directly quoted from the
PASD Strategic Plan, 2016):
1) Allocate resources to foster excellence for all students: PASD expects that all
students will be provided with the necessary support allowing each student to

reach her/his full potential. In providing the necessary support, it is understood
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2)

3)

4)

5)

that each student will be challenged to grow to the highest level of success (p.
1).

Promote employee growth and effectiveness: PASD understands that when
employees are engaged and have ample learning opportunities to address the
needs of their students, they are more effective employees. By encouraging a
growth mindset, recognizing the work done by our staff, and making our
District a destination district for new hires, we will then have a staff that is
ready and capable of personal growth (p. 4).

Provide high quality instruction: Quality instruction is a key component for
student success. When instruction is engaging and differentiated to meet the
learning needs of the students, students will learn to their full potential (p. 8).
Implement effective, consistent communication and collaboration: Effective,
consistent, and open communication has been found to be strongly correlated
with successful organizations. It is important that the District communicate
with all parties — students, employees, parents and community — proactively
and intentionally (p. 12).

Implement a consistent and reflective use of data to drive change: A culture of
quality data will better enable the District to evaluate instructional programs
and student achievement. The development of a culture of quality data will
help reveal areas of success and areas needing improvement in an environment

supporting growth (p. 16).
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My proposed ELP project related to PASD summer programming aligns well with the
districts’ strategic plan goals. The goals of high-quality instruction for all students and
data-driven decision making are particularly relevant to this ELP.

Organizational Role

I am one of two curriculum and instruction supervisors employed by the
district. | report to the assistant superintendent, and work closely with him, other
central office personnel, building administrators, and classroom teachers to improve
curriculum and instruction in the district. My work generally entails direction of
federal programming, grants, and summer programs; coordination, planning, and
facilitation of professional learning; and curriculum writing and teacher supervision in
the areas of English Language Arts, English Language Development, and Social
Studies. Since | currently plan and oversee elementary summer programs, | am eager
to use the Educational Leadership Portfolio (ELP) to better inform my work.

As a doctoral candidate, | have reviewed literature about traditional summer
programs, book access programs, and summer achievement loss. Based on the
literature, | recognize the marginal effectiveness of traditional summer programs, and
how students can maintain upward learning trajectories by simply engaging in reading
during the summer months (Allington & McGill-Franzen, 2003; Allington et al., 2010;
Kim & White, 2008).

Developing this Education Leadership Portfolio will aid in PASD’s
improvement of summer literacy offerings for elementary students. My proposed ELP

project aligns closely with the district’s goals of high-quality instruction for all
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students and data-driven decision making. 1 am excited to provide strong, research-
based recommendations, materials, and plans for summer programming to reduce
summer reading loss, especially for historically underperforming groups of students.
Additionally, my ELP will afford me opportunities to communicate with multiple
stakeholders — teachers, administrators, parents, students, and the PASD School Board
— about our summer program effectiveness and future plans for refinement.

Summer Program Characteristics

PASD currently offers an extensive summer program (see Proposal Appendix
A). Its many offerings provide remediation, enrichment, and enjoyment. Local
recreation centers and other community organizations run summer programs at PASD
facilities. English Language Development and Extended School Year (ESY) programs
are offered to eligible English Learners and students with IEPs, respectively, in grades
K-12. Credit recovery and original credit are offered at the high school level. A main
focus of this ELP, the Summer Stepping Up (SSU) literacy program, is offered for
students in kindergarten through fifth grade.

Summer Stepping Up (SSU) is a literacy program for elementary students in
grades K-5 run by PASD. The purpose of SSU is to maintain student literacy
performance and engagement in reading during the summer months. Students invited
to SSU are those who are reading below or just at grade level. They proportionally
represent all four elementary schools in the district, including the Title I schools,
PAELC, and Barkley. During the summer of 2018, the program served 231 students in

class sizes of 8-12 students. SSU teachers provided literacy instruction on a variety of
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strategies to help students maintain their reading skills and a joy of reading, aligned to
the school-year curriculum. Lessons were taught using the reading and writing
workshop model (Calkins et al., 2013; Calkins et al, 2015), and students were assessed
before, during, and after the program using DIBELS (Dynamic Indicators of Basic
Early Literacy Skills) (Good & Kaminski, 2002) and Fountas & Pinnell’s Benchmark
Assessment

System (F&P BAS) (Fountas & Pinnell, 2010).

Students Enrolled in SSU 2018 from PASD Schools and Non-Public Schools.

Grade Total PAELC Manavon Barkley Nonpubli
Enrolled Schuylkil c
I
K 30 30 0 0 0 0
1 36 36 0 0 0 0
2 38 0 15 14 9 0
3 47 0 15 11 20 1
4 47 0 14 14 19 0
5 33 0 9 9 15 0
Totals 231 66 53 48 63 1

The SSU program aims to decrease summer loss in literacy achievement by

maintaining student engagement in reading and instruction in key literacy skKills.
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Student achievement/loss prevention are measured by student performance on
benchmark assessments (Fountas & Pinnell, 2010) administered in the fall, compared
to the previous school year’s spring scores. To accomplish the SSU objectives,
teachers use interactive, standards-based whole class mini-lessons, small group, and
individual lessons using the reading and writing workshop model (Calkins et al., 2013;
Calkins et al, 2015). Students also complete nightly reading homework and log their
independent reading at home.

During the summer of 2018, the PASD SSU program ran concurrently with
another separate summer literacy program: Jumpstart, the second main focus of this
ELP. Jumpstart was a pilot program I created that provided book access to students,
and helped parents maintain strong literacy habits during the summer months. In order
to provide free books to children, I organized a book drive during which an estimated
three thousand books were donated by PASD families and community members. The
books were reviewed to ensure only gently used or new books were made available to
students. Various fiction and nonfiction genres were represented. Jumpstart began
with a mandatory informational parent session in May where students chose as many
books of interest as they desired. Most children chose to take home between 10-20
books, while some outliers chose between two and five books. Two optional student
and parent Jumpstart gatherings were held in June and July. During these events, held
off-campus at the library and a local water ice store, students browsed for new texts.
They also talked with teachers and administrators about the books they read thus far

and their reading habits. During 2018, approximately 60 students in grades K-5
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participated in this program. These students and families had previously declined the
opportunity to participate in SSU. Student achievement/loss prevention for Jumpstart
students will also be evaluated by their performance on benchmark assessments (F&P)
in the fall, as compared with the previous school year’s spring benchmark data.
Problem Statement

The gap in reading achievement between high-income and low-income
students, and students who speak English as their native language and those who do
not, continues to grow (Fry, 2007; Fry, 2008; Harris & Herrington, 2006; Lee &
Reeves, 2012; McGee, 2013; Reardon, 2013). Currently, 44 percent of the nation’s
children live in low-income households, according to data from the U.S. Census
Bureau’s 2013 American Community Survey (Sillers, 2015). Many of these families
are ethnic minorities, some of whom are learning English as a second language.

Current data from Phoenixville Area School District show a gap in
achievement levels between historically underperforming and non-historically
underperforming groups of students at the elementary level. While about 80% of the
overall student population in grades 3, 4, and 5 achieve proficiency on state
assessments, only 54-60% of historically underperforming students achieve the
proficiency goal. Compounding the growing achievement gap in PASD is the
colloquially described summer slide (also known as summer setback, summer loss, or
slump). Low-income students can lose, on average, months of hard-won progress over
the summer (National Summer Learning Association, 2016). While PASD has not, to

date, corroborated this with its students, research suggests that by fifth grade, low-
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income students may be two or three years behind their peers due to the cumulative
effect of multiple summers with learning loss (Slates, Alexander, Entwisle, & Olson,
2012).

Therefore, the PASD administration believes that summer literacy
opportunities for students are incredibly important, especially for historically
underperforming groups of students. The development of a traditional elementary
summer school program, SSU, was one of the methods PASD used to reduce the
deficits HU students demonstrated on achievement testing. The data have not shown

this to be an effective solution, however.

Grade level % increased reading % maintained reading % decreased
level level reading level

K 13 50 38

1 47 21 32

2 21 15 64

3 20 23 57

4 31 17 52

5 25 23 52

The previous PASD curriculum and instruction supervisor reported that 90 - 99% of
the children who regularly attended SSU in 2016 were able to increase or maintain
their reading skills. In the table below, note that this rate has been reduced to 46%
overall in 2017. The reasons for this are likely complex.

Data collection itself has been both difficult and inconsistent. Under previous

supervisors, data collection was often incomplete. In fall of 2017, PASD transitioned
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from use of the Developmental Reading Assessment (DRA) (Beaver, 2006) to the
F&P Benchmark Assessment System (Fountas & Pinnell, 2010). The conversion
between DRA and F&P levels is not exact, which made comparison of spring 2017
and fall 2017 data problematic. Also, with F&P being a more rigorous test, reading
benchmark scores dropped across the district. For funding purposes only, DIBELS
data were compared instead, but this is not sound practice because PASD does not use
the specific DIBELS tests that measure comprehension (retell and maze
comprehension task); only oral reading fluency tasks were assessed. Data from 2018
should be less challenging to examine, as benchmarking systems were consistent from
spring 2018 to fall 2018. I als ensured all students were accounted for during spring
data collection and will do the same in the fall.

The lack of consistent, positive results from SSU is unsurprising. Research
suggests that traditional summer school programs struggle to obtain gains in student
achievement, in part because program monitoring is challenging (Borman & Dowling,
2006; Gorard et al., 2015). For example, often the population of students that school
districts intend to serve and the number of students who actually agree to attend are
vastly different (Gorard et al., 2015). After the program begins, some students do not
regularly attend, reducing the treated population even further (Borman & Dowling,
2006; Gorard et al., 2015).

Consequently, programs providing improved book access to students may be a
beneficial cost-saving solution to the problem of summer learning loss (Allington et

al., 2010; Kim, 2006; White, Kim, Kingston, & Foster, 2013). Informed by this, I
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created the at-home book access program, Jumpstart, as a pilot in 2018. An analysis of
the viability and success of both the Summer Stepping Up and the Jumpstart programs
at Phoenixville will produce areas of program refinement and improved resource
allocation to help PASD see less summer setback and greater gains in student
achievement.

Improvement Goal

Phoenixville Area School District elementary students have access to summer
programs that may help to close the achievement gap and reduce summer slide by:

a) Maintaining student engagement in reading during the summer months;

b) Improving students’ literacy skills, thereby improving students’ reading

performance, throughout the summer months.

In order to improve the summer programs’ results, I will complete an analysis
of benchmark data from the students who attend in-person summer school and those
who participate in the at-home book access program to examine growth from the
spring to the fall. These data will be analyzed to examine individual growth of
students in both treatments compared with those who did not attend, but were eligible.
I will also collect parent survey data about the viability of the programs and suggested
improvements, especially as they may improve student participation in both programs.
My goal is to use these data and the research on combatting summer learning loss to
plan for a new iteration of the summer programs for the summer of 20109.

Once School Board approval of potential changes has been secured, 1 will

work on a plan for communication, including parent informational sessions. Trainings
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that aid parents in helping their children succeed in academics can be informed by the
research on within-family social capital and family reading (O’Brien et al., 2014;
Pagan and Senechal, 2014, Slates et al., 2012). Family behaviors correlated with
students who make strong summer gains despite low SES include: taking children to
the library and checking out books, reading to children, and checking homework
(Slates, et al., 2012). Learning the characteristics of families with students who defy
the typical pattern of summer learning loss may be instructive for all families.
Similarly, parents may benefit from understanding what strategies they can use with
their children while reading together, such as literacy games, storytelling, and reading
for recreation (Elish-Piper, 1996; O’Brien et al., 2014; Pagan & Senechal, 2014;
Parker & Reid, 2017). The communication plan will also include materials to aid staff
and administrators in conversing with families about PASD summer learning
opportunities.
Description of Planned Artifacts

For my Educational Leadership Portfolio, | propose to complete several
activities and artifacts that will allow me to analyze the pilot Jumpstart and SSU data,
plan for programmatic changes for summer 2019, and create a communication plan for
stakeholders. Development of the PASD summer programs is in its infancy, and much
can be learned about changes that might be made to summer programming in the
future from my ELP project. Several of my artifacts will help to communicate the
vision and strategies of the program to administrators, teachers, community members,

and most importantly, parents.
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Program Evaluation Plan (Included; Proposal Appendix B)

This plan was first drafted as part of my coursework in program evaluation. It
describes the current elementary summer programming at PASD, including program
theory, strategies, implementation, and long-term goals. A plan for data analysis is
outlined. I will revise this plan to be reflective of my current Educational Leadership
Portfolio proposal, and the current iterations of both the SSU and the Jumpstart
programs.

Literature Review (Included; Proposal Appendix C)

My research into the results of traditional summer school programs first led me
to the development of the Jumpstart book access pilot program as one research-based
alternative or supplement. This literature review is a written document synthesizing
research on various summer program models and their efficacy. It demonstrates the
need for summer book access programs, particularly for historically underperforming
groups of elementary students, while considering the cost-effectiveness of such
program models.

Research Brief

I will enact the plan for data analysis described in the Program Evaluation
Plan. Through analysis of Fountas & Pinnell reading benchmark scores from spring
2018 to fall 2018, student growth for both Jumpstart and Summer Stepping Up
students, as compared with overall student growth for each grade level, will be

examined. The results will be presented in a 2-3 page research brief for presentation to
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the superintendent and district administrators. It will include relevant charts, tables,
and a written explanation.
Parent Survey

It will be extremely helpful to get feedback from parents about the Summer
Stepping Up and Jumpstart programs. Specifically, | would like to investigate what
worked for families of participants in both programs, and the existing barriers to
participation in either. Information from the survey will allow for changes to be made
to the SSU and Jumpstart programs to better accommodate parent and student needs.
IRB approval will be needed in order to complete this artifact. While the survey will
be anonymous, in the survey, | will ask for volunteers to participate in the parent focus
group outlined below.
Summary of Survey and Parent Focus Groups

Often, survey data requires in-person explanation in order to create a clear
picture of the respondent’s opinions. The focus group session or sessions will attempt
to do this, further illuminating survey results and suggested next steps. Focus group
volunteer participants will be recruited through the parent survey, and each group will
have no more than seven participants. Prior to convening the group(s), | will create a
protocol which includes questions related to positive characteristics of the summer
programs as well as barriers to attendance and suggestions for improvement. IRB
approval will be secured to complete the focus groups. Results will be presented in a
2-3 page research brief for presentation to the superintendent and district

administrators.
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Communication Plan

The communication plan will outline the steps and timeline required to
successfully communicate with parents and teachers regarding the summer program.
My hope is to clearly communicate the rationale for participation in either Summer
Stepping Up or Jumpstart to parents. | will also produce a comparison of the two
programs, benefits, required parent and teacher action, and timelines. The artifact will
be a framework which includes the components of the plan and the timeframe for
completion of each component.
Infographic

The infographic will include information from parent surveys, student growth
data, and the literature review in order to communicate a rationale, purpose, and action
plan for Jumpstart (mailings already exist for SSU). This artifact will be used in the
parent mailing and presentation outlined below.
Parent Mailing

Current mailings exist only to outline the SSU program, and the later addition
of Jumpstart created a lot of confusion for families in 2018. This new comprehensive
mailing to families will provide a full description of summer 2019 program offerings
to parents.
Parent Presentation

An existing presentation describes Jumpstart program’s vision, strategies, and

projected outcomes. However, | plan to completely revise the presentation to help
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parents understand both SSU and Jumpstart and, ultimately, choose the best one for
their child(ren).
Evaluation

Based on the research and analysis of the summer programs, | will create an
overview of the summer programs, an analysis of each, including supporting data, and
recommendations for change. This information will be shared in a presentation for

consumption by the superintendent of schools and/or School Board.
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Table of Artifacts

theory on literacy
summer
programming. It
includes research
on summer slide,
traditional summer
school, and book
access programs.

Numbe | Artifact Description Audience IRB Action Steps | Timeline | Status
r Needed
1 Program Program Committee, No Modify October Incomplet
Evaluation Evaluation Plan Superintenden existing plan e
Plan describes the t’s Office, to reflect this
elementary School Board ELP
summer literacy proposal;
program, its goals, make
strategies for revisions
implementation, based on
and evaluation. committee
feedback
2 Literature The literature Committee No Make October Complete
Review review revisions
demonstrates my based on
knowledge of committee
research and feedback
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Research Statistical analysis | Committee, No Collect October/ | Not yet
Brief of student growth | Superintenden anonymous November | started
data; statistical t’s Office student data
comparison of from fall
student groups; 2018
tables and charts; benchmarkin
summary g; analyze
data and
create
summary
Parent Survey of parents | Committee, Yes Obtain October Not yet
Survey who were invited | Superintenden approval for started
to participate in t’s Office survey; input
Jumpstart and survey items
Summer Stepping into
Up Qualtrics;
distribute
survey;
analyze
results
Summary of | Informal session Committee, Yes Obtain October/N | Not yet
Survey and | held with parents | Superintenden approval for | ovember | started
Parent Focus | whose students t’s Office focus group;

Group

participated in

Create

Jumpstart to learn questions;
about positive and hold session
negative aspects of after IRB
the program, and approval,
barriers to write
participation. summary
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Summary of
information
gleaned from
parent survey and
focus groups will
be presented in a
research brief.

Communicat | This artifact will Committee, No Create November | Not yet
ion Plan outline the steps Superintenden communicati | /Decembe | started
necessary for t’s Office, on plan r
effective Parents, regarding the
promotion of and | Teachers invitation
participation in the process, need
SSU and Jumpstart for parent
programs. It will action, and
include program
information on the goals
invitation process,
the differences
between Summer
Stepping Up and
Jumpstart,
required parent
and teacher
actions, and
program goals
Infographic | The infographic Committee, No Create December | Not yet
will include Superintenden infographic to started
information from | t’s Office, inform

parent surveys,

School Board,

parents and
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student growth Parents, teachers using
data, and the Teachers Venngage
literature review in
order to provide a
rationale for
Jumpstart. This
artifact will
include a written
document with
detailed
explanations of
data represented in
the infographic.
Parent This mailing will | Parents, No Using current | December | Not yet
Mailing provide a full Teachers mailingasa | /January started
description of starting point,
summer 2019 add
program offerings information
to parents. about
Jumpstart,
comparison
of SSU and
Jumpstart,
and sign-up
info
Parent This presentation | Parents, No Using December | Not yet
Presentation | will provide a full | Teachers Jumpstart /January started

description of
summer 2019

presentation
as a starting
point, add
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program offerings
to parents.

information

about SSU in
order to hold
a parent info

session for
anyone
interested in
summer
options
10 Evaluation This overview will | Superintenden | No Using January Not yet
provide an t’s Office information started
overview of the and/or School from other
summer programs, | Board artifacts,
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Proposal Appendix A

IN-DISTRICT PROGRAMS

PHOENIXVILLE AREA SCHOOL DISTRICT
SUMMER PROGRAMMING
SUMMER OF 2018

HIGH SCHOOL SUMMER DATES LOCATION
PROGRAMS (PAMS)
Credit Recovery- All Core subjects 2 6/25-8/2 201, 202, 203, 204,
hours- Session 1: 8am-10:00am; Session 205
2:10:15am-12:15pm
Original Credit- TOW, Health, Geometry | 6/25-8/2 206, 208, 209, 211,
H, Algebra 2 H, Pre-Calc Honors — 4 6/25-7/19 210
hours 8-12 noon (Health)
Eighth to 9th Grade Bridge (by invitation | 7/16-8/9 213,212
only) 8am-12pm
Academic Mentoring Program (AMP) (by | 7/30-8/9 215
invitation only) 8am-12pm
Algebra Il to Pre-calculus Bridge 7/9-7/19 221 (Lab)
8am-10am
English 9H Bridge Session 1: 7/8- | 223 (Lab)
10am-12pm 7119
(Students attend 1 session) Session 2: 7/23-

8/2
AP Human Geography Bridge Session 1: 7/9- | 218
8am-1lam 7112
(Students attend 1 session) Session 2: 7/16-

7119

Session 3:7/23-

7126
Chemistry H Bridge Session 1: 7/8- | 225
10am-12pm 7/19
(Students attend 1 session) Session 2: 7/23-

8/2
Bio, Lit, Algebra 1 Enrichment 7/23-7/26 220, 225, 102

(Mandatory for students who wish to
retake Keystone exam)
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ELEMENTARY/SPECIAL PROGRAMS DATES LOCATION

Stepping Up 6/25-7/19 Manavon Elem-
PAELC

Extended School Year (ESY) 6/25-8/2 Schuylkill
Elem/PAMS/HS

English Language Development (ELD) 6/25-7/19 Manavon Elem/PAMS

118 &120
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PHOENIXVILLE SUMMER PROGRAM

Week 1: 6/18 to 6/21

Week 2: 6/25 to 6/28

Week 3: 7/9 to 7/12

Week 4: 7/16 to 7/19

W | Camp Instructor Gr | Time Facility
ee ade
k S
1 | Tennis Summer Landis | 1to | 8:00 AM to 10:00 AM (1-5), Scoda & MES Tennis
& Katie Yancik | 8 10:00 AM to 12:00 PM (6-8) | Courts
1 | Boys Basketball Youth | Elite Basketball | 3to | 9:00 AM to 2:00 PM MES, PAHS & PASD
Camp LLC 6 Gyms & PAMS Aux
Gym
1 | Geometry Prep Chris Hoshaw 6to | 8:00 AM to 10:00 AM PAMS 101
12
1 | Algebra 1l Prep Chris Hoshaw 6 to | 10:00 AM to 12:00 PM PAMS 101
12
1 | Pre-Algebra Prep Chris Hoshaw 6 to | 12:30 PM to 2:30 PM PAMS 101
12
1 | Canoe Camp Dan Sylvan 6 to | 10:00 AM to 4:00 Schuylkill River
8 PMMonday, Tuesday, &
Wednesday
1 | Brightside Boys Brightside Camp | 7.to | 9:00 AM to 12:30 PM Upper Turf
Lacrosse 12
1 | Dance Team Judi Op | 10:00 AM to 2:30 PM Barkley Elementary
Grammerstorf en
1 | Summer Strings Leigh Schoepflin | 4to | 8:00 AM to 11:00 AM PAHS Choir Room
Chamber Music 12
Workshop
2 | Canoe Camp Dan Sylvan 6 to | 10:00 AM to 4:00 PM SchuylkKill River
8 Monday, Tuesday, &
Wednesday




L6

2 | Basketball (B) Elite Basketball | 7to | 9:00 AM to 12:00 PM MES & PASD Gyms
LLC 9
2 | Geometry Prep Chris Hoshaw 6to | 8:00 AM to 10:00 AM PAMS 101
12
2 | Algebra 1l Prep Chris Hoshaw 6 to | 10:00 AM to 12:00 PM PAMS 101
12
2 | Pre-Algebra Prep Chris Hoshaw 6 to | 12:30 PM to 2:30 PM PAMS 101
12
2 | Dynamite Girls Dynamite 1to | 9:00 AM to 12:00 PM Washington Field &
Lacrosse Camp Lacrosse Club 8 Upper Turf
2 | Adventures in Creative | Nicole Pearson Op | 8:00 AM to 10:00 AM PAMS 107
Writing en
2 | Cupcake Wars Prep 1 | Nicole Pearson 2to | 10:00 AM to 12:00 PM PAMS 106
& Mike Cesarski | 4
2 | Cupcake Wars 1 Nicole Pearson Sto | 12:30 PM to 2:30 PM PAMS 106
& Mike Cesarski | 9
2 | Baseball Infield Clinic | Neil Herman 3to | June 29 @ 9:30 AM to 2:30 MES 30 & 60
8 PM
3- | Art of Jamming Bill Bonnell 51to | 10:00 AM to 12:00 PM PAMS Auditorium
4- 9
5
3- | Summer Band Odyessy | Bill Bonnell 4to | 8:00 AM to 10:00 AM PAMS Auditorium
4- 9
5
3 | Cheerleading Shea Lapsley & | 1to | 12:30 PM to 2:30 PM PAMS AUX GYM
Megan Fettrow | 3
3 | Cupcake Wars Prep 2 | Nicole Pearson 2to | 10:00 AM to 12:00 PM PAMS 106
& Mike Cesarski | 4
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3 | Cupcake Wars 2 Nicole Pearson 5to | 12:30 PM to 2:30 PM PAMS 106
& Mike Cesarski | 9
3 | Reading Enrichment Nicole Pearson Op | 8:00 AM to 10:00 AM PAMS 107
en
3- | Dance Team Judi Op | 10:00 AM to 2:30 PM Manavon Stage
4 Grammerstorf en
3 | Basketball (G) AJ Thompson 3to | 9:00 AM to 12:00 PM PASD Gym
6
3 | Basketball (G) AJ Thompson 7to | 12:30 PM to 2:30 PM PASD Gym
9
3 | Boys Basketball Elite Basketball | 6to | 9:00 AM to 12:00 PM PAHS Gym
Shooting Clinic LLC 9
3 | PASC Soccer (B & G) | Mike Pryor 1to | 9:00 AM to 3:00 PM Washington Field
8
4 | Cheerleading Shea Lapsley & | 4to | 12:30 PM to 2:30 PM PAMS AUX GYM
Megan Fettrow | 8
4 | Eield Hockey Claire Emplit 3to | 9:00 AM to 12:00 PM MES 20 & 30
8
4 | Cupcake Wars Prep 3 | Nicole Pearson 2to | 10:00 AM to 12:00 PM PAMS 106
& Mike Cesarski | 4
4 | Cupcake Wars 3 Nicole Pearson 5to | 12:30 PM to 2:30 PM PAMS 106
& Mike Cesarski | 9
4 | Youth Football Camp | Don Grinstead 5to | 9:00 AM to 2:00 PM Monday- | Washington Field
8 Wednesday
5 | Baseball Neil Herman 3to | TU-TH, 9:30 AM to 2:30 PM | MES 30 & MES 60




OUT OF DISTRICT PROGRAMS

PROGRAM DATES LOCATION

Phoenixville Area Positive 6/18-7/27 Manavon Elementary School

Alternatives (in conjunction

with Summer Stepping Up)

CTC Summer Program 6/18-7/27 Barkley Elementary School

Firebird 6/18-7/31 PAMS

Brightside 6/18-6/21 Upper Turf Field (HS)
(week 1)

Dynamite Lacrosse 6/25-6/28 Upper Turf/Washington
(week 2) Field (HS)

Summer Meal Program 7/2-7127 Barkley Elementary School

CCIU Classes 7/9-8/8 Barkley Elem/Schuylkill

Elem

PA Soccer Club 7/9-7/12 (week | Washington Field
3)

Phoenixville Rec Dept. 6/25-8/3 Manavon/PAELC & Fields

YMCA Camp 8/6-10 PAELC

Library Science

6/18, 18, 20, 21

PAMS rm225

Science in the Summer

6/25-28

PAMS
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Program Description

Phoenixville Area School District (PASD), located in Phoenixville, PA, runs
two literacy programs for elementary students during the summer months. Summer
Stepping Up (SSU) is a program for elementary students in kindergarten through fifth
grades. SSU intends to maintain student literacy performance and engagement in
reading over the summer months. The program serves roughly 200 students each year
in class sizes of 8-12. SSU teachers instruct on a variety of strategies to help students
maintain their reading skills and a joy of reading, aligned to the school-year
curriculum. Lessons are taught using the Calkins reading and writing workshop model
(Calkins et al., 2013; Calkins et al, 2015), and students are assessed before, during,
and after the program using DIBELS (Dynamic Indicators of Basic Early Literacy
Skills) (Good & Kaminski, 2002) and Fountas & Pinnell’s Benchmark Assessment
System (F&P BAS) (Fountas & Pinnell, 2010).

PASD also runs the Jumpstart Program, an at-home book access program for
students in kindergarten through fifth grades. Jumpstart was first offered in the
summer of 2018 as a pilot program to provide book access to students, and help
parents maintain strong literacy habits in their children during the summer months. In
order to provide free books to children, | organized a book drive during which an
estimated three thousand books were donated by PASD families and community
members. The books were reviewed to ensure only gently used or new books were

made available to students. Various fiction and nonfiction genres were represented.
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Jumpstart begins with a mandatory informational parent session in May where
students choose as many books of interest as they desired. Most children choose to
take home between 10-20 books, while some outliers choose between two and five
books. Two optional student and parent Jumpstart gatherings are held in June and July.
During these events, held off-campus at the library and a local water ice store, students
browse for new texts. They also talk with teachers and administrators about the books
they have read thus far and their reading habits. During 2018, approximately 60
students participated in this program. These students and families had previously
declined the opportunity to participate in SSU for reasons unknown, to be investigated
in this Educational Leadership Portfolio (ELP).

These programs were formulated by central office literacy administrators after
a deep investigation into data. The PASD data illuminate an achievement gap.
Achievement data is criterion-referenced; it measures student performance as
compared with grade-level standards. When PASD examines achievement data for its
approximately 4,000 students in kindergarten through twelfth grade, approximately
80% of its third-grade students meet standards. Disaggregated for historically
underperforming (HU) subgroups and non-historically underperforming (non-HU)
subgroups, the data show 85 to 90% of non-HU students meet grade-level standards as
measured by the Pennsylvania System of School Assessment (PSSA). By contrast,
54% of HU students meet grade-level standards. The results do not differ much for
grade 4. By grade 5 HU students perform slightly better; about half of these students

meet grade-level standards, but there are many who still do not. In contrast, over 75%
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of PASD’s students make a year’s worth of growth or more on norm-referenced
measures. We might expect, therefore, to see higher achievement scores in PASD, but
HU students often cannot attain grade-level achievement by the end of the year.

Matters are made worse by “summer slump.” Low-income students can lose
months of hard-won progress over the summer. By fifth grade, low-income students
may be two or three years behind their peers due to summer learning loss (Slates,
Alexander, Entwisle, & Olson, 2012). Therefore, PASD administrators believe
summer school and summer book access are essential to maintaining student progress.
The target population includes all students who are reading below grade level, most
especially historically underperforming students.

The Summer Stepping Up and Jumpstart programs aim to decrease summer
slide in literacy by maintaining student engagement in reading and student literacy
skills. These goals are measured by student performance on benchmark assessments,
DIBELS (Good & Kaminski, 2002) and F&P BAS (Fountas & Pinnell, 2010).

To accomplish these objectives, teachers in SSU use interactive, standards-
based whole class mini lessons, small group and individual lessons using the Calkins
reading and writing workshop model (Calkins et al., 2013; Calkins et al, 2015).
Students also complete nightly reading homework and log their reading. In Jumpstart,
literacy engagement is maintained through the at-home reading of books of the
students’ choosing. Jumpstart students are not required to log their reading, although
they may complete the PASD summer reading assignment: a Bingo board asking

students to read various genres in various locations.
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Summer Stepping Up Program Goals
1. Decrease summer slide in literacy through the following:
a. Maintain student engagement in reading during the summer months;
and
b. Improve students’ literacy skills, thereby improving students’ reading
performance, throughout the summer months.
Summer Stepping Up Program Strategies/Activities
1. ldentify students below benchmark in reading using F&P BAS and DIBELS.
2. Teach interactive, standards-based whole class mini-lessons based on the
Calkins Reading Units of Study.
3. Use workshop model for reading instruction, including small group and one-to-
one instruction.
4. Use standards-based reading assessments (F&P BAS, DIBELS) to assess
student progress after the program.
5. Provide access to books via classroom libraries.
Jumpstart Program Goals
1. Decrease summer slide in literacy through the following:
a. Maintain student engagement in reading during the summer months;
and
b. Through increased practice, improve students’ reading skills, thereby
improving students’ reading performance, across the summer months.

Jumpstart Program Strategies/Activities
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Identify students below benchmark in reading using F&P BAS and DIBELS.
Hold student and parent event, during which parents receive training in helping
students maintain strong literacy habits and students are provided with choice
summer reading books.

Families work with students at home to maintain regular reading habits that
work with their busy schedules.

Hold several optional events during which students check in with teachers,
choose new books, and/or talk to other readers.

Use standards-based reading assessments (F&P BAS, DIBELS) to assess

student progress after the program.
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Program Theory: Summer Stepping Up

The following four assumptions form the basis of Phoenixville’s Summer
Stepping Up program theory:

1. Identification of students reading below benchmark will lead to increased
identification of students in need of literacy support, resulting in increased enrollment
in Phoenixville’s Summer Program and increased time spent reading. This will lead to
increased student exposure to academic vocabulary and increased student confidence
in reading skills.

a. Increased student exposure to academic vocabulary which will lead to
improved phonological awareness and improved reading skills,
ultimately leading to improved reading performance.

b. Increased student confidence in reading skills will lead to improved

reading skills and, ultimately, improved reading performance.

2. Teaching standards-based instruction using whole class mini-lessons
based on the Calkins Reading Units of Study will lead to increased use of
interactive and collaborative teaching practices in the classroom. This will lead to
increased student participation in reading instruction, which will lead to increased
student engagement with reading, resulting in increased time spent reading and
increased student confidence in reading skills.

a. Increased student confidence in reading skills will lead to improved

reading skills and, ultimately, improved reading performance.
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b. Increased time spent reading will lead to increased student exposure to
academic vocabulary and increased student confidence in reading skills.
I.Increased student confidence in reading skills resulting in
improved reading skills and, ultimately, improved reading
performance.
ii.Increased student exposure to academic vocabulary will lead to
improved phonological awareness and improved student
reading skills, ultimately leading to improved reading
performance.

3. Use of the Calkins workshop model for reading instruction will lead to
increased use of small group and one-to-one instruction in the classroom, then leading
to increased tailoring of reading instruction for students. This will lead to increased
student engagement with reading, increased teacher feedback to students on reading
progress, and increased student access to need-based instruction.

a. Increased student engagement with reading will lead to increased
student confidence in reading skills and increased time spent reading.
i. Increased student confidence in reading skills will lead to improved
reading skills and improved reading performance.
ii. Increased time spent reading will lead to increased student exposure
to academic vocabulary and increased student confidence in reading

skills.
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1. Increased student confidence in reading skills will lead to
improved reading skills and improved reading
performance.

2. Increased student exposure to academic vocabulary will lead to
improved phonological awareness and improved student
reading skills, ultimately leading to improved reading
performance.

4. Use of standards-based reading assessments will lead to an increased
opportunity to monitor student progress, which will then lead to increased tailoring of
reading instruction for students and increased teacher feedback to students on reading
progress.

a. Increased tailoring of reading instruction for students will lead to
increased student engagement with reading, increased student access to
need-based instruction, and increased teacher feedback to students on
reading progress.

I. Increased teacher feedback to students on reading progress will lead to
increased student confidence in reading skills, finally leading to
improved reading skills and improved reading performance.

ii. Increased student access to need-based instruction will lead to
improved reading skills, and ultimately, improved reading

performance.
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iii. Increased student engagement with reading will lead to increased
student confidence in reading skills and increased time spent reading.

1. Increased student confidence in reading skills will lead to
improved reading skills and improved reading
performance.

2. Increased time spent reading will lead to increased student
exposure to academic vocabulary and increased student
confidence in reading skills.

a. Increased student confidence in reading skills will lead
to improved reading skills and improved reading
performance.

b. Increased student exposure to academic vocabulary will
lead to improved phonological awareness and
improved student reading skills, ultimately leading to
improved reading performance.

5. Stocking classroom libraries with books of varying levels and genres will
lead to increased student access to texts of their choosing during the summer months,
which will lead to increased opportunity for students to practice reading
independently. This will lead to increased time spent reading, which will lead to
increased student exposure to academic vocabulary and increased student confidence

in reading skills.
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a. Increased student confidence in reading skills will lead to improved
reading skills and improved reading performance.
b. Increased student exposure to academic vocabulary will lead to
improved phonological awareness and improved student reading
skills, ultimately leading to improved reading performance.
Contextual Conditions
The following contextual conditions are necessary for Summer Stepping Up
implementation:
1. Facilities to house the summer program classrooms, including necessary
furniture, supplies, and equipment;
2. Technological facilities in each classroom: projector, teacher computer,
document camera;
3. Program funding for staff to teach the classes;
4. Program funding for training for any staff members who are external hires and
are unfamiliar with core instructional programming;
5. Program funding for transportation for students to and from school in the
summer months;
6. Program funding for internal evaluation to be done by the curriculum
supervisor; and

7. Program funding for student books for classroom libraries
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Program Theory: Jumpstart

The following four assumptions form the basis of Phoenixville’s summer

Jumpstart program theory:

1.

Identification of students reading below benchmark will lead to increased
identification of students in need of literacy support, resulting in increased
enrollment in Phoenixville’s Summer Jumpstart Program and increased time
spent reading. This will lead to increased student exposure to academic
vocabulary and increased student confidence in reading skills.

a. Increased student exposure to academic vocabulary which will lead to
improved phonological awareness and improved reading skills,
ultimately leading to improved reading performance.

b. Increased student confidence in reading skills will lead to improved
reading skills and, ultimately, improved reading performance.

Stocking home libraries with books of students’ choosing will lead to
increased student access to texts of their choosing during the summer months,
which will lead to increased opportunity for students to practice reading
independently. This will lead to increased time spent reading, which will lead
to increased student exposure to academic vocabulary and increased student
confidence in reading skills.

a. Increased student confidence in reading skills will lead to improved

reading skills and improved reading performance.
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b. Increased student exposure to academic vocabulary will lead to
improved phonological awareness and improved student reading
skills, ultimately leading to improved reading performance.

Contextual Conditions
The following contextual conditions are necessary for Jumpstart implementation:
1. Program funding for new and gently used children’s and young adult
books, or books donated through a book drive; and
2. Program funding for internal evaluation to be done by the curriculum
supervisor.
Program Logic Models
The following pages are visual representations of the logic models for the Summer

Stepping Up program and Jumpstart program.
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Evaluation Design

The following evaluation approach and design is used to conduct the program
evaluation of Phoenixville Area School District’s Elementary Summer programs:
Summer Stepping Up and Jumpstart.
Evaluation Approach

A participatory, theory-driven approach is used to evaluate PASD summer
programs. Participatory evaluation, developed by J. Bradley Cousins (Cousins & Earl,
1992), empowers participants and cultivates leadership among them. It is designed to
gather input from all stakeholders at any point during the evaluation process. Because
there are many varied stakeholder groups involved in Phoenixville’s Summer
program, this approach helps to capture opinions regarding the program’s impact and
efficacy.

Theory-driven evaluation was designed by Huey-Tsyh Chen (Chen, 1994).
Chen created theory-driven evaluation to look not only at if programs are effective, but
why and how they are. Through an examination of the theory behind a program,
evaluators can determine if the program is set up for success, and easily measure its
progress towards short and long-term objectives. By using this approach, evaluators
determine the theory undergirding the program and examine its logic.
Evaluation Design

To examine the impact of the Phoenixville Elementary Summer programs, a

nonequivalent control group quasi-experimental design (Non R) is used in four
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elementary schools in Phoenixville Area School District (PASD) in Pennsylvania.
Participants at each grade level are assigned to one of three groups. Assignment is
non-random, and depends upon the self-selection criteria described below.

In this six-month study, participating students are identified as reading below
grade level through the use of DIBELS (Good & Kaminski, 2002) and F&P BAS
(Fountas & Pinnell, 2010). These assessments are the pretests in the study. Students
are then invited to participate in the in-person PASD summer literacy program,
Summer Stepping Up. If they and their families choose to participate, they are
assigned to Group 1, which is comprised of approximately 200 students. Students who
decide not to attend in-person are instead invited to participate in the at-home
Phoenixville Summer literacy program, Jumpstart, and comprise Group 2,
approximately 60 students. Group 3 includes approximately 50 students who chose not
to participate in in-person or at-home literacy programs. This grouping method
ensures that each group is comprised of students who are reading below grade level.
No other demographic variables are controlled for; however, this design is
necessitated by PASD families’ self-selection.

Nevertheless, group composition is comparable in terms of ethnicity,
free/reduced lunch status, age, grade level, Individualized Education Plan (IEP) status,
and English Learner (EL) status. The exact sample size of each group is unknown until

students select into each group. Thus, the:
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1. In-Person Summer Program Group (Group 1) consists of elementary students
reading below grade level who attend the in-person Phoenixville Summer
literacy program, Summer Stepping Up.

2. The At-Home Summer Program Group (Group 2) consists of elementary
students reading below grade level who participate in the at-home Phoenixville
Summer literacy program, Jumpstart.

3. The Non-treatment Group (Group 3) consists of elementary students reading
below grade level who do not participate in an intervention.

Within the nonequivalent control group research design, a mixed-method

approach is used to collect data pre- and post-intervention (see Research Design).

Research Design

May June July August September
Group 1 0 X1 -- 0
Group 2 0 X2 0
Group 3 0 X3 0

X1 = In-person summer program intervention group
X2= At-home summer program intervention group

Xs= Comparison group (no intervention)
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Pre- and post-intervention measures are collected using DIBELS (Good &
Kaminski, 2002) and F&P BAS (Fountas & Pinnell, 2010). These measures are
collected in the spring, prior to the start of the summer program. After the treatment,
the same measures are collected again in the fall.

In the style of participatory evaluation, families are surveyed and interviewed
in focus groups in order to examine the intention behind participation in at-home and
in-person summer literacy programs, as well as their experience with the program.
Surveys are distributed to all three groups to determine the reason for participation or
lack thereof in either treatment group. These data are a strength of the study, as they
help determine what changes need to be made in order to increase participation in
beneficial summer programs. It also helps to clarify characteristic differences between
the treatment and non-treatment groups.

Other strengths of the study include the control for history, maturation,
regression, instrumentation, testing, and mortality, due to the use of multiple groups.
Several significant internal threats to validity exist, though, because of the self-
selection of participants into one of the three groups. The interaction between selection
and history, maturation, mortality, and regression could threaten internal validity
because of the self-selection process. For example, students/families who opt to
participate in the in-person treatment may be more committed to summer reading and,
accordingly, experience greater reading growth in the summer months regardless of
their participation in summer school. Additionally, certain demographic characteristics

may unknowingly bias participants’ selection or outcomes. For example, students in
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the English Language Development program may be more likely to travel out of the
country in the summer, and therefore, not be available to participate in either
treatment. Confounding variables may also be a threat to validity, as factors other than
the presence of an intervention may account for reading growth or decline.

Enriching the Evaluation Design

As outlined above, students in each group have both pre and post assessment
measurements. Also, program implementation is examined through the use of theory
and logic modeling. The evaluation of strategies and early, short-term objectives
determines if the program is set up to be successful from the onset. The evaluation of
intermediate objectives aids in formatively evaluating the program, while long-term
objectives assessment determines if the program is achieving stated outcomes.

Lastly, the use of surveys and focus groups investigate the experiences of
students and families participating in the interventions. This is important in
identification of the factors that influence participation or non-participation in either
treatment. Information from the case studies is used to make revisions to treatments, as

needed or requested by participants.
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District’s Summer Stepping Up program.

Evaluation Matrix

The following evaluation matrix will be used to conduct the program evaluation of Phoenixville Area School

Phoenixville Summer Stepping Up Program Evaluation Matrix

Study

time

Logic Evaluation Indicators Targets Data Source Data Data
Model Questions Collection Analysis
Component

Identify In what ways | Implementa | Fidelity of Mid-year Program

students were students | tion of the | implementat program records Program

below identified as | identificatio | ion by the records examined records
_:_g benchmark | reading below | n process end of the after the analyzed for
= in reading benchmark? mid-year mid-year implementati
= benchmark benchmark on fidelity
RS window collection in
= .2
> February
S g Teach In what ways | Implementa | Fidelity of Classroom Throughout Checklist
g £ standards- | were whole tion of implementat | observation | the summer data
S o based whole | class mini- | whole class | ion by the checklist program, analyzed for
2 E class mini- lessons mini- start of the data will be | implementati
> lessons taught? lessons program collected for | on fidelity
© based on the each teacher
g Calkins using the

Reading observation

Units of checklist one
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Phoenixville Summer Stepping Up Program Evaluation Matrix

Logic Evaluation Indicators Targets Data Source Data Data
Model Questions Collection Analysis
Component
Use In what ways | Implementa | Fidelity of Classroom | Throughout Checklist
workshop was the tion of implementat | observation | the summer data
model of workshop small group | ion by the checklist program, analyzed for
teaching model of and one-to- | start of the data will be | implementati
reading teaching one program collected for | on fidelity
reading instruction each teacher
implemented? using the
observation
checklist one
time
Use How were Implementa | Fidelity of Summer Throughout Program
standards- standards- tion of implementat | Fountas & the summer records
based based reading | assessment/ | ion by the Pinnell program and | analyzed for
reading assessments feedback end of the Benchmark during the | implementati
assessments used? process benchmark | Assessment fall on fidelity
(Fountas & window and DIBELS | benchmark
Pinnell, results window,
DIBELS) assessment
Teacher data will be
anecdotal collected for
records each student
Teacher
anecdotal
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Phoenixville Summer Stepping Up Program Evaluation Matrix

Logic Evaluation Indicators Targets Data Source Data Data
Model Questions Collection Analysis
Component
records on
each student
collected at
the end of
the program
Stock How were Implementa | Fidelity of Teacher- Inventory Data
classroom | classroom tion of implementat | completed completed | analyzed for
libraries libraries classroom ion by the | inventory of | by the start | implementati
with books | stocked with library start of the classroom of the on fidelity
of various | varied books? | collections summer libraries summer
levels and program program
genres Lists of
purchased
books
- Increased To what Number of | By the end Mid-year Program
= T identificatio | extent was the | students of the mid- program records Program
w3 § n of students | identification identified year records examined records
€ E5 | inneedof | ofstudentsin | for literacy | benchmark after the analyzed for
S g %’. literacy need of support window, the mid-year implementati
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Phoenixville Summer Stepping Up Program Evaluation Matrix

Logic Evaluation Indicators Targets Data Source Data Data
Model Questions Collection Analysis
Component
Increased To what Number of | 75% of the Parent- Data Data
student extent was students students signed collection analyzed
enrollment student enrolled in who were permission occurs in using
in enrollment in summer invited to slips to April, after descriptive
Phoenixville | the summer program the summer enroll in invitations statistics
Summer program increases program summer were sent to
Program increased? will enroll program parents but
prior to
confirmation
letters being
mailed
Increased To what Percentage | 85% ofthe | Attendance | Attendance
student extent was of invited students data counts sheets Data
participation student students who collected by | collected and analyzed
in participation attending enrolled in summer reviewed using
Phoenixville | in the summer | the summer the the program each week descriptive
Summer program program summer secretary and statistics
Program increased? increases program classroom
will attend teachers
Increased To what Number of Students Student Student Data
time spent extent was minutes will read a | reading logs | reading logs analyzed
reading student time students | minimum of collected and using
spent reading | read over 80 minutes reviewed descriptive
increased? per week each week statistics
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Logic Evaluation Indicators Targets Data Source Data Data
Model Questions Collection Analysis
Component
the summer
months
Increased In what ways | Fidelity of 100% of | Teacher self- | Data will be Checklist
student was student | implementa teachers report collected for data
exposure to | exposure to tion of deliver an checklist each teacher | analyzed for
academic academic interactive, | interactive, using the implementati
vocabulary vocabulary content- content-area self-report on fidelity
increased? area read read aloud checklist one
alouds each week time at the
of the end of the
summer summer
program program
Increased In what ways | Fidelity of 100% of Teacher self- | Data will be Checklist
use of was the use of | implementa | teachers use report collected for data
interactive interactive tion of interactive, checklist each teacher | analyzed for
and and interactive, | collaborativ using the implementati
collaborativ | collaborative | collaborativ | e teaching self-report on fidelity
e teaching teaching e teaching practices checklist one
practices in practices practices (Kagan time at the
the increased? structures) end of the
classroom each day of summer

program
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Phoenixville Summer Stepping Up Program Evaluation Matrix

Logic Evaluation Indicators Targets Data Source Data Data
Model Questions Collection Analysis
Component
the summer
program
Increased In what ways | Fidelity of 100% of | Teacher self- | Data will be Checklist
student did student | implementa teachers report collected for data
participation | participation tion of follow checklist each teacher | analyzed for
in reading in reading small group | Research- using the implementati
instruction instruction and one-to- Decide- self-report on fidelity
increase? one Compliment checklist one
instruction -Teach time at the
model end of the
summer
program
Increased To what Students’ 100% of Student Pre and post Data
student extent did self- students survey summer analyzed
engagement students’ reported read program using
with reading | engagement | engagement | independent descriptive
with reading with ly on a daily statistics and
increase? reading basis t-test to
measure

changes over
time
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Logic Evaluation Indicators Targets Data Source Data Data
Model Questions Collection Analysis
Component
Increased To what Fidelity of 100% of Classroom | Throughout Checklist
use of small | extent did the | implementa teachers observation | the summer data
group and use of small tion of spend at checklist program, analyzed for
one-to-one group and small group least 30 data will be | implementati
instruction one-to-one | and one-to- | minutes on collected for | on fidelity
in the instruction one small group each teacher
classroom increase? instruction | and one-to- using the
one observation
instruction checklist one
on a daily time
basis
Increased In what ways | Fidelity of 100% of | Teacher self- | Data will be Checklist
tailoring of did the implementa teachers report collected for data
reading tailoring of tion of follow checklist each teacher | analyzed for
instruction reading small group | Research- using the implementati
for students instruction and one-to- Decide- self-report on fidelity
increase? one Compliment checklist one
instruction -Teach time at the
model end of the
summer
program
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Logic Evaluation Indicators Targets Data Source Data Data
Model Questions Collection Analysis
Component
Increased To what Minutes 100% of | Teacher self- | Data will be | Data
student extent did spent on teachers report collected for | analyzed
access to students’ small group spend at checklist each teacher | using
need-based access to and one-to- least 30 using the | descriptive
instruction need-based one minutes on self-report | statistics
instruction instruction | small group checklist one
increase? and one-to- time at the
one end of the
instruction summer
for each program
child on a
weekly basis
Increased To what Fidelity of Teachers Running Data Checklist
opportunity extent did implementa | assess 100% record collected data
to monitor teachers’ tion of of students | assessments | post summer | analyzed for
student opportunity to running at least 2 program for | implementati
progress monitor record times per each student | on fidelity
student assessments summer
progress

increase?
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Phoenixville Summer Stepping Up Program Evaluation Matrix

Logic Evaluation Indicators Targets Data Source Data Data
Model Questions Collection Analysis
Component
Increased To what Number of 100% of Self-report | Post summer | Checklist
teacher extent did times students teacher program data
feedback to teachers’ students receive checklist analyzed for
students on | feedback to received feedback on implementati
reading students on | feedback on | their reading on fidelity
progress reading their progress at
progress reading least 2 times
increase? progress per summer
Increased To what Students’ 75% of Self-report | Pre and post Data
student extent did self- students student summer analyzed
confidence students’ reported grow their survey program using
inreading | confidence in | confidence | confidence descriptive
skills their reading in their in their statistics and
skills reading reading t-test to
increase? skills skills measure
changes over
time
Increased To what Difference Each Self-report | Pre and post Data
student extent did between enrolled student summer analyzed
access to students’ number of student survey program using
texts of their | access to texts books reads at descriptive
choosing increase? students least three statistics and
during the have at books over t-test to
home vs. the course measure
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Logic Evaluation Indicators Targets Data Source Data Data
Model Questions Collection Analysis
Component
summer those read of the changes over
months during the summer time
summer program
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Increased | To what Number of Each Student Post summer Data
opportunity | extent did the minutes enrolled reading logs program analyzed
for students | amount of students student using
to practice | students’ read over reads at descriptive
reading independent the summer least 80 statistics
independent | reading months minutes per
ly increase? week
Improved | To what Teacher At least DIBELS Post summer Data
2 phonologica | extent did reported 50% of Phoneme program analyzed
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Improved | Inwhat ways | Skills 100% of Fountas & Prior to the Data
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Background

At the forefront of educators’ minds is the importance of student literacy.
Reading and writing are critical to the success of Americans, and these skills must be
developed early — “A person who is not at least a moderately skilled reader by the end
of third grade is quite unlikely to graduate from high school” (Snow, Burns, & Griffin
1998, p. 21). Knowing this, schools often place emphasis on strong reading programs
and supports in the primary grades.

The gap in reading achievement between high-income and low-income
students, and students who speak English as their native language and those who do
not, continues to grow, however. Currently, 44 percent of the nation’s children live in
low-income households, according to data from the U.S. Census Bureau’s 2013
American Community Survey (Sillers, 2015). Many of these families are ethnic
minorities, some of whom are learning English as an additional language. With the
changing demographic of the United States, narrowing the achievement gap is a
national focus, but more work must be done to close it. Examination of data from the
U.S. Department of Education’s National Center for Education Statistics (NCES) and
the National Assessment of Educational Progress (NAEP) reveals that low-income
students and English language learners (ELLs) fall far behind their peers in reading
achievement. Additionally, fourth and eighth grade data for the last fifteen years
indicate that gaps in achievement have unfortunately remained relatively stable
(NAEP, 2016).

Compounding the growing achievement gap described above is the
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colloquially described summer slump or summer slide. Low-income students,
especially, can lose months of hard-won progress over the summer. By fifth grade,
low-income students may be two or three years behind their peers due to summer
learning loss (Slates, Alexander, Entwisle, & Olson, 2012). Interestingly, when school
is in session, however, students from both low and high socioeconomic status (SES)
populations make similar gains (Entwisle, Alexander, & Olson, 2001).

Researchers suggest that this discrepancy has something to do with reading
activity over the summer months (Heyns,1978), and more specifically, access to
books. Middle- and high-income students are often surrounded by text at home,
whereas low-income students are often not (Allington & McGill-Franzen, 2003;
Cunningham & Stanovich, 1998; Entwisle et al., 2001; Heyns, 1978). Low-income
students, without access to any of these resources, will continue to lose the gains they
made over the school year, and the achievement gap can widen further. This paper will
investigate selected responses to the problem of summer slide. The main question | am
to address in this review is: Are there programs that demonstrate efficacy with certain
student populations, and are these scalable outside of experimental designs to inform
school districts’ intent to design summer programming that works?

Students’ Summer Access to Texts: Drinking from the Resource Faucet

Many students do not have access to the “resource faucet” during the summer
months (Entwisle, Alexander, & Olson, 2000). This lack of access often means they
lose library access, may have few books to read for practice in the home, and do not

have access to literacy instruction. For low-income students, this is particularly
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noteworthy and may explain the findings on the increased severity of summer slide for
this demographic group (Allington & McGill-Franzen, 2003). This principle
undergirds the research on a treatment for summer reading loss that has been oft
espoused in the literature: voluntary access to books, particularly those that are self-
chosen and matched to student reading levels (Allington, McGill-Franzen, Camilli,
Williams, Graff, Zeig, Zmach, & Nowak, 2010; Kim et al., 2016).

Because research has clearly shown that students who read the most are
typically our best readers, many studies have examined the effects of voluntary
reading interventions (National Reading Panel, 2000). Voluntary reading interventions
are less structured than summer school programs, can be done entirely at home, and
involve student choice in reading materials. While the National Reading Panel’s
(NRP) meta-analysis (2000) did not show significant effect sizes for this type of
treatment, researchers have been building on the National Reading Panel’s
recommendations to create programs that work. Included in these recommendations
are the following: a) use experimental design; b) focus on students in upper
elementary grades, or students who can already decode text; c) provide students with
leveled texts; d) provide minimal instruction on oral reading and comprehension
strategies. Since the release of the NRP report, researchers have reformed their studies
and some new patterns have emerged.

When comparing the effects of treatments from the last decade of research, the
findings are clear. Effect sizes are not large, but generally consistent and positive

(Allington et al., 2010; Kim, 2006; White, Kim, Kingston, & Foster, 2013). Students
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from low income and minority homes make greater gains during voluntary summer
reading programs (Allington et al., 2010; Kim, 2006; White et al., 2013). In Kim’s
2006 study of fourth-grade students, he found effect sizes ranging from .13 to .22 for
minority students, readers considered to be less fluent, and students who reported
owning fewer than 50 books at home. Similarly, another study found effect sizes of
.14 and .21 for students overall and economically disadvantaged students, respectively
(Allington et al., 2010).

The research suggests several reasons behind these gains. Theories of reading
development advocate for students to spend significant periods of time reading both
familiar and new texts. Just as athletes and musicians require hours of time on task to
grow their practice, so do readers (Allington and McGill-Franzen, 2003; National
Reading Panel, 2000). If children do not have access to texts at home, they must
frequent public libraries, since regular reading practice is key to continued
development (Chall, 1996; Slates et al., 2012). Through this stage of reading
development, students gain confidence in their fluency and word recognition in
context, leading to gains in reading accuracy and automaticity (Allington and McGill-
Franzen, 2003; Chall, 1996; LaBerge and Samuels, 1974).

Additional research in favor of reading self-selected texts is supported by
theories of vocabulary development. Several principles of vocabulary instruction
require students to: personalize vocabulary learning (such as when students read text
matched to their reading levels); be immersed in text; and receive repeated exposure to

new words (Blachowicz & Fisher, 2000). Voluntary summer reading programs can
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help to meet these goals.

Lastly, independent reading practice has the ability to increase student literacy
gains through self-teaching (Allington et al., 2010; Stanovich, 1986). The act of
reading helps readers make gains in reading comprehension, syntax, vocabulary, and
content knowledge (Stanovich, 1986). Additionally, when readers experience some
success with reading, their engagement, confidence, and courage grow (Allington et
al., 2010; Chall, 1986). Reading experience, therefore, has a bootstrapping effect on
reading growth (Allington and McGill-Franzen, 2003; Stanovich, 1986).

Consequently, students who make literacy gains are then are apt to make more
gains, a consequence known as the Matthew effect (Stanovich, 1986). Summer slide
disproportionally affects children from low SES households and children of color,
contributing to the widening of the achievement gap (Alexander, Entwisle & Olson,
2007). The results for voluntary summer reading programs, then, are promising. They
show the suggested benefits for minority and low SES students, especially as
compared with traditional summer school programs, explored in the following section.

Another benefit of summer reading programs that provide increased access to
books is the scalability of the intervention. Traditional summer school programs can
cost thousands of dollars per pupil, while school districts providing ten to fifteen
books for summer reading might only incur the expense of a few hundred dollars per
student (Gorard, Siddiqui, & See, 2015). School districts can also implement summer
reading programs more easily than summer school programs. No staff are needed to

provide either summer instructional sessions or access to library books.
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Traditional Summer School: Friend or Foe?

Programs that provide instruction at school are traditionally what school
districts have implemented during the summer months to remediate learning
difficulties. These programs are expensive and intensive, serving multiple purposes
over their tenure (Cooper, Charlton, Valentine, Muhlenbruck & Borman, 2000). They
are the common-sense solution for school districts wanting to serve children with
learning deficits, since many educators believe that more instruction must certainly
equate to better learning for students (Borman, Benson, & Overman, 2005).

There is a large and growing body of research on summer schools. In their
meta-analysis Cooper and colleagues (2000) distilled several important findings as
they relate to summer literacy intervention. These have been echoed in subsequent
literature as well. First, parent involvement is key. When parents took part in the
summer learning in some way, the programs had greater effect sizes (Cooper et al.,
2000; Almus & Dogan, 2016). This effect may be due to increased student
participation or attendance, but more research is needed to determine specific levers
(Almus & Dogan, 2016).

Second, studies that use delayed post-tests showed smaller effect sizes. This
indicates that the measured achievement results for students may lessen over time, but
Cooper and his colleagues (2000) caution not to equate this with lessened academic
benefits for summer school attendees over time. The timing of interventions and
assessment may be a confounding factor. Treatments might occur at the beginning,

middle, or end of a summer, which may cause summer slide before or after treatment
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and affect results (Cooper et al., 2000; Zvoch & Stevens, 2015). Research also
suggests that parsing out the effects of previous schooling versus summer school-
specific learning may be difficult (Zvoch & Stevens, 2015). Additionally, summer
interventions tend to involve upper elementary students more often than primary,
which means participants likely have greater gaps in achievement that may be harder
to remedy or have naturally compounded over time (Entwisle et al., 2001). As
evidence of these hypotheses, the smaller effect sizes evident in studies utilizing
delayed post-assessment are not evident in longitudinal studies, wherein students
participate in summer programs for multiple years (Borman and Dowling, 2006).

Third, elementary and high school students receive the greatest benefits from
summer instruction. Cooper and his colleagues (2000) believe that perhaps this is
because of teacher attitudes and perceptions about the purpose of summer school.
Many high schools use summer programming as credit recovery or “bridges” to
participation in honors or Advanced Placement courses. Elementary students in
summer school receive skill-based instruction. In contrast, many middle schoolers
receive study habits instruction (Cooper et al., 2000). The connection to the core
curriculum at both the elementary and high school levels may help with both the
measurement and attainment of student progress.

Finally, program monitoring is especially important. Programs should be
monitored for student attendance. As any administrator who has run a summer school
program knows, lack of consistent attendance can prevent growth for individuals or

groups of students. Usually, the population of students that school districts intend to
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serve compared with the number of students who actually agree to attend are vastly
different (Gorard et al., 2015). After the program begins, some students do not
regularly attend, reducing the treated population even further (Borman & Dowling,
2006; Gorard et al., 2015). Ironically and disputably, summer school programs with
compulsory attendance may have stronger effects than voluntary ones, although
voluntary programs still have positive effects on student achievement (Allington and
McGill-Franzen, 2003; Almus & Dogan, 2016; Borman, Benson, and Overman, 2005;
Cooper et al., 2000).

Community or Family Involvement: The Missing Link

Many factors affect parental involvement in education. The correlation
between lack of student academic success and low socioeconomic status is certainly
well documented (Elish-Pier, 1996; Kim & Quinn, 2013; Vale et al., 2013; Almus &
Dogan, 2016). Researchers have questioned whether this connection is due to family
access to academic resources, little time to spend with children or in schools, lack of
knowledge on instructional practices that could be used in the home, or myriad other
reasons.

The importance of parental reading involvement in the summer was first noted
by Heyns (1978). She held that parental encouragement of reading was significantly
correlated with gains in student achievement over the summer months. Building on
this, Borman, Benson, and Overman (2005) operationalized encouragement as the
frequency of parent-child reading, the number of books children read over the

summer, book check-out from the library, and book purchases. These researchers did
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not find that encouragement of reading was as important as the emerging concept of
social capital defined as, “the strength of ties among members of the community and
the quality of social support available, both in terms of informal relationships among
people and through formal institutions, such as churches and schools” (Borman et al.,
2005, p. 148). Borman and colleagues found that families who are more likely to
engage in relationships with community organizations and resources will often take
advantage of summer school opportunities. It follows then that summer program
attendance may also affected by parental engagement (Almus & Dogan, 2016;
Borman et al., 2005; Cooper et al., 2000; Gorard et al., 2015; Heyns, 1978).

For decades, researchers have theorized that social capital resources have a
compensatory and protective effect. Recent research on children from low SES
families who consistently achieve at the same rate as higher-SES peers suggests that
these families enjoy within-family social capital that other low SES families do not
have (Slates et al., 2012). Using Coleman and Hoffer’s conceptual framework (1987),
Slates and colleagues operationalized social capital variables (see Appendix A). They
found significant differences between low SES students who exhibit exceptional
summer learning (ESLs) and typical low SES students. ESLs were significantly more
likely to come from two-parent households or have additional adults who help to
parent. Families of ESLs also were significantly more likely to check out library
books, read to their children, and check students’ homework. Corresponding
discoveries demonstrate the lack of opportunity for recreational reading in many low

income families, where families often use literacy for survival, organizational,
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required, or religious purposes (Elish-Piper, 1996). These findings may be particularly
helpful to school districts who conduct parent trainings, and will be further discussed
in the subsequent section.

Research supports the idea that voluntary summer reading interventions which
place leveled texts in the hands of students may be further enhanced by parent
involvement (Cooper et al., 2000; Heyns, 1978; Kim, Guryan, White, Quinn,
Capotosto, & Kingston, 2016). Pagan and Senechal (2014) conducted a study to
measure the effects of parental involvement in a summer book reading intervention for
upper elementary students. After pre-treatment training, parents participated in paired
reading with their children, designed to enhance fluency and comprehension. Weekly
book kits and phone calls helped to facilitate and encourage program fidelity. Effects
sizes were significant: .30 for reading comprehension; .44 for reading fluency; and .29
for receptive vocabulary. These effect sizes are greater than those demonstrated in
studies that do not include parent training (e.g., Allington et al., 2010; Kim, 2006; Kim
et al., 2016; O’Brien, Paratore, Leighton, Cassano, Krol-Sinclar, & Green, 2014,
White et al., 2013). There appears to be a delineation between too much parent
involvement and too little, however. Programs that require too much direction or
engagement (as perceived by parents) may be difficult to implement (Parker & Reid,
2017).

Family-based programs that hone in on specific literacy skills may also help
children reap academic success. Family literacy programs, often geared toward

English learners (ELs) and their families, have been around for decades. Research

143



suggests that programs tailored toward the development of specific skills, such as
vocabulary development, show promise (O’Brien et al., 2014). As students are
exposed to new vocabulary, they categorize terms based on morphological and
phonological data. In this way they extend their knowledge, and prior learning leads to
new learning (Metsala, 2011). In this way, family literacy programs may have
bootstrapping effects on student literacy skills.

Summary and Conclusions: Moving Towards Comprehensive Summer

Interventions to Best Serve Students and Families
The deficits in the existing research on summer learning interventions were

best summarized by Cooper and colleagues (2000). The common problems they found
throughout the research on summer school actually applied to research on all summer
interventions. Many researchers use dubious or even spurious criteria for evaluation,
such as the mastery of learning objectives. These criteria may or may not be tied to
program goals. Often, the progress of students who did not receive treatment is not
compared to students receiving the treatment. Thus, normal summer growth cannot be
ruled out as contributing to the treatment results. Additionally, many summer
interventions only involve students with learning deficits, leading to a difference
between the control and treatment groups. Evaluation criteria may not account for a
lack of learning loss either, since typical summer slide can be difficult to predict.
Lastly, student attendance or participation varies and accounting for this in a study is
difficult (Cooper et. al, 2000; Gorard et al., 2015; Kim, 2006; White et al., 2014).

Despite these common problems, the research clearly suggests certain courses
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of action for school districts. The median effect size that Cooper and his colleagues
distilled from the existing summer school research in 2000 was .19. Other research on
summer programs examined herein found similar effect sizes (Gorard et al., 2015;
Almus & Dogan, 2016). When compared with the effect size found in the voluntary
summer reading programs reviewed, results are, on average, equivalent. Once again,
through a cost-benefit analysis lens, voluntary summer reading programs yield similar
results with much less spending.

For districts who have the resources to tackle in-person summer instruction,
educators have recently sought to revitalize summer school by creating programs that
diverge from the traditional model of school instruction. For example, kindergarten
students in Baltimore received instruction that integrated art and science into literacy
activities. Results were strong, with measured effect sizes of .27 for sight word growth
and .40 for reading growth, as measured by the Diagnostic Reading Assessment
(Borman, Goetz, & Dowling, 2009). Given the increasing importance of STEAM
(Science, Technology, Engineering, the Arts, and Mathematics) initiatives, programs
of an interdisciplinary nature may receive greater funding from internal and external
sources. Another innovative program, Continued Connections, brought reading
instruction in the summer months to students’ neighborhoods. Seventy-six percent of
these participants grew or maintained their reading growth during the summer (Malach
& Rultter, 2002).

Moreover, greater gains in student achievement might well be made by school

district programs that combine traditional summer school and voluntary summer
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reading. Since meta-analytic review suggests traditional summer school best serves
middle-income students (Cooper et al., 2000), a district might consider scaling a
traditional summer school to serve the majority of its students who fall into this
demographic. Similarly, analysis of voluntary summer reading programs has shown
greater effects on students in poverty (Kim, 2006; Kim & Quinn, 2013; White et al.,
2014). School districts might therefore benefit from focusing summer reading
programming on students from low SES backgrounds, students who have not
demonstrated growth with traditional summer school, and/or students who cannot
attend traditional summer school.

An additional recommendation for school districts may run concurrent with
summer programs for students. Parent trainings that aid parents in helping their
children succeed in academics can be informed by the research on within-family social
capital and family reading (O’Brien et al., 2014; Pagan & Senechal, 2014; Slates et al.,
2012). Family behaviors correlated with students who make strong summer gains
despite low SES include: taking children to the library and checking out books,
reading to children, and checking homework. Learning the characteristics of families
with students who defy the typical pattern of summer slide may be instructive for all
families. Similarly, parents may benefit from understanding what strategies they can
use with their children while reading together (Elish-Piper, 1996; O’Brien et al., 2014;
Pagan & Senechal, 2014; Parker & Reid, 2017). Parents can coach children by asking
wh- questions; asking children to reread, summarize, and predict; and helping children

with unfamiliar words. They can create environments that positively encourage
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reading by placing literacy games, storytelling, and reading for recreation (Elish-Piper,
1996; O’Brien et al., 2014; Pagan & Senechal, 2014; Parker & Reid, 2017).

School districts must find ways to incorporate the best practices in summer
intervention identified in the research: engaging families, encouraging at-home
reading, targeting elementary skill development, and incentivizing attendance. While
there are many ways to accomplish this, a strong program will incorporate all four. In
this way, practice and research can collide to facilitate greater student achievement

and growth.
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Overview

An analysis of the Phoenixville Area School District (PASD) elementary
summer literacy programs was conducted to look at the results of Summer Stepping
Up and Jumpstart students, as compared with non-participating students who did not
attend either program but were invited to do so. All students who were invited to the
PASD elementary summer programs were students who were classified as receiving
Tier 2 and Tier 3 instruction in the 2018 school year within the PASD Response to
Instruction and Intervention (Rtll) system. On average, students receiving Tier 2/3
instruction are typically performing eight months or more below grade level in
reading. Table 1 shows the counts of students invited and participating in each

program by school.

PASD Students Invited to, and Participating in, Elementary Summer Literacy
Programs in 2018

Program Total PAELC Manavon Barkley Nonpublic
Invited Schuylkill

Invite Only 214 67 1 63 83 0

(non-

participants)

Jumpstart 59 17 14 5 23 0
participants

Summer 227 65 51 48 62 1
Stepping Up

participants

Totals 500 149 66 116 168 1
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Data were collected in the late spring of 2018, and again in the fall of 2018 to
measure whether students maintained, increased, or decreased reading levels during
the summer months. If students grew one reading level or more from spring to fall,
they were coded as increased with respect to reading level. Students with levels coded
as maintained stayed at the same reading level from spring to fall. Students coded as
decreased had reading levels that declined one reading level or more, or were not able
to reach the assessment for the same reading level they attained in the spring.

Issues Related to Data Collection

There are some notable discrepancies in the data that were collected. Specific
discrepancies are listed below and summarized in Tables 2 and 3. Most discrepancies
are likely due to mismatches with the building-level spreadsheets and district-level
records.

a) There is a difference in the total number of Summer Stepping Up students for
whom data was collected (227) versus the number of Summer Stepping Up
registrants from spreadsheets maintained by the buildings (231). More
specifically:

a. The number of students recorded as registered for SSU on Schuylkill’s
spreadsheet was 63, versus 62 recorded by the district.
b. The number of students recorded as registered for SSU on Manavon

Elementary’s spreadsheet was 53 versus 51 recorded by the district.
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c. The number of students recorded as registered for SSU on the Early
Learning Center’s spreadsheets was 66 versus 65 recorded by the
district.

b) The total number of Summer Stepping Up registrants recorded by the district
office is off by one, two, or three students in kindergarten through 4™ grade
when compared with building-maintained spreadsheets. This discrepancy is
likely due to students who signed up but did not attend any sessions being
withdrawn from the program, and the addition of last-minute registrants.

It should also be noted that students moving from 5™ into 6™ grade may not have had a
fall 2018 data collection, due to their move to middle school. Once students enter 6"
grade, teachers may or may not assess their beginning-of-year reading level,
depending on the teacher and/or literacy class in which students are enrolled.

Students Originally Reported as Enrolled in SSU 2018 from PASD Schools and Non-
Public Schools.

Grade Total _ _
Enrolled PAELC Manavon Barkley Schuylkill Nonpublic

K-1% 30 30 0 0 0 0

grade

1% grade- 36 36 0 0 0 0

2" grade

ond grade- 38 0 15 14 9 0

3 grade

3rd grade' 47 0 15 11 20 1

4™ grade
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4™ grade- 47 0 14 14 19 0
5t grade

5t grade- 33 0 9 9 15 0
6" grade
Totals 231 66 53 48 63 1

Note. Under Grade, cohorts are represented by spring grade level followed by the
subsequent fall grade level.

Students Enrolled in SSU 2018 from PASD Schools and Non-Public Schools by Grade

Grade Total Enrolled
K-1% grade 27
1% grade-2" grade 38
2" grade-3" grade 37
3 grade-4™ grade 46
4™ grade-5™ grade 46
5t grade-6™ grade 33
Totals 227

Note. Under Grade, cohorts are represented by spring grade level followed by
the subsequent fall grade level.
Results

Student reading results, as measured by the Fountas & Pinnell Benchmark
Assessment System (F&P BAS; Fountas & Pinnell, 2010), for students who
participated in Jumpstart and Summer Stepping Up are positive. After eliminating data

from students who withdrew from PASD before the fall 2018 testing window, or

159



students whose data was not collected in fall 2018, data from a total of 147 non-
participating students, 55 Jumpstart students, and 204 Summer Stepping Up students
from grades K-5 were analyzed. Just 65% of non-participating students maintained or
increased their reading levels from spring 2018 to fall 2018. This is in contrast with
84% of Jumpstart students and 84% of Summer Stepping Up students who maintained

or increased their reading levels (see Results table).

2018 Results for Students Eligible for Summer Programs by Program and Non-
Participating Students

Maintained Increased Maintained Total %
reading reading or students  maintained
level level increased with or

reading Spring and  increased
level Fall data reading
level
Nonparticipating 77 19 96 147 65.3%
students
Jumpstart 33 13 46 55 83.6%
students
Summer 128 43 171 204 83.8%
Stepping Up
students

Participating student results are compared with students who were invited but
did not participate. Tables 5, 6, and 7 contain results for non-participating students,
Stepping SSU Up students, and Jumpstart students, respectively. In summarizing

results across the three groups, the data for students enrolled in Jumpstart and Summer
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Stepping Up show the treatments had an effect on student success. Table 5 shows that
77 students (52%) who were invited but did not attend any summer program (non-
participating students) maintained their reading level, compared with 33 Jumpstart
students (60%) and 128 Summer Stepping Up (63%) students. Few non-participating
students — just 19 (13%) —increased their reading level, compared to 13 Jumpstart
students (24%) and 43 Summer Stepping Up students (21%). Conversely, 51 non-
participating students (35%), 9 Jumpstart students (16%), and 33 Summer Stepping
Up students (16%) had reading levels decrease over the summer months. Overall, 96
non-participating students (65%) maintained or increased their reading levels, while
46 Jumpstart students (84%) and 171 Summer Stepping Up students (84%) maintained
or increased reading levels.

2018 Non-Participating Student Results

Withdraw  Maintaine  Increased  Decreased Data not Totals

n from d reading reading  reading collected

PASD level level level
K-1% grade 6 8 3 11 0 28
1% grade- 5 12 1 19 2 39
2" grade
2" grade- 4 15 6 8 0 33
3 grade
3" grade- 5 19 4 6 0 34
4" grade
4™ grade- 3 23 5 7 0 38
51 grade
5™ grade- 2 0 0 0 40 42
6™ grade
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2018 Jumpstart Student Results

Withdraw Maintaine Increased Decreased Data not Totals

n from d reading reading  reading collected

PASD level level level
K-1%t 0 4 0 4 0 8
grade
1 grade- 1 5 2 1 0 9
2" grade
2" grade- 1 8 1 2 0 12
3 grade
3" grade- 0 6 3 2 0 11
4™ grade
4™ grade- 0 6 5 0 0 11
5t grade
5t grade- 0 4 2 0 2 8
6™ grade

2018 Summer Stepping Up Student Results

Withdraw Maintaine Increased Decreased Data not Totals

n from dreading  reading  reading collected

PASD level level level
K-1% 2 16 5 4 0 27
grade
1%t grade- 3 16 5 14 0 38
2" grade
2" grade- 1 28 4 4 0 37
3 grade
3'd grade- 1 27 12 5 1 46
4" grade
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4™ grade- 0 28 15 3 0 46
5t grade

5t grade- 0 13 2 3 15 33
6" grade

Figures below representing the non-participating, Jumpstart, and Summer
Stepping Up students, respectively, are disaggregated by grade level. These figures
show the percentages of students who decreased, increased, or maintained reading, as
well as the percentages of students who withdrew from PASD or did not have data
collected for an unknown reason. Of note is the higher percentage of students in the 1
grade-2" grade cohort whose reading levels decreased — 49% of non-participating
students, 22% of Jumpstart students, and 37% of Summer Stepping Up students. No
matter what program this cohort participated in the decline in reading scores was
higher than students in other grades. One possible explanation for this decline is that
all PASD students in Kindergarten and 1% grade attend the Phoenixville Area Early
Learning Center. Students then split up into their designated elementary schools for
2" through 5t grades. It may be that the perceived decline in reading skills from the
end of 1% grade to the beginning of 2" grade is due to students’ transition to a new
building. Perhaps students who enter a new building for 2" grade may not feel
comfortable during the September testing window with their new teachers, or the new
environment. This might contribute to lower reading scores in the fall. Alternately,
there may be a district concern with interrater reliability. Teachers in the Early

Learning Center may be inflating scores for their exiting first graders, or second grade
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teachers may be scoring students too harshly. This is something that could be
addressed with refresher workshops on scoring F&P BAS (Fountas & Pinnell, 2010)
using the provided rubrics.

Both Jumpstart and Summer Stepping Up students performed better than non-
participating students. While Jumpstart appears to have strong results, the program
also had a significantly smaller sample size. To verify these results, at least three years

of data and increased Jumpstart numbers are needed.

Non-Participating Invited Students

100%
90%
80%
70%
60%
50%
40%
30%

182;: I [ = 1 I g = L -

+ N v ] ™ i) (\\ﬁo

B Withdrawn from PASD B Maintained reading level ® Increased reading level

Decreased reading level M Data not collected

Results for students eligible and invited to summer literacy programs in 2018 but did

not participate
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Jumpstart Students
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Results for students who attended Jumpstart in 2018
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Summer Stepping Up Students
100%
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70%
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30%
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Results for students who participated in Summer Stepping Up in 2018
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Parent Survey - Elementary Summer Literacy Programs

Survey Flow

Block: Block 1 (4 Questions)

Branch: New Branch
If
If Did your child(ren) participate in any of Phoenixville Area School
District's elementary summer ... No, I did not receive an invitation/information
about any summer programs. Is Selected

EndSurvey:

Branch: New Branch
If

If Did your child(ren) participate in any of Phoenixville Area School
District's elementary summer ... No, I did not want my child to participate. Is
Selected

Or Did your child(ren) participate in any of Phoenixville Area School
District's elementary summer ... No, my child did not want to participate. Is
Selected

Block: Block 4 - None (4 Questions)

Branch: New Branch
If
If In which program did your child(ren) participate? (Select all that
apply.) Jumpstart Program (provided free books) Is Selected

Block: Block 3 - Jumpstart (4 Questions)

Branch: New Branch
If
If In which program did your child(ren) participate? (Select all that
apply.) Summer Stepping Up at Manavon/Early Learning Center Is Selected

Block: Block 2-SSU (4 Questions)

Standard: Block 5 - Final questions (5 Questions)
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Q1.1 This survey focuses on Phoenixville's Elementary summer literacy programs,
Stepping Up and Jumpstart. Information obtained from this survey will be used by the
Phoenixville Area School District to improve the programs. Responses to this survey
are anonymous and cannot be connected to the person completing the survey. If you
have any questions about the survey, please contact Jessica Kilmetz at 484-927-5071
or jkilmetz@udel.edu. Thank you for taking the time to give us your feedback!

Q1.2 Last spring, did the school/teacher communicate with you about summer
learning opportunities for your child(ren)?

Yes, | was well informed. (2)
Yes. | was informed, but some things were confusing. (3)

No, I was not informed. (5)

Q1.3 Did your child(ren) participate in any of Phoenixville Area School District's
elementary summer literacy programs (Stepping Up or Jumpstart)?

Yes (1)
No, I did not want my child to participate. (2)
No, my child did not want to participate. (5)

No, I did not receive an invitation/information about any
summer programs. (4)
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Q1.4 In which program did your child(ren) participate? (Select all that apply.)
Summer Stepping Up at Manavon/Early Learning Center (1)
Jumpstart Program (provided free books) (2)

Other (5)

None (4)

Q2.1 Why did you choose not to participate in summer programs? Choose all that
apply.

My child was invited, but had too many other summer commitments (1)

My child was invited, but I did not want him/her to participate in school-
related activities over the summer (2)

My child was invited, but he/she did not want to participate in
school-related activities over the summer (6)

My child was invited, but I did not feel he/she needed the summer
program (7)

My child was invited, but travel plans interfered (3)
| wasn't aware of the summer programs, Stepping Up and Jumpstart (5)

Other (please write in) (4)

170



Q2.2 Is there anything Phoenixville Area School District might do to encourage you to
consider summer school or reading programs for your child(ren)?

Q2.3 How much did your child(ren) read independently during the summer months?
0 1 2 3 45 6 7 8 9 10

Enter average number of books your
child read per week ()

Enter average number of books your
child read per month ()

Q2.4 How much did you read with your child(ren) this summer?
0 1 2 3 45 6 7 8 9 10

Enter average number of books read
with your child per week ()

Enter average number of books read
with your child per month ()

Q3.1 Why did you choose the Jumpstart Program for your child(ren)? Please rank the
following in order of most important (1) to least important (5).

Did not have to attend school (1)

Free books (2)
Summer meet-ups at the library and Petrucci's (3)

Flexibility to fit with my summer schedule (5)

Other (please write in) (4)

171



Q3.2 How much did your child(ren) read independently during the summer months?
0 1 2 3 45 6 7 8 910

Enter average number of books your
child read per week ()

Enter average number of your child
books read per month ()

Q3.3 How much did you read with your child(ren) this summer?
0 1 2 3 45 6 7 8 9 10

Q3.4 Please answer the following.

Enter average number of books read
with your child per week ()

Enter average number of books read
with your child per month ()

Strongly
disagree (4)

Strongly agree

(1) Agree (2) Disagree (3)

My child(ren)
enjoyed the
Jumpstart book
access
program. (1)

| wanted my
child(ren) to
participate in
Jumpstart. (2)
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My child(ren)
wanted to
participate in
Jumpstart. (11)

My child(ren)
improved
his/her reading
as a result of
Jumpstart. (3)

My child(ren)
read more over
the summer
because of
Jumpstart. (4)

Jumpstart was
a positive
educational
opportunity for
my student. (5)

The enrollment
process for
Jumpstart was
easy. (6)

My child had
plenty of books
to read this
summer. (7)

We attended
the optional
Jumpstart book
chat at the
public library.
(8)

We attended
the optional
Jumpstart book
chat at
Petrucci's. (9)
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I was not
informed about
the optional
book chats.
(10)

Q4.1 Why did you choose the Summer Stepping Up Program for your child(ren)?
Please rank the following in order of most important (1) to least important (6).
Transportation provided (1)
Attend school and receive instruction (2)
See friends at school (3)
Maintain school routine (4)
Other (please write in) (5)
Breakfast provided (6)

Q4.2 How much did your child(ren) read independently during the summer months?
0 1 2 3 45 6 7 8 910

Enter average number of books your
child read per week ()

Enter average number of books your
child read per month ()

Q4.3 How much did you read with your child(ren) this summer?
01 2 3 45 6 7 8 910
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Enter average number of books read

with your child per week ()

Enter average number of books read

with your child per month ()

Q4.4 Please answer the following.

Strongly agree

(1) Agree (2)

My child(ren)
enjoyed
Stepping Up.
(1)

| wanted my

child(ren) to

participate in

Stepping Up.
()

My child(ren)
wanted to
participate in
Stepping Up.
(10)

My child(ren)
improved
his/her reading
as a result of
Stepping Up.
©)

My child(ren)
read more over
the summer
because of
Stepping Up.
4)
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Strongly
disagree (4)



Stepping Up
was a positive
educational
opportunity for
my student. (5)

The enrollment
process for
Stepping Up
was easy to
understand. (6)

The Stepping
Up schedule
was convenient.

()

The
transportation
information (i.e.
- bus number,
pick up time,
drop off time,
etc.) | received
for summer
school was
accurate. (8)

My child had
access to the
cafeteria to get
breakfast. (9)
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Q5.1 Were you aware of the summer reading incentives offered by the Phoenixville
Area School District?

Yes (1)
No (2)

I'm not sure (3)

Q5.2 Do you feel the summer reading incentives (Petrucci's coupons) for students are:
Great! (1)

Need improvement (2)

Q5.3 What suggestions do you have for incentives to encourage your child(ren) to
read over the summer?
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Q5.4 What recommendations would you make for future summer programs to increase
student literacy? (Choose all that apply.)

Longer summer school program (1)

Access to school libraries during the summer (2)

Shorter summer school program (3)

Lunch provided at summer school program (4)

Move summer school program to another school building. Please enter
preferred school building. (5)

No changes requested (6)

Other. Please write in (7)

Q5.5 Do you have any other questions, comments, or concerns about elementary
summer literacy programs?
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Focus Group Interest Survey (linked within parent survey)

Q1 Are you interested in participating in a focus group interview to discuss the
summer programs?

Yes (1)
Maybe (2)

No (3)

Skip To: Q2 If Are you interested in participating in a focus group interview to discuss
the summer programs? = Yes

Skip To: Q2 If Are you interested in participating in a focus group interview to discuss
the summer programs? = Maybe

Skip To: End of Survey If Are you interested in participating in a focus group
interview to discuss the summer programs? = No

Q2
Thank you for your interest in participating in a focus group interview to discuss the
summer programs. Please enter your contact information here.

Name: (1)

Phone: (2)

Email: (3)

Preferred method of contact: (4)
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Parent Focus Group - Elementary Summer Literacy Programs

Q1 Did you decide to have your child participate in Jumpstart or Stepping Up?

QL1.A If yes, which one? Why did you decide to have your child participate?

If no, why did you decide to not have your child participate?

Q1.B Why did you decide to have your child participate in and not
program?

Q2 Do you think the District should encourage student participation in the elementary
summer literacy programs?

Q2.A If yes, why?
If no, why not?

Q2.B What do you think the district can do to encourage student participation in the
elementary summer literacy programs?
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Q3 How did you hear about Jumpstart and/or Stepping Up?

Q3.A How informed did you feel about the programs?

Q3.B Is there anything you didn't know going into it that you wish you did? If so,
what?

Q4 If your child participated, do you know how your child felt about the program?

Q4.A Did he/she enjoy it?

Q4.B Did you see him/her read more than usual?

Q4.C Do you think he/she would want to do it again? Why or why not?

QA4.D If your child participated, how did you feel about the program?
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Q4.E Do you think it encouraged your child to read more? In what ways?

QA4.F Do you think it improved his/her reading? In what ways?

Q4.G Would you have your child participate again? Why or why not?

Q5 Do you know about the District's summer reading incentives, and how do you feel
about them?

Q6 If you could give one piece of advice to the district to improve the program, what
would it be?

Q7 Any additional comments?
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Overview

Phoenixville Area School District (PASD) parents were anonymously
surveyed regarding the elementary summer literacy programs, Summer Stepping Up
(SSU) and Jumpstart in Qualtrics. In late November 2019, the survey was distributed
via PASD’s electronic messaging system to parents of students who were invited to
the summer programs. One reminder was sent a week later via the same system. These
surveys were followed up with five separate focus group sessions conducted on
December 10 and 19, 2018 comprised of volunteers who self-identified for
participation during the survey.

A total of 127 surveys were returned by parents out of 463 that were
distributed, for a return rate of 27%. | examined the results of the parent survey using
reporting features in Qualtrics. This work studied common themes that emerged from
the collected data: communication, student participation, and at-home summer
reading.

A total of 12 parents participated in the five focus group sessions. | had each
session transcribed by Rev.com, and | imported the transcripts into NVivo 12 for
analysis. In NVivo, | coded each transcript by highlighting for nodes, or themes, that |
identified. The themes | identified after examining the transcripts were:

e climate and culture at SSU;
e communication;

e summer reading incentives;
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e (data/student progress;
e finances;
e schedule;
e instructional support; and
e transportation.
Survey Results
Communication
The survey data showed that PASD communication regarding the summer
programs needed some improvement, with 81% of respondents feeling well informed
and 22% feeling that some things were confusing. Parents’ focus group comments
about communication prior to the summer programs were similar. Parents wanted to
be informed earlier in the year, so they could make decisions about summer camp
participation. They wanted to have more open conversations with classroom teachers
about their children’s reading difficulties. One parent noted she never received the
invitation during conferences.
February 28th, in my son's folder came home the letter which had to be back
March 1st, and when I called they said, ‘I don't know. You should have been at
conferences,” and I said, 'l was at conferences, so where has this letter been for
the last two weeks and now I have a day to decide?” Obviously we wanted to
do it because it was recommended but where was it for the two weeks and why

did the reading teacher not indicate anything to us that it was going to be
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coming, because it was a big surprise because we thought we had made great

strides last year with him catching up with everyone else.

Concerns regarding communication during the summer program were
illuminated during the focus groups sessions as well. Parents stated that they were not
informed about the day’s schedule or assignments from SSU teachers. Some received
a welcome email from their children’s teachers, while others said they received
nothing. Others noted they did not know how their child performed during the
program. One parent stated, “I would like to see what the goals of the program were.
Did they meet the goals?” The mandate for improved communication between SSU
teachers and parents was clear.

Participation and Non-Participation

Respondents whose children did not participate in a summer literacy program
did so for a variety of reasons, and from the survey responses, it does not appear as
though there is much PASD can do to encourage more participation within this group.
Eight survey respondents said their children had other summer commitments that
prevented them from attending SSU and four had interfering summer travel plans. One
parent did not feel his/her child needed SSU, two parents said their children did not
want to participate, and two other parents said they did not want their children to
participate. From the text entries outlined in the table below, survey respondents wrote
in suggestions that already occur, such as transportation. Other suggestions made in
both the survey and the focus group sessions, like full day options, are not feasible due

to increased cost for the school district. Some parents in both focus group sessions and
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the survey indicated that their children just needed down time away from school,

implying that they would not consider sending their children to any program.

I My child was invited, but had too many other summer commitments

B My child was invited, but | did not want him/her to participate in school-related activities over the summer [ My child was invited, but travel plans interfared
I Other (pleasewritain) [ Iwasn't aware of the summer programs, Stepping Up and Jumpstart

I My child was invited, but hefshe did not want to participate in school-related actviies over the summer

1 My child was invited, but | did not feel he/she needed the summer program

10

Parent and guardian responses to the survey question, “Why did you choose not to
participate in summer programs? Choose all that apply.”
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Text Entry: Why did you choose not to participate in summer programs?

Maybe a list of &quot;If you like , try these&quot; so choosing books isn't so
overwhelmina

provide transporaton

If something like this is offered in the future, it should be full day so that working
parents can make accommaodations for the child.

offer multiple times or transportation
Later start time

No, all students grow at their own pace, it’s not a one size fits all. As long as my
child is making a steady improvement, absolutely not. Children need down time.

My child's teacher believed his reading comprehension was lagging. We strongly
disagreed & suspected what was being observed by the teacher was undiagnosed
ADHD. The teacher disagreed, saying she didn't believe he exhibited ADHD
symptoms. Our child subsequently was diagnosed with ADHD by a neurologist.
We wholeheartedly would consider any educational program if relevant, but this
did not qualify.

It needs to be communicated earlier. This program is not conducive for families
with 2 working parents. Have an aftercare and Friday option.

It's too long of a committment amd interferes with other summer activities.

Provide care for the entire day, the half day program does not work for working
parents.

Parent and guardian text entries to the survey question, “Why did you choose not to
participate in summer programs?”’

Jumpstart was not as popular a choice as Summer Stepping Up, but it was a
better fit for some families for the reasons outlined in Figure 2. Some respondents
valued the flexibility of Jumpstart. Other enjoyed the off-campus gatherings and the

free books.
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1 2 3 4 5 G Mean

Did not have to attend school 2

Free books 3

Summer meet-ups at the Iibralry 5
and Petrucci's

Other (please write in) 5

Flexibility to fit with my summer 2

schedule

Parent and guardian responses to the survey question, “Why did you choose the
Jumpstart Program for your child(ren)? Please rank the following in order of most
important (1) to least important (5).”

The Summer Stepping Up (SSU) program was chosen by parents of SSU
students for the reasons outlined in Figure 3. These decisions were echoed in the focus
group sessions, during which parents claimed that they like the “camp” atmosphere
and were grateful for the opportunity to improve their children’s reading abilities.
Parents stated, “Because it's a good way to keep them reading. All the reasons that it's

a positive. It allows them to stay at the same level and not decline. It gives them

choice and opportunity.”
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1 2 3 4 ] =] 7 Mean

Transportation provided 3

Attend school apd re::e‘i\re 2
instruction

See friends at school 4

Maintain school routine 3

Other (please write in) 4

Breakfast provided 5

Parent and guardian responses to the survey question, “Why did you choose the
Summer Stepping Up Program for your child(ren)? Please rank the following in order
of most important (1) to least important (5).”
At-Home Reading

There was no discernable difference in the amount of at-home reading done by
students in one of the PASD summer literacy programs and those who were not.
Respondents reported that non-participating children read two books per week and
five books per month. Jumpstart students read three books per week and seven per
month. SSU students read three books per week and six books per month. Parents of
non-participating children read four books per week with their children, and six books

per month. Parents of Jumpstart students read on average three books per week with
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their children, and six per month. Parents of SSU students read three books per week
with their children, and five books per month.

All respondents answered questions about the summer reading incentive,
which was a coupon to a local water ice place. Forty-three respondents were aware of
the incentive, twenty-nine were not, and sixteen were unsure. Fifty-four people
thought the incentive was fine, while thirty-one thought it needed improvement.

The focus group sessions provided a deeper investigation into this topic. One
parent noted that water ice coupons were overused, and therefore not much of an
incentive for students. Some parents were unhappy with a food-based incentive. One
parent said, “I don't know if there's any way we can incentivize them like through
school, like when they come back...a free homework night.” Other parents suggested
a free ice cream at school with the return of their Bingo Board, free pizza, or a free
book.

Recommendations for Improvement

All survey respondents answered a question about ways to improve the
elementary summery literacy programs. Results were mixed. Nineteen respondents
wanted a longer summer school program, thirteen wanted a shorter program, and
thirty-two respondents wanted no change. Four respondents wanted to move the
summer program to another building, and twenty-four wanted access to school
libraries during the summer program.

During focus group sessions, parents who wanted to see enhancements to the

summer programs usually sought out communication improvements. Earlier
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communication before the programs started and more communication during the SSU
program were common requests. Other parents wanted aftercare improvements to the
childcare options. Some parents liked the Phoenixville Area Positive Alternatives
aftercare program on-site, but others did not. Some parents noted that the local YMCA
provided a good option for aftercare, and they liked that PASD transports students to
the YMCA from SSU. Parents were dissatisfied, however, that the YMCA weekly fee
for SSU students transported to the YMCA for the afternoon only is the same as for
children who attend the full day YMCA camp. A possible partnership between PASD
and the YMCA may bear result in cost savings for participating SSU families.

Both in the online survey and focus group sessions the schedule of the SSU
program was classified as both a positive and negative. Eight survey respondents
noted that their children had too many other summer commitments to participate in
SSU. Four survey respondents said their travel plans interfered. One focus group
participant said the weeks of SSU, “conflicted with our family vacations [for two
years in a row].” Some parents “like[d] that [SSU] is only part of the day and it is
Monday through Thursday.” Other parents said, “As working parents, it’s tough to
figure out four days a week of my daughter being finished by noon. I’d rather have the
program be two weeks five days a week, done.” Improvements to the scheduling of

the programs are consequently unclear.
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Appendix G

COMMUNICATION PLAN

Artifact 6
Communication Plan for PASD Elementary Summer Literacy Programs
Jessica Kilmetz
Educational Leadership Portfolio

University of Delaware
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The Communication Plan is designed to help students and their families make

informed decisions regarding their participation in either of the summer literacy

programs, Summer Stepping Up or Jumpstart, offered to elementary students by

Phoenixville Area School District (PASD). Table 1, below, provides an overview of

the Communication Plan, including type of communication, audience, medium,

timeline, and responsible person(s). Below the table I provide an explication of the

plan related to many of the associated ELP artifacts, which are noted throughout.

Communication Plan for PASD Summer Literacy Programs

Communication Audience  Medium Timeline Person
Responsible
SSU and Jumpstart Building Email January District
invitation process, level Curriculum &
including teachers Instruction
responsibilities and office
reading
specialists

Invitation to Summer  Parents of  Invitation Early Building level
Stepping Up (SSU) qualifying  letter (Artifact February;  teachers and
and/or Jumpstart students 8, Appendix repeat reading

1), infographic letters sent  specialists

(Artifact 7, home in

Appendix H),  April to

registration families

form sent who have

prior to not yet

Parent- signed up

Teacher

conferences,

and in-person
conversation
during Parent-
Teacher
conferences
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Invitation to Parents of  Flyer May Building level
presentation about qualifying  (Appendix teachers and
SSU and Jumpstart students G.A), posted reading
on specialists
website/social
media
Benefits of Parents of  Presentation May District
participation in SSU qualifying  and Curriculum &
and Jumpstart; students infographic Instruction
program logistics Office/
Building level
reading
specialists and
other
volunteers
Confirmation letter Parents of  Letter Ongoing District
for SSU and/or registered throughout  Curriculum &
Jumpstart SSU April and Instruction
and/or May as Office
Jumpstart invitations
students are
returned
Summer reading Parents of  Website May- District
assignments and all PASD  information August Curriculum &
incentives for students (Appendix Instruction
elementary students G.B) Office
Book choice event Parents of  Skylert June District
registered  electronic Curriculum &
Jumpstart  messaging Instruction
students system Office/
Building level
reading
specialists and
other
volunteers
Bus information Parents of  Postcard June District
registered Transportation
SSuU Office/District
students Curriculum &
Instruction
Office
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Teacher name, contact Parents of  Skylert June District
information, and first  registered  electronic Curriculum &
day information SSU messaging Instruction
students system Office/SSU
secretary
Welcome/introduction Parents of  Skylert June SSU teachers
letter registered  electronic
SSU messaging
students, system
CcC
Supervisor
of Summer
Programs
Individualized Parents of  Phone June SSU teachers
transition phone call registered
SSuU
students
with IEPs
or allergy
concerns
Biweekly updates, Parents of  Skylert June and SSU teachers
including past and registered  electronic July
upcoming classwork,  SSU messaging
suggestions for students, system
practice at home CcC
Supervisor
of Summer
Programs
Book Swap & Chat Parents of  Flyer June and District
event invitations registered  (Appendix July Curriculum &
Jumpstart  G.C), Skylert Instruction
students electronic Office
messaging
system,
posted to
website/social
media
Summer progress Parents of  Letter Late July SSU teachers
report registered
SSuU
students
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As part of this ELP | led PASD in revising the 2018-2019 elementary summer
literacy communication plan to better meet parent needs as conveyed during the 2017-
2018 school year. Jumpstart was a new program in 2017-18, one that was only
introduced to families after the SSU invitations had been sent home. Parents were not
clear about the differences between Jumpstart and Summer Stepping Up, causing
confusion during the registration process. To more clearly inform families about their
options, we have made several changes to communication. PASD also wanted to
identify what worked throughout the process and ensure these practices were kept in
place.

Last year, teachers began handing out invitations to Summer Stepping Up
during spring Parent-Teacher conferences. This proved very effective in increasing the
number of registered students, since parents could complete the registration form
during conferences. This year, the practice will be modified. Summer Program
invitation letters will be mailed by February 5™, prior to conferences (see Artifact 8,
Appendix I). Invitations will present both the SSU and Jumpstart programs to
families of each qualifying students. Consequently, parents will then be able to come
to conferences with their questions. Teachers will be able to address parent questions
in person, helping families to choose the option(s) that best meet their needs. To aid in
communication, teachers will be provided with an infographic to share with families
(see Artifact 7, Appendix H). The infographic will visually represent the benefits of

both programs as well as the differences between them.

198



Families may return the registration form indicating their interest in either
program during Parent-Teacher conferences or afterward, by sending the form into
their child’s teacher. As forms are returned throughout March, April and May, letters
confirming students’ participation will then be sent home by the District Office (see
Artifact 8, Appendix I). Enclosed within the confirmation mailing will be a flyer
invitation to an evening event to discuss the Summer Stepping Up and Jumpstart
programs (see Artifact 8, Appendix I). Students who were invited to the programs but
are not yet registered will also be invited to this event via flyer, and it will be posted to
the PASD website.

The evening presentation will take place in May. Its purpose is twofold: to
inform families about program logistics and to encourage families who have not yet
registered to do so. The PowerPoint presentation will include the infographic
previously disseminated during Parent-Teacher conferences (see Artifact 9, Appendix
J). Additional registration forms will be available so families can register for SSU
and/or Jumpstart on site. Around this same time, the PASD summer reading
assignment for all students will be posted to the website (see Appendix G.B).

The Jumpstart book choice event, held in early June, kicks off the Jumpstart
program. Students are provided an opportunity to choose books they would like to
take home to read over the summer months. To keep up momentum for reading,
Jumpstart participants are then invited to two Book Swap and Chat events during June

and July (see attached flyer in Appendix G.C).
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SSU participants are informed of bussing and summer teacher information
through postcard and the Skylert messaging system, respectively. During the program,
teachers will send welcome letters and biweekly email updates to keep parents well
informed. At the end of the program, teachers will complete reports of students’
summer progress to send home with students.

Through this plan, parents of qualifying students will be informed about both
SSU and Jumpstart in the winter, while still allowing for ongoing reminders and future
conversations throughout the spring. With clear, regular communication, PASD hopes
to enroll at least 90% of invited students in either SSU or Jumpstart. This will thereby
provide book access in the summer months to all students reading below grade level,
and supplemental instruction to those who desire it, with the end goal of raising

reading achievement at the elementary level.
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Appendix G.A: Summer Programs Flyer for Parents

* STOP SUMMER SUDE,

WITH SUMMER READING

Summer vacation means more than just fun in the sun. When students head out of
the classroom and take a break from the books, they risk serious summer learning
loss that can negatively impact long-term academic achievement.

_ f 1 MONTH
= Ry o
1 1 dnge ‘

N\

2-3 MONTHS

Reading development lost by students
who don't read over summer vacation

Low-income —

students, who often

 LACK ACCESS T0 BOOKS
4 ?-i

10 behind their peers.
Summer vacation creates aH/
in reading achievement between students
from low and middle-income families..

—/

eg,
“ay,
4o

Also, the

atmosphere of
Uranus is 83%
HYDROGEN!

Over time, these lost months add up to
years. By the end of 5th grade, students
who don’t read during the summer fall nearly

2 YEARS BEHIND ...\

By high school, 2/3 of the reading
achievement gap can be
attributed to summer learning
loss during the elementary years.

read over summer vacation
has the potential to STOP-

oreven

REVERSE-
summer slide.
N .
L\ \ Discover the Summer Reading
Program from Booksource,
Visit www.booksource.com/s reading
b o O k S O U rC e or call 800.444.0435 and keep your students

CLASSROOM LIBRARIES TO ENGAGE READERS reading and achieving—all year long!

Dear Parents/Guardians,

Summer reading should be fun! That’s
why there’s Jumpstart and Summer
Stepping Up, two invitation-only programs
for PASD elementary students!

Research shows how vital it is for children
to stay engaged with reading over the
summer months (see infographic to the
left). Your family can choose between two
programs to help your family with this
important mission.

Option 1: Jumpstart, an at-home
book access program

With your participation, your child will
receive free books of his/her choosing, and
you will receive material to help keep your
child motivated to read all summer long at
home!

Option 2: Summer Stepping Up,
PASD’s traditional summer school
program

Taught by our PASD teachers, your child
will receive literacy instruction, practice
time, and books to keep him/her engaged
in literacy activities. The program runs
from June 24-July 18. Transportation and
breakfast are provided.

Informational meeting for all
elementary summer programs:
May 1% from 6-6:30 p.m.
PAELC/Manavon Building
RSVP @ https://bit.ly/2Kp7UIG

We hope you have an enjoyable summer
reading to and with your child! Please use
the resources posted here to help maintain
strong literacy habits this summer, and
don’t forget to have your child complete
the PASD Summer Reading Bingo Card!
For more mformatlon contact Jessica

2l



https://bit.ly/2Kp7UiG
mailto:kilmetzj@pasd.com

Appendix G.B: PASD Summer Reading Assignment
Name:
PASD ELEMENTARY SUMMER READING BINGO

Directions: As you read this summer, complete 5 consecutive squares; or all 4
corners of this Bingo card. Cover all squares to be entered into a drawing for a grand
prize! You must read a different book for eachsquareandinclude thetitleand
author’s lastname.

READ TO A READ READ A READ READ OUT
STU WITHA FAIRYTA FOR 20 LOUD
FFE FRIEND LEOR MINUTES | Title:

D Title: FOLKTAL | Title:
ANI E
NII_A Title: Author:

Title: Author: Author- Author:

READ IN READ READ IN READ READ A
A FOR 60 THE TOA NON-
BLANKET MINUTES DARK PARENT FICTI

FORT Title: WITHA | Title: ON

Title: FLASHLI BOO

GHT K
Author: Title: Author: Title:
READ READ FREE READ READ IN
WHILE OUTSIDE CHOICE FOR 30 YOUR
EATIN Title: Title: MINUTES PAJAMAS
G Title: Title:
ICE
CRE
. AM Author: Author: Author: Author:

Title:

READ TO A READ A READ READ A READ

SIBLING OR BOOK FOR 10 MAGA UNDER
PET ABOUT MINUTE ZINE THE

Title: ANIMALS S Title: TABLE

Title: Title: Title:
Author: Author:
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READ FOR 40
MINUT
ES

Title:

Author:

RE-READ A
FAVORITE
BOOK

Title:

Author:

READ ON
A
RAINY
DAY

Title:

Author:

READ A
MYSTERY
BOOK
Title:

Author:

READ IN
YOUR
SWIMSU
IT
Title:

Author:
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Appendix G.C.: Book Swap and Chat Flyer

New books! New friends!
Visit PASD's Jumpstart: _
June 18th, 4-5 p.m. @ Phoenixville For more info:
. . Jessica Kilmetz
Public Library

484-927-5071

July 19th, 4-5 p.m. @ Petrucci's kilmetzj@pasd.com
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Appendix H

INFOGRAPHIC

Artifact 7
Infographic
Jessica Kilmetz
Educational Leadership Portfolio

University of Delaware
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Overview

From parent survey and focus group results, as well as my informal
conversations with teachers, it was clear that parents did not understand the
differences between the 2018 Summer Stepping Up Program and the Jumpstart
Program. Because of this, | modified my original plan as submitted in my Educational
Leadership Portfolio Proposal. | had originally proposed the following:

The infographic will include information from parent surveys, student growth

data, and the literature review in order to provide a rationale for Jumpstart.

This artifact will include a written document with detailed explanations of data

represented in the infographic.
With the express need to compare the two programs, | instead created an infographic
that presents parents with the two summer program options. As proposed, | included
quotes from the parent survey and focus group data, as well as student growth data. |
did not include detailed explanations of these data, as these were described in Artifact
5, the summary of parent survey and focus groups. The essential components of the
programs, drawn from the literature review, are detailed for parents. This document
will be included in a parent mailing with the invitation to Summer Stepping Up and

Jumpstart.

206



Phoenixville Area School District's

Summer Literacy Programs:
Which One is Right for You?

Option 1: Summer Stepping Up: June 24-July 18,2019

I :

In-Person Bussing & Book Access
Instruction Breakfast . |
udents have daily access to
Monday-Thursday mornings we Free transportation to all students reading material, & will be provided
provide literacy instruction with who normally ride the bus. with two new books of their choice
PASD teachers, and weekly Breakfast s free for all. to continue reading after Summer
supplemental STEM classes. PAPA aftercare available 'til 3 p.m. Stepping Up is over!

84% of 2018 Stepping Up students maintained or improved their reading levels during the
summer, as compared with 65% of non-participating students.

Parents say:
"He would've stayed all day. He was disappointed that it wasn't on Fridays and Saturdays too!"

Option 2: Jumpstart: June-August, 2019

—0—
Book Access Flexible, At-Home Swap & Chat Events
Research suggests that students With Jumpstart, your child does Need new books or he\p to

. . . encourage summer reading? Want
who read avoid summer slide. not attend school - the program is to chat with other readers? To keep
Jumpstart will provide your child flexible enough to work with any motivation high, PASD ho.sts Book

with the books (s)he needs to keep schedule! All that's required is Swap & Chat events over the

growing his/her literacy skills! regular reading. summer, with free water ice!

84% of 2018 Jumpstart students maintained or improved their reading levels during the
summer, as compared with 65% of non-participating students.

For more information, contact Jessica Kilmetz, Supervisor of Summer Programs: 484-927-5071 or kilmetzj@pasd.com

Parents say:
"[My children] weren't behind when they came back to school."
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Appendix 1

PARENT MAILING

Artifact 8

Parent Mailing

Jessica Kilmetz

Educational Leadership Portfolio

University of Delaware
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PHOENIXVILLE AREA SCHOOL DISTRICT

DISTRICT ADMINISTRATION QFFICE
386 CITY LINE AVENUE
PHOENIXVILLE, PA 19460
484-927-5000

FAX 610-933-3189

BUSINESS OFFICE FAX
610-933-3707

Summer Literacy Program Invitation
February 14, 2019
Dear Parent/Guardian:

Your child, , IS invited to participate in the Summer Stepping Up and/or
Jumpstart Program. He/she is eligible to participate in either program based on criteria
that include current achievement levels in literacy which indicate the need for summer
support. The Phoenixville Area School District and the Phoenixville Community
Education Foundation (PCEF) have worked together to provide these summer literacy
opportunities for eligible elementary students in grades K-5.

Option 1: Summer Stepping Up

Students who attend the Summer Stepping Up Program will receive intensive, small
group literacy instruction by certified elementary teachers. This program includes bus
transportation, breakfast, and is free of charge!

Dates: June 24™ — July 18t on Mondays through Thursdays only (school
cancelled on July 4)
Times: 8:30am — 12:00pm

Location: Early Learning Center (PAELC)/Manavon Elementary School

Option 2: Jumpstart

Students who participate in Jumpstart will receive free books of their choosing to read
all summer long. Parents will receive informational materials to keep their children
motivated to read at home throughout the summer months. Optional get-togethers will
encourage reading and provide fresh texts to read.

Sincerely,

Jessica Kilmetz
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Supervisor of Curriculum
(484) 927-5071
Kilmetzj@pasd.com

INFORMATIONAL MEETING - Please RSVP electronically
(https://bit.ly/2Kp7UiG) or via this form.

Child’s Name:

Grade:

Parent’s Name:

OYes, I will attend the informational session on May 1st from 6-6:30 p.m. at
PAELC/Manavon.
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Phoenixville Area School District's

Summer Literacy Programs:
Which One is Right for You?

Option 1: Summer Stepping Up: June 24-July 18,2019

@ & :

In-Person Bussing & Book Access
Instruction Breakfast ) |
udents have daily access to
Monday-Thursday mornings we Free transportation to all students reading material, & will be provided
provide literacy instruction with who normally ride the bus. with two new books of their choice
PASD teachers, and weekly Breakfast is free for all. to continue reading after Summer
supplemental STEM classes. PAPA aftercare available 'til 3 p.m. Stepping Up is over!

84% of 2018 Stepping Up students maintained or improved their reading levels during the
summer, as compared with 65% of non-participating students.

Parents say:
"He would've stayed all day. He was disappointed that it wasn't on Fridays and Saturdays too!"

Option 2: Jumpstart: June-August, 2019

—0—H
Book Access Flexible, At-Home Swap & Chat Events
Research suggests that students With Jumpstart, your child does Need new books or help to

. . . encourage summer reading? Want
who read avoid summer slide. not attend school - the program is to chat with other readers? To keep
Jumpstart will provide your child flexible enough to work with any motivation high, PASD ho.sts Book

with the books (s)he needs to keep schedule! All that's required is Swap & Chat events over the

growing his/her literacy skills! regular reading. summer, with free water ice!

84% of 2018 Jumpstart students maintained or improved their reading levels during the
summer, as compared with 65% of non-participating students.

For more information, contact Jessica Kilmetz, Supervisor of Summer Programs: 484-927-5071 or kilmetzj@pasd.com

Parents say:
"[My children] weren't behind when they came back to school."
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SAVE THE DATE

PAELC/Manavon
6-6:30 p.m.

212

May 1,
2019




Option 1: Summer Stepping Up Program Registration Form Directions: Please
return this form, or register online at https://bit.ly/2DPI7R5 by April 4.

Student Name

Home Address

Date of Birth Grade
School Parent/Guardian Name
Phone Email

Allergies or Health Information (Other)

Transportation - ARRIVAL (8:30 am) Emergency Contact:

1 My child will walk to Name #1
PAELC/Manavon. Phone

1 T'will drop off my child at Relationship
PAELC/Manavon. Name #2

[ My child will need bus transportation to || Phone ___
PAELC/Manavon in the morning. Relationship

Pick-up location (select one):
[IHome
[IChildcare:

Transportation - DISMISSAL (12:00 pm)
"1 My child will attend the PAPA
aftercare until 3 p.m.
"1 My child will walk home from
PAELC/Manavon at 12 p.m.
TJ I'will pick up my child from
PAELC/Manavon promptly at 12 p.m.
"1 My child will need bus transportation at
12 p.m. Drop-off location (select one):
[IHome
LIChildcare:

[0 I give permission for my child to be picked up from
Phoenixville Area School District Summer Program by the
following individuals:

Please print the names of those individuals who have your
permission to pick up your child. When picking up a child, be
prepared to show photo identification, such as a driver’s license.

Name: Phone:

Name: Phone:

I give permission for my son/daughter to participate in all activities related to the Summer Stepping
Up Program to be held at Early Learning Center/Manavon Elementary School from June 24 —
July 18" on Mondays through Thursdays from 8:30am — 12:00pm. I understand that students will
receive instruction by certified elementary teachers in the Summer Stepping Up Program.

Parent/Guardian Signature

Date
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PAPA: Optional After-Care Program for Summer Stepping Up Students in
Grades 2-5

In addition to the Summer Stepping Up Program, PAPA offers a summer program from 12:00-3:00
p.m. This program is open to students in grades 2-5 only.

PLEASE NOTE: There is no bus transportation home at 3:00 if your child participates.

e Phoenixville Area Positive Alternatives (PAPA) runs an aftercare program from 12-3 p.m. at
Manavon.

e This program is not run by Phoenixville Area School District.

e Itis free of charge to the first 50 responders on a first-come, first served basis. PAPA will send
registration information to you separately.

e Free lunch is provided to participants.

e Bus transportation will not be available at 3:00 pm, so students must be picked up at that
time.

e PAPA’s program is for students who have completed grades 2-5 only.

e Questions? Contact: Alexis Boswell — papal9460@gmail.com — 610-983-4110

[] Yes, I would like for my child to attend PAPA’s summer program from 12:00-3:00
p.m. daily.
11, or one of my designees, will pick up my child at 3:00 each day.

Student Name

Grade

Parent/Guardian Name

Phone Cell Other
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Option 2: Jumpstart Program Registration Form
Directions: Please return this form, or register online at https://bit.ly/2DPI7R5 by

April 4,
Home Address
Student Name
Date of Birth Grade
School Parent/Guardian Name
Phone Email
(Other)

I give permission for my son/daughter to participate in the Jumpstart book access program. I
understand that students will receive free books, and parents will receive informational
materials to help motivate their children to read at home all summer long. I will attend the
informational meeting on May 1st from 6-6:30 pm at PAEL.C/Manavon.

Parent/Guardian Signature Date
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PHOENIXVILLE AREA SCHOOL DISTRICT

DISTRICT ADMINISTRATION OFFICE
386 CITY LINE AVENUE
PHOENIXVILLE, PA 19460
484-927-5000

FAX 610-933-3189

BUSINESS OFFICE FAX
610-933-3707

Elementary Summer Stepping Up Confirmation Letter

April 2019

Dear Parent/Guardian,

We are looking forward to your child,
Up program.

, attending the 2019 Summer Stepping

Dates: June 24th — July 18th on Mondays through Thursdays ONLY (no class on July
4)
There is NO Summer Program and NO bus transportation on Fridays.
Times: 8:30am — 12:00pm
Location: Early Learning Center (PAELC)/Manavon Elementary School

Important Notes:

e Students will have a snack break, so you may send a snack and water bottle.

e If your child is being picked-up for dismissal, your child must be picked-up
promptly at 12:00pm. If you registered your child to be picked-up at
dismissal time, you will receive a sign (enclosed with this letter) to display on
the passenger side of your vehicle’s dashboard. Enter PAELC/Manavon
from Pothouse Road at 12:00. Drive to the “Parent Pick-up Area” at the
front of the building. A staff member will bring your child to the vehicle.

e If your child rides the bus at dismissal, you will receive information from
Transportation before the start of the program.

e Questions about Stepping Up/ELD? Jessica Kilmetz: kilmetzj@pasd.com or
484-927-5071

e Questions about PAPA? Alexis Boswell: papal9460@agmail.com or 610-983-
4110

e Questions about Bus Transportation? Anne Wince at wincea@pasd.com or
484-927-5026
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Sincerely,

Jessica Kilmetz
Supervisor of Curriculum
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Appendix J

PARENT PRESENTATION

Artifact 9
Parent Presentation
Jessica Kilmetz
Educational Leadership Portfolio

University of Delaware
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Overview

The parent presentation, to be initially delivered early in May 2019, explains
the Summer Stepping Up and Jumpstart programs to Phoenixville Area School
District (PASD) parents. The PowerPoint slides and handouts follow. Handouts
include the following and will be available in hard copy for all parents in attendance

(attached below):

Literacy Websites for Kids handout,
e Summer Reading Calendar,

e Reading charts,

e Bookmarks, and

e PASD Summer Reading Assignment, including Bingo Board and suggested

reading lists
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PowerPoint Presentation

1/21/19
Parent Informational Session
Phoenixville Area School District
Elementary Literacy Programs
Summer 2019
: STOP SUMMER S\\DE
Stop Summer Slide!
A student can lose 2-3 months of reading progress in one
summer without reading.
By 5Sth grade, he or she could be up to two years behind
due to missed reading practice during the summer months.
In high school, 2/3 of his or her achievement gap can be
attributed to summer learning loss from the elementary
years.
4106 BOOKSAiJ
By reading 4-6 books read over summer vacation that :
.o a
student has the ability to STOP, or even reverse, summer &"
slide! O
22gksouee
1
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‘é} ' Maintaining Literacy Habits
T

l , KEEP READING FUN AND ENGAGING |
»Use a reading calendar

‘»stel a reading log and reward your child when he or she meets
goals
»Read In different places, or listen to audiobooks in the car
#Interact with your child

* Read to and with him/her, or listen to him/her read

* Talk about the text

We have resource handouts to help!
Phoenixville Area School District's
Summer Lit ;
2 Options Exist for S— ;Wm'?u"m
Your Child this :
Summer P A h

CRIT I L A

* Summer Stepping Up
Program

* Jumpstart Book Access

Program g ‘.}..',' 1

Sign up today! ot T it
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Book Exchange/ ,
Chat Meeting
Dates

Stop by your
school building
any time this

summer to grab
new books! New books! New friends!

Visit PASD's Jumpstart:
June 18th, 4-5 p.m. @ Phoenixville
Public Library :
July 19th, 4-5 p.m. @ Petrucci's Mt Opesdcor

For more mfo

Jesuca Kimet2

Incentives

In addition to the reading incentives you
use at home:
* Complete your PASD Bingo form

* Top 30 readers from Jumpstart will
earn a pizza party

* Eligible for school-based prizes

* Barnes & Noble
* Free beok in exchange for your log

* Public library
* Summer reading program events
* Possible free ticket to the Renaissance
Faire
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Resources

encourage you to check out the websites on the
handout for fun ways to include reading and writing in
your child's summer routine.

Check out fun websites such as

Results

* 84% of students in PASD summer literacy programs increased or
maintained their reading levels during the summer months. Results
were similar for both Summer Stepping Up and Jumpstart.

* Students in either Jumpstart cr Summer Stepping Up have almoest a
20% greater chance of maintaining or increasing reading levels over
the summer.

* Sign up your child(ren) for Summer Stepping Up and/or Jumpstart
today!
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Contact Information

Jessica Kilmetz

Supervisor of Curriculum and Instruction
484-927-5071

kilmetzj@pasd.com

WVisit our website: pasd.com
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Literacy Websites for Kids

Games
[ ]

Online
[ ]

http://www.starfall.com/

Starfall.com is a free game to teach children to read with phonics.
http://www.funbrain.com/brain/ReadingBrain/ReadingBrain.html

Funbrain has free educational math and literacy games, online books, and
comics for kids age preschool through grade 8. Plus, kids can read a variety of
popular books and comics on the site, including Diary of a Wimpy Kid,
Amelia Writes Again, and Brewster Rocket.

http://www.jumpstart.com/

JumpStart World of Learning is an educational software that transforms math,
reading and critical thinking lessons into adventures for early elementary
students.

http://abcya.com

ABCYa is a free educational kids’ website with computer games and activities
for elementary students. All children's educational computer activities were
created or approved by certified school teachers. Games are free and
interactive.

Reading Materials

http://teacher.scholastic.com/clifford1/

Interactive Storybooks! Games and stories for early readers.
http://storynory.com/

Storynory has published a new audio story every week since November 2005.
https://www.highlightskids.com/

The Highlights kids magazine in an online website form with stories, jokes,
kids news, current events, and reading and language arts games.
http://www.storylineonline.net/

Developed by The Screen Actors Guild Foundation, Storyline Online features
actors and actresses reading some of their favorite children’s books. Each
story comes with a free Activity Guide and can be viewed on YouTube or
SchoolTube.

https://www.barnesandnoble.com/b/online-storytime/ /N-ryw

From The Kissing Hand read by author Audrey Wood to Pinkalicious read by
Victoria Kann, Barnes and Noble’s Online Storytime has popular read alouds.
http://tumblebooks.com/

Children can follow along as text is read them to help improve comprehension
and fluency. Choose from picture books to chapter books. (Must link to
Chester County Library)
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Summer Reading Calendar

Here are some ideas to help keep reading habits on track this summer!

JUNE - 2019

Mon Tue Wed Thu Fri
2 3 4 5 6 7
LAST DAY OF
SCHOOL
S
9 10 11 12 13 14
Read outside Read to a Read in Read a fairy Read for 10
grandparent or pajamas tale minutes
family friend ve
&
16 17 18 19 20 21
Read a Meet us at Read to a Readin a Read for 15
Read a text cookbook Phoenixville friend swimsuit minutes
about a father Public Library
@ﬁ from 4-5 p.m.

23 24 25 26 27 28
Read a Read to a pet Read during Read a comic Read for 20
mystery or sibling breakfast book or graphic minutes

novel

30
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22
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JULY - 2019

Mon Tue Wed Thu Fri
Read in bed Readtoa Read in the Independence Read a
stuffed animal dark with a Day magazine
flashlight

€
7 8 9 10 11 12

Readinafortor Readinafortor Read and make Readanonline | Read for 25
under the table ~ under the table = arecipe article minutes

) ®
14 15 16 17 18 comeo 19

Read to a sibling ' Read inthe car = Read out loud Read on an ga‘;{:;"a?;ofgr

or friend electronic device !
water ice,
friends, and
books! 4-5 p.m.

21 22 23 24 25 26
Readbyorina Read game Read about an Read a fantasy or Read for 30
tree directions; then  animal science fiction minutes
play book

28 29 30 31

Read by the Readtoa Reread a

water (grand) parent favorite book,
even if it's super
easy
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11

18

25

AUGUST - 2019

Mon Tue

5 ™ 6
Read an i1
article online Read a
graphic novel
or comic book
Read a funny Read on the
book couch
Read the Write your
backof a own short
cereal box story
First day of
school!

Welcome back!

Wed

7

Whisper read

14

Read while
eating a tasty
snack

21

Read
historical
fiction or
nonfiction

28

228

Thu Fri

1 2

Read a really Read for 35
hard book minutes

8 9

Read at the Read about a
library sport; then
play

15 16

Read realistic Fill in your
fiction Summer
Reading
Bingo Board
22 23
Read a news Read in the
story shade outside

29 30

10

17

24



Reading Charts

Springtimetredts.blogspot.com
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3 Reading Chart:,

i j Sungesibiions
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Reading Bookmarks
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SUMMER READING CHALLENGE

g BOOKMARK COLORING

cut —

Reada |

book | |

youre | =22
unsure of. |
Read a |/ Read for
non-fiction / an hour
book. | straight.
Read in ‘- 'F
the NSl

bathtub. \ “_‘_"':"_

book from , ‘-'—' / Reuq
/N\N/\/\R /~ before
the ¢ "\ /

x P " -
= | breakfast.

I

library. \,

17— |

\ \ \
\ |\

Read to |
a stuffed \
animal

{/ |
[/

';".-.«" Read at

~. the park.

your
closet. |

o

| \‘11' night.

L
n

-
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PASD Summer Reading Assignment and Suggested Reading Lists

PASD ELEMENTARY SUMMER READIMG BIMGO

Directions: As you read this suremer, complete 5 consecutioe squores: or all 4 cormers of this Bingo cord,
Lover ol squares to be entered infe 2 drawing for o grand prizel You must read a different beok for
each square and include the title ond outhor’s lost name,

READ TO A READ WITH A READ A READ FOR 20 READ OUT
STUFFED: FRIEMD FATRYTALE OR MIMUTES LOUD
ANIMAL Title: FOLETALE Title: Title:

Title: Title:
Authar: Author: Auther: Author: Author:

READ IM A READ FOR &0 READ IM THE READ TO A READ A
BLAMEET FORT MIMUTES BARE WITH A PAREMT HOM-FICTION
Title: Title: FLASHLIGHT Title: BOOE

Title: Title:
Auther: Auther: Authir:
Author: Author:
READ WHILE READ OUTSIDE FREE CHOLCE READ FOR 30 READ IM YOUR
EATIMG ICE Title: Title: MIMUTES FATAMAS
CREAM Title: Title:
Title:
Aurthior: Aurthar Author; Aurther:
Aurthir:
READ TO A READ A BOOE READ FOR 10 READ A READ UMDER
SIBLTMNG OR ABOUT MIMUTES MASATINE THE TABLE
PET AMNIMALS Title: Title: Title:
Title: Title:
Author: Authar: Authar:
Author; Arrthar:
READ FOR 40 RE-READ A READ OB A READ A READ IM YOUR

MIMUTES FAVORITE RAIMY DAY MYSTERY BOOK SWIMSLIT

Title: BOOE. Title: Title: Title:
Title:

Aurthir: Author: Authar: Aurther:
Aurthior:

Return to your teacher by August 307 2019,
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Phoenixville Area School District
Kindergarfen Suggested Summer Reading List

i

Research has shown that the single greatest factor in predicting reading success is whether a chald is
read to when voung. Here are some tithes to get vou staried!

Books About Me

= {Lilie Ma! by Nagey L. Carlien

= {Lilie e Be Lilile by Chaclatle Zolalam,
® The Nized-U'p CRamefenm by Esie Cinle
= My Fine Sewaer by Sk

= Owrn by Kevin Beghpi
= Whew | Gei Rigger by Meser Maye

Family Steries
= Jusl Me Boaki by Meress Mayer
= Mame Do Yow Love Wel by Bankaa M. [,

Predictable Beoks

[Stores with 2 patlern using rhyme or faythm.}
= Carawr Gresgr by H. AL Kes

= Lwch rack Frar Plom by Jigstand Allim §hbeg

= The Guwgerberad Buy by Pasl aliaes:
= Grrgary tir Teeeibie Eater by blilckel Jhammag.

= Guodmipgdt Worr by Masgarel Wiie Brows
= Maltons af Coin by Wanda {5
= Whaty in For's Zack? by Paul Gakdaws

Begmaing, Middle, aad Fnd Cancept
= deay-lopr by banean Cale

= i Comping Sproe with Me Mapee by Chaie Vin Qs
= Lovw Faw Foevrer by Rabstl Blsgich

= Rorie ¥ Walk by Pt Huichirx

= The Bvmaway Fuany by Masgarit Wise Brewa

Color and Cometing Baeoks

= Lack Dewege Hod Eight Lrver: d Connding Fuck by

ki

Furk Epen A Kand Yo Caw Cannd Qageby Laii Eblent

Frag Coants in Trw by Dk [ighler

= fwch by Inch by Lee Ligga,

& {3 i Eed? Ir & Tailow P F3 00 Klae? by Toin Hebua

= Plawhny o Jauber by Laii Ekkrt

= Tew Brars a Wy Ked: A Gonduighd Comaiduwn by
Stoaley Mack

Tew [itthr Firk by Aadscy Woad
I8 Letters and 89 Crain by Tagd Habas
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Caldecoll Wmners and Henor Books
= Cabr Zon by Laii Ehkm

= Mudeling by Ludwig Broelois
= Mure, Moer, Moer Soid the Faby by Verd B. Wilkani

= ffficer Rackie wnd §oen by Pegpy Rabma.
= fwimmp by Lew Lisai

= Tepnand debowr by lincl Sleeni

Muolkerfioose and Mursery Rhymes

= Jawer Marbel's Bother Soene by Jamca Mariball

= My Fere Firal Mudber Gonae by lean Opic aed Bedcmasy
Well

= Jamipdafaplaa-llother Taare by [amipdalape,

Folktales axd Fairy Tales

= Chichew Linife by Steven Kellagg

= Cindwerlln by Maicia Hsawe

# The Hane and the Tarloine by Bran 'Wildis i

= Hevay Feor by H. Wemer Fimmermann

= The Liile &ed en by Warpal Zemack

= The Threw Beaer by Fool gldgass

= The Three Billy Goair Graff by Fetes Cheiilen Sakioiren
= Theee Liste Prgr by Jamed Moarikall

= Ther Tibree Linle Figa by Raduey Feppé,

= The Opdy Ducditeg by Hizi Chriatian Aaderien

StomesinRhyme
= A the Codors of she Exrvk by Eheiln Sumapahn

= drinpiag ke Lawn fe Jga i Flate by Yeran Sudeas,
= My Spidae s Tew Fardp by David Eork

Fraends

= demjamin and Trlip by Kedcomary Welli
= W der Berd Frooeds by S04

= Whe Fill Fe 8y Forende! by Spd Haill

Fabulous Science Books
= Carr and Huw they Go by Jedned ek

= dpewiinear Janreer dmazing Frapr and Toado by

R Lorathr,
= Mapie Echoad Kan g sbr Grean Floor by Jedenin Cale

Iim-Fichm

e Timr [ Kida Noa-ficinn Eeaders
= Pubbiz Fla - Capalewe Pever Publiching

= Nanwmn! Gragrophic Lide Read'era



Phoenixville Area School District '
First Grade Suggesied Summer Readmg List

e it area af the public Abrary wall adro dner oy wonae ngpetion for ow. Ropey resding

F.esearch has shown that the single greatest factor in predicting reading success s whethera child s
read to when young. Here ane some titles fo get vou staried! Please node that the reading level of the
beaoks suggested varies. Have your child read a page of the hook alowd to you to see if it is 2 good fit,
If they struggle with more than a few wonds on the page, it is probably too difficult, but the book
waould stll be a great book to read aloud to your child.

FunBooks o Ehare MalhinPxtereBooks

# ded ) Woean ] Snualey by Credby Beauall * Kew Mock lva Wilkan! by David M. Scknane

= Arthor dened by Mane Browe + r Falain: d Conndinp Evek of Pesrls Printr By Died
= i Jaf Coaw of the Seeipea by David Skiapan Peaeroy

= Beicgdliie Bear esiici by ban aed S4a Beérmilin # Tom Slp Firwnban: A Coaniiwg Staey in &ovarer, (A Tele of
= Chillesd e by Marman Brdwel Fickedager—and Farse!l by Willion Wise

= Biwarzur Timr by Fegpy Parish # Wiea Theep Coanol Sep by Sauidi Eilnun

The Eve Bock by Thee [ghii.

FearikSin seics by Paultte B Classics o Bead toa Fues) Grader

# Lea tre Lufe Eboower by Kehenl Eriai

= Thr Livele Kwmee by Wisgies Lee Bardan

= Mule Fay for Dacklinpr by Kobeel W eClakey
= Fiea Wil | Rewd? by Matin Colica

Freggy sericn by Jonathan Losdos

Groes Egpr and Ham by Br. Seuid
Hil Flp Gay by Jegld Areald
How { Becane o Firaiw by Mehada Lang

= Juei: B Faesd izeici by Barbin Fask Caldecof! Awards and Honor Boaks
o Litle Criter deries by Meeer My = Alphaker Criy by Stephen Jehuien
¢ Morris e Wonae by Betnid Wiicnn = daband in Talu: dfrican Traditionr by Mangiest M oagsane
* Maie the Great sericx by Mujoric Weinman Sharmai # Thr Hella, Guadbpe Finduw by Maron [pgesaed
= Ruawbew Fib g Mage, Fhiter (E TN T
= The Ferp Fuap Spidar by Esic Cale = dwen by Kevin Boslag

. . = T Folor Exprean by Chiid Yin §lihas
TS RS |

= A Dtorp, d By by Gail E, Hale

= Helle Reads!
# [ Cia Read Haoli N i
* s B -Reat = Time far Kods Koa-ficions Beadire
* Siep Ly Reading Leveh 1-4 = Febbie Flag - Capatene Fever Fublickinp
Il | ! ﬂ ! = Nanmas! Gragrapkic Lide Readen

= drimaiin by Grigme Ganpe
= The Ickr Bep dlphabe! Book by Jets Balils

= & Nar Zapped by Chedd Yoo llbmse
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Phoenixville Area School District
Becond & Third Grade Suggested Summer Reading List

Notw: Thee fliowing bosks ser aule sugpentons. Pleaar el fooe o add any oot skt are appespriaie far rowe rradies
The sdai¥ i b e & v of e prabilic Lhramy woill alie Aaeor ooaser sl suppentons for vaw. Rapy seading

Naonfiction Authors

Gal Gibboss
Steve Jenkins
Bohbiz Kalman
Seymour Siman
Tudith 52, (George

Naonfiction Series

Eyewitness Readers
Magic Schoal Bus
Magic Tree House Fact
Trackers

Matvomal Geographic Kids
Mature's Children

True or False

Whe Would Wi

What Was!

Where [5?

Wha Was?

Time for Kids

True Books

You Choase

Graphic Novel Series

Babrmusass,
The Bad Goys

Bane

The Dodgebal] Chromicles
Comics Squed

Dog Man

Prezs $am!
Secrel Coders
Squish

Texom Books

Fiction Authors

Tedd Amald

Jan Breit

Enic Carle
Beverly Cleary
Andrew Clements
[Marzen Cramin
Roald [hahl

Kate DiCamill
Dan Guiman
Kevin Blegkss.
Jake Maddox
Laura umendf.
Diaor, Bl
Patricia Eglapsm
Cynthia Bylanl,
Dr. Seuss

David Shazmon
Mo Willems
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Fiction Series

Acvording 1o Humphrey
Amelia Bedeliz,

Bad Eisty

Black Lagoon Adverures
Captain Awesome
Caplain Underpants
Chacloen Squad
Driary of a Wimpy Kid
Drork Diaries

Flat Stanley

Fly Guy

Frank Eizstein
{reronimesThea Shltea
Cronsehumps

I Survived

Ivy & Bean

Judy Moody

Junez B, Jomes
Lemonade War

Magic Tree Homse
Mercy Walson
Mermaid Tales

My Weird Schoal
Mancy Drew and the Crew
Cloe

O] Diaries

Pete the Cat

Princess in Black
Puppy Place

Rainbow Magic Fainies
Ricky Ricotia's Mighty
Rk

Roscoe Riley Rules
Rotten School

Secrels of Diroon,

Stink




Phoeninville Aren School District
Fourth & Fifth Grade Suggested Summer Renading List =

Naiz: The Bilswiar books e mmle

rrgpetians. Pegr feed e o add ave boake thet are sppespnne far por

svmedier The vt im the children i arvs o e paadlec Jvary il albro fave oy seodesid nugrestionr for raw

Hapre: remcding
(eraphic Novels Fantasy Raalistic
Had kdand by Dhrag TeaMapsl The (i Whe Dirank the Meoan by Soar by Joan Bauer
Kely Bambill
lrwvisibl: Emmic by Torni Limpmp, i alf My Mind By Shoeron Deaper
The Laxi Kxls o= Earth by Max
{ezmnin Beware! by Jonge Agaime Hraler Hela, Universe by Eriz Entrada

El Dicada by (ggg Bell

Captain Rapior and the Space

Tha lran Tral by Hally Bk

Snew ard Bose by Exily Wenlicld

Kely
Woader by L. Palacin®

Paratex by Eevin )" Malley Blariin Fuari Hreak by Mlike Lapss
Haln: The Boy 'Whe Crashd in Tha Willd Robot by Peier Birown Pt snd Siemgid by Jaunes
Earih by Judd W'imick Puaitcrean
Where the Mouniain Mot the
The Babymitiers Cluk: - Azn Bloom By Chrcz Lon Fish in 2 Tree by Lizda Flullahy
EP e I — Hure
repor e (o by Suame
Lawa: Bing of the (oda Cnlins Herw b Eal Fried W by
by Oecege 0" Consor Thomas Reckws(l
Bdirn. Friaky and the Rtz of WIMH
Smile, Dirarma, Ohowts by Raim by Rorbeert O Bron Unimml Chickezs for the
pA—— Exceptira BgpisFaemer by Kally
The Indian in the Copfaand by Jzen
FoBer (ir] by YVictons kemicesn Lymz Read Hanks
Esperanza Riniag by Pass Munce
Secrel Hero Senes by Dierck: Wird o Misese By Jarmes Pattersan Fyam
] Ol Mgy Tuck Everlasiivg by Matalic Wisk by Barhara 0" Camee
Habtati®
Full of Heans by Jennifier L. Holm
The Fricrlsbip Experment by Exin
Teagan
Slacker by Gorden Eymppn,
Herrar Myslery Bcience Fictian
1 00 Cupboards by 30 Wilsen Bock Scavesper by Rearsfer A Wrickl in Time by Madeleire
Teaik: A Clheat Sioey by bary Briman L Engls®

Dawreng Hakn
Ciiby of the Diemd By Tany Abkii

Hook mcon gghl s npecky tales
ez thie Ceargia Mumiaina by
Fupe Cib&ozs

Miphtmarzs; The Sleepwalker
Taric by lasen Sepgl Kinten
Bl

1} Tressures by Michelle Harisan

Thendore Boona: Kid Lawper by
Jokn{insham

Firees aral playvers by Hlue Ballien

The Londan Eye Mlpstery by
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Appendix K

EVALUATION

This presentation was created to share with the superintendent of Phoenixville
Area School District (PASD). In the presentation | provide an evaluation of the PASD
summer programs, including an overview, student achievement results, strategy for the
future, and next steps. The presentation is designed to be a “bird’s eye” summary, so
as to not burden the audience with too many unnecessary details. The presentation was
a necessary component of this ELP because clear communication about the results of
the summer programs will help to ensure these evidence-based programs are funded in
the summers to come. Static versions of the slides and the link to the presentation are
provided below.

Prezi presentation:
https://prezi.com/view/V4jP3dM1FBgeCGDbdNyH/
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Elementary Summer
Literacy Programs

Stepping Up

Jumpstart Summary

Evaluation of PASD
Summer Literacy
Programming

Programs

1/14/2019
Jessica Kilmetz,
Curriculum Supervisor
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Rationale

Stop Summer Learning Loss

By reading 4-6 books read over summer vacation that student has the
ability to STOP, or even reverse, summer slide!

Infographic

A student can lose By 5th grade, she In high school, 2/3 of
2-3 months of could be up to two her achievement
years behind due to gap can be attributed
missed reading to summer learning

: : practice during the loss from the
without reading. summer months, elementary years.

reading progress
in one summer

Phoenixville Area School District's
Summer Literacy Programs:
Which One is Right for You?
S u m m a ry Option 1: Summer Stepping Up: June 24-July 18,2019

@ B

In-Person Bussing & Book Access
Instruction Breakfast i

Freatrs

dent

e

P

84% of 2018 Stepping Up students maintained or improved their reading levels during the
summer, as i of i il

with

Option 2: Jumpstart: June-August, 2019
9 r
Book Access Flexible, At-Home Swap & Chat Events

grow

84% of 2018 Jumpstart students maintained or improved their reading levels during the
jith 65% of il

summer,
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STOP SUMMER S\\DE
WITH SUMMER READING

o i e e g e 6 s et

1MONTH

Progem
DOOKSOUICE

2018 Results

Maintained Increased  Maintained or Total % maintained
reading level reading level  increased  students with  orincreased
reading level Spring and reading level

Fall data

Nonparticipati 96 147 65.3%
ng students

Jumpstart 46 55 83.6%
students

Stepping Up 204 83.8%
students
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Strategy

First Action

Bookmobile
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Second Action

Revamped and
expanded
aftercare
options

Third Action

Improved communication
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Fourth Action

I
B

=

Outdoor
learning and
recreational
activities

e
-~

Fifth Action

Professional development
for teachers
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Sixth Action

Improved methods
of data collection
and analysis
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Next Steps

Survey:

-All teachers regarding invitation and registration to summer
programs

-SSU students

-SSU teachers

-Invited families

247



	Chapter 1
	ELP Proposal
	Program Evaluation Plan
	Literature Review
	Research Brief
	Parent Survey
	Summary of Survey and Parent Focus Groups
	Communication Plan
	Infographic
	Parent Presentation
	Chapter 2
	Student Characteristics
	Table 1 Elementary Student Demographics

	Achievement Data
	Table 2 PASD Elementary PSSA Data from 2017, 2016, and 2015

	Development of this Education Leadership Portfolio aids PASD’s improvements to summer literacy programs for elementary students. My ELP project aligns closely with the district’s goals of high-quality instruction for all students and data-driven decis...
	Summer Program Characteristics
	Table 3 Students Enrolled in SSU 2018 from PASD Schools and Non-Public Schools

	Problem Statement
	Table 4 Summer Stepping Up Growth Data 2017

	Chapter 3
	Chapter 4
	Table 5 2018 Results for Students Eligible for Summer Programs by Program and Non-Participating Students
	Table 6 2018 Districtwide Results for Students Invited to Elementary Summer Literacy Programs
	Figure 1  Responses to the parent survey question, “Why did you decide not to participate in summer programs?”
	Figure 2  Text responses to the parent survey question, “Why did you decide not to participate in summer programs?
	Figure 3 Responses to the parent survey question, “Why did you choose to participate in Jumpstart?”
	Figure 4  Responses to the parent survey question, “Why did you choose to participate in Summer Stepping Up?”


	Chapter 5
	Chapter 6
	Allington, R.L. & McGill-Franzen, A. (2003). The impact of summer setback on the reading achievement gap. The Phi Delta Kappan, 85(1), 68-75. doi:10.1177/003172170308500119
	McLaughlin B., Pitcock S. (2009). Building quality in summer learning programs: Approaches
	and recommendations (White Paper Commissioned by the Wallace Foundation).
	Retrieved from https://www.wallacefoundation.org/knowledge-center/documents/building-quality-in-summer-learning-programs.pdf
	O’Brien, L. M., Paratore, J. R., Leighton, C. M., Cassano, C. M., Krol-Sinclair, B., & Green, J.
	G. (2014). Examining differential effects of a family literacy program on language
	and literacy growth of English language learners with varying vocabularies. Journal
	of Literacy Research, 46, 383-415. doi:10.1177/1086296X14552180
	Retrieved from http://paschoolperformance.org/Profile/359
	Elementary Summer Literacy Programming
	Education Leadership Portfolio Proposal
	Jessica Kilmetz
	University of Delaware
	Overview
	Organizational Context
	Student Characteristics
	Elementary Student Demographics
	Achievement Data
	District Strategic Plan
	Organizational Role
	Summer Program Characteristics
	Problem Statement
	Improvement Goal
	Description of Planned Artifacts
	Program Evaluation Plan (Included; Proposal Appendix B)
	Literature Review (Included; Proposal Appendix C)
	Research Brief
	Parent Survey
	Summary of Survey and Parent Focus Groups
	Communication Plan
	Infographic
	Parent Presentation
	Table of Artifacts
	Allington, R.L. & McGill-Franzen, A. (2003). The impact of summer setback on the reading achievement gap. The Phi Delta Kappan, 85(1), 68-75. doi:10.1177/003172170308500119
	O’Brien, L. M., Paratore, J. R., Leighton, C. M., Cassano, C. M., Krol-Sinclair, B., & Green, J.
	G. (2014). Examining differential effects of a family literacy program on language
	and literacy growth of English language learners with varying vocabularies. Journal
	of Literacy Research, 46, 383-415. doi:10.1177/1086296X14552180
	Retrieved from http://paschoolperformance.org/Profile/359
	PHOENIXVILLE AREA SCHOOL DISTRICT
	PHOENIXVILLE SUMMER PROGRAM
	OUT OF DISTRICT PROGRAMS
	Retrieved from http://paschoolperformance.org/Profile/359

